
Appendix 1: School Impact Report 
Woodrow Wilson High School 
 
School-wide School Impact Report 

The Woodrow Wilson High School community commits to prepare all students to 
graduate as critical thinkers, effective communicators, socially responsible members of 
society and life-long learners. We strive to become the flagship high school of the Los 
Angeles Unified School District. 
Located on a hilltop with a panoramic view of Los Angeles, Woodrow Wilson High 
School serves the El Sereno community, which comprises a portion of L.A.’s 
Northeastern boundary. At Wilson High, students come from the immediate community 
as well as the adjacent community of City Terrace. Wilson High School’s student body is 
predominantly Latino; however, Asian, African American, Filipino, and Caucasian 
students are represented as well. The school has been an academic and community center 
for the El Sereno and City Terrace communities for nearly seventy years. 
Originally founded in 1937 on land that is now the campus of El Sereno Middle School, 
Woodrow Wilson High School was an all-inclusive secondary school consisting of 
grades seven through twelve for over thirty years. Wilson High School’s current facility 
opened in October of 1970 as the first five-story public school in Los Angeles.  
Renowned architect Paul R. Williams, designer of the Los Angeles International Airport 
theme building as well as celebrity homes and the Beverly Hills Saks Fifth Avenue, 
designed Wilson High School. A three-year High School from the fall of 1970 to June 
1994, the Los Angeles Unified School District Board of Education reconfigured Wilson 
into a four-year high school, with grades nine through twelve, beginning in September of 
1994. 

As with most secondary schools throughout the district, indeed, throughout the 
nation, Wilson High has been affected by a variety of systemic issues directly affecting 
the academic success of our students. Wilson currently is a Program Improvement 5 plus 
school. To better enable us to achieve our goals, the school community has agreed to 
convert from a single comprehensive high school into a complex of small learning 
communities (SLC).  

Set forth within this School Impact Report are the guidelines by which small 
learning communities will be developed and implemented, in a partnership with the 
Institute of Research and Reform in Education (IRRE) to implement its First Things First 
(FTF) reform.  

This report has been discussed and agreed to by the existing Woodrow Wilson 
High School’s School Site Council. It is understood that, while at some point in the future 
each SLC might have its own location code, as of this writing the small learning 
communities are instructional environments that exist under the umbrella of the CDS 
code of Wilson. 
 
Organization Plan 
Wilson High School will open with eight small learning communities (based on student 
and teacher input) in September 2008: 

1. Agents of Change (Public Service and Social Justice theme) 
2. Environmental and Urban Studies (which includes to California Partnerships- 

Environmental Studies and Transportation Academy) 
3. Health Sciences 
4. Mules Business/Technology Academy 
5. Performing Arts  



6. Visual Arts  
7. Law Magnet 
8.  Police Magnet 

The Law Magnet and the Police Academy magnet will continue to function as they have 
over the years. While they are not required to follow the regulations of Bulletin 1600 as 
small learning communities, they will mirror SLCs to the greatest extent possible. They 
will adhere to the guidelines set forth by LAUSD’s Office of Integration, but also 
participate in FTF’s reform components of Family Advocacy and Instructional 
Improvement.  

Companion SLCs will provide structured access for classes and maintain purity 
within the SLCs. The Companion SLCs will have a common conference and every 
attempt will be made to house them in proximity to each other (in terms of contiguous 
space). The Companion SLCs are: 

• Agents of Change and Environmental and Urban Studies (SLC 1 & 2) 
• Health Sciences and Mules Business/Technology Academy (SLC 3 & 4) 
• Performing Arts and Visual Arts (SLC 5 & 6) 
• Police Academy and Law Academy (SLC 7 & 8) 

Our counselors and administrative team generated the concept for the pairings based on 
data we received from student and faculty surveys regarding SLC themes and the 
capacity of the counselors to support each other during the transition to Wall to Wall. 
Each SLC will have one and a half counselors. The half counselor will be the bridge for 
both SLCs. For example, Counselor A has Performing Arts, Counselor B has Visual Arts, 
Counselor C has half of both and serves as the connector of information. We are 
investigating how to use this model to distribute clerical staff from the Attendance and 
Counseling Offices. 

The greater Wilson High School “complex” will be overseen by the principal. The 
principal will function as the building manager working to ensure the smooth running of 
all SLCs and magnet schools and overseeing the operations of the school-wide complex. 
The building manager will coordinate security, custodial and cafeteria staff. He/she will 
be the individual responsible for maintaining good relations with the neighborhood and 
business community, serving as a spokesperson for the complex. The building manager 
will work to implement the will and decisions of the building council and coordinate and 
facilitate relationships. The principal/building manager will be supervised by a Director 
of Secondary Support Services from Local District Five, or another employee as 
designated by the local district superintendent. The assignment of the principal/building 
manager will be determined by the local district superintendent. Each small learning 
community will have an administrator to oversee the day-to-day functions of the 
community. All SLC administrators will work collaboratively, under the purview of the 
building manager, to create a personalized and student centered school complex 
dedicated to providing a safe, challenging, and equitable instructional program. The 
building manager will oversee a leadership team called the building council. This group 
will be composed of the administrator and one lead teacher from each SLC. The council 
will oversee the needs of the building, its security, maintenance, space allocation, 
scheduling, joint activities such as athletic teams, and future plans. The building council 
will meet weekly. The School Site Council along, with the administrative leaders and the 
United Teachers Los Angeles (UTLA) chapter chair, will continue to share the 
responsibility for monitoring all campus activities. All SLC letters of intent and proposals 
fall under their purview. It is the council’s responsibility to review said documents and 
recommend them to move forward or provide design teams guidance so they may 
successfully complete the process and submit their proposals to the district central 
committee. This body will also approve the school wide Dispute Resolution Process.  



In the event that a dispute should arise between stakeholders or small learning 
communities, the following process shall be followed: 
1. The parties in dispute will meet with their SLC administrator (s) in an attempt to 
resolve the conflict. 
The administrator (s) will provide a third-person view on the matter and advise on how 
best to bring the problem to an end. They will make every effort to resolve the dispute to 
the satisfaction of both parties. 
2. If the SLC administrator (s) are unsuccessful in reaching a solution they, along with 
the parties in dispute will meet with the building manager. The building manager will act 
as a neutral party. Together they will work to resolve the conflict. 
3. In the event that the conflict is not resolved by the administrators and the building 
manager, the building council will be convened to hear both sides of the dispute. The 
building council will act as an arbitration committee and consider the case. Each party 
involved in the dispute has the responsibility to put their issues in writing. Each party 
must show that they have attempted to resolve the dispute by other means. The building 
council will issue a decision instead of merely assisting the parties in reaching an 
agreement. 
4. It is the expectation that all disputes will be resolved at the school complex level.  
 
Should one of the parties seek to appeal the building council’s recommendation, the 
stakeholders involved in the dispute along with their SLC administrator and the building 
manager will meet with the local district superintendent, or the superintendent’s designee, 
to render a solution to the dispute. In cases of disputes falling under the specific areas of 
the Los Angeles Unified School District(LAUSD)/UTLA contract, the grievance process 
will be followed. As an overarching school plan to improve behavior, we have drafted 
and will begin implementing Wilson’s Positive Behavior Outcomes, which are 
nicknamed, “Mighty Mules Five Pack.” 

Maintain honesty, integrity, and responsibility. 
Understand and respect each other and our differences. 
Listen, speak, and act with empathy and compassion. 
Engage in safe activities and healthy relationships. 
Strive for academic and personal excellence. 
 

Utilization of Space 
It is the goal of the Wilson High School complex that each small learning 

community will be housed in its own contiguous space to the extent that is possible. The 
lay out of Woodrow Wilson High School lends itself to breaking the campus into smaller 
areas. The school-wide design team has met with representatives from Architects of 
Achievement and will formulate a plan for contiguous space based on their 
recommendations. Preliminary ideas include utilizing space on common floors of the two 
central tower buildings for two SLCs, housing another SLC in the upper bungalows, one 
in the lower bungalows, another in the “mule” bungalows and the magnet schools in the 
tennis court bungalows and the adjoining 100 building (see Attachment A – school map). 
Each SLC space will include office space for an administrator, counselor, and clerical 
staff member as well as a “welcoming space” for parents and visitors to congregate. In 
addition, it is the design team’s intent to provide an outside gathering space for each 
SLC. The Mule Leadership Team (Administrators, Coordinators, SLC Leads, and 
Department Chairs), clerical, parents, and students will be involved in a Contiguous 
Space Team to engage in dialogue and make decisions that best match the needs of the 
SLCs and students. It is understood that certain areas or spaces of the complex will have 
to be shared by all small learning communities. The building council will prepare and 
manage a schedule of all shared spaces paying particular attention to the issue of equity 



of use for these spaces. This schedule will be maintained on a weekly basis. It will 
identify the shared area/space, the date and time it has been reserved, and the SLC using 
the space. When two or more small learning communities seek to use the same space at 
the same time, those parties will be encouraged to work together to determine which SLC 
has the more urgent need to use the space and inform the building council of any changes 
all parties have agreed to. Common or shared spaces at the Wilson High School Complex 
include: 
� 12 Science rooms, to be divided closest towards SLC’s location 
� Computer labs 
� Library 
� Sky Lab/Penthouse 
� Cafeteria 
� Multipurpose room 
� Gymnasiums and Athletic facilities 
� Senior Quad 
� Stadium area 
� Quad outside the administration building and college corner 
 
 
Schedules 

The Wilson High School Complex will adhere to a common bell schedule. We 
spent the last twp years researching other schedules (site visits, faculty meetings, panel 
presentations, etc) that may afford all small learning communities the opportunity to 
create more common planning time for their teachers. It is foreseeable that in the future, 
each small learning community might have its own bell schedule. The following is a 
model of the 4x4 accelerated block voted on by the faculty in Spring 2008 for the Fall 
2008 school year: 
Period 1  8 a.m.-9:28 a.m. 
Period 2  9:34 a.m.-11:02 a.m. 
Lunch  11:02 a.m.-11:32 a.m. 
Period 3  11:38 p.m.-1:14 p.m. 
Period 4  1:20 p.m.-2:48 p.m. 
(The bell schedule is still a work in progress, because we are in the midst of deciding the 
logistics of our advocacy period.) 
Every effort will be made to create common planning time for the core teachers of each 
SLC. Companion SLC will have common conference periods and each SLC will 
determine the schedule for meeting- daily, alternate days, etc. The Wilson High School 
Complex understands the need for small learning communities to meet on a regular basis 
as well as the importance of departments meeting regularly. It is the intent of the Building 
Council to split the days between SLC and department meetings. Professional 
development will occur and be determined by the small learning communities. 
Throughout the school year, professional development will serve to advance the 
understanding of teachers, administrators, and other stakeholders of effective research-
based instructional strategies for improving student achievement and to provide said 
stakeholders with knowledge and skills needed to participate effectively in the 
development, expansion or implementation of a SLC. Each SLC will hold their own 
faculty meetings following district guidelines for the number of meetings allowed a 
month. FTF will provide guidance for the meetings with facilitator trainings and notes. 
The School-based SIF and SLC administrators will support the SLC Leads with logistics.  
 
 
Staffing 

Each small learning community will be treated as though it were a separate school 
for purposes of staffing, displacements, transfers, and filling of vacancies. Design team 



members will compose the teaching staff of a small learning community assuming that 
they reflect the demographics of the overall staff at the Wilson High School Complex and 
meet the requirements set forth in district policies such as Staff Integration, the Rodriguez 
Decree, and the like. Should there be open positions once design team members have 
been assigned, those positions shall be filled with volunteers from the site. Upon 
completion of that process, the SLC will fill all remaining vacancies via an application 
and interview process. In the event that a small learning community teaching staff lacks 
balance, it is the responsibility of the administrator to intervene and work to achieve the 
balance necessary. Once the initial faculty is identified, class assignments shall be made 
in accordance with the UTLA contract, Article VIII, Section 4.0. 

FTF provided us with structured documents and activities for the SLC staffing 
plans. Each staff member completed a confidential survey of their interests, credentials, 
compatibility issues, and other topics. Then, staff completed SLC request forms. These 
preferences were strongly considered when staffing assignments are made not guaranteed 
because of our desire to have equity of experience and teaching craftsmanship. With the 
survey and request forms, FTF provided Wilson administration with a staffing plan 
recommendation. Staff received information about the written change request process. 
After much dialogue and a handful of change requests, the latest staffing plan is a result 
of seven revisions. The staffing process has been an interactive dialogue between staff, 
administration, and FTF representatives. All teachers belong to an SLC; a minimal 
amount of staff serve more than one community because of credentialing constraints. 
Future staffing assignments will be made by the building council, under the direction of 
the SLC administrator. Again, it is the responsibility of the administrator to maintain the 
balance of each SLC. 

It is the expectation that teachers will teach the students from their small learning 
community. In order to meet the district’s A-G requirements, it may be necessary for 
some certificated staff to teach shared classes with the Companion SLCs or classes 
outside of their SLC. Going outside of the SLC is not our preference nor does it match 
with FTF’s implementation standards for purity. As previously stated, each SLC will 
have one and a half counselors. The half counselor will be the bridge for both SLCs. For 
example, Counselor A has Performing Arts, Counselor B has Visual Arts, Counselor C 
has half of both and serves as the connector of information. We are investigating how to 
use this model to distribute clerical staff from the Attendance and Counseling Offices. 
The counselors will work to program students within their respective SLC and ensure 
equal access to a rigorous standards-based curriculum that meets the A-G requirements as 
set forth by the central district. Each counselor will work in tandem with teachers serving 
as advocates for students to monitor student progress towards graduation and post 
secondary goals.  

Teacher initiated transfers between small learning communities will be 
entertained at the close of the academic year as part of the regular staffing procedures that 
each SLC must follow. Requests for transfers between small 
learning communities must be made to the SLC administrator by May 1st of the current 
academic year. The declining enrollment trend affecting school districts across the nation 
causes concern at the larger Wilson complex. We recognize the need to maintain 
appropriate student to teacher ratios as each SLC works to personalize the education 
experience of all of their students. Wilson Administration and FTF representatives have 
been working closely with our coordinator of the High Priority Schools Grant (HPSG) 
monies to anticipate the need to allocate funds from HPSG and Quality Education 
Investment Act (QEIA) and in order to keep the ratios in an appropriate range for 
success. 
 
 



Support Staff 
Each SLC will receive the support services of one administrator, one and a half 

counselors, one lead teacher, one lead clerical position, and a parent representative. 
Resource Specialist Teachers will be distributed across the small learning communities. 
In addition, SLC assignments have been made for all out of classroom positions: 
� College, Career, and CTE Counselors 
� Academic Coaches (Literacy, Math, Social Studies, Science) 
� Deans of Students 
�  Coordinators (Title One, Bilingual, AVID, HPSG, Technology, Magnet) 
� Librarian 
� Nurse 
� School Psychologist 
 
It is understood that school-wide positions, such as those listed above, may require shared 
funding by all small learning communities. Before the end of the 2007-2008 school year, 
every attempt will be made to ask survey and place the following staff: 
 
� Clerical Personnel 
� Custodial staff 
� Cafeteria Staff 
 
Student Choice 

The faculty and staff of Wilson High School understand that choice is important 
for students and their families as well as for teachers. To that end, all students and 
teachers will have the opportunity to choose the small learning community they will 
spend their four years in. Prior to recruitment, Wilson worked with FTF personnel to 
survey students based on their thematic interests. The data from the surveys provided the 
themes. Recruitment will play an essential role in the SLC program. Representatives from 
each of the small learning communities will visit the community’s feeder middle schools 
in an effort to make students aware of the various small learning communities available 
to them once they matriculate to Wilson. This recruitment will take place at the middle 
schools. Additionally, the Wilson High School complex will host several small learning 
community fair on the Wilson campus. Eighth grade students and their families will be 
invited to attend to hear presentations from SLC faculty and students, visit classrooms, 
and receive materials with pertinent information about each SLC to help them make an 
informed choice. 

Students will complete an application to rank their SLC choices from 1-6, with 1 
being their first choice. These applications will be entered into a student database 
immediately after each enrollment assembly via laptop on the Wilson complex. Every 
effort will be made to receive 100% of the applications. The database with student 
selections will be sent to FTF personnel who will disaggregate the data to create small, 
tall, equitable, and pure SLCs. FTF will send their recommendations to Wilson to be 
reviewed by Wilson administration, with guidance from ELL and Special Education 
leadership. By June, Wilson students and their parents will be notified in writing which 
small learning community they have been assigned to and SLC members will receive 
student lists as well. Students entering the Wilson complex over the summer or after the 
beginning of the school year will be offered the same application process as a part of their 
registration packet. Assignment of these students to a small learning community will be 
determined by their preference and by availability of space within each SLC. A selection 
committee will sort the applications and equitably distribute students into the small 
learning communities. This committee will take into consideration the students’ choices, 
performance data, demographics, and any special designations (English Learner, Special 



Education, etc). In the event that a student is placed in a non-requested SLC, a conference 
will be held with the student, the student’s parents, and a staff person to be identified by 
the administrator. Students will have one opportunity to change from one SLC to another 
during their four years at Wilson High School. The change will be made at the close of 
the second semester after the 9th or 10th grade year only. In order to initiate the process, a 
student must write a rationale for the change. The student must then obtain a letter from a 
teacher within the current SLC recommending that the student be moved into a new SLC 
and detailing reasons for the change. Next, a conference must be held with the student, 
the student’s parents, and a member of both small learning communities involved. All 
parties must agree to the change. No changes will be made between small learning 
communities for disciplinary reasons. The principal will enter into the process if 
necessary. 
 
 
School-wide Programs and Activities 

All students at the Woodrow Wilson High School Complex will have access to all 
programs. The school currently offers tutoring and extended learning programs funded by 
LAUSD. These programs will continue to be offered by the school complex to students 
from all small learning communities. In addition, each SLC will provide intervention 
strategies for their own students and some small learning communities may establish peer 
tutoring programs to help youngsters having difficulty mastering certain concepts. 
Athletics, band, cheerleading, drill team, and specialty clubs and organizations will 
remain available to all students on a school-wide basis as after school activities. The 
student leadership of the school complex may have a different look. While there are 
currently two school-wide leadership classes, when the small learning communities are 
up and running it is likely that a student senate will be formed. Each SLC will elect 
student officers to represent their community. These officers would then be a part of a 
school-wide senate responsible for school complex activities such as dances and spirit 
events. Some parent councils (CEAC, ELAC, SSC) will continue to hold meetings for the 
benefit of all parents, while other meetings will be scheduled specifically for each SLC. 
Advanced Placement classes will be made available to students in all small learning 
communities. We are investigating the personnel resources available to maintain AP 
courses by Companion SLCs. For some students a viable alternative might be enrolling in 
classes at a local community college or taking on-line Advanced Placement courses. Each 
small learning community will develop elective courses that support their themes. As 
these new elective courses are created, they will be added to the curriculum following the 
Los Angeles Unified School District Board of Education approval process. The Wilson 
complex recognizes the importance of these themed electives to the success of the SLCs 
and commits to using appropriate funding sources to hire teachers to teach these courses 
and others as they are developed over time. 

Wilson’s CTE Coordinator worked with each SLC to target the Career Pathways 
which most align with the thematic themes. The SIF has worked with the CTE and Career 
Counselors to incorporate AB2448 requirements and fulfill our Superintendent’s mission 
of “college-prepared and career-ready.” 
 
 
Specially Identified Students 

All students identified as English Learners will be members of a small learning 
community and will participate in as many SLC classes as is possible. The LAUSD 
Master Plan for English Learners (EL) will influence the number of SLC classes EL 
students may take. Small learning communities will take care to see that appropriately 
credentialed teachers are placed with English Learners and that all teachers receive 



professional development on Specially Designed Academic Instruction in English 
(SDAIE) strategies for use in the classroom. In order for our English Learners to be as 
successful as possible, they may be assigned to small learning communities to provide 
teachers who speak the students’ primary language. One ESL teacher has been assigned 
to each pair of Companion SLCs. For example, Teacher A is assigned to Visual Arts and 
Performing Arts. All students identified as Special Education students will be members 
of a small learning community. The requirements and learning goals set forth in their 
Individualized Education Plan (IEP) will influence the number of SLC classes these 
students may take. If the IEP requires an inclusion model for the student, those classes 
will be taken within the SLC with appropriate adult support provided as necessary. One 
Math and English RSP teacher has been assigned to each pair of Companion SLCs. 
Wilson leadership has also assigned SDC teachers to Companion SLCs. The assignments 
were based on teacher interest surveys. All students identified as Gifted and Talented 
Education (GATE) students will also be members of a small learning community. The 
needs of the GATE students will be addressed in such a way that meets the requirements 
set forth by the Board of Education. Specially identified students will be dispersed across 
all the small learning communities. They will not be assigned to one SLC which would 
result in an inequality and a lack of access or choice for all students. 
 
 
School Autonomy 

For this reform to be successful, it is the feeling of the Wilson High School 
complex that SLC autonomy (to the extent the district will allow) is imperative. 
Autonomy means that each small learning community in the school complex is self-
governing. Each has its own staff, budget, students, parent committee, space, 
instructional theme, schedule, and rules and regulations. Each SLC decides independently 
whether and to what extent it will collaborate with any of the other small learning 
communities. No one SLC has any jurisdiction over the other small learning 
communities. 

 
 

Parent and Community Involvement 
Each small learning community within the Wilson High School Complex will 

seek to provide meaningful opportunities for parents and community members to 
participate in the instructional programs being offered. A family advocacy program will 
be implemented complex wide in an effort to provide guidance to our students and keep 
students’ families informed about their academic progress. Student advisors will meet 
with parents at least twice a year in addition to monthly phone conversations, email 
messages, or other written correspondence. 

Small learning communities will establish partnerships with the greater El Sereno 
community. In an effort to broaden the internship possibilities for seniors, SLCs will seek 
businesses that will allow senior class students to intern with them. Wilson administration 
has already begun exploring a myriad of options through LAUSD’s Partnerships Office. 
These internships will be in areas of interest to the students and allow them to gain “real 
world” experiences alongside a professional in the field. The internship will culminate in 
a final presentation made by the students before a committee including teachers, students, 
and business and community members as well as invited guests including the students’ 
business mentors and parents. 
 
 
 
 



Professional Development 
For the Small Learning Community reform to succeed the Woodrow Wilson 

complex understands that professional development must have a different look and feel 
that it has had in the past. Days of one hundred and fifty plus faculty members sitting in 
the multipurpose room for professional development must change. To make the 
professional development meaningful it must be generated by each SLC. Therefore, the 
Wilson complex intends to empower each SLC to determine a number of the professional 
development topics each will implement. FTF will provide support through their 
Instruction Improvement component; the focus is Engagement, Alignment, Rigor (EAR). 
EAR provides a systematic view of learning through student interaction with standards-
based, grade-level content using critical thinking skills. The Single Plan for the school 
addresses a need for focused professional development to increase teachers’ ability to 
differentiate instruction and utilize SDAIE methodology. Wilson Administration has 
created an alignment chart of the Strategic Plan, HPSG, FTF, and WASC documents to 
show how we are streamlining our efforts through collective focus on student needs and 
growth areas.  (Attachment B-alignment). In addition, the Wilson community at large has 
agreed to focus on Cornell note taking strategies and Socratic Seminar in all classes. For 
this to be successful, SLCs understand the need for professional development in both 
strategies.  

The Woodrow Wilson complex recognizes the importance of reaching out to new 
teachers and supporting them in the methodology of small learning communities, as well 
as supporting their growth as professional educators. Monthly new teacher meetings will 
be conducted complex-wide for new teachers from each small learning community. The 
fundamentals of SLCs will be explored, along with instructional pedagogy and best 
practices. Members of each SLC will work with the newly hired teachers to build 
capacity and understanding of the individual SLC:  thematic connections, instructional 
pedagogy and strategies, logistical and administrative procedures. Our New Teacher 
coach can continue to provide support and guidance of district and school wide policies 
and expectations. 

  

 

 

 

 

 

 

 

 

 

 



 

 

School Map- Attachment A 

 

 

 

 

 

 

 

 

 



 

 

Alignment Chart- Attachment B 

Superintendent’s 
Strategic Plan for 
High Priority 
Schools 

School Action 
Plan (SAP) of 
HPSG  

Action Plan for 
WASC, based on 
Focus on 
Learning 

First Things First 
Implementation Standards 

QEIA 
components 

Strategy 1: 

Curriculum 

Use a research-
based, common, 
coherent, and 
rigorous 
standards-based 
curriculum that 
meets the needs of 
diverse learners.  
 

Strategy 1: 
Deeply align 
teaching 
strategies at all 
grade levels in 
English/language 
arts and 
mathematics to 
the essential 
California 
Content Standards 
and STAR 
assessment 
instruments. 
 
Strategy 4: 
Institute a process 
of standards-
based curriculum, 
data driven 
teaching 
strategies, early 
identification of 
underachieving 
students, and 
timely 
intervention 
activities to assure 
the success of all 
students. 

Action Item #1: 
Small Learning 
Communities 

Instructional Improvement 
Structural  
2.Implementation of district-
selected curricula for 
struggling readers and 
struggling math learners 
 
Functional  
9. Use of district’s managed 
curriculum, including 
guides, assessments, and 
benchmarks.  If not provided 
by the district, teacher of 
core courses create: 

a) Curriculum map 
b) Common 

assessments aligned 
with standards 

c) Common grading 
rubrics based on state 
performance 
standards 

11. Instructional leaders 
provide effective training, 
intervention and ongoing 
support for instructional 
improvement based on EAR 
and student performance 
data 
12. Internships/partnerships 
part of school-to-work, 
school-to-college planning 
 
Small Learning 
Communities 
Common Planning Time 
(CPT) 
4. Minimum of three hours 

per week during the 
school day 
a) for instructional 

improvement 

Class size 
reduction 
 
API Growth 
Targets 
 
Improved 
attendance & 
Graduation 
 
High Quality 
Teachers 
 
Teacher 
Experience 
Index 
 
Professional 
Development 
 
Budget 
 



b) for student/family 
advocacy 

c) for SLC business 
5. All SLC staff and 

affiliates have at least 
monthly CPT (90 
minutes). 

Themes 
6. Themes infused into core 

academic courses 
7. Four-year thematic 

courses of study available 
(3 Year in 9, 10-12 
structure)  

8. Culminating experience 
related to theme available 
for all seniors 

9. Cross-disciplinary, 
standards-based thematic 
projects 

Strategy 2: 
Instruction 
Build learning 

communities in 

which teachers, 

and those who 

support them, 

use data in a 

reflective cycle of 

continuous 

improvement to 

develop their 

skills in 

delivering high-

quality, 

personalized 

Strategy 3: 
Develop on on-
going 
professional 
development 
program that 
provides staff 
with research-
based, data-driven 
teaching 
strategies focused 
on producing 
student mastery of 
the standards-
based curriculum 
and success on 
the state 
assessments. 

Action Item #2: 
Curriculum and 
Instruction 

Instructional Improvement 
Structural  
1. Block schedules of a least 
80 minutes at least every 
other day for core subjects 
for each year core subjects 
are required (subject to 
UTLA vote) 
4. All core subject and 
thematic elective teachers 
are available to work 
together on instruction 
during CPT 
5. Time is scheduled on a 
regular basis for departments 
to meet 
6.Instructional coaches, 
planning lane affiliates, and 
supervisors available to 
work with SLC staff or 
content area staff during PD 
time 
9. Use of district’s managed 
curriculum, including 
guides, assessments, and 
benchmarks.  If not provided 
by the district, teacher of 
core courses create: 

d) Curriculum map 
e) Common 

assessments aligned 

Class size 
reduction 
 
Pupil-to-
counselor Ratio 
 
API Growth 
Targets 
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Teacher 
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instruction 

 

with standards 
f) Common grading 

rubrics based on state 
performance 
standards 

Strategy 3: 

Leadership 

Build 
collaborative 
School and 
District leadership 
teams that support 
a cycle of 
continuous 
improvement to 
ensure high-
quality instruction 
in their schools 
 

Strategy 2: 
Develop a 
management and 
organizational 
structure that 
optimizes the use 
of time for 
collaborative 
planning, data 
analysis, lesson 
planning, and 
team building. 
 
Strategy 5: 
Institute policies 
and practices that 
recruit, develop, 
and retain a high 
quality of 
teachers, and 
paraprofessionals 
through an 
environment that 
nurtures and 
supports high 
standards of 
teaching and 
success in the 
classroom. 

Action Item #2: 
Curriculum and 
Instruction 

Instructional Improvement 
Structural  
5.Time is scheduled on a 
regular basis for departments 
to meet 
6.Instructional coaches, 
planning lane affiliates, and 
supervisors available to 
work with SLC staff or 
content area staff during PD 
time 
Functional  
10.Instructional leaders 
focus on instructional 
improvement by regular use 
of EAR classroom visit 
protocol and state of 
teaching and learning reports 
11. Instructional leaders 
provide effective training, 
intervention and ongoing 
support for instructional 
improvement based on EAR 
and student performance 
data 
12. Internships/partnerships 
part of school-to-work, 
school-to-college planning 
 
 

Family and Student 
Advocate System 
Functional 

12. System leaders provide 
effective training, 
intervention and ongoing 
support for strengthening 
advocacy functioning 

API Growth 
Targets 
 
Improved 
attendance & 
Graduation 
 
Professional 
Development 
 
Budget 

Strategy 4: 
Parent & 
Community 
Engagement 
Build a 

collaborative 

Strategy 6: 
Develop a 
program of parent 
and community 
involvement that 
builds parenting 
skills and an 
inclination to 

Action Item #1: 
Small Learning 

Communities 

 
Action Item #3: 
Attendance 

Family and Student 
Advocate System 
Structural  
1. All students and families 

have advocates assigned 
(1 advocate per 15-17 
families) 

2. All SLC staff and 

Pupil-to-
counselor Ratio 
 
Improved 
attendance & 
Graduation 
 
Teacher 



community of 

informed and 

empowered 

parents, teachers, 

staff, and 

community 

partners who 

work 

collaboratively to 

support high-

quality teaching 

and learning 

 

become deeply 
involved with the 
school and their 
children’s 
academic 
education. 

affiliates serves as 
advocates 

3. Same advocate for all 4  
years (1 yr in Transitional 
SLC) 

4. Advocates have computer 
access to academic and 
behavior profiles for each 
student that is updated 
regularly  

5. Advocacy period in 
schedule weekly (30-45 
mins) or bi-weekly (60 
mins) 

6. Regular time set aside in 
CPT and banked time for 
advocacy discussions 
among SLC staff and 
affiliates 

FUNCTIONAL 
7. Monthly contact with 

family 
8. At least bi-annual face-to-

face conferences of at 
least 30 minutes with 
families, with student 
present 

9. At least weekly one-on-
one check-in with student 

10. Use of advocacy 
period—engaging, 
aligned with FAS goals, 
rigorous and relationship-
centered 

11. SLC leaders trained 
and supported to lead 
common planning time  
a) Effective family 

advocate discussions 
during CPT and 
banked time on a 
regular basis 

b) Supports for 
advocacy are 
discussed; e.g., 
review of activities 
from the guide 

c) Gather and share 
information for 
family conferences 

d) Red flag/green flag 

Experience 
Index 
 
Professional 
Development 
 
Budget 



process for 
identifying and 
intervening with 
students 

e) Effective action 
planning and follow 
up based on CPT 
discussions 

12. System leaders provide 
effective training, 
intervention and ongoing 
support for strengthening 
advocacy functioning 

Strategy 5: 

Physical & 

Emotional Safety 

Build school 
environments 
where students 
and adults are 
physically and 
emotionally safe 
and secure and 
personal 
achievement can 
be optimized for 
all 
 

Strategy 6: 
Develop a 
program of parent 
and community 
involvement that 
builds parenting 
skills and an 
inclination to 
become deeply 
involved with the 
school and their 
children’s 
academic 
education. 

Action Item #1: 
Small Learning 

Communities 

 
Action Item #3: 
Attendance 

Family and Student 
Advocate System 
 
Small Learning 
Communities  
Composition and Duration 
1. 4-year SLCs (9-12) 
2. Approximately 350 

students per SLC 
3. Heterogeneous groupings 

of students within SLC 
b) ESL 
c) SEL 
d) Special Ed 

4. 90% of students stay in 
SLC for 75% of time for 
core subjects and 
thematic classes 

5. No tracking within or 
across SLCs 

Staffing 
6. Based on contract  
7. requirements, interest, 

certification and equity 
8. At least one full time 

teacher in each core area 
9. At least one FTE teacher 

in thematic area 
10. Staff who can 

provide services to 
Special Ed, ESL students 

11. SLC Affiliates 
include administrators, 
counselors, planning lane 
teachers 

12. Staff who can 
provide services to 
Special Ed, ESL students 

Class size 
reduction 
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13. SLC Affiliates 
include administrators, 
counselors, planning lane 
teachers 

Themes 
14. Developed, offered, 

and staffed based on 
student/staff interest 

15. Students choose from 
among all SCL themes 
available 

16. At least 80% of 
incoming first year 
students get first choice 
and 90% one of first two 
choices 

Strategy 6: 

Organizational & 

Support Structures 

Design and 
implement District 
and school 
organizational and 
support structures 
to improve school 
performance  
 

Strategy 7: 
Initiate a process 
of implementation 
and monitoring 
that ensures 
resources are 
distributed in a 
manner that 
addresses the 
needs of all 
students and 
assures an 
educational 
environment that 
provides both 
quality and equity 
in the delivery of 
instruction. 

Action Item #3: 
Attendance 
 
 
Action Item #4: 
Technology 

Small Learning 
Communities 
Structural 
Composition and Duration 
4. 4-year SLCs (9-12) 
5. Approximately 350 

students per SLC 
6. Heterogeneous groupings 

of students within SLC 
e) ESL 
f) SEL 
g) Special Ed 

7.90% of students stay in 
SLC for 75% of time for 
core subjects and thematic 
classes 
8.  No tracking within or 
across SLCs 
Staffing 
Based on contract 
requirements, interest, 
certification and equity 
a)At least one full time 
teacher in each core area 
b)At least one FTE teacher 
in thematic area 
c)Staff who can provide 
services to Special Ed, ESL 
students  
Themes 
18. Flexible Allocation of 
Resources within district 
regulations for time, people, 
space, money 
 

Class size 
reduction 
 
Pupil-to-
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Graduation 
 
High Quality 
Teachers 
 
Budget 



Family and Student 
Advocate System 
Structural  
6. Regular time set aside in 
CPT and banked time for 
advocacy discussions among 
SLC staff and affiliates 

Strategy 7: 

Performance 

Reporting, 

Accountability, 

Incentives 

Design and 
implement 
systems of 
reporting, 
accountability, 
and incentives as 
ways to measure 
outcomes and 
promote 
continuous 
improvement 
(required). 

Strategy 7: 
Initiate a process 
of implementation 
and monitoring 
that ensures 
resources are 
distributed in a 
manner that 
addresses the 
needs of all 
students and 
assures an 
educational 
environment that 
provides both 
quality and equity 
in the delivery of 
instruction. 

Action Item #4: 
Technology 

Small Learning 
Communities 
Common Planning Time 
(CPT) 
Minimum of three hours per 
week during the school day 
a)for instructional 
improvement 
b)for student/family 
advocacy 
for SLC business 
 
Flexible Allocation of 
Resources within district 
regulations for time, people, 
space, money 
 
Instructional Improvement 
Structural  

7. Timely and relevant 
student data are made 
available to SLC and 
content area teachers 
for instructional 
conversations, 
development and 
implementation of 
action plans 

Functional  
1.Effective use of common 
planning time 

a) Data→Action 
Plan→Follow 
up/Modifications 

2.Use of district/provider’s 
tuning protocol, peer 
observation protocol and 
lesson refining protocols 
Small Learning 
Communities  
Functional 
Collective Responsibility 
a) Five-year and annual 
targets on key student 

Class size 
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indicators set at SLC level 
b) Data used on regular basis 
during CPT to develop 
action plans at SLC and 
individual student levels 
c) SLC disciplinary policies 
articulated, enacted and 
reviewed for effectiveness 
d) In-school suspension 
replaced by SLC-based and 
administratively supported 
disciplinary remedies 
e) System leaders provide 
effective training, 
intervention and ongoing 
support for strengthening 
SLC functioning 

 
 


