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Mission Statement 
Wilson High School Environmental and Urban Studies (EUS) Small Learning Community’s mission is 

to produce competent, well-rounded, contributing members of society who understand, and make a 

positive impact on, human interaction with the natural environment. 

 

Vision Statement 
EUS believes that all students possess the potential to succeed in high school as well as post-secondary 

institutions of higher learning, by presenting students with a positive, learning environment that 

encourages them to participate in a rigorous, relevant standards-based curriculum. 
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Environmental and Urban Studies 

 Design Team: 
 

Kevin Armenta – Social Studies Teacher 

Kevin Bryan – Science Teacher 

Eladio Chavez – Transportation Careers Teacher 

Benjamin Elizondo –English Language Arts Teacher 

Lilia Fabian – Mathematics Teacher 

Emir Gonzalez – Science Teacher 

William Keene – English Language Arts Teacher 

Cynthia Martinez – English Language Arts Teacher 

Feliciano Ramirez – English Language Arts Teacher 

Katie Talbot – Business and Industry Representative (MTA) 

Mylene Keipp—School Improvement Facilitator 

Norma Cuevas— Parent 

Roxanna Martinez – Parent  

Jacqueline Martinez – Senior Student 

Abigail Valdez— Senior Student 

 

 
 

 

 

 

 

 



Wilson High School Environmental and Urban Studies Small Learning Community 

5 

 
 
To:    School Site Council Members 
From:     Wilson High School Environmental and Urban Studies SLC Design Team 
Date:     April 1, 2008 
Subject:   Letter of Intent 
 
This letter informs the Wilson High School Site Council of our intent to form a small learning 

community focused on the theme of Environmental and Urban Studies.  Our SLC will prepare students 

to complete the standards-based curriculum requirements and prepare for college by addressing core 

subjects through issues related to the environment in an urban setting.  Wilson High School 

Environmental and Urban Studies (EUS) Small Learning Community’s mission is to produce 

competent, well-rounded, contributing members of society who understand, and make a positive 

impact on, human interaction with the natural environment. 

 
After participating in the small learning community students will: 

 Be able to view and write critically about the environmental changes facing the world today 
 Participate in internships and job shadowing 
 Prepare for college and career opportunities 
 Develop professional presentations and portfolios using technology 
 Understand how they can influence the political system to develop positive changes in the 

environment 
 Participate in a variety of business, industry, college and career related field trips 
 Be able to use technology to evaluate and analyze issues in the urban environment 

 
The SLC will be comprised of a partnership between teachers, students, parents, administrators and the 
community.  The SLC will invite the community to participate in programs designed to help focus on 
positive changes in the environment. 
 
The following people will serve on the design team: 

 Kevin Bryan 
 Eladio Chavez, Jr. 
 Lilia Fabian 
 Sharon Valdez 

In addition to the design team members, the following people support the creation of the 
Environmental and Urban Studies SLC: 
 
Kevin Armenta   Emir Gonzalez   Feliciano Ramirez 
Tracey Calhoun   William Keene   Benjamin Elizondo  
Cynthia Martinez 
 
This SLC is greatly needed in both Wilson High School and in the greater community to help develop 
programs that will help Los Angeles become sustainable.   
 
Thank you. 
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Unifying Vision/Identity 

 Environmental and Urban Studies (EUS) is committed to ensuring that all students are afforded 

the opportunity to succeed. Understanding the import of collaboration among students, parents and 

teachers, any student interested in enrolling in EUS will be allowed to join upon parental consent.  

Because our goal is to produce competent, well-rounded adults, we understand that students today need 

a positive learning environment that encourages creative, responsible, interdisciplinary independent 

thinking.  This is key to student success. 

 Collaboration among all stakeholders, parents, students, administrators, teachers and 

community members is crucial in the development and monitoring of EUS. The Design Team which 

includes students and parents has met weekly to develop this proposal.  We have an advisory 

committee consisting of an administrator, teachers, parents, students, and community representatives 

whose primary goal is monitoring EUS progress and program implementation.  EUS will host an 

orientation for parents and students the summer preceding the beginning of each school year, publish a 

EUS newsletter to be sent to parents, students, and community representatives to inform them of EUS 

developments, and maintain a EUS website. Student input and leadership will be developed through a 

EUS Club that will help inform our academic and community service projects.  

 Because we believe that all students can achieve academic competence in an environment 

conducive to learning, our goal is to provide that environment through the following strategies and 

activities.  

• Rigorous standards-based curriculum focused on a career theme and integrated 
with related academic classes help students make the connection between their academic 
classes and career themed classes 

• A voluntary student selection process that identifies interested eighth grade and other incoming 
students interest in EUS 

• A team of teachers who work together to plan and implement all aspects of teaching and 
learning; and that provide students with an understanding of their relationship between their 
environment and their urban life styles creation; where teachers work together and plan 
interdisciplinary lessons that provide differentiation among learners with a variety of 
assessments that include summative and provide assessment data among different subject 
matter courses 

• A variety of motivational activities with private sector involvement to encourage academic and 
career preparation, such as a mentor and internship program, enhanced curriculum, classroom 
speakers, field trips and postsecondary options. Students will be motivated to pursue 
educational opportunities and careers that will foster both the natural and urban environment 
 

Adhering to the seven attributes of small learning communities designed by the LAUSD, EUS is 

designed to accommodate the policies in Bulletin 1600, recommendations in the School Impact Report 

and the WASC accreditation.  
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To promote student achievement, our primary budget expenditures will cover curricular 

professional development (such as pacing plans, teaching within the block schedule, portfolio 

development or implementation), enhancing a counseling and guidance program (establishing the 

advocacy program, expanding the mentorship and internship program), and industry standard 

technology (to prepare students for the careers of tomorrow).   

 Parents are members of the design team and advisory council.  Every effort is made to inform 

parents of EUS goals, events, and resources and parents are encouraged to actively participate in all 

aspects of EUS activities.  Employer representatives: a) serve on the advisory council that oversees the 

program; b) help to support career technical curriculum; c) provide speakers for EUS classes; d) host 

field trips to give students a perspective of the workplace; e) provide mentors who serve as career-

related role models and personal points of contact in the field of training; and f) provide summer 

internships and part-time school-year jobs.  In conjunction with the school’s college advisor outreach 

services, students will have exposure to universities and other postsecondary institutions of higher 

learning in the form of classroom speakers, field trips, enrollment in concurrent college courses and 

summer programs. 

 Students are introduced the EUS vision during the recruitment and application process.  At this 

crucial juncture, they have the opportunity to compare their academic and career goals with the EUS 

vision to determine if we can help them achieve those goals. Because parents are required to sign off 

on student enrollment in EUS, they can also help students make a connection between their goals and 

our vision.  The EUS Lifeskills class will introduce incoming ninth grade students to the basic goals of 

EUS.  The second semester Career Exploration course will help students develop basic research and 

investigatory skills to examine labor markets trends and the postsecondary training that supports career 

interests. During the following years, career-themed courses, cross curricular projects, and counseling 

and guidance strategies provide avenues for students to connect our vision to their plans. 

EUS team members request to participate in the program and must be willing to work with all 

students. Teachers are required to have a common planning period to meet regularly to: a) plan the 

EUS activities, budget, code of conduct, curriculum, and discipline; b) coordinate with business 

representatives; c) meet with parents; and d) discuss student progress.  As an integral part of our team, 

the EUS counselor and Administrator will assist the lead teacher in facilitating meetings surrounding 

activities which affect student achievement. 

The impact of human interaction with the natural environment is a growing global concern. 

EUS academic identity stems from several interrelated themes that study urban planning, 

environmental studies and the impact of the transportation industry on both.  The high level academic 
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and technical skills associated with environmental, urban and transportation issues promote high 

expectations among students who are eager to design environmentally safe communities and the 

transportation systems which support them. Our “school-within-a-school” will consist of a 

heterogeneous group of 300-320 students who will advocate for and promote a relationship between all 

Wilson students and the environment.   

 With the exception of two team members, EUS has two contiguous and well-defined spaces: 

one for environmental studies and one for urban/transportation studies.  The former is located in the 

Mule Bungalows while the latter is in the 100 building, with there being an arduous but short walk 

between the two. 

 EUS will have a lead teacher who coordinates SLC implementation, but responsibility for a 

variety of administrative duties will be shared by all the team members. The lead teacher will be in 

charge of delegating these responsibilities to other staff members and ensuring accountability.  

 In each discipline taught within EUS, curriculum will be aligned to the California State 

Standards and high stakes assessments.  Rigorous academic expectations of all students is reflected in 

the variety of challenging teaching materials used, the appropriate grade level work students are 

expected to produce,  and opportunities given students to demonstrate mastery at proficient or higher 

levels Authentic assessments include project based expositories, multimedia, portfolio, presentations, 

final senior exit presentation. 

Students will take their academic subjects and their EUS electives within the SLC, however; 

students will probably have to travel outside of EUS to take PE, certain AP classes, and perhaps the F 

and G college preparatory requirements.    

Because parents have been involved with EUS from its inception, they will have a clear 

understanding its goals. Our advisory council will be instrumental in promoting EUS mission, vision 

and goals with parents and throughout the community with flyers, posters, newsletters, brochures and 

activity community involvement, such as an advisory council (for stakeholders) to have an equal say in 

the development on the SLC.   

 We will share our achievements, and our challenges, by posting yearly productions of projects, 

newsletters, environmental summit achievements on our website. 
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Rigorous, Standards-Based Instruction, Curriculum, and Assessment 

To best prepare our students for college, EUS will offer all courses aligned with the UC/CSU  

A-G requirements, the state content and performance standards, CTE standards, and LAUSD high 

school graduation requirements. Our elective offerings will be based on EUS career themes and 

student interest.  The career technical focus EUS is determined by an analysis of the local labor 

market, with an eye toward fields that are growing and healthy, that offer jobs with career "ladders," 

and that have companies willing to support the program. Career technical education is kept broad, 

focusing on industries rather than specific jobs. The integration of a standards-based academic and 

career-technical curriculum is a key ingredient.  

Students need a variety of ways to show their progress towards meeting  state content and 

performance standards; therefore,  teachers will participate in professional development on designing 

authentic assessments (which include portfolios, PowerPoint and oral presentations, graphing, etc.). 

We will encourage teachers to do both formal assessments (tests and homework assignments) and 

informal assessments (observation of group work or work habits) in their classrooms. It is vital that 

students can reflect on their own work, and so self-assessments will be built into our assignments. We 

will prepare the students to take state and district standardized tests as well (SPAs, CST CAHSEE, 

PSAT, etc.). 

In this modern world, technology is an indispensable part of education. Students can benefit so 

much from the use of technology in the classroom. We will set aside as much money as possible to get 

LCD projectors, computers, and TV/VCR/DVD players in every room. Other classes will benefit from 

other technologies (opaque projectors, smart boards, etc.). Students/teachers and administrators will 

work together and use video cameras and computer editing equipment to make an SLC promotional 

video to show at recruitment events. Of course, it is not enough to have these technologies in the 

room— teachers must know how to use them. We will provide professional development on how to 

use these materials as well as how to incorporate them into lessons. Many teachers fear technology and  

so fail to realize how, say, a slide show of pictures can make a lecture come alive. The SLC will invest 

in a computer lab that will accommodate all students in a class. Both students and teachers will receive 

training on how to use a computer lab appropriately. In this world of increasing reliance on technology, 

students will be encouraged to become familiar with various multimedia by doing real-world 

interdisciplinary projects, such as powerpoints and films. The SLC will maintain a website where 

parents and students can access student grades, class syllabi, the SLC vision and expectations, as well 

as links to other useful sites. Finally the partnerships we make with community businesses may result 

in technology gains for the SLC. 
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 In compliance with AB2448 and the Career Tech Ed State Plan, Wilson High School will offer 

Career Pathways training for all students. Starting with the graduating class of 2010, all students must 

have completed a sequence of CTE classes and activities. The EUS SLC will offer three Career 

Pathways for students: Forestry and Natural Resources, Environmental and Natural Science 

Engineering, and Residential and Commercial Energy and Utilities. These Pathways will offer 

Introductory, Concentration and Capstone level courses. 

 

EUS electives to be offered include but are not limited to: 

 ° Graphic Interface Systems (GIS) 

° Urban Planning 

 ° Environmental Literature  

 ° Transportation and Environment 

 ° AP Environmental Science 

 ° Urban Transportation Planning 

 ° Global Change: Environmental Science and Society 

 ° Computer Aided Highway Design 

Equity and Access 

 EUS team members employ strategies that support our diverse community of learners and their 

subgroups.  From English Learners and Special Needs to Gifted and Talented, all students will receive 

assistance and support from programs such as Adult and Career Education, AVID, Bilingual 

Education, Career Advisement, Career and Technical Education, the College Corner, Beyond the Bell, 

G.A.T.E., Healthy Start, the Parent Center, Pupil Services and Attendance, Special Education, Title I, 

and AP courses.   

Career Pathways CTE Courses 
 Introductory Concentration Capstone(Completer) 
Forestry and Natural 
Resources 

Introduction to 
Agriculture 

Agricultural Biology 
Integrated Agriculture 
Science 

Natural Resource 
Management 
Forestry 
Rural Recreation 
Wildlife/Fisheries 
Management 

Environmental and 
Natural Science 
Engineering 

Introduction to 
Computers 
Introduction to 
Drafting/CADD 

Computer Technology 
Drafting and Computer-
aided Design 

Telecommunications 
Industrial Engineering 
Technology 
Environmental Science and 
Technology 

Residential and 
Commercial 
Energy and Utilities 

Exploring Technology Drafting CAD/CAM 
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 The diverse programs EUS will offer will attract a wide range of students with varying degrees 

of skills and abilities.  Any student need only to express the desire for enrollment with parental 

approval.   

 Students will be allowed to select classes based on their interests. Creation of elections will be 

based on student interests.  Career opportunities 

 An End-of-Year report will be generated for all EUS students.  Data will include attendance, 

CAHSEE scores, ninth grade G.P.A., current year G.P.A., and credits earned towards graduation.  

Throughout the year, I.E.P. reviews ELA and Math periodic assessments as well as quarterly progress 

reports and common assessments will be analyzed to modify instruction. Cooperative grouping is an 

effective practice in improving student achievement for all students. EUS activities such as city, bridge 

building, alternative vehicles, ascot hills, alternative fuels, recycling, promote various groupings and 

collaborative work.  

We will actively encourage student enrollment in Honors, Advanced Placement, and college 

courses. During common planning time we will discuss students who should be recommended for 

honors or AP courses. Team members work with the EUS counselor to ensure that students are being 

encouraged for challenging classes. For most AP classes, we will collaborate with other SLCs in 

sharing class scheduling.  

 The availability and promotion of AP classes shows the students we have high expectations of 

them. To show the students that we have high expectations for their futures, we will require that they 

do volunteer work or internships in the community so students see a range of high quality occupations. 

To address linguistic needs, teachers will use ELL content-based and SDAIE teaching methods.  All 

SLC core content teachers hold CLAD, CTEL or BCLAD  certification which provide culturally 

sensitive instructional programs  

Working closely with the EUS administrator, the EUS and, PSA counselors, and the advisory 

council, EUS teachers will look at homework, monitor grades, call home and conference with students. 

With this personalized attention, we hope to catch major problems early on and find the best avenue 

for addressing them. Academic intervention will consist of after school tutoring, one-on-one peer 

tutoring, progressive discipline plan, in-house (SLC) discipline plan, and mentoring (TCAP) . As a 

close-knit family, while requiring intervention participation by struggling students, we will make it 

more palatable by providing a positive environment which will include icebreakers and food. 

Schoolwide, Wilson also offers Saturday school and after school CAHSEE classes. 

 Both the Mule Bungalows and the Transportation lab have an elevator and restrooms for 

students and staff with physical impairments. We hope that by the time our proposal is approved our 
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multiple requests for ADA compliance will be met to serve all the student body with equity and 

integrity.  Both areas will be equipped with computer labs for students. These two areas are clearly 

defined, and do not have hallways that need to be monitored. Teachers will be trained in strategies to 

diffuse potentially problematic situations. Fortunately, because the Physical Facilities Office is around 

the corner from the Transportation lab, the students have help.   

 EUS program requires voluntary participation, the equitable distribution of qualified 

experienced teachers continues to be the primary business of the Wilson administrative staff. We hope 

that all SLCs lead teachers will collaborate to equitably divide up experienced and qualified teachers. 

In hiring new teachers, we seek experience and high quality, looking at the candidate’s academic 

qualifications, experience, passion, and interest in environment and transportation. The hiring process 

will involve an  EUS administrator, counselor, a teacher, and parent. We strive to include student 

voices in the interview process as well.  We want prospective teachers who are highly qualified and 

compatible with the EUS vision. Our SLC has equitable representation from departments: 

Last Name First Name Department 
Armenta Kevin Social Studies 
Bello Marietta ESL 
Bryan Kevin Science 
Cameron Steve Physical Education 
Catano Fidel Physical Education 
Chavez Eladio Art 
Clark Scott Special Education 
D'Auvergne Pipiena Foreign Language 
Delia Tim Special Education 
D'Souza Meelina Math 
Elizondo Ben English 
Fabian Lilia Math 
Gonzalez Emir Science 
Guzman Michael Dean 
Haynes Michael Coordinator 
Hutcherson Janet Special Education 
Jorden Kristen Social Studies 
Keene William English 
Kwan Wilson Science 
Long Tom Computers 
Lopez Bernardo Math 
Martinez Cynthia English 
Moreno Dina Counselor 
Preciado Edward Special Education 
Ramirez Feliciano English 
Shiota Wayne Physical Education 
Bravo Carmela Admin 
Valdez Sharon Coordinator 
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Personalization   

 The theory of multiple intelligences provides eight specific pathways to learning. If a teacher is 

having difficulty reaching a student in the more traditional linguistic or logical ways of instruction, 

there are several other ways in which the material might be presented to facilitate effective learning.  

While we do not feel it is necessary to instruct using all eight strategies, we do feel it is important that 

EUS teaching staff be aware of the possibilities so that instruction can cater to diverse learning styles.  

EUS partners with businesses. Business representatives provide mentors who serve as career-

related role models and personal points of contact in the field of training.   SLC teachers will use a 

variety of instructional strategies that will include differentiation, ELL modification, scaffolding, IEP 

accommodations, collaborative learning, SDAIE methodologies, intervention, mentoring, progressive 

discipline, and tutoring.  Sequential articulation will be able to provide students with the opportunity to 

meet content area teachers as well as thematic teachers on an on going basis.  Mentoring groups will 

provide students with one on one interaction and yearly productions of projects.  Newsletters, 

environmental summit achievements on our website and newsletter available to all stakeholders, local 

paper, Advocacy groups provide students with the opportunity to engage with their teachers on an one 

on one basis that will foster a caring and nurturing relationship and ensure academic social and 

personal success.  

Teaching and learning is enhanced through technology: Autocad, Power Point, Solid Works, 

Excel, Word, Flash.  Student presentations, Internet based research, and Graphing Calculators.As 

required by district mandate, all courses of study are required to meet California state standards for 

content area vocational courses. We adhere to the official binder presented to us by our State 

Superintendent O’Connell. As a result, students will have been provided with a standards based 

program.   

Our partnership with First Things First’s (FTF) reform within the Institute of Research and 

Reform in Education (IRRE) supports personalization.  Small learning communities allow students and 

teachers to form closer relationships, to reshape the school’s identity and culture and to take on new 

ways of teaching and learning around rigorous academic work. Families participate through the Family 

Advocate System. The members of an SLC assume collective responsibility for helping every student 

achieve high academic standards.  

We also strive for monthly outreach activities to parents and bi-annual conferences on student’s 

personal needs, beyond the school day learning opportunities, and team access to timely academic and 

behavioral student data.   
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Accountability and Leadership  

 The SLC can only work if everyone on the team shows personal and collective responsibility. 

We must have teachers that show a willingness to participate and work collaboratively. Our SLC 

teachers must agree to lead an advisory class, so that all teachers split the work of monitoring and 

mentoring students. Those teachers who are initially uncomfortable with the idea of leading an 

advisory class will be given special professional development to get them prepared. In the meantime, 

volunteer teachers will take on an extra caseload of students until the other teachers are prepared. 

Natural colleague peer pressure will play a role in shaping the attitude of reluctant teachers. We will 

encourage the teachers to sponsor clubs and organizations that give students the opportunity to get 

involved with EUS activism. The SLC will hold bi-monthly meetings with stakeholders to review 

vision/goals/student work/etc. and meeting notes will be posted on the website. Individual teacher’s 

class expectations and syllabi will also be posted on website. To ensure we are continually improving, 

we will constantly reassess whether we are meeting the needs of the students.  

 In order to keep the SLC accountable, all stakeholders must know what their roles and 

responsibilities are. The lead teachers will serve 2-year terms and will be elected by all teachers in the 

SLC. Among other duties, the lead teacher will be responsible for representing the SLC in school-wide 

meetings, supervising common planning time and professional development meetings, ensuring a 

degree of accountability from the faculty, bringing comments or concerns to the administrator, and 

leading the SLC forward. Lead teachers will share responsibility with parents, students, and faculty 

members. For parents, we will post on the website or send out in the newsletter our expectations of 

parents and their leadership responsibilities. We expect that parents, to the best of their ability, help 

their student by getting them to school on time, attending SLC events (especially parent-teacher 

conferences), setting an expectation at home about homework, asking their students about school, and 

dealing with behavior problems. We will set an expectation that the students must take responsibility 

for their education and their school. Our graduation goals and leadership expectations will be molded 

to the EUS SLC and will be influenced by student, parent and community input. We will have student 

leaders or representatives who will attend SLC meetings to bring to the table issues students feel 

strongly about. They will be responsible for reporting back to the other students, probably during the 

advisory period. The faculty has perhaps the greatest responsibility in sharing leadership and duties. 

One teacher cannot carry the weight of the entire SLC. During the development stages of the SLC we 

will make a list of responsibilities and then delegate those responsibilities to the faculty. For example, 

one teacher will be responsible for maintaining the website, another teacher will oversee the  
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information database, another teacher will be the contact person for the senior internships, and so forth. 

The lead teacher, again, will be responsible for ensuring accountability in these areas.  

 The SLC teachers must not work in isolation, ignoring the administration or other support staff. 

In fact, these people are necessary for a well-functioning school. Their faces must be familiar to the 

students if we are to fully utilize the support staff’s services. Students will know their counselor’s face, 

their librarian’s face, their career counselor’s face because these people will be in our classrooms 

making presentations and helping out. Teachers must also be informed about how to use the support 

staff’s services. Many teachers are afraid to take their students to the library or the computer lab 

because they are unsure of how these resources will work with their 40 students. Our SLC will have 

it’s own administrator and open communication lines will be maintained at all times. We expect our 

administrator to visit our classrooms, supervise in the halls, secure funding for extra planning time, 

professional development and material, and be an advocate for change. The support staff and 

administrators will be present at meetings and special events whenever possible and will receive the 

SLC newsletters.  

 Communication is essential to a well-functioning school, both within the SLC and across SLCs. 

To keep abreast of what is happening around Wilson, our SLC will be involved in professional 

development meetings with the entire faculty, in department meetings, and in meetings with the leads 

from other SLCs. We will maintain a website and periodic newsletter with our latest news. We will 

encourage other SLCs to read our newsletter, and we will read and discuss the news from other SLCs 

in our common planning time. To increase ease of communication within our SLC we will find funds 

to try to improve our internet connections, email services and shared access folders. 

 It is vital that the SLC examines student and school data to make sure we are meeting the needs 

of our students. First and foremost, we will examine the data from our SLC’s measurable goals— 

portfolio rubrics, service learning project pass rates, internship scores, graduation rates, attendance 

rates, and voter turnout. This data will be the most important indication that we are making the right 

decision within our SLC. The qualitative and quantitative data we gather from the advisories and the 

close relationships we cultivate with the students means that we will become experts about our 

students. All the teachers will monitor IEPs so they become experts in making the appropriate 

accommodations for their RSP students. We will maintain a database of information (test scores, 

behavior, etc.) on our own students that will be accessible to all teachers. This data will be central in 

discussing students during common planning time. In terms of our community, we will gather statistics 

about other high schools in the area to find out what strategies work for them.  
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 Where the data suggests we need to improve our teaching practice we will make the 

appropriate changes. These changes will be discussed during common planning time (weekly) and at 

stakeholder meetings (bi-monthly). We will design our professional developments to instruct the 

teachers on how to make these changes. We will get access to all testing data as soon as possible so 

that we can address problems immediately. Our theme-specific electives need to match our students’ 

interests and so if the data shows that students are not interested in a particular elective, we will not 

offer that class. It is important that an action plan is created as soon as the data can be assessed, and 

equally important that the data can be assessed as soon as the students have “created” the data. 

Students will learn more if their performance promotes an immediate and beneficial response from 

teachers.  

 It is easy to forget that there are both resources and experienced people within our school and 

district. To tap into this, our department meetings and SLC lead teacher meetings will be Wilson-wide, 

cutting across SLCs. This way we can pool our expertise about Wilson students. We will need to talk 

across SLCs to discuss shared space (i.e.: PE areas, fields, art rooms, the theater, cafeteria, etc.) and 

maintain constant contact with the plant manager who oversees all these areas. One appointed teacher 

on the SLC team will maintain communication with the computer/data experts in the district.  

 Running a school is obviously very complicated and involves overseeing a great amount of 

details. We must establish clear protocols for all of these details so that the school can function 

smoothly through years of leadership transitions. There will be protocols for who can spend money, 

where the money comes from (budget codes), and what the money can be spent on. There will be clear 

procedures for the spending of money. The budget information will be public (posted on our website), 

as well as basic information on who our teachers are, where their rooms are located, and what are our 

offered classes. The advisory class will help improve student conduct and we will expect that all our 

teachers have the same standards of behavior for their students. We will discuss consequences for 

inappropriate behavior as an SLC and will expect all staff members to enforce consequences in the 

same way. Our clear expectations of conduct and consequences for misbehavior will be made to all 

students/teachers/parents/ community members at the beginning of the year (at introductory events)  

and reinforced throughout the year (in classes and at parent conferences). The master schedule will be 

constructed collaboratively by the administrator in charge of the master schedule and the teachers 

within the SLC. The teachers will be able to propose a schedule, and the master scheduler will then 

ensure that our SLC schedule works with Wilson’s other SLC’s schedules. The counselor assigned to 

our SLC will manage student programming, taking into account input from advisory teachers, parents, 



Wilson High School Environmental and Urban Studies Small Learning Community 

17 

and students. Finally, we will establish protocols for upkeep and maintenance of building as well as a 

procedure for reporting damages.  

 Several times a year we will look at specific data to ensure the SLC is on the right track. The 

most important data will come from our measurable goals— portfolio rubric, service learning pass rate, 

internship scores, graduation rates, attendance rates, and voter turnout. These data will be analyzed 

annually and necessary revisions will be discussed during common planning time and at stakeholder 

meetings. Other annual data will come from CST scores, CAHSEE scores, SAT and ACT scores, and 

GPAs. To keep a finger on the pulse of our families, we will give out student and parent feedback 

survey 2 times a year, which can then be compiled into graphed data. At the end of each year our 

seniors will turn in their portfolio where they will be asked to include information about whether our 

EUS message has impacted their lives. 

 All stakeholders must agree to a common set of expectation about behavior and learning 

outcomes in order for the school to be successful. As mentioned earlier, we will create common clear 

expectations about behavior with enforceable consequences, and secure a commitment from all parties 

on enforcement. Students, parents, teachers, administrators and interested community members will 

jointly create the rules. This commitment will be worded in positive way such that students, parents, 

and teachers will know what they will do, not what they will not do. Parents and students will sign 

these commitment contracts at the beginning of the year and they will be revisited when infractions 

occur. All students/parents will receive an SLC handbook with rules/behavior at the introductory event 

at the beginning of the year. We are committed to the learning outcomes established by the state 

standards.  

 

Collaboration, Parent & Community Engagement  

 Our SLC is a merge of two California Partnership grants: Environmental Science and 

Transportation and Careers Academy Program. We have had partnerships with Urban Leadership 

Institute and others. We will also be contacting employers from local businesses to have them 

participate as guest speakers and provide internships for our students. We will also build a relationship 

with local colleges such as UCLA or Cal State L.A. The universities can offer support to individual 

teachers, provide college student mentors to our students and offer on-line courses.  

 When the SLC organizes special activities on campus (i.e.: environmental awareness, recycling 

drive), we will bring the partners onto campus to plan, organize and participate in these activities. In 

trying to serve the community, we would like our students to do presentations for the community about 
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environmental and urban issues (i.e.: petroleum, greenhouse, etc.). The current needs of the community 

would dictate the content of the presentations. 

 As has been mentioned already, parents are an indispensable part of the school. We will 

involve parents in their student’s choice to enter into our SLC. Their presence will continue with the 

beginning of the year orientation, during parent conference nights, and at special events, etc. We would 

have parents involved at our bi-monthly SLC meetings. Parents must be on the same page as the school 

in disciplining their children. We cannot have students learn one thing at school, and then go home to 

receive a different message. We will direct our parents to parenting classes given in the community 

and help them find the resources they need to be strong parents.  

It is important that our SLC is sensitive to the schedules and timetables of our partners and 

parents. At times our teachers will have to set aside their own convenience to meet when parents and 

community members are available. We will schedule all meetings for parents at various times and days 

of the week so we don’t exclude anyone. We can split the teachers into several groups so that they can 

facilitate meetings at different times. Our school will look welcoming so that parents will enjoy and 

want to come to meet with teachers or attend classes/meetings. Although a minor issue, we will ensure 

that our bi-monthly meetings are not conflicting with other major events on campus, which might lead 

to a discouraging lack of parking. Parent teacher conferences will be student led and will be scheduled 

through the SLC. That way parents can be sure to have time with the teacher.  

 Both parents and students should get the chance to make an informed decision about what SLC 

they want to join. When recruiting students we will make a presentation to the middle schools (El 

Sereno and Harrison) and will distribute informational brochures for students. The presentation will be 

made to smaller groups of students throughout the day, rather than to the entire school in the 

auditorium, as has been done in the past. Students are more likely to listen seriously to the presentation 

if the setting is more intimate. We will also to do a night presentation for the middle school parents so 

they can help their student make an informed decision about SLCs. Our website will have information 

about our SLC and parents and students will be encouraged to visit it. At some point, the website will 

have an informational video presentation about the SLC and a feedback loop for people to ask 

questions. When programming the middle school students the counselors will have further information 

about the SLCs and can answer last minute questions. 

 The more participation from the community in the design and maintenance of the SLC the 

better which is why notices of upcoming meetings, and minutes of past meetings will be posted on the 

website. Upcoming meetings will also be published in the SLC newsletter. The meetings will be held 

regularly about the same time every other month. When appropriate we will also post meeting notices 
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on the message boards of community websites or bulletin boards. That way any interested community 

member, whether an official partner or not, can participate in our SLC.  

 The SLC team will meet during common planning time to review student work and analyze 

lessons. This will increase teacher accountability— if a teacher only has worksheets to present during 

common planning time, we know that rigorous lessons are not being presented in that teacher’s class. 

Not only will we be able to monitor student work for rigor and evidence of the standards, but we will 

also be able to celebrate student successes. For staff morale it is important that we revel in the 

successes. At this time, advisory teachers can also get updates on certain students who may be 

struggling or shining. 

 The common planning time will also be devoted to infusing our theme into the various 

disciplines, interdisciplinary lesson planning and designing standards-based projects. While the SLC is 

developing, we will focus on how to get EUS in all of the classes. That involves a discussion among, 

say, all the science teachers about what EUS will look like in science. That is a perfect time to work on 

common assessments within the discipline. When teachers feel comfortable with that, we will start 

looking at how we connect two or more subjects together. In most cases, that will involve collaborative 

lesson planning and the design of standards-based projects. Once these lessons have been taught, we 

will reassemble to examine the work produced and evaluate it based on a common set of rubrics. We 

may need to offer some professional development on how to do interdisciplinary lessons and rubrics.  

Based on a growing body of evidence that adult supports (at home and at school) are critical for 

student engagement and learning, IRRE, the developer of First Things First, incorporated what it calls 

a “family advocate system” into its comprehensive reform approach. The purpose of this family 

advocate system is to ensure that:  

• Each student and his/her caregiver(s) know and are known well by at least one adult in 

the school who stays with them the entire time they are in the building. 

• These adults are trained and provided ongoing coaching and support to establish 

effective “working” relationships with small groups of students and their families 

focused on student academic success. 

• This relationship is supported by the structural reorganization of the school and by 

access to qualified and responsive support services in the larger community.  

 

Professional Development  

Teachers would meet each week during common planning time to discuss students, student 

work, lessons, projects, guests, and so forth. These meetings will drive our professional development, 
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as we will be able to see our weaknesses. We will create professional development that directly 

addresses our students’ needs. Our students will be able to see that we work together as a team because 

they will be doing cross-curricular projects and having team-taught classes. Our parents will be able to 

join us at our meetings and see that we are collaborative. All of our meetings will be public and all 

appropriate information will be posted on the internet or published in the newsletter. This same 

openness goes for our professional development as well. Parents, partners and students (when 

appropriate) are welcome to join our trainings.  

 Our SLC will not operate in a vacuum— we function as part of a larger school that also has a 

vision for improvement. The WASC accreditation team will revisit Wilson in 2010 and our SLC must 

be ready to prove that, as part of Wilson High School, we are giving the students a quality education. 

One of Wilson’s goals as laid out in the WASC report is to “AVIDize” the school, bringing the 

benefits of the AVID program to all students. The EUS SLC absolutely supports that goal, and will 

help with the professional development to make that happen. Both the district and the state have 

requirements for our staff and students. We will continue to bring teachers professional development 

on the best practices that will help them tie their lessons tightly to the standards. Educational theory 

and research is continually growing and changing, giving us the opportunity to improve our practice. 

Our professional development meetings will reflect all of these outside forces.  

 As growth is a continual process, we will need to evaluate data on a regular basis 

(graduation rates, CAHSEE, CST, survey results). This data, taken together, will be the measure of 

how well our SLC is succeeding, and if the data shows weakness, we must work to change our 

instruction. Our teachers will have to acquire the flexibility required of a program that is still 

developing and may need to be changed mid-course. There is little room for teachers who just want to 

get settled and find the “one” way to operate. The data will help drive our professional development; 

if, for example, the survey data shows that students struggle with public speaking, we can train all 

teachers about how to incorporate public speaking into their class to give students practice. It is 

important to keep in mind two aspects of changing instruction: change takes time, and we must collect 

data over time to get a longitudinal picture of whether a program is working or not; and we must not 

introduce too many changes at once and overwhelm teachers who are not given the benefit of seeing 

one strategy work before they try another.  

With IRRE support, Wilson strives to achieve school-wide Engagement, Alignment, and Rigor 

(EAR) by using two key resources to improve the instructional process: time and leadership. Time will 

be made available through schedules that give teachers in each SLC regular time together – three hours 

a week – when students are outside the SLC in other classes or activities. During these times, teaching 
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staff work together to strengthen and expand instructional techniques around EAR through specific 

strategy training, peer observation and dialogue and creating and examining common assessments of 

student work.  Leadership for instructional improvement focused on EAR provides a  strong emphasis 

on real-time coaching and data-driven dialogue fueled by information on student outcomes.  Measuring 

What Matters (MWM), a set of processes and products developed by IRRE,  provide instructional 

leaders with continuous information from classroom visits on the quality of teaching and learning. 

Thirty instructional leaders at the Wilson site have been trained as MWM team members and Wilson 

teachers have participated in professional development regarding MWM and EAR. 

 Up-to-date, well-qualified leadership is essential in running a small school. Both our lead 

teacher and administrator will need special training to ensure they know what the best way to run the 

school. Since the lead teacher will change over time, along with the issues that need to be addressed 

within the school, special professional development will have to be continual for these people. If we 

cannot offer this professional development ourselves, we will seek it out in the district or, when 

possible, around the state or country. Our professional development will encourage instructional 

experimentation in the classrooms and the support and critical evaluation of pilot studies. Common 

planning time and professional development meetings will give us the chance to share the results of 

these studies, not only within our SLC but across Wilson High School as well.  

 

 

 

 

 

Appendix 1: School Impact Report 
Woodrow Wilson High School 
 
School-wide School Impact Report 
The Woodrow Wilson High School community commits to prepare all students to graduate as critical 
thinkers, effective communicators, socially responsible members of society and life-long learners. We 
strive to become the flagship high school of the Los Angeles Unified School District. 
Located on a hilltop with a panoramic view of Los Angeles, Woodrow Wilson High School serves the 
El Sereno community, which comprises a portion of L.A.’s Northeastern boundary. At Wilson High, 
students come from the immediate community as well as the adjacent community of City Terrace. 
Wilson High School’s student body is predominantly Latino; however, Asian, African American, 
Filipino, and Caucasian students are represented as well. The school has been an academic and 
community center for the El Sereno and City Terrace communities for nearly seventy years. 
Originally founded in 1937 on land that is now the campus of El Sereno Middle School, Woodrow 
Wilson High School was an all-inclusive secondary school consisting of grades seven through twelve 
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for over thirty years. Wilson High School’s current facility opened in October of 1970 as the first five-
story public school in Los Angeles.  Renowned architect Paul R. Williams, designer of the Los 
Angeles International Airport theme building as well as celebrity homes and the Beverly Hills Saks 
Fifth Avenue, designed Wilson High School. A three-year High School from the fall of 1970 to June 
1994, the Los Angeles Unified School District Board of Education reconfigured Wilson into a four-
year high school, with grades nine through twelve, beginning in September of 1994. 
As with most secondary schools throughout the district, indeed, throughout the nation, Wilson High 
has been affected by a variety of systemic issues directly affecting the academic success of our 
students. Wilson currently is a Program Improvement 5 plus school. To better enable us to achieve our 
goals, the school community has agreed to convert from a single comprehensive high school into a 
complex of small learning communities (SLC).  
Set forth within this School Impact Report are the guidelines by which small learning communities 
will be developed and implemented, in a partnership with the Institute of Research and Reform in 
Education (IRRE) to implement its First Things First (FTF) reform.  
This report has been discussed and agreed to by the existing Woodrow Wilson High School’s School 
Site Council. It is understood that, while at some point in the future each SLC might have its own 
location code, as of this writing the small learning communities are instructional environments that 
exist under the umbrella of the CDS code of Wilson. 
 
 
Organization Plan 
Wilson High School will open with eight small learning communities (based on student and teacher 
input) in September 2008: 

1. Agents of Change (Public Service and Social Justice theme) 
2. Environmental and Urban Studies (which includes to California Partnerships- Environmental 

Studies and Transportation Academy) 
3. Health Sciences 
4. Mules Business/Technology Academy 
5. Performing Arts  
6. Visual Arts  
7. Law Magnet 
8.  Police Magnet 

The Law Magnet and the Police Academy magnet will continue to function as they have over the 
years. While they are not required to follow the regulations of Bulletin 1600 as small learning 
communities, they will mirror SLCs to the greatest extent possible. They will adhere to the guidelines 
set forth by LAUSD’s Office of Integration, but also participate in FTF’s reform components of 
Family Advocacy and Instructional Improvement.  
Companion SLCs will provide structured access for classes and maintain purity within the SLCs. The 
Companion SLCs will have a common conference and every attempt will be made to house them in 
proximity to each other (in terms of contiguous space). The Companion SLCs are: 

• Agents of Change and Environmental and Urban Studies (SLC 1 & 2) 
• Health Sciences and Mules Business/Technology Academy (SLC 3 & 4) 
• Performing Arts and Visual Arts (SLC 5 & 6) 
• Police Academy and Law Academy (SLC 7 & 8) 

Our counselors and administrative team generated the concept for the pairings based on data we 
received from student and faculty surveys regarding SLC themes and the capacity of the counselors to 
support each other during the transition to Wall to Wall. Each SLC will have one and a half counselors. 
The half counselor will be the bridge for both SLCs. For example, Counselor A has Performing Arts, 
Counselor B has Visual Arts, Counselor C has half of both and serves as the connector of information. 
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We are investigating how to use this model to distribute clerical staff from the Attendance and 
Counseling Offices. 
The greater Wilson High School “complex” will be overseen by the principal. The principal will 
function as the building manager working to ensure the smooth running of all SLCs and magnet 
schools and overseeing the operations of the school-wide complex. The building manager will 
coordinate security, custodial and cafeteria staff. He/she will be the individual responsible for 
maintaining good relations with the neighborhood and business community, serving as a spokesperson 
for the complex. The building manager will work to implement the will and decisions of the building 
council and coordinate and facilitate relationships. The principal/building manager will be supervised 
by a Director of Secondary Support Services from Local District Five, or another employee as 
designated by the local district superintendent. The assignment of the principal/building manager will 
be determined by the local district superintendent. Each small learning community will have an 
administrator to oversee the day-to-day functions of the community. All SLC administrators will work 
collaboratively, under the purview of the building manager, to create a personalized and student 
centered school complex dedicated to providing a safe, challenging, and equitable instructional 
program. The building manager will oversee a leadership team called the building council. This group 
will be composed of the administrator and one lead teacher from each SLC. The council will oversee 
the needs of the building, its security, maintenance, space allocation, scheduling, joint activities such 
as athletic teams, and future plans. The building council will meet weekly. The School Site Council 
along, with the administrative leaders and the United Teachers Los Angeles (UTLA) chapter chair, will 
continue to share the responsibility for monitoring all campus activities. All SLC letters of intent and 
proposals fall under their purview. It is the council’s responsibility to review said documents and 
recommend them to move forward or provide design teams guidance so they may successfully 
complete the process and submit their proposals to the district central committee. This body will also 
approve the school wide Dispute Resolution Process.  
In the event that a dispute should arise between stakeholders or small learning communities, the 
following process shall be followed: 
1. The parties in dispute will meet with their SLC administrator (s) in an attempt to resolve the conflict. 
The administrator (s) will provide a third-person view on the matter and advise on how best to bring 
the problem to an end. They will make every effort to resolve the dispute to the satisfaction of both 
parties. 
2. If the SLC administrator (s) are unsuccessful in reaching a solution they, along with the parties in 
dispute will meet with the building manager. The building manager will act as a neutral party. 
Together they will work to resolve the conflict. 
3. In the event that the conflict is not resolved by the administrators and the building manager, the 
building council will be convened to hear both sides of the dispute. The building council will act as an 
arbitration committee and consider the case. Each party involved in the dispute has the responsibility to 
put their issues in writing. Each party must show that they have attempted to resolve the dispute by 
other means. The building council will issue a decision instead of merely assisting the parties in 
reaching an  agreement. 
4. It is the expectation that all disputes will be resolved at the school complex level. Should one of the 
parties seek to appeal the building council’s recommendation, the stakeholders involved in the dispute 
along with their SLC administrator and the building manager will meet with the local district 
superintendent, or the superintendent’s designee, to render a solution to the dispute. In cases of 
disputes falling under the specific areas of the Los Angeles Unified School District(LAUSD)/UTLA 
contract, the grievance process will be followed. As an overarching school plan to improve behavior, 
we have drafted and will begin implementing Wilson’s Positive Behavior Outcomes, which are 
nicknamed, “Mighty Mules Five Pack.” 

Maintain honesty, integrity, and responsibility. 
Understand and respect each other and our differences. 
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Listen, speak, and act with empathy and compassion. 
Engage in safe activities and healthy relationships. 
Strive for academic and personal excellence. 
 
 

Utilization of Space 
It is the goal of the Wilson High School complex that each small learning community will be housed in 
its own contiguous space to the extent that is possible. The lay out of Woodrow Wilson High School 
lends itself to breaking the campus into smaller areas. The school-wide design team has met with 
representatives from Architects of Achievement and will formulate a plan for contiguous space based 
on their recommendations. Preliminary ideas include utilizing space on common floors of the two 
central tower buildings for two SLCs, housing another SLC in the upper bungalows, one in the lower 
bungalows, another in the “mule” bungalows and the magnet schools in the tennis court bungalows and 
the adjoining 100 building (see Attachment A – school map). Each SLC space will include office space 
for an administrator, counselor, and clerical staff member as well as a “welcoming space” for parents 
and visitors to congregate. In addition, it is the design team’s intent to provide an outside gathering 
space for each SLC. The Mule Leadership Team (Administrators, Coordinators, SLC Leads, and 
Department Chairs), clerical, parents, and students will be involved in a Contiguous Space Team to 
engage in dialogue and make decisions that best match the needs of the SLCs and students. It is 
understood that certain areas or spaces of the complex will have to be shared by all small learning 
communities. The building council will prepare and manage a schedule of all shared spaces paying 
particular attention to the issue of equity of use for these spaces. This schedule will be maintained on a 
weekly basis. It will identify the shared area/space, the date and time it has been reserved, and the SLC 
using the space. When two or more small learning communities seek to use the same space at the same 
time, those parties will be encouraged to work together to determine which SLC has the more urgent 
need to use the space and inform the building council of any changes all parties have agreed to. 
Common or shared spaces at the Wilson High School Complex include: 
� 12 Science rooms, to be divided closest towards SLC’s location 
� Computer labs 
� Library 
� Sky Lab/Penthouse 
� Cafeteria 
� Multipurpose room 
� Gymnasiums and Athletic facilities 
� Senior Quad 
� Stadium area 
� Quad outside the administration building and college corner 
Schedules 
The Wilson High School Complex will adhere to a common bell schedule. We spent the last twp years 
researching other schedules (site visits, faculty meetings, panel presentations, etc) that may afford all 
small learning communities the opportunity to create more common planning time for their teachers. It 
is foreseeable that in the future, each small learning community might have its own bell schedule. The 
following is a model of the 4x4 accelerated block voted on by the faculty in Spring 2008 for the Fall 
2008 school year: 
Period 1  8 a.m.-9:28 a.m. 
Period 2  9:34 a.m.-11:02 a.m. 
Lunch  11:02 a.m.-11:32 a.m. 
Period 3  11:38 p.m.-1:14 p.m. 
Period 4  1:20 p.m.-2:48 p.m. 
(The bell schedule is still a work in progress, because we are in the midst of deciding the logistics of 
our advocacy period.) 
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Every effort will be made to create common planning time for the core teachers of each SLC. 
Companion SLC will have common conference periods and each SLC will determine the schedule for 
meeting- daily, alternate days, etc. The Wilson High School Complex understands the need for small 
learning communities to meet on a regular basis as well as the importance of departments meeting 
regularly. It is the intent of the Building Council to split the days between SLC and department 
meetings. Professional development will occur and be determined by the small learning communities. 
Throughout the school year, professional development will serve to advance the understanding of 
teachers, administrators, and other stakeholders of effective research-based instructional strategies for 
improving student achievement and to provide said stakeholders with knowledge and skills needed to 
participate effectively in the development, expansion or implementation of a SLC. Each SLC will hold 
their own faculty meetings following district guidelines for the number of meetings allowed a month. 
FTF will provide guidance for the meetings with facilitator trainings and notes. The School-based SIF 
and SLC administrators will support the SLC Leads with logistics.  
 
 
Staffing 
Each small learning community will be treated as though it were a separate school for purposes of 
staffing, displacements, transfers, and filling of vacancies. Design team members will compose the 
teaching staff of a small learning community assuming that they reflect the demographics of the 
overall staff at the Wilson High School Complex and meet the requirements set forth in district policies 
such as Staff Integration, the Rodriguez Decree, and the like. Should there be open positions once 
design team members have been assigned, those 
positions shall be filled with volunteers from the site. Upon completion of that process, the SLC will 
fill all remaining vacancies via an application and interview process. In the event that a small learning 
community teaching staff lacks balance, it is the responsibility of the administrator to intervene and 
work to achieve the balance necessary. Once the initial faculty is identified, class assignments shall be 
made in accordance with the UTLA contract, Article VIII, Section 4.0. 
FTF provided us with structured documents and activities for the SLC staffing plans. Each staff 
member completed a confidential survey of their interests, credentials, compatibility issues, and other 
topics. Then, staff completed SLC request forms. These preferences were strongly considered when 
staffing assignments are made not guaranteed because of our desire to have equity of experience and 
teaching craftsmanship. With the survey and request forms, FTF provided Wilson administration with 
a staffing plan recommendation. Staff received information about the written change request process. 
After much dialogue and a handful of change requests, the latest staffing plan is a result of seven 
revisions. The staffing process has been an interactive dialogue between staff, administration, and FTF 
representatives. All teachers belong to an SLC; a minimal amount of staff serve more than one 
community because of credentialing constraints. Future staffing assignments will be made by the 
building council, under the direction of the SLC administrator. Again, it is the responsibility of the 
administrator to maintain the balance of each SLC. 
It is the expectation that teachers will teach the students from their small learning community. In order 
to meet the district’s A-G requirements, it may be necessary for some certificated staff to teach shared 
classes with the Companion SLCs or classes outside of their SLC. Going outside of the SLC is not our 
preference nor does it match with FTF’s implementation standards for purity. As previously stated, 
each SLC will have one and a half counselors. The half counselor will be the bridge for both SLCs. For 
example, Counselor A has Performing Arts, Counselor B has Visual Arts, Counselor C has half of both 
and serves as the connector of information. We are investigating how to use this model to distribute 
clerical staff from the Attendance and Counseling Offices. The counselors will work to program 
students within their respective SLC and ensure equal access to a rigorous standards-based curriculum 
that meets the A-G requirements as set forth by the central district. Each counselor will work in tandem 
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with teachers serving as advocates for students to monitor student progress towards graduation and 
post secondary goals.  
 
Teacher initiated transfers between small learning communities will be entertained at the close of the 
academic year as part of the regular staffing procedures that each SLC must follow. Requests for 
transfers between small 
learning communities must be made to the SLC administrator by May 1st of the current academic year. 
The declining enrollment trend affecting school districts across the nation causes concern at the larger 
Wilson complex. We recognize the need to maintain appropriate student to teacher ratios as each SLC 
works to personalize the education experience of all of their students. Wilson Administration and FTF 
representatives have been working closely with our coordinator of the High Priority Schools Grant 
(HPSG) monies to anticipate the need to allocate funds from HPSG and Quality Education Investment 
Act (QEIA) and in order to keep the ratios in an appropriate range for success. 
 
 
Support Staff 
Each SLC will receive the support services of one administrator, one and a half counselors, one lead 
teacher, one lead clerical position, and a parent representative. Resource Specialist Teachers will be 
distributed across the small learning communities. In addition, SLC assignments have been made for 
all out of classroom positions: 
� College, Career, and CTE Counselors 
� Academic Coaches (Literacy, Math, Social Studies, Science) 
� Deans of Students 
�  Coordinators (Title One, Bilingual, AVID, HPSG, Technology, Magnet) 
� Librarian 
� Nurse 
� School Psychologist 
 
 
It is understood that school-wide positions, such as those listed above, may require shared funding by 
all small learning communities. Before the end of the 2007-2008 school year, every attempt will be 
made to ask survey and place the following staff: 
 
� Clerical Personnel 
� Custodial staff 
� Cafeteria Staff 
Student Choice 
The faculty and staff of Wilson High School understand that choice is important for students and their 
families as well as for teachers. To that end, all students and teachers will have the opportunity to 
choose the small learning community they will spend their four years in. Prior to recruitment, Wilson 
worked with FTF personnel to survey students based on their thematic interests. The data from the 
surveys provided the themes. Recruitment will play an essential role in the SLC program. 
Representatives from each of the small learning communities will visit the community’s feeder middle 
schools in an effort to make students aware of the 
various small learning communities available to them once they matriculate to Wilson. This 
recruitment will take place at the middle schools. Additionally, the Wilson High School complex will 
host several small learning community fair on the Wilson campus. Eighth grade students and their 
families will be invited to attend to hear presentations from SLC faculty and students, visit classrooms, 
and receive materials with pertinent information about each SLC to help them make an informed 
choice. 
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Students will complete an application to rank their SLC choices from 1-6, with 1 being their first 
choice. These applications will be entered into a student database immediately after each enrollment 
assembly via laptop on the Wilson complex. Every effort will be made to receive 100% of the 
applications. The database with student selections will be sent to FTF personnel who will disaggregate 
the data to create small, tall, equitable, and pure SLCs. FTF will send their recommendations to Wilson 
to be reviewed by Wilson administration, with guidance from ELL and Special Education leadership. 
By June, Wilson students and their parents will be notified in writing which small learning community 
they have been assigned to and SLC members will receive student lists as well. Students entering the 
Wilson complex over the summer or after the beginning of the school year will be offered the same 
application process as a part of their registration packet. Assignment of these students to a small 
learning community will be determined by their preference and by availability of space within each 
SLC. A selection committee will sort the applications and equitably distribute students into the small 
learning communities. This committee will take into consideration the students’ choices, performance 
data, demographics, and any special designations (English Learner, Special Education, etc). In the 
event that a student is placed in a non-requested SLC, a conference will be held with the student, the 
student’s parents, and a staff person to be identified by the administrator. Students will have one 
opportunity to change from one SLC to another during their four years at Wilson High School. The 
change will be made at the close of the second semester after the 9th or 10th grade year only. In order to 
initiate the process, a student must write a rationale for the change. The student must then obtain a 
letter from a teacher within the current SLC recommending that the student be moved into a new SLC 
and detailing reasons for the change. Next, a conference must be held with the student, the student’s 
parents, and a member of both small learning communities involved. All parties must agree to the 
change. No changes will be made between small learning communities for disciplinary reasons. The 
principal will enter into the process if necessary. 
 
 
School-wide Programs and Activities 
All students at the Woodrow Wilson High School Complex will have access to all programs. The 
school currently offers tutoring and extended learning programs funded by LAUSD. These programs 
will continue to be offered by the school complex to students from all small learning communities. In 
addition, each SLC will provide intervention strategies for their own students and some small learning 
communities may establish peer tutoring programs to help youngsters having difficulty mastering 
certain concepts. Athletics, band, cheerleading, drill team, and specialty clubs and organizations will 
remain available to all students on a school-wide basis as after school activities. The student leadership 
of the school complex may have a different look. While there are currently two school-wide leadership 
classes, when the small learning communities are up and running it is likely that a student senate will 
be formed. Each SLC will elect student officers to represent their community. These officers would 
then be a part of a school-wide senate responsible for school complex activities such as dances and 
spirit events. Some parent councils (CEAC, ELAC, SSC) will continue to hold meetings for the benefit 
of all parents, while other meetings will be scheduled specifically for each SLC. Advanced Placement 
classes will be made available to students in all small learning communities. We are investigating the 
personnel resources available to maintain AP courses by Companion SLCs. For some students a viable 
alternative might be enrolling in classes at a local community college or taking on-line Advanced 
Placement courses. Each small learning community will develop elective courses that support their 
themes. As these new elective courses are created, they will be added to the curriculum following the 
Los Angeles Unified School District Board of Education approval process. The Wilson complex 
recognizes the importance of these themed electives to the success of the SLCs and commits to using 
appropriate funding sources to hire teachers to teach these courses and others as they are developed 
over time. 
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Wilson’s CTE Coordinator worked with each SLC to target the Career Pathways which most align 
with the thematic themes. The SIF has worked with the CTE and Career Counselors to incorporate 
AB2448 requirements and fulfill our Superintendent’s mission of “college-prepared and career-ready.” 
Specially Identified Students 
All students identified as English Learners will be members of a small learning community and will 
participate in as many SLC classes as is possible. The LAUSD Master Plan for English Learners (EL) 
will influence the number of SLC classes EL students may take. Small learning communities will take 
care to see that appropriately credentialed teachers are placed with English Learners and that all 
teachers receive professional development on Specially Designed Academic Instruction in English 
(SDAIE) strategies for use in the classroom. In order for our English Learners to be as successful as 
possible, they may be assigned to small learning communities to provide teachers who speak the 
students’ primary language. One ESL teacher has been assigned to each pair of Companion SLCs. For 
example, Teacher A is assigned to Visual Arts and Performing Arts. All students identified as Special 
Education students will be members of a small learning community. The requirements and learning 
goals set forth in their Individualized Education Plan (IEP) will influence the number of SLC classes 
these students may take. If the IEP requires an inclusion model for the student, those classes will be 
taken within the SLC with appropriate adult support provided as necessary. One Math and English 
RSP teacher has been assigned to each pair of Companion SLCs. Wilson leadership has also assigned 
SDC teachers to Companion SLCs. The assignments were based on teacher interest surveys. All 
students identified as Gifted and Talented Education (GATE) students will also be members of a small 
learning community. The needs of the GATE students will be addressed in such a way that meets the 
requirements set forth by the Board of Education. Specially identified students will be dispersed across 
all the small learning communities. They will not be assigned to one SLC which would result in an 
inequality and a lack of access or choice for all students. 
 
 
School Autonomy 
For this reform to be successful, it is the feeling of the Wilson High School complex that SLC 
autonomy (to the extent the district will allow) is imperative. Autonomy means that each small 
learning community in the school complex is self-governing. Each has its own staff, budget, students, 
parent committee, space, instructional theme, schedule, and rules and regulations. Each SLC decides 
independently whether and to what extent it will collaborate with any of the other small learning 
communities. No one SLC has any jurisdiction over the other small learning communities. 
Parent and Community Involvement 
Each small learning community within the Wilson High School Complex will seek to provide 
meaningful opportunities for parents and community members to participate in the instructional 
programs being offered. A family advocacy program will be implemented complex wide in an effort to 
provide guidance to our students and keep students’ families informed about their academic progress. 
Student advisors will meet with parents at least twice a year in addition to monthly phone 
conversations, email messages, or other written correspondence. 
Small learning communities will establish partnerships with the greater El Sereno community. In an 
effort to broaden the internship possibilities for seniors, SLCs will seek businesses that will allow 
senior class students to intern with them. Wilson administration has already begun exploring a myriad 
of options through LAUSD’s Partnerships Office. These internships will be in areas of interest to the 
students and allow them to gain “real world” experiences alongside a professional in the field. The 
internship will culminate in a final presentation made by the students before a committee including 
teachers, students, and business and community members as well as invited guests including the 
students’ business mentors and parents. 
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Professional Development 
For the Small Learning Community reform to succeed the Woodrow Wilson complex understands that 
professional development must have a different look and feel that it has had in the past. Days of one 
hundred and fifty plus faculty members sitting in the multipurpose room for professional development 
must change. To make the professional development meaningful it must be generated by each SLC. 
Therefore, the Wilson complex intends to empower each SLC to determine a number of the 
professional development topics each will implement. FTF will provide support through their 
Instruction Improvement component; The focus is Engagement, Alignment, Rigor (EAR). EAR 
provides a systematic view of learning through student interaction with standards-based, grade-level 
content using critical thinking skills. The Single Plan for the school addresses a need for focused 
professional development to increase teachers’ ability to differentiate instruction and utilize SDAIE 
methodology. Wilson Administration has created an alignment chart of the Strategic Plan, HPSG, FTF, 
and WASC documents to show how we are streamlining our efforts through collective focus on 
student needs and growth areas.  (Attachment B-alignment). In addition, the Wilson community at 
large has agreed to focus on Cornell note taking strategies and Socratic Seminar in all classes. For this 
to be successful, SLCs understand the need for professional development in both strategies.  
 
The Woodrow Wilson complex recognizes the importance of reaching out to new teachers and 
supporting them in the methodology of small learning communities, as well as supporting their growth 
as professional educators. Monthly new teacher meetings will be conducted complex-wide for new 
teachers from each small learning community. The fundamentals of SLCs will be explored, along with 
instructional pedagogy and best practices. Members of each SLC will work with the newly hired 
teachers to build capacity and understanding of the individual SLC:  thematic connections, 
instructional pedagogy and strategies, logistical and administrative procedures. Our New Teacher 
coach can continue to provide support and guidance of district and school wide policies and 
expectations. 

  

 

 

 

 

School Map- Attachment A 
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Alignment Chart- Attachment B 

Superintendent’s 
Strategic Plan for 
High Priority 
Schools 

School Action 
Plan (SAP) of 
HPSG  

Action Plan for 
WASC, based on 
Focus on 
Learning 

First Things First 
Implementation Standards 

QEIA 
components 

Strategy 1: 
Curriculum 
Use a research-
based, common, 
coherent, and 
rigorous 
standards-based 
curriculum that 
meets the needs of 
diverse learners.  
 

Strategy 1: 
Deeply align 
teaching 
strategies at all 
grade levels in 
English/language 
arts and 
mathematics to 
the essential 
California 
Content Standards 
and STAR 
assessment 
instruments. 
 
Strategy 4: 
Institute a process 
of standards-
based curriculum, 
data driven 
teaching 
strategies, early 
identification of 
underachieving 
students, and 
timely 
intervention 
activities to assure 
the success of all 
students. 

Action Item #1: 
Small Learning 
Communities 

Instructional Improvement 
Structural  
2.Implementation of district-
selected curricula for 
struggling readers and 
struggling math learners 
 
Functional  
9. Use of district’s managed 
curriculum, including 
guides, assessments, and 
benchmarks.  If not provided 
by the district, teacher of 
core courses create: 

a) Curriculum map 
b) Common 

assessments aligned 
with standards 

c) Common grading 
rubrics based on state 
performance 
standards 

11. Instructional leaders 
provide effective training, 
intervention and ongoing 
support for instructional 
improvement based on EAR 
and student performance 
data 
12. Internships/partnerships 
part of school-to-work, 
school-to-college planning 
 
Small Learning 
Communities 
Common Planning Time 
(CPT) 
4. Minimum of three hours 

per week during the 
school day 
a) for instructional 

improvement 
b) for student/family 

advocacy 

Class size 
reduction 
 
API Growth 
Targets 
 
Improved 
attendance & 
Graduation 
 
High Quality 
Teachers 
 
Teacher 
Experience 
Index 
 
Professional 
Development 
 
Budget 
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c) for SLC business 
5. All SLC staff and 

affiliates have at least 
monthly CPT (90 
minutes). 

Themes 
6. Themes infused into core 

academic courses 
7. Four-year thematic 

courses of study available 
(3 Year in 9, 10-12 
structure)  

8. Culminating experience 
related to theme available 
for all seniors 

9. Cross-disciplinary, 
standards-based thematic 
projects 

Strategy 2: 
Instruction 
Build learning 
communities in 
which teachers, 
and those who 
support them, use 
data in a reflective 
cycle of 
continuous 
improvement to 
develop their 
skills in delivering 
high-quality, 
personalized 
instruction 
 

Strategy 3: 
Develop on on-
going 
professional 
development 
program that 
provides staff 
with research-
based, data-driven 
teaching 
strategies focused 
on producing 
student mastery of 
the standards-
based curriculum 
and success on 
the state 
assessments. 

Action Item #2: 
Curriculum and 
Instruction 

Instructional Improvement 
Structural  
1. Block schedules of a least 
80 minutes at least every 
other day for core subjects 
for each year core subjects 
are required (subject to 
UTLA vote) 
4. All core subject and 
thematic elective teachers 
are available to work 
together on instruction 
during CPT 
5. Time is scheduled on a 
regular basis for departments 
to meet 
6.Instructional coaches, 
planning lane affiliates, and 
supervisors available to 
work with SLC staff or 
content area staff during PD 
time 
9. Use of district’s managed 
curriculum, including 
guides, assessments, and 
benchmarks.  If not provided 
by the district, teacher of 
core courses create: 

d) Curriculum map 
e) Common 

assessments aligned 

Class size 
reduction 
 
Pupil-to-
counselor Ratio 
 
API Growth 
Targets 
 
Improved 
attendance & 
Graduation 
 
High Quality 
Teachers 
 
Teacher 
Experience 
Index 
 
Professional 
Development 
 
Budget 
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with standards 
f) Common grading 

rubrics based on state 
performance 
standards 

Strategy 3: 
Leadership 
Build 
collaborative 
School and 
District leadership 
teams that support 
a cycle of 
continuous 
improvement to 
ensure high-
quality instruction 
in their schools 
 

Strategy 2: 
Develop a 
management and 
organizational 
structure that 
optimizes the use 
of time for 
collaborative 
planning, data 
analysis, lesson 
planning, and 
team building. 
 
Strategy 5: 
Institute policies 
and practices that 
recruit, develop, 
and retain a high 
quality of 
teachers, and 
paraprofessionals 
through an 
environment that 
nurtures and 
supports high 
standards of 
teaching and 
success in the 
classroom. 

Action Item #2: 
Curriculum and 
Instruction 

Instructional Improvement 
Structural  
5.Time is scheduled on a 
regular basis for departments 
to meet 
6.Instructional coaches, 
planning lane affiliates, and 
supervisors available to 
work with SLC staff or 
content area staff during PD 
time 
Functional  
10.Instructional leaders 
focus on instructional 
improvement by regular use 
of EAR classroom visit 
protocol and state of 
teaching and learning reports 
11. Instructional leaders 
provide effective training, 
intervention and ongoing 
support for instructional 
improvement based on EAR 
and student performance 
data 
12. Internships/partnerships 
part of school-to-work, 
school-to-college planning 
 
 

Family and Student 
Advocate System 
Functional 
12. System leaders provide 
effective training, 
intervention and ongoing 
support for strengthening 
advocacy functioning 

API Growth 
Targets 
 
Improved 
attendance & 
Graduation 
 
Professional 
Development 
 
Budget 

Strategy 4: 
Parent & 
Community 
Engagement 
Build a 
collaborative 

Strategy 6: 
Develop a 
program of parent 
and community 
involvement that 
builds parenting 

Action Item #1: 
Small Learning 
Communities 
 
Action Item #3: 
Attendance 

Family and Student 
Advocate System 
Structural  
1. All students and families 

have advocates assigned 
(1 advocate per 15-17 

Pupil-to-
counselor Ratio 
 
Improved 
attendance & 
Graduation 
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community of 
informed and 
empowered 
parents, teachers, 
staff, and 
community 
partners who work 
collaboratively to 
support high-
quality teaching 
and learning 
 

skills and an 
inclination to 
become deeply 
involved with the 
school and their 
children’s 
academic 
education. 

families) 
2. All SLC staff and 

affiliates serves as 
advocates 

3. Same advocate for all 4  
years (1 yr in Transitional 
SLC) 

4. Advocates have computer 
access to academic and 
behavior profiles for each 
student that is updated 
regularly  

5. Advocacy period in 
schedule weekly (30-45 
mins) or bi-weekly (60 
mins) 

6. Regular time set aside in 
CPT and banked time for 
advocacy discussions 
among SLC staff and 
affiliates 

FUNCTIONAL 
7. Monthly contact with 

family 
8. At least bi-annual face-to-

face conferences of at 
least 30 minutes with 
families, with student 
present 

9. At least weekly one-on-
one check-in with student 

10. Use of advocacy 
period—engaging, 
aligned with FAS goals, 
rigorous and relationship-
centered 

11. SLC leaders trained 
and supported to lead 
common planning time  
a) Effective family 

advocate discussions 
during CPT and 
banked time on a 
regular basis 

b) Supports for 
advocacy are 
discussed; e.g., 
review of activities 
from the guide 

 
Teacher 
Experience 
Index 
 
Professional 
Development 
 
Budget 
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c) Gather and share 
information for 
family conferences 

d) Red flag/green flag 
process for 
identifying and 
intervening with 
students 

e) Effective action 
planning and follow 
up based on CPT 
discussions 

12. System leaders provide 
effective training, 
intervention and ongoing 
support for strengthening 
advocacy functioning 

Strategy 5: 
Physical & 
Emotional Safety 
Build school 
environments 
where students 
and adults are 
physically and 
emotionally safe 
and secure and 
personal 
achievement can 
be optimized for 
all 
 

Strategy 6: 
Develop a 
program of parent 
and community 
involvement that 
builds parenting 
skills and an 
inclination to 
become deeply 
involved with the 
school and their 
children’s 
academic 
education. 

Action Item #1: 
Small Learning 
Communities 
 
Action Item #3: 
Attendance 

Family and Student 
Advocate System 
 
Small Learning 
Communities  
Composition and Duration 
1. 4-year SLCs (9-12) 
2. Approximately 350 

students per SLC 
3. Heterogeneous groupings 

of students within SLC 
b) ESL 
c) SEL 
d) Special Ed 

4. 90% of students stay in 
SLC for 75% of time for 
core subjects and 
thematic classes 

5. No tracking within or 
across SLCs 

Staffing 
6. Based on contract  
7. requirements, interest, 

certification and equity 
8. At least one full time 

teacher in each core area 
9. At least one FTE teacher 

in thematic area 
10. Staff who can 

provide services to 
Special Ed, ESL students 

11. SLC Affiliates 

Class size 
reduction 
 
Pupil-to-
counselor Ratio 
 
Improved 
attendance & 
Graduation 
 
High Quality 
Teachers 
 
Teacher 
Experience 
Index 
 
Professional 
Development 
 
Budget 
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include administrators, 
counselors, planning lane 
teachers 

12. Staff who can 
provide services to 
Special Ed, ESL students 

13. SLC Affiliates 
include administrators, 
counselors, planning lane 
teachers 

Themes 
14. Developed, offered, 

and staffed based on 
student/staff interest 

15. Students choose from 
among all SCL themes 
available 

16. At least 80% of 
incoming first year 
students get first choice 
and 90% one of first two 
choices 

Strategy 6: 
Organizational & 
Support 
Structures 
Design and 
implement District 
and school 
organizational and 
support structures 
to improve school 
performance  
 

Strategy 7: 
Initiate a process 
of implementation 
and monitoring 
that ensures 
resources are 
distributed in a 
manner that 
addresses the 
needs of all 
students and 
assures an 
educational 
environment that 
provides both 
quality and equity 
in the delivery of 
instruction. 

Action Item #3: 
Attendance 
 
 
Action Item #4: 
Technology 

Small Learning 
Communities 
Structural 
Composition and Duration 
4. 4-year SLCs (9-12) 
5. Approximately 350 

students per SLC 
6. Heterogeneous groupings 

of students within SLC 
e) ESL 
f) SEL 
g) Special Ed 

7.90% of students stay in 
SLC for 75% of time for 
core subjects and thematic 
classes 
8.  No tracking within or 
across SLCs 
Staffing 
Based on contract 
requirements, interest, 
certification and equity 
a)At least one full time 
teacher in each core area 
b)At least one FTE teacher 
in thematic area 
c)Staff who can provide 

Class size 
reduction 
 
Pupil-to-
counselor Ratio 
 
API Growth 
Targets 
 
Improved 
attendance & 
Graduation 
 
High Quality 
Teachers 
 
Budget 
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services to Special Ed, ESL 
students  
Themes 
18. Flexible Allocation of 
Resources within district 
regulations for time, people, 
space, money 
 
Family and Student 
Advocate System 
Structural  
6. Regular time set aside in 
CPT and banked time for 
advocacy discussions among 
SLC staff and affiliates 

Strategy 7: 
Performance 
Reporting, 
Accountability, 
Incentives 
Design and 
implement 
systems of 
reporting, 
accountability, 
and incentives as 
ways to measure 
outcomes and 
promote 
continuous 
improvement 
(required). 

Strategy 7: 
Initiate a process 
of implementation 
and monitoring 
that ensures 
resources are 
distributed in a 
manner that 
addresses the 
needs of all 
students and 
assures an 
educational 
environment that 
provides both 
quality and equity 
in the delivery of 
instruction. 

Action Item #4: 
Technology 

Small Learning 
Communities 
Common Planning Time 
(CPT) 
Minimum of three hours per 
week during the school day 
a)for instructional 
improvement 
b)for student/family 
advocacy 
for SLC business 
 
Flexible Allocation of 
Resources within district 
regulations for time, people, 
space, money 
 
Instructional Improvement 
Structural  

7. Timely and relevant 
student data are made 
available to SLC and 
content area teachers 
for instructional 
conversations, 
development and 
implementation of 
action plans 

Functional  
1.Effective use of common 
planning time 

a) Data→Action 
Plan→Follow 
up/Modifications 

Class size 
reduction 
 
Pupil-to-
counselor Ratio 
 
API Growth 
Targets 
 
Improved 
attendance & 
Graduation 
 
High Quality 
Teachers 
 
Teacher 
Experience 
Index 
 
Professional 
Development 
 
Budget 
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2.Use of district/provider’s 
tuning protocol, peer 
observation protocol and 
lesson refining protocols 
Small Learning 
Communities  
Functional 
Collective Responsibility 
a) Five-year and annual 
targets on key student 
indicators set at SLC level 
b) Data used on regular basis 
during CPT to develop 
action plans at SLC and 
individual student levels 
c) SLC disciplinary policies 
articulated, enacted and 
reviewed for effectiveness 
d) In-school suspension 
replaced by SLC-based and 
administratively supported 
disciplinary remedies 
e) System leaders provide 
effective training, 
intervention and ongoing 
support for strengthening 
SLC functioning 

 
 

 

 


