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Woo dr o w Wi l so n Hig h  Sc ho ol 

 

Mission Statement 

To graduate academically prepared and socially aware individuals ready to better the 

world by empowering them to:  

• develop a strong sense of identity.  

• get involved in their communities.  

• learn about issues around the world.  

• become advocates for change.  

• pursue higher education.  

 

 

Vision Statement 

The vision of the Agents of Change SLC is to better the world by:  

1. Promoting identity. 

2. Encouraging meaningful curriculum. 

3. Creating partnerships in the business, public, and non-profit sector.  

4. Celebrating student’s successes.  

5. Providing students with critical thinking skills to succeed in higher education.  



3 

 

 

Table of Contents 

 

Design Team Members…………………………………………………………  4 

Letter of Intent …………………………………………………………………  5 

Unifying Vision/Identity…………………………………..……………………  7 

Rigorous, Standards-Based Curriculum, Instruction, and Assessment ……  13 

Equity and Access………………………………………………………………  19 

Personalization ………………………………………………………………… 23 

Accountability and Distributed Leadership  …………...…………………… 28 

Collaboration, Parent and Community Engagement  ……………………… 33 

Professional Development  …………………………………………………… 36 

School Impact Report ………………………………………………………… 40 

 

 

 

 



4 

 

 

 

Wilson’s Agents of Change Design Team: 

 

Hady Cortez 

Sarah Demmon 

Lucia Dorado 

Rudy Duenas 

Carol Gorenberg 

Saul Martinez 

Christina Quimiro 

 

 

 

 

 



5 

To: School Site Council Members 

From: Wilson High School Agents of Change SLC Design Team 

Date: April 1, 2008 

Subject: LETTER OF INTENT 

This letter informs the Wilson High School Site Council of our intent to form a small 

learning community called Agents of Change to focus on the theme of social justice and 

public service. Our SLC will prepare students to complete the standards-based curriculum 

requirements and prepare for college by addressing core subjects through the lens of our 

SLC. Our mission is to graduate academically prepared and socially aware individuals 

ready to better the world by empowering them to:  

• develop a strong sense of identity.  

• get involved in their communities.  

• learn about issues around the world.  

• become advocates for change.  

• pursue higher education.  

After participating in this small learning community, students: 

• will be able to view and write about the world more critically; 

• will be aware of injustices that have existed throughout history, globally, and the 

pro-active organizations that many marginalized people initiated to affect positive 

change; 

• will work with community agencies and leaders to learn how to effect change at 

a local and national level with an emphasis on issues of equality; 
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• will be able to use their creativity to produce writing, music, art, poetry and 

theater that celebrates diversity and explores global issues; 

• will exhibit a depth of understanding about social issues and state content 

standards through their writing and speaking; 

• will be able to transfer material learned in one class to applications in other 

subjects; 

• will be able to use the work they create in their classes as instruments of social 

action (such as letters to newspapers, political speeches, etc.); 

• will understand the political system and how they can make a difference through 

voting, activism and higher education. 

 

The SLC will be made up of a partnership between teachers, students, parents, 

administrators and the community. The SLC will invite the community and parents into 

the school as guest speakers, and get the students into the community to volunteer and see 

Agents of Change issues at work in our world. 

 

The following people support the creation of an Agents of Change SLC at Wilson: 

Saul Martinez— Social Studies    Sarah Demmon— Special Education 

Carol Gorenberg— Special Education  Hady Cortez- Administrator 

Christina Quimiro-coordinator   Mylene Keipp— SIF 

Gabriela Guerra-coordinator    Christian Luna— Student 

Lucia Dorado-coordinator    Patricia Monroy— Student 

Rudy Duenas— Social Studies      
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This SLC is greatly needed at Wilson High and we look forward to shaping it to fit the 

unique needs of our students. Thank you. 

 

 

Woodrow Wilson Agents of Change SLC Proposal 

Unifying Vision/Identity for Wilson’s Agents of Change SLC 

 The Wilson High School’s, Agents of Change, Small Learning Community (SLC) 

is committed to ensuring that all students are given the opportunity to succeed. 

Combating injustice in the world starts by confronting the inequality in education. Our 

SLC will not discriminate against any student for any reason— all students interested in 

enrolling in our SLC will be allowed to join. We will consider every student to have 

entered with a clean slate, possessing the potential to succeed in high school and continue 

onto a higher education. Our teachers will actively work to fight against labeling students 

and making assumptions about them. We will work to educate the whole student— mind, 

body, spirit, home-life, community-life, and academic-life— because our goal is to 

produce capable, well-rounded adults. We understand that the traditional ways of 

teaching will not be sufficient for our students. Students today need new, interactive, 

challenging, relevant, passionate lessons that ignite their imagination and grow their 

mind. This is key to student success. 

 In order to raise the achievement of our students, we must have collaboration 

among all stakeholders. Parents, students, administrators, teachers and community 

members are crucial in the development and monitoring of this SLC. During the 

development phase, the SLC team has met weekly to draft our mission, vision and 

proposal. As we get underway, teachers will continue to meet weekly during common 

planning time to monitor the SLC’s progress. Parents will be asked for their feedback and 

suggestions at the beginning of the year (during an introductory SLC meeting), during 

parent-teacher conferences, and at bi-monthly meetings held throughout the year to 

update stakeholders (parents, teachers, students, community members, administrators) on 
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our progress. Teachers will also be working closely with parents to monitor their 

students’ progress (through the advocacy period, discussed later), so there will always be 

open lines of communication. In addition, we plan to publish a SLC newsletter to be sent 

home to parents to inform them of developments in the SLC, and will maintain an Agents 

of Change SLC website.  

Student input is vital, as students are the ultimate beneficiaries of our SLC. We 

will distribute student feedback surveys periodically throughout the year. We will also 

implement some form of student governance for our SLC, giving students power to make 

rules, and organize events. Finally, we have planned to implement an advocacy period 

where students, parents and teachers work together closely will give the students and 

parents a chance to give input and have a voice. This class will meet at least once a week 

and will address a wide range of issues, from test-taking skills to how to dress for a job 

interview.  

 Our goals stem from our desire to produce capable, well-rounded participatory 

members of society. Students will be assessed in the following ways to meet the goals: 

1) A cumulative portfolio project graded with a 5 point rubric, all students scoring 3 or 

above in order to graduate. In this portfolio students will demonstrate that they can: 

• view and write about the world more critically;  

• understand the political system and how they can make a difference through 

voting, activism and higher education. 

• create one example of each of the following products over 4 years: creative 

writing, music, art, poetry and theater that celebrates diversity and explores 

Agents of Change issues;  

• use math to analyze social injustices and analyze the inequalities in the math and 

science professions themselves 

• exhibit a depth of understanding about social issues and state standards through 

their writing and speaking; 

2) A community-based internship where students reflect on their experience and are 

evaluated by their mentor/supervisor. Both reflections and evaluations will be graded 

with a 5 point rubric, with all students required to score at a 3 or above to graduate. In 

this internship, students will be able to demonstrate that they can: 
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• successfully work and communicate with community agencies and leaders to 

learn how to affect change at a local and national level in order to have a more 

equitable nation;  

3) A Service Learning Project that students must pass in order to graduate based on a 

pass/fail grading scale. In this project, students will be able to demonstrate that they can: 

• use the work they create in their classes as instruments of social action (such as 

letters to newspapers, political speeches, etc.);  

4) Collection of data: 

• Eligible student will turn out to vote at rates above the national average 

• First graduating class graduates at a rate of 80% 

• Students attend classes at a rate of 90% 

 In designing this SLC, we realize that we do not operate in a vacuum and will 

need to work with both the larger school and the school district. We will adhere to the 

policies in bulletin 1600, follow the recommendations laid out in the school impact 

report, and accommodate what is needed for WASC accreditation. Our SLC is being 

designed to closely follow the seven attributes of small learning communities designed by 

the district.  

 In order to combat wasteful spending, our SLC will make a concerted effort to 

ensure money goes toward making the best learning possible for our students. This would 

involve hiring enough aides and counselors to keep kids safe and on track, purchasing 

materials and technology that enhances learning (such as smart boards, TVs, VCR/DVD 

players for all rooms, video conferencing equipment, etc.), taking students on more field 

trips to get them connected with their community, holding special events for reaching out 

to the families and communities of our students, and engaging in professional 

development to keep our teachers up to date on the best teaching methods. We will 

control our own budget so that we can ensure the money goes directly into helping our 

students succeed. When necessary we will turn to fundraising activities and grants to 

augment the money allocated to our SLC. 

 A portion of our budget will be devoted to developing strong partnerships with 

parents, employers and universities. We will organize dinner or breakfast events for 

parents, volunteers, guest speakers, and interested community members. We will utilize 
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parents as chaperones during field trips. We will reach out to employers who can support 

students through service learning and senior projects, as guest speakers, mentors, and 

advocates for the students. We will work with feeder schools to foster a solid cross-age 

tutoring program and will develop similar mentorships for our students with university 

students. Finally, we will partner with community based organizations that focus on 

community and world issues, for example, the Museum of Tolerance, Facing History and 

Ourselves, Amnesty International, Oxfam, the Constitutional Rights Foundation, and 

local unions. We strive to forge a strong bond by incorporating the cultural and social 

capital of the families, which includes the celebration of student successes, team-building 

activities, and utilizing family expertise. We strive to build networks between students, 

parents, public service entities, social justice organizations, and community enterprises. 

 While the faculty will know the vision of our SLC, we will not have a true 

learning community unless the students also know and can articulate that vision. As an 

introduction, students will attend an orientation at the beginning of the year to introduce 

them to the basic goals of our SLC.  There will be a first-year seminar (included in the 

Life Skills or advocacy classes) on our SLC, our vision, and our expectations. Students 

will be asked to write an essay within the first year about why they wanted to join our 

SLC, which will be revised into a quasi-thesis paper required as part of a graduation 

portfolio. The thesis paper will address why they joined the SLC as well as how their 

education in a Agents of Change framework will impact their future. Students will be 

encouraged early on to do in-depth research about their post-high school plans and 

journal about their future. Throughout their four years at Wilson, students will also learn 

about our vision through interdisciplinary project-based learning. By doing a project on, 

say, the Japanese Internment during WWII that spans their English, History and Math 

classes, students will get a holistic view of that Agents of Change issue and how it fits 

into all disciplines.  

 The most attractive aspect of starting an SLC is breaking away from policies that 

don’t work, and adopting policies that are tailor-made for our students and their needs. 

Teachers have a right to be upset when the budget gets wasted on something that is not 

useful to them, when the behavior policies do little to curb problematic behavior, and 

when the schedule doesn’t fit with the great lesson plans they have in mind. Eventually 
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we will control our own budget. By controlling budget and policy decisions as an 

autonomous entity we will be able to hire our own teachers, take students on field trips, 

bring in guest speakers, and buy the equipment we need. In terms of behavior, our SLC 

will have rules of conduct in addition to what the larger school has. We will enforce these 

rules as a staff around campus (monitoring halls during passing periods and conference 

periods). These rules will be decided by the SLC team and made clear to all students and 

faculty. The consequences will also be made clear and will be enforceable. We will have 

our own counselor, dean and assistant principal as outlined in the school impact report. 

With contiguous space and the idea of collaborative responsibility among the teachers in 

promoting these behavior policies, problems will be stopped before they even begin. We 

will emphasize student responsibility in following the rules. Teacher doors will remain 

open so that there are no “empty” corridors to hide in. The rules will be organic to our 

school and responsive to students’ needs. In terms of scheduling classes, in the long run, 

our teachers will work with our SLC administrator to construct the matrix. Until that 

happens, we will work with our Wilson administrator overseeing the master schedule to 

ensure our electives exist, there is common planning time, and there is equity and access. 

For keeping the school safe, we will work with students to beautify our area of campus, 

making it attractive and safe. We will make sure that dangerous conditions are reported to 

the custodians who will be invited to participate in our SLC. 

Our SLC will be focused on the theme of change through service. The community 

is economically disadvantaged, the ethnic population feels disenfranchised, and the 

students feel the stab of “unfairness” every day of their lives. There is an unspoken plea 

from all of these groups, crying out for the education that could fix the social inequities in 

our community and world. This SLC will have a strong academic culture promoted by 

having high expectations of students, teaching specific academic and life skills, and 

focusing on students’ futures. We will strive to foster a “school-is-cool” enthusiasm. The 

heterogeneous group of 350-500 students in our SLC will be there because they choose to 

be. This will make for a tight-knit, diverse community. 

 To feel truly a part of the SLC students need to be taking classes within the SLC 

for at least ¾ of the day. Students will take their core subjects and, for the most part, their 

electives within the SLC. Due to the nature of SLCs at Wilson, students will probably 



12 

have to travel outside of the SLC to take PE, AP classes, and/or college classes. We will 

encourage students to take classes at local colleges, either in person or online. Students 

will be permitted to take an elective class in one of Wilson’s other SLCs if they desire.  

 Just as students must know the purpose and vision of our SLC, parents and 

community members must also have a clear understanding of the SLC. When students are 

in the process of selecting SLCs, we will distribute informational literature to their 

parents about the Agents of Change SLC. After students have selected and first enter the 

SLC as freshman, we will hold an informational/welcome event in which parents and 

students learn about our vision. Parents and community members will be invited to 

decision-making meetings, will receive our newsletter/e-newsletter, and will have access 

to our website.  

 To allow the rest of the school to share in our achievements and our challenges, 

we will give updates at professional development meetings and school site council 

meetings. Our newsletter will be distributed throughout the school so teachers and 

students can read about the latest Agents of Change news. We will include important 

Agents of Change news in the school-wide announcements. We will have a display case 

located in the main hall that is devoted to our SLC. In there we will post our events, 

awards, ideas, projects, and other news. Throughout the school year our SLC will sponsor 

school-wide events (for example, a social activism fair), allowing all Wilson students to 

share in our SLC. Students will also be able to access the Agents of Change webpage 

through the regular Wilson webpage. Continuity of care across all the years a student is in 

the school promotes stronger relationships and collective responsibility among students 

and adults – at school and at home. These “start to finish” communities are still flexible 

enough to vary the ways younger and older students are educated and to create 

meaningful “rites of passage” between the “lower and upper” divisions while students are 

in the community. 

Our partnership with First Things First’s (FTF) reform within the Institute of 

Research and Reform in Education (IRRE) supports the development of this SLC’s 

identity and vision. Agents of Change arose from the blending of two previous SLCs, 

Social Justice and Public Service. Though teacher interest in Social Justice was high, it 

received very low interest from students. Much dialogue between Wilson and FTF staff 
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ensued regarding whether Public Service should be attached to Social Justice or Health 

Sciences, if Public Service should be dropped altogether and the viability of Social 

Justice as its own SLC. The faculty voted and decided to blend Social Justice and Public 

Service; the main reason stemming from public service as a vehicle to implement the 

ideals of social justice. The first two meetings with the newly configured SLCs focused 

on identity and vision. 

 

Rigorous, Standards-Based Instruction, Curriculum, and Assessment 

Academic success is extremely important in our SLC, as academic success in high 

school is a good indicator of success later in life. To best prepare our students for college 

we will offer all A-G requirements within our SLC. We will offer many electives to fill 

the elective requirement so students have options. The state content and performance 

standards will be emphasized in all classes and will be the focus of content-area 

professional development meetings. The graduation goals will be emphasized in the 

advocacy period and written in to each student’s post-secondary plan.  

It is important that students feel cohesion in their education from one year to the 

next. To bring students into our SLC we will travel to our local middle school and make a 

presentation about our SLC. If we make this presentation year after year, our SLC will 

become known at the middle school and students will begin to look forward to our high 

school. Within the high school years, having a small team of core teachers means that 

students will have the same teachers throughout the 4 years of their schooling. We are 

looking into having multi-year classes that fulfill more than one course requirement. To 

get students prepared for college, teachers in all classes, for all 4 years will teach skills 

necessary for college (note taking, reading, listening, public speaking, etc.). The staff will 

also encourage students to take college courses, especially college courses that would 

address our theme. As best as we can, we will keep in touch with our alumni and bring 

them back to speak to the current students about their experience in the working world 

after having graduated from Wilson.  

We will support our teachers in their understanding that we cannot assess student 

knowledge by just giving standardized tests, so we intend to incorporate multiple modes 

of assessment. Different students need to show that they can meet or exceed state content 



14 

and performance standards in different ways. Some teachers will need professional 

development on how to design authentic assessments (which include, among others, 

murals, letters, powerpoints, graphing, oral presentations, skits). We will encourage 

teachers to do both formal assessments (tests and homework assignments) and informal 

assessments (observation of group work or work habits) in their classrooms. It is vital 

that students can reflect on their own work, and so self-assessments will be built into our 

assignments. Teachers will also supervise student-led conferences and peer evaluations. 

The final culminating assessment for all students in our SLC will be the graduation 

portfolio, which will include a wide range of work and will be evaluated by a panel of 

parents, teachers, students, and other supporters. Of course, we will prepare the students 

to take state and district standardized tests as well (SPAs, CST CAHSEE, PSAT, etc.). 

 Just as student assessments must be varied to meet the needs of various students, 

instruction must also reflect the diversity of our students. For the ELL students, teachers 

will be required to use SDAIE and content-based ELD methods, including building 

vocabulary, and breaking down words into word parts. Teachers will be expected to 

rigorously adhere to IEPs. Due to common planning time communication between RSP 

teachers and classroom teachers will be increased. If necessary, the SLC will design 

professional development that will help teachers with differentiated instruction. Beyond 

instruction, students will be able to help each other with multi-age classes (mostly 

electives) and peer tutoring. Students will be able to help themselves by playing an 

integral part in designing their graduation portfolios. Finally, the close relationships that 

the staff will have with the students will let teachers know the best way to help each 

student, since each student has such different needs.  

 To prevent student failure we will have several intervention structures in place. 

The advocacy period will be the first place that struggling students should be able to get 

help. The advocacy teacher will make daily checks on student progress and monthly calls 

home to parents. Beyond that we will offer mandatory after school tutoring for struggling 

students, student-led conferences with parents, peer tutoring in class, self-assessments, 

and mentoring with adults. In the advocacy period students will learn how to lead 

conferences, how to be a peer tutor, how to receive tutoring help, and how to self-assess. 
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 In this modern world, technology is an indispensable part of education. Students 

can benefit so much from the use of technology in the classroom. We will set aside as 

much money as possible to get LCD projectors, computers, and TV/VCR/DVD players in 

every room. Other classes will benefit from other technologies (opaque projectors, smart 

boards, etc.). Students/teachers and administrators will work together and use video 

cameras and computer editing equipment to make an SLC promotional video to show at 

recruitment events. Of course, it is not enough to have these technologies in the room— 

teachers must know how to use them. We will provide professional development on how 

to use these materials as well as how to incorporate them into lessons. Many teachers fear 

technology and so fail to realize how, say, a slide show of pictures can make a lecture 

come alive. The SLC will invest in a computer lab that will accommodate all students in 

a class. Both students and teachers will receive training on how to use a computer lab 

appropriately. In this world of increasing reliance on technology, students will be 

encouraged to become familiar with various multimedia by doing real-world 

interdisciplinary projects, such as powerpoints and films. The SLC will maintain a 

website where parents and students can access student grades, class syllabi, the SLC 

vision and expectations, as well as links to other useful sites. Finally the partnerships we 

make with community businesses may result in technology gains for the SLC. 

 To ensure that students are completing one rigorous standards-based activity each 

week in each class, we will devote some of common planning time to developing 

common assessments and interdisciplinary instruction. When students are working on a 

large, multi-week project, teachers will be expected to break down the project into 

smaller, but still rigorous, weekly tasks. For example, in a cross-curricular project 

between math, English and U.S. history students produce a newspaper (English) written 

“by” Japanese internees during WWII (history), which includes an article analyzing the 

collective loss of property (math) due to having being interred. This project may take 

several weeks, but students will be asked to break down the project into smaller parts to 

ensure they are diligently working on it. For example, after working on the project a few 

days they turn in their research, followed by a check on a rough draft, peer editing 

comments, and so forth. The students can also review overarching questions created by 

our SLC to tie into our theme of social justice and public service, like, “What types of 



16 

public service might we participate in as agents of change, given our newfound 

understanding of Japanese internment?” 

 The SLC team will meet during common planning time to review student work, 

analyze lessons, infuse our theme into the various disciplines, work on interdisciplinary 

lesson plans and design standards-based projects. Currently the English teachers teach 

Grapes of Wrath a month before the U.S. history class learns about the Depression, and 

The Jungle several months after U.S. history has covered the Industrial Revolution. 

Collaborative work on curriculum maps could fix this problem so that the Depression or 

Industrial Revolution is studied at the same time in both English and History. Common 

assessments are another way we can ensure all of the teachers are on the same page, 

especially within a discipline. Finally, it is important that the SLC team analyze student 

work to ensure that best practices are being used and that students are producing high 

quality work. When the work shows this is not the case, we will be able to brainstorm 

ways to improve our practice. 

The electives we will offer will reflect our Agents of Change theme. A 

prospective (but not exhaustive) list of electives follows: 

 ° Theater for Agents of Change 

 ° Art as Activism 

 ° Ethnic and Cultural Studies (Asian, African-American, Chicano, etc.) 

 ° The Literature of Struggle 

° History of Social Movements 

 ° Public Health, Global Epidemics and the World Health Organization 

 ° Civic Math 

 ° Tracking Social Trends 

 ° Freshman Interdisciplinary Seminar and Senior Internship 

  



17 

 

In compliance with AB2448 and the Career Tech Ed State Plan, Wilson High 

School will offer Career Pathways training for all students. Starting with the graduating 

class of 2010, all students must have completed a sequence of CTE classes and activities. 

The Agents of Change SLC will offer four Career Pathways for students: Consumer 

Services, Education, Family and Human Service, and Human Services. These Pathways 

will offer Introductory, Concentration and Capstone level courses to AOC students. The 

CTE courses provide relevant experiences for creating social change through public 

service; the career pathways directly support our mission of empowerment through 

service. 

Career Pathways CTE Courses 

 Introductory Concentration Capstone(Completer) 

Consumer 

Services 

Home Economics 

Careers and 

Technology 

Comprehensive Core 

Consumer Education 

Economics for Living 

Careers in Consumer 

Services 

Consumer, Personal, and 

Financial Services 

Education Same As Above 

(SAA) 

Human Growth and 

Development 

Psychological 

Development of 

Children 

Careers in Education 

Teaching Careers 

Teaching and Learning 

Family and 

Human Service 

SAA  Family and Human 

Development 

Individual and 

Family Health 

Careers in Family and 

Human Services 

Elder Care and 

Intergenerational Services 

Human Services Introduction to 

Human Services 

Conflict Resolution 

Principles of 

Recovery and 

Psychosocial 

Rehabilitation 

Recovery and Special 

Populations 

Helping Relationships 

Psychosocial Rehabilitation 

Worker 

Field Experienc 
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IRRE’s (the parent organization for the FTF reform) approach to improving 

instruction focuses on three research-based goals – engagement, alignment and rigor 

(EAR) – in every classroom, every day:  

• Engagement of all students – they understand why they are doing their 

work and are interested in it.  

• Alignment of what is taught and what is asked of students with standards-

based curriculum and high stakes tests.  

• Rigor of academic expectations for all students as reflected in the 

materials used, the student work assigned, discussions among teachers and 

students, and doing whatever it takes to make sure all students 

demonstrate mastery at proficient or higher levels.  

Pat Nichols, FTF Consultant and retired LAUSD APSCS, has been invaluable in giving 

us guidance for scheduling and placement of faculty and students. She has also been a 

conduit of information about FTF’s inventory of curriculum for thematic electives that 

allow learners to experience more connections across subjects through project-based 

learning in areas of their expressed interest. 

Teachers in the SLC will teach to the California State Standards and prepare 

students for the state and district assessments. However, teachers will not “teach to the 

test” but will prepare students for these tests by using authentic assessments that test 

knowledge, not memorization. Examples of authentic assessments include writing a letter 

to the Mayor about the amount of trash in the streets after learning a math lesson about 

estimating; making a speech as a furious worker during the Industrial Revolution 

encouraging their fellow workers to unionize; painting a mural to show the struggle of 

African Americans during the Civil Rights Movement. All of these assessments will be 

attached to at least one academic standard and will challenge students to use higher-level 

thinking skills. In addition, teachers will give some common assessments within each 

discipline and across disciplines. Our teachers must collaborate on both the instruction to 

prepare students for common assessments and the design of these assessments 

themselves.   
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Equity and Access for Wilson’s Agents of Change SLC 

 We are dedicated and determined to provide all of our students with a rigorous 

standards-based curriculum that will be prepared to be successful, educated, and active 

members of our community. We welcome a wide variety of learners and will continually 

prepare to support all their needs. Our teachers will use a variety of strategies such as: 

visual teaching (using mind-maps, theater, drawing/painting, maps, charts, pictures); 

cooperative grouping (mixed ability grouping, mixed society grouping); kinesthetic 

teaching (stations, theater, field trips); language acquisition strategies (break words into 

word parts, read-aloud and repeat); teaching of college skills (Cornell notes, essay 

writing, research, library skills); project-based learning (portfolios, cross-discipline 

assessments). Our elective topics will represent the diverse groups on campus (women’s 

studies, Asian studies, Chicano studies, etc). We will offer AP classes as well as RSP 

classes.  

 It is imperative that the Agents of Change SLC has a well-defined space. We 

would like to occupy one floor of the 200 and 300 building and understand that the 

division of contiguous space requires collective agreement on the needs of students. 

There are elevators in both buildings for handicapped students, and a bridge connects the 

two buildings together without the need of stairs. Students would have to travel to 

another floor for science labs, gym, and possibly art classes.  

In order to attract a wide variety of students we will participate in school-

organized recruitment fairs at the local middle schools, giving a presentation about our 

SLC and handing out informational brochures. Using technology, students, teachers, and 

administrators will work together to create an informational recruitment DVD to show to 

the middle school students. When necessary we will organize our own recruitment events 

at middle schools. Where allowed we can post flyers and posters that promote our SLC. 

Our SLC will be open to all students and will, by its nature of being about marginalized 

people, attract marginalized populations. 

 It is important to us that we are providing the students and parents what they 

want. Toward the end of the school year the SLC lead teachers will travel to the local 

middle school to recruit students. Throughout the day middle school students will hear 

about the SLCs, and parents will receive the same information at a special evening 
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presentation. After the presentations parents and students will have the information they 

need about the SLC to make choices about admissions and course programming. Within 

the week students will meet with Wilson counselors to program their classes. At the 

initial welcoming event for freshmen we will distribute student and parent input surveys. 

The surveys will ask for ideas and opinions about the creation of new classes, scheduling 

and other matters. Parents and students will have the opportunity to participate in all 

decision-making meetings. Twice throughout the year we will distribute student 

evaluation surveys that ask the students to give input and advice. These data will be 

compiled and reported on at the end of the year in the newsletter and on the website. 

 Student and parent evaluation data will be part of a wider range of data that SLC 

teachers will analyze and assess. During our common planning time, we will examine 

CAHSEE, CST, CELDT, and other pertinent scores. We will compare our test results to 

other SLCs so that we can find out what we are doing well and in what areas we can still 

improve. We will use common assessments within and across disciplines and analyze 

data from those tests to gauge student/teacher strengths and guide curriculum. We will 

examine both the promotion and graduation rates within our SLC, and make sure that 

these rates are improving each year. There will be an expectation that individual teachers 

will examine the data from their classes’ standardized tests and classroom assessments 

and use this data to modify instruction. Individual teachers must also work with RSP 

teachers to analyze IEP data. We will organize professional development on how to 

address the needs of students when data shows weakness. 

 Studies have shown that an effective way to improve achievement for all students 

is to use cooperative grouping. Our SLC has many opportunities for students to 

participate in groups. We will have cross-grade interaction in our advisories, electives, 

tutoring programs, and field trips. The electives will promote various groupings and 

collaborative work. For example, the theater for Agents of Change elective will have 

students write and perform skits in small groups and as a class. Classes, especially the 

electives, will contain students of mixed ability. Advanced Placement students will work 

alongside and tutor Far Below Basic students in electives and in some core classes. Our 

interdisciplinary teaching will require group work. We will have professional 
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development on cooperative groups to encourage teachers to incorporate cooperative 

groups into their lessons. 

Since our SLC will be academically rigorous we will actively promote AP and 

honors courses as well as college coursework. During common planning time we will 

discuss students who should be recommended for honors or AP courses. Advocacy 

teachers must work with the counselor to ensure that students are being encouraged for 

challenging classes. Although we cannot have an AP class for all subjects within our 

SLC, we will have some AP classes embedded in our SLC. For the rest of the AP classes, 

we will collaborate with other SLCs in sharing AP students and class scheduling. 

Advocacy teachers would spend time discussing the benefits of AP/honors courses. When 

possible, advocacy teachers will recommend to students that they take classes at the local 

community college or through distance learning. 

 Teachers will have expectations that all students will go to college if they choose 

to. The availability and promotion of AP classes shows the students we have high 

expectations of them. To show the students that we have high expectations of their 

futures, we will require that they do volunteer work or internships in the community so 

students see a range of high quality occupations. To address linguistic needs, teachers 

will use ELL content-based and SDAIE teaching methods. As our school is 

predominately composed of minority students, and Agents of Change issues most often 

affect minorities, our curriculum itself will be culturally responsive. You cannot teach 

about unions without mentioning the United Farm Workers led by Cesar Chavez. You 

cannot teach about the Civil Rights movement without teaching about African American 

history in the United States. Our electives will also teach about diverse cultures. Students 

interested in their Chicano background can take Chicano studies. Chicano’s who want to 

better understand the minority of Asians on campus can take Asian studies. At some 

point in the next 5 years, we will make it a graduation requirement to take at least one 

culture-specific elective. 

Within even the best SLC, there will be students who struggle. The advocate will 

be the first place to intervene with these students. Advocacy teachers will be checking up 

on students weekly (and daily, as possible), looking at homework, monitoring grades, 

speaking with other teachers, calling home, and conferencing with students. With this 
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personalized attention, we plan to catch major problems early on and find the best avenue 

for addressing them. When students need academic intervention that the advocacy teacher 

cannot provide, we will have an after school tutoring program that teachers will require 

struggling students to attend. Wilson currently has after school tutoring that our SLC can 

utilize, but we must encourage our students to attend, either by giving extra credit, having 

a raffle, providing snacks, etc. Volunteer teachers, parent volunteers, and high school 

seniors or college student volunteers would staff the tutoring center. We will require that 

SLC teachers make themselves available once a week to help students when they can, 

either at nutrition, lunch, or after-school. Advocacy time will include some tutoring time, 

with the advocacy teacher closely monitoring student progress. In many classes we will 

be able to facilitate peer tutoring where high performing peers in the same class or older 

students help tutor as part of community service or class requirements. Wilson offers 

Saturday school and after school CAHSEE classes as well. 

 To make the SLC easily accessible to and safe for all students we will locate our 

school in a handicapped accessible area, ideally all on one floor in two connected 

buildings. This will be a clearly defined area, where doors are open, teachers stand in 

halls during passing periods, and the AP is visible in the halls. We would ensure a clean 

campus, full of student-created murals. We will require that hazards be immediately 

reported using a consistent procedure and are followed up on. Also, teachers will be held 

responsible for responding immediately to bullying, fights, and harassment, also 

following a consistent procedure. The custodial staff that works on our part of campus 

will be invited to participate in the SLC (i.e. speak in classrooms, supervise mural 

projects, attend activities, etc.). The students must get to know these people, because too 

often students will throw paper on the ground and say, “that’s the janitor’s job to pick it 

up.” Giving the custodial staff an active role in the SLC will help the students to 

appreciate and respect them more, ultimately resulting in a cleaner campus.  

 The students in our SLC as well as the other SLCs at Wilson deserve to have 

well-qualified and experienced teachers. In order to ensure this, recruitment of teachers 

currently at Wilson will target a mix of new teachers and veteran teachers, however, all 

teachers joining the SLC should share our Agents of Change vision. In splitting up the 

current teachers at Wilson, all SLCs lead teachers will collaborate to equitably divide up 
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experience and quality. In hiring new teachers, we will seek out experience and high 

quality, looking at the candidate’s academic qualifications, experience, passion, and 

interest in Agents of Change. The hiring process will involve an SLC team of teachers to 

ensure that the prospective teacher is highly qualified and a good match for the SLC. 

While it may not be possible to have every single teacher fully committed to our vision, 

we will ensure that we have a strong Agents of Change-minded teacher in every 

department. 

 Our partnership with First Things First supports equity in several ways. FTF 

works with schools to create SLCs with no more than 300-350 students. These 

communities stay together for all three years of middle school and all four years of high 

school.  These sizes permit students to remain in the community for all of their core area 

classes (language arts, math, social studies/history and science) with the minimum 

crossover of core area teachers between communities. These sizes are also large enough 

to permit at least one staff member specializing in the community’s thematic focus to 

participate as a full-time member of the community. At the same time, communities of 

this size remain small enough to personalize each student’s education and to avoid the 

anonymity that comes with most current school structures. 

Mixed-grade small learning communities shift the instructional focus off students’ 

grade level and on to their individual progress toward academic standards and graduation 

requirements. Because these mixed-grade communities have staff qualified to teach 

multiple grade levels, younger students can step up to more advanced courses while older 

students who need to can keep working toward standards in prerequisite courses without 

leaving their community. Students who are not academically prepared to move out of the 

school can remain in their SLC with minimal stigma since it already includes students of 

different ages. Mixed-grade communities also create more opportunities for older 

students to serve as mentors and to introduce younger students to their new school. 

Personalization for Wilson’s Agents of Change SLC 

 One of the biggest reasons students in large urban schools have lost interest in 

education is because the teaching is not relevant to their lives. Our teachers must connect 

learning to the real world, especially Agents of Change issues. Through current events, 

letter writing campaigns, neighborhood clean-up, reflective journaling, heritage projects, 
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culturally relevant readings, and other similar projects and activities, students can feel 

that learning is about them. Teaching in the Agents of Change SLC will incorporate art, 

music, history, and personal experiences from students’ diverse cultures to help meet the 

standards. Students also need to feel connected to the community. Service learning 

projects or volunteer work will integrate their experiences, and their culture with the real 

world. Our electives would be about culture and the real world (courses may include 

offerings such as ethnic studies, public health and the WHO, literature of minorities). 

During the advocacy period, students would work on a senior portfolio project that would 

ask students to reflect on their work and their lives. 

 Again, it is important that our SLC address the needs of all students, personalizing 

instruction as much as possible. We would include visual teaching, cooperative grouping, 

kinesthetic teaching, language acquisition strategies, higher orders of thinking, SDAIE 

techniques, etc. Activities that meet the needs of all students could include a simulation 

of the French Revolution where students act as peasants picking up trash for the nobles 

while the clergy circulates and collects taxes; building a right triangle out of students and 

measuring the number of student “units” to determine the hypotenuse; powerpoint 

presentations about cell division that include lots of pictures; thinking maps that show the 

similarities and differences between Scout’s and Atticus’ worldview in To Kill A 

Mockingbird. 

 To help our students make the transition into high school, we will sponsor an 

Adopt-a-Freshman program and have the current 9th graders write letters to 8th grade 

students giving them advice on their first year in high school. Students adapt more easily 

when they have caring role models their same age. To ease transitions between grades in 

high school, students will benefit from continuity. A culminating portfolio project will 

help students connect the four years of their high school career together. Students will 

have the same advocacy teacher for four years in a row, allowing for a deep bond 

between teacher and student. We plan to experiment with different looping schemes 

where students stay with the same core subject teacher for two years in a row. To help 

students with the transition out of high school and into college, we will teach various 

college-prep strategies (Cornell notes, typing papers, essays, etc.), and will connect 

students with college-age mentors so they can get advice about college.  
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 As mentioned earlier, the school would ideally have 325-350 students who would 

be shared among a limited number of core teachers. In the advocacy period each teacher 

would have 15-20 students and stay with them for all 4 years. Looping would deepen the 

teacher/student relationship as well. Whenever possible teachers would visit each other’s 

classroom to see how students act in other classes. The AP and counselor’s faces will also 

be familiar faces in the classrooms. We will also have events where the whole SLC gets 

together as a family. 

 The deep adult/student relationship is crucial, as many of our students do not have 

any strong, caring adults in their lives. Students will be able to work one-on-one with 

adults after school in the tutoring program, with their advocacy teachers, with their 

counselors who know them well, with a community member during the senior year 

internship, and college mentors or tutors. In addition, students will be exposed to a wide 

range of adult guest speakers. These adults will be role models for these students who 

often seek the council and approval of their friends when they don’t have adults they 

admire. Ideally the role models could show students how to be punctual, organized, 

socially active, just, caring, motivated, law abiding, and professional. Finally, we will 

encourage our SLC teachers to sponsor clubs or organizations that would provide 

additional mentorship (for example, a Gay Straight Alliance club). Since youth mentoring 

will become a large part of a teacher’s role, we will provide professional development 

(either as a faculty or in small groups) to help and encourage teachers who don’t feel 

comfortable with this responsibility. 

 Part of the role models’ job is to help students see their futures more clearly. We 

would require students to write postsecondary plans in 9th grade then share these plans 

with teachers and counselors. These plans will be solidly based upon Wilson’s school-

wide graduation goals— students will demonstrate interpersonal skills, academic 

capability, technological awareness, and personal responsibility. Embedded within the 

graduation goals is the ability to make long-term and short-term goals. The post-

secondary plan would involve their long-term goals when it comes to higher education, 

careers, hobbies, travel, and family. These plans will be revisited every year, as students 

become more knowledgeable about their professed career and about themselves. 
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Teachers and counselors will help students revise and build upon these plans over 4 

years. Finally the plans will be presented in the senior portfolio.  

 The SLC team of teachers will discuss specific students at every common 

planning time. Then, to ensure that parents are partners in their students’ education, the 

advocacy teacher will be expected to call the parents of that student. Advocacy teacher 

will be expected to contact each student’s parent at least once a month. The SLC will 

encourage parents and students to attend school-wide parent conferences and open houses 

(held 4 times a year) by providing snacks and activities for families. Bi-annually, the SLC 

would like to host parent breakfasts or dinners. These events would largely be organized 

and run by the students, creating an opportunity where students and their parents can 

spend some time together. At the end of the year we would host an end of the year 

banquet for students, parents and community members to celebrate the achievement of 

the school. There would be a special portion of the banquet set aside for graduating 

seniors.  

 While it is vital that students are learning in school, it is important that they are 

able to continue learning when they leave the building. We will expect that teachers to 

assign rigorous homework. We will provide tutoring after school for students who need 

help with their homework or just want a quiet place to study. Students will be expected to 

do independent reading, and parents will be encouraged to limit their children’s TV 

consumption. The SLC will try to provide after school clubs such as basketball, sewing, 

fitness, reading, music, etc. Those activities that we cannot provide we will try to find 

elsewhere in the community then make that information available to students. We will 

post on the website, around campus and announce in class other community after school 

programs, online classes, library events, college courses, etc. The internships for seniors 

and the service learning projects will open up extra curricular volunteer opportunities for 

students. Finally, we will set aside money so that teachers can take students on weekend 

or summer excursions, for example upward bound, mountain biking, museums, or Habit 

for Humanity. 

 So that students know their teachers and the support staff around school, we will 

invite the support staff into the advocacy period rooms to get to know the students. For 

example, the librarian can make a 20-minute presentation to the advocacy room about all 
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the services the library has to offer. Due to the collaborative nature of the SLC, support 

staff will be more involved in the classroom, helping students with interdisciplinary and 

community projects. In order for students to know their teachers’ names, we will insist 

that students call their teachers by their last name— for example, “Ms. Andrade” not just 

“Miss.” That simple requirement will drastically change the culture of the school. In 

addition, we will post lists of all teachers and staff around school and on the website, 

send lists home to parents, give students lists for their notebooks, and make business 

cards or refrigerator magnets with this information on it. Advocacy teachers will make 

frequent contact and can provide those names if necessary. Parents should meet most of 

the adults during open-house/banquets/dinners/breakfasts/meetings. Parents will also be 

familiar with their children’s teachers because teachers will send letters/syllabi home 

about their class at the beginning of year that requires a parent or guardian signature. 

 Often teachers feel in the dark about their students and only know what they see 

in their class. To remedy this, staff members will keep records on all students, their 

progress, struggles and behavior. We will create a computer database where teachers can 

add notes about students and see the notes that other teachers have written. The database 

will hold information about behavior, test scores, grades, parent conversations, and 

accolades. This way classroom teachers can make notes about students in the database, 

advocacy teachers can read these notes, call parents and record their conversation in the 

database. All teachers will have access to this data and major problems will be discussed 

during common planning time. To increase communication in the SLC, the dean’s office 

will be expected to send out notices to teachers about what steps have been taken after a 

behavior referral. These steps should also be recorded in the database. In terms of 

academics, standardized test data will be obtained as soon as possible from 

administration and presented at the next meeting or common planning time. RSP teachers 

and classroom teachers will share student IEPs at the beginning of the year. 

Our partnership with First Things First’s (FTF) reform within the Institute of Research 

and Reform in Education (IRRE) supports this attribute in several ways. 

Our partnership with First Things First’s (FTF) reform within the Institute of 

Research and Reform in Education (IRRE) supports personalization.  Small learning 

communities allow students and teachers to form closer relationships, to reshape the 
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school’s identity and culture and to take on new ways of teaching and learning around 

rigorous academic work. Families participate through the Family Advocate System. The 

members of an SLC assume collective responsibility for helping every student achieve 

high academic standards.  

Accountability and Distributed Leadership  

 The SLC can only work if everyone on the team shows personal and collective 

responsibility. We must have teachers that show a willingness to participate and work 

collaboratively. Our SLC teachers must agree to lead an advisory class, so that all 

teachers split the work of monitoring and mentoring students. Those teachers who are 

initially uncomfortable with the idea of leading an advisory class will be given special 

professional development to get them prepared. In the meantime, volunteer teachers will 

take on an extra caseload of students until the other teachers are prepared. Natural 

colleague peer pressure will play a role in shaping the attitude of reluctant teachers. We 

will encourage the teachers to sponsor clubs and organizations that give students the 

opportunity to get involved with social justice activism. The SLC will hold bi-monthly 

meetings with stakeholders to review vision/goals/student work/etc. and meeting notes 

will be posted on the website. Individual teacher’s class expectations and syllabi will also 

be posted on website. To ensure we are continually improving, we will constantly 

reassess whether we are meeting the needs of the students. Our SLC has equitable 

representation from departments: 
Last Name First Name Department 
Adams Alex Social Studies 
Andrade Mariela Social Studies 
Avila Luis English 
Chavez Nancy Coordinator 
Cortez Hady Admin 
Davis Tim Science 
Demmon Sarah Special Education 
Dolan Megan PSP Substitute 
Dorado Lucia Coordinator 
Duenas Rudy Social Studies 
Garcia Veronica English 
Godinez Martha PSA 
Gorenberg Carol Special Education 
Guerra Gabriela Coordinator 
Jin Zhayou Foreign Language 
Martinez Maria English 
Martinez Saul Special Education 
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Last Name First Name Department 
Mejia Liz Counselor 
Miranda-Mercado Rosemarie ESL 
Nabavi Sharzad Special Education 
Palacios Jackie Special Education 
Park Andrew Social Studies 
Pasten Jana Physical Education 
Pinon German Math 
Quimiro Christina Coordinator 
Rodriguez Maricela Physical Education 
Sheu Michael Math 
Tran Christine English 
Vanegas Mike Science 
Barajas Robert Counselor 
Jorden Kristen Social Studies 

 

 In order to keep the SLC accountable, all stakeholders must know what their roles 

and responsibilities are. The lead teachers will serve 2-year terms and will be elected by 

all teachers in the SLC. Among other duties, the lead teacher will be responsible for 

representing the SLC in school-wide meetings, supervising common planning time and 

professional development meetings, ensuring a degree of accountability from the faculty, 

bringing comments or concerns to the administrator, and leading the SLC forward. Lead 

teachers will share responsibility with parents, students, and faculty members. For 

parents, we will post on the website or send out in the newsletter our expectations of 

parents and their leadership responsibilities. We expect that parents, to the best of their 

ability, help their student by getting them to school on time, attending SLC events 

(especially parent-teacher conferences), setting an expectation at home about homework, 

asking their students about school, and dealing with behavior problems. We will set an 

expectation that the students must take responsibility for their education and their school. 

Our graduation goals and leadership expectations will be molded to the Social Justice 

SLC and will be influenced by student, parent and community input. We will have 

student leaders or representatives who will attend SLC meetings to bring to the table 

issues students feel strongly about. They will be responsible for reporting back to the 

other students, probably during the advisory period. The faculty has perhaps the greatest 

responsibility in sharing leadership and duties. One teacher cannot carry the weight of the 

entire SLC. During the development stages of the SLC we will make a list of 

responsibilities and then delegate those responsibilities to the faculty. For example, one 
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teacher will be responsible for maintaining the website, another teacher will oversee the 

information database, another teacher will be the contact person for the senior 

internships, and so forth. The lead teacher, again, will be responsible for ensuring 

accountability in these areas.  

 The SLC teachers must not work in isolation, ignoring the administration or other 

support staff. In fact, these people are necessary for a well-functioning school. Their 

faces must be familiar to the students if we are to fully utilize the support staff’s services. 

Students will know their counselor’s face, their librarian’s face, their career counselor’s 

face because these people will be in our classrooms making presentations and helping 

out. Teachers must also be informed about how to use the support staff’s services. Many 

teachers are afraid to take their students to the library or the computer lab because they 

are unsure of how these resources will work with their 40 students. Our SLC will have 

it’s own administrator and open communication lines will be maintained at all times. We 

expect our administrator to visit our classrooms, supervise in the halls, secure funding for 

extra planning time, professional development and material, and be an advocate for 

change. The support staff and administrators will be present at meetings and special 

events whenever possible and will receive the SLC newsletters.  

 Communication is essential to a well-functioning school, both within the SLC and 

across SLCs. To keep abreast of what is happening around Wilson, our SLC will be 

involved in professional development meetings with the entire faculty, in department 

meetings, and in meetings with the leads from other SLCs. We will maintain a website 

and periodic newsletter with our latest news. We will encourage other SLCs to read our 

newsletter, and we will read and discuss the news from other SLCs in our common 

planning time. To increase ease of communication within our SLC we will find funds to 

try to improve our internet connections, email services and shared access folders. 

It is vital that the SLC examines student and school data to make sure we are meeting the 

needs of our students. First and foremost, we will examine the data from our SLC’s 

measurable goals— portfolio rubrics, service learning project pass rates, internship 

scores, graduation rates, attendance rates, and voter turnout. This data will be the most 

important indication that we are making the right decision within our SLC. The 

qualitative and quantitative data we gather from the advisories and the close relationships 
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we cultivate with the students means that we will become experts about our students. All 

the teachers will monitor IEPs so they become experts in making the appropriate 

accommodations for their RSP students. We will maintain a database of information (test 

scores, behavior, etc.) on our own students that will be accessible to all teachers. This 

data will be central in discussing students during common planning time. In terms of our 

community, we will gather statistics about other high schools in the area to find out what 

strategies work for them. We will poll past Social Justice graduates to find out what 

colleges or careers they ended up in, and share this information with the current students. 

We will examine the demographics of our area to become experts about our community. 

All of this data will drive the decisions we make.  

 Where the data suggests we need to improve our teaching practice we will make 

the appropriate changes. These changes will be discussed during common planning time 

(weekly) and at stakeholder meetings (bi-monthly). We will design our professional 

developments to instruct the teachers on how to make these changes. We will get access 

to all testing data as soon as possible so that we can address problems immediately. Our 

theme-specific electives need to match our students’ interests and so if the data shows 

that students are not interested in a particular elective, we will not offer that class. It is 

important that an action plan is created as soon as the data can be assessed, and equally 

important that the data can be assessed as soon as the students have “created” the data. 

Students will learn more if their performance promotes an immediate and beneficial 

response from teachers.  

 It is easy to forget that there are both resources and experienced people within our 

school and district. To tap into this, our department meetings and SLC lead teacher 

meetings will be Wilson-wide, cutting across SLCs. This way we can pool our expertise 

about Wilson students. We will need to talk across SLCs to discuss shared space (i.e.: PE 

areas, fields, art rooms, the theater, cafeteria, etc.) and maintain constant contact with the 

plant manager who oversees all these areas. One appointed teacher on the SLC team will 

maintain communication with the computer/data experts in the district. Other Social 

Justice/Public Services SLCs in the district have a wealth of knowledge. We plan to 

communicate with these other schools, based on the names of schools available on 

LAUSD’s Office of School Redesign website.  
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 Running a school is obviously very complicated and involves overseeing a great 

amount of details. We must establish clear protocols for all of these details so that the 

school can function smoothly through years of leadership transitions. There will be 

protocols for who can spend money, where the money comes from (budget codes), and 

what the money can be spent on. There will be clear procedures for the spending of 

money. The budget information will be public (posted on our website), as well as basic 

information on who our teachers are, where their rooms are located, and what are our 

offered classes. The advisory class will help improve student conduct and we will expect 

that all our teachers have the same standards of behavior for their students. We will 

discuss consequences for inappropriate behavior as an SLC and will expect all staff 

members to enforce consequences in the same way. Our clear expectations of conduct 

and consequences for misbehavior will be made to all students/teachers/parents/ 

community members at the beginning of the year (at introductory events) and reinforced 

throughout the year (in classes and at parent conferences). The master schedule will be 

constructed collaboratively by the administrator in charge of the master schedule and the 

teachers within the SLC. The teachers will be able to propose a schedule, and the master 

scheduler will then ensure that our SLC schedule works with Wilson’s other SLC’s 

schedules. The counselor assigned to our SLC will manage student programming, taking 

into account input from advisory teachers, parents, and students. Finally, we will 

establish protocols for upkeep and maintenance of building as well as a procedure for 

reporting damages. Managing our school in this way ensures that our school not only 

teaches about social justice and public service, but is also socially responsible in 

modeling ourselves as Agents of Change. 

 Several times a year we will look at specific data to ensure the SLC is on the right 

track. The most important data will come from our measurable goals— portfolio rubric, 

service learning pass rate, internship scores, graduation rates, attendance rates, and voter 

turnout. These data will be analyzed annually and necessary revisions will be discussed 

during common planning time and at stakeholder meetings. Other annual data will come 

from CST scores, CAHSEE scores, SAT and ACT scores, and GPAs. To keep a finger on 

the pulse of our families, we will give out student and parent feedback survey 2 times a 

year, which can then be compiled into graphed data. At the end of each year our seniors 
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will turn in their portfolio where they will be asked to include information about whether 

our messages of change, empowerment, and action has impacted their lives. For those 

students who leave our SLC mid-way through high school looking for something that 

better suits their needs, we would ask them to fill out an attrition survey to identify why 

they left our SLC. This data can be extremely useful in finding out where we succeeded 

and failed for students.  

 All stakeholders must agree to a common set of expectation about 

behavior and learning outcomes in order for the school to be successful. As mentioned 

earlier, we will create common clear expectations about behavior with enforceable 

consequences, and secure a commitment from all parties on enforcement. Students, 

parents, teachers, administrators and interested community members will jointly create 

the rules. This commitment will be worded in positive way such that students, parents, 

and teachers will know what they will do, not what they will not do. Parents and students 

will sign these commitment contracts at the beginning of the year and they will be 

revisited when infractions occur. All students/parents will receive an SLC handbook with 

rules/behavior at the introductory event at the beginning of the year. We are committed to 

the learning outcomes established by the state standards. Beyond those, we will strive to 

achieve learning outcomes that build socially just, globally aware, healthy and competent 

citizens. 

 

 

Collaboration, Parent & Community Engagement for our Agents of Change SLC 

 Our community has a wealth of resources just waiting to be utilized. We have 

already started a dialogue with Facing History and Ourselves, an organization that gives 

curriculum support about major Agents of Change issues from the past. They can provide 

us with professional development, curriculum material, and guest lectures, among other 

things. We have students on campus interested in our Agents of Change message who 

participate in United Students. Other organizations we could partner with are Punks for 

Peace, Constitutional Rights Foundation, Amnesty International, UTLA/AFT, the L.A. 

County Federation of Labor, the L.A. County Commission on Human Relations, East 

Side Café, El Sereno neighborhood council, ELAC Skills Center, United Farm Workers, 
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and Barrio Action in El Sereno. We will also be contacting employers from local 

businesses to have them participate as guest speakers and provide internships for our 

students. We will also build a relationship with local colleges such as UCLA or Cal State 

L.A. The universities can offer support to individual teachers, provide college student 

mentors to our students and offer on-line courses.  

 Many businesses and employers feel cheated when a school simply asks them for 

money. Many organizations want to help schools but by doing something more 

significant than just writing a check. We plan to incorporate our partners in a more 

meaningful way. The Facing History curriculum materials are incredible and can be the 

basis of many of our elective classes. We can use ideas and curriculum from other Agents 

of Change SLCs in L.A. and around the country. The employers participating in our 

internships will help set the curriculum for the internship projects. Finances permitting, 

we will take the students to museums around town, for example the Museum of 

Tolerance, which has its own activities and mini curriculum to go along with their 

exhibits. When the SLC organizes special activities on campus (i.e.: tolerance fair), we 

will bring the partners onto campus to plan, organize and participate in these activities. In 

trying to serve the community, we would like our students to do presentations for the 

community about various issues (i.e.: vandalism, health care, after school opportunities, 

etc.). The current needs of the community would dictate the content of the presentations. 

 As has been mentioned already, parents are an indispensable part of the school. 

We will involve parents in their student’s choice to enter into our SLC. Their presence 

will continue with the beginning of the year orientation, during parent conference nights, 

and at special events, etc. We would have parents involved at our bi-monthly SLC 

meetings. Parents must be on the same page as the school in disciplining their children. 

We cannot have students learn one thing at school, and then go home to receive a 

different message. We will direct our parents to parenting classes given in the community 

and help them find the resources they need to be strong parents.  

 It is important that our SLC is sensitive to the schedules and timetables of our 

partners and parents. At times our teachers will have to set aside their own convenience 

to meet when parents and community members are available. We will schedule all 

meetings for parents at various times and days of the week so we don’t exclude anyone. 



35 

We can split the teachers into several groups so that they can facilitate meetings at 

different times. Our school will look welcoming so that parents will enjoy and want to 

come to meet with teachers or attend classes/meetings. Although a minor issue, we will 

ensure that our bi-monthly meetings are not conflicting with other major events on 

campus, which might lead to a discouraging lack of parking. Parent teacher conferences 

will be student led and will be scheduled through the SLC. That way parents can be sure 

to have time with the teacher. Parents will also be involved through other activities like 

potlucks, family celebrations, picnics, SLC Fair Day, and assemblies. 

 Both parents and students should get the chance to make an informed decision 

about what SLC they want to join. When recruiting students we will make a presentation 

to the middle schools (El Sereno and Belvedere) and will distribute informational 

brochures for students. The presentation will be made to smaller groups of students 

throughout the day, rather than to the entire school in the auditorium, as has been done in 

the past. Students are more likely to listen seriously to the presentation if the setting is 

more intimate. We will also to do a night presentation for the middle school parents so 

they can help their student make an informed decision about SLCs. Our website will have 

information about our SLC and parents and students will be encouraged to visit it. At 

some point, the website will have an informational video presentation about the SLC and 

a feedback loop for people to ask questions. When programming the middle school 

students the counselors will have further information about the SLCs and can answer last 

minute questions. 

 The faculty will constantly be evaluating and improving the SLC, and it is 

important that parents and partners give us feedback on a regular basis to aid in that 

evaluation. We will send out parent surveys and get parent input at stakeholder meetings. 

Questions we would like to have answered by our parents are: Do you feel you were 

encouraged enough to participate in the SLC? Do you feel your voice has been heard in 

the SLC? Do you feel your child’s needs are being met? Do you feel informed about what 

is going on with your child? What improvements would you suggest in the future? Our 

partners will be asked to evaluate the SLC, especially the internship program. Questions 

we would like to have answered from the partners: Do you feel comfortable with your 

level of involvement in the SLC? Do you feel the faculty of the SLC keeps in timely 
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contact with you? Are you clear about what our expectations of you are? Are your 

student interns representing Wilson High School well? Student feedback will also be 

gathered every semester via surveys and oral comments in advocacy. Questions we 

would like to have students answer are: Do you feel like your needs are being met in this 

SLC? Do you feel invited to participate in special events? Is your voice being heard? Are 

there classes you would like to see offered in the future? Do you feel like your teachers 

care about you? For all stakeholders there will be a comment “box” on website that will 

be regularly checked. All comments will be discussed during meetings or common 

planning time. 

 The more participation from the community in the design and maintenance of the 

SLC the better which is why notices of upcoming meetings, and minutes of past meetings 

will be posted on the website. Upcoming meetings will also be published in the SLC 

newsletter. The meetings will be held regularly about the same time every other month. 

When appropriate we will also post meeting notices on the message boards of community 

websites or bulletin boards. That way any interested community member, whether an 

official partner or not, can participate in our SLC.  

 The SLC team will meet during common planning time to review student work 

and analyze lessons. This will increase teacher accountability— if a teacher only has 

worksheets to present during common planning time, we know that rigorous lessons are 

not being presented in that teacher’s class. Not only will we be able to monitor student 

work for rigor and evidence of the standards, but we will also be able to celebrate student 

successes. For staff morale it is important that we revel in the successes. At this time, 

advocacy teachers can also get updates on certain students who may be struggling or 

shining. 

 The common planning time will also be devoted to infusing our theme into the 

various disciplines, interdisciplinary lesson planning and designing standards-based 

projects. While the SLC is developing, we will focus on how to get Agents of Change in 

all of the classes. That involves a discussion among, say, all the science teachers about 

what Agents of Change will look like in science. That is a perfect time to work on 

common assessments within the discipline. When teachers feel comfortable with that, we 

will start looking at how we connect two or more subjects together. In most cases, that 
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will involve collaborative lesson planning and the design of standards-based projects. 

Once these lessons have been taught, we will reassemble to examine the work produced 

and evaluate it based on a common set of rubrics. We may need to offer some 

professional development on how to do interdisciplinary lessons and rubrics.  

Based on a growing body of evidence that adult supports (at home and at school) 

are critical for student engagement and learning, IRRE, the developer of First Things 

First, incorporated what it calls a “family advocate system” into its comprehensive 

reform approach. The purpose of this family advocate system is to ensure that:  

• Each student and his/her caregiver(s) know and are known well by at least 

one adult in the school who stays with them the entire time they are in the 

building. 

• These adults are trained and provided ongoing coaching and support to 

establish effective “working” relationships with small groups of students 

and their families focused on student academic success. 

• This relationship is supported by the structural reorganization of the 

school and by access to qualified and responsive support services in the 

larger community.  

Professional Development for Wilson’s Agents of Change SLC 

 As mentioned earlier, teachers would meet each week during common planning 

time to discuss students, student work, lessons, projects, guests, and so forth. These 

meetings will drive our professional development, as we will be able to see our 

weaknesses. We will create professional development that directly addresses our 

students’ needs. Our students will be able to see that we work together as a team because 

they will be doing cross-curricular projects and having team-taught classes. Our parents 

will be able to join us at our meetings and see that we are collaborative. All of our 

meetings will be public and all appropriate information will be posted on the internet or 

published in the newsletter. This same openness goes for our professional development as 

well. Parents, partners and students (when appropriate) are welcome to join our trainings.  

 Our SLC will not operate in a vacuum— we function as part of a larger school 

that also has a vision for improvement. The WASC accreditation team will revisit Wilson 

in 2010 and our SLC must be ready to prove that, as part of Wilson High School, we are 
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giving the students a quality education. One of Wilson’s goals as laid out in the WASC 

report is to “AVIDize” the school, bringing the benefits of the AVID program to all 

students. The Agents of Change SLC absolutely supports that goal, and will help with the 

professional development to make that happen. Both the district and the state have 

requirements for our staff and students. We will continue to bring teachers professional 

development on the best practices that will help them tie their lessons tightly to the 

standards. Educational theory and research is continually growing and changing, giving 

us the opportunity to improve our practice. Our professional development meetings will 

reflect all of these outside forces.  

 As growth is a continual process, we will need to evaluate data on a regular basis 

(graduation rates, CAHSEE, CST, survey results). This data, taken together, will be the 

measure of how well our SLC is succeeding, and if the data shows weakness, we must 

work to change our instruction. Our teachers will have to acquire the flexibility required 

of a program that is still developing and may need to be changed mid-course. There is 

little room for teachers who just want to get settled and find the “one” way to operate. 

The data will help drive our professional development; if, for example, the survey data 

shows that students struggle with public speaking, we can train all teachers about how to 

incorporate public speaking into their class to give students practice. It is important to 

keep in mind two aspects of changing instruction: change takes time, and we must collect 

data over time to get a longitudinal picture of whether a program is working or not; and 

we must not introduce too many changes at once and overwhelm teachers who are not 

given the benefit of seeing one strategy work before they try another.  

 Perhaps one of the most frightening aspects of the SLC for our faculty is the 

advocacy period. While they feel they “get along” with students and make contact with 

parents well enough, they fear a deeper, more personalized relationship with students. If 

we do not fully prepare teachers and support staff (who will also be assigned an advocacy 

class) to teach the advocacy period, they could experience discouraging failure. To get 

our staff prepared for the advocacy period and to improve their personalization skills, we 

will need to do a series of trainings. Since these trainings will probably happen while the 

teachers already have an advocacy class (due to professional development time 

constraints), a school-wide committee will meet to create the lesson plans for the 
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advocacy period for the first few months. That way, teachers are being handed what they 

need during the initial period of adjustment and they can focus on creating the 

relationships with students. Getting to know students on a personal but professional level 

can be difficult and many teachers will need to be taught how to do this. We will 

encourage these reluctant teachers and educate them on the benefits of having close 

relationships with students. 

 Up-to-date, well-qualified leadership is essential in running a small school. Both 

our lead teacher and administrator will need special training to ensure they know what the 

best way to run the school. Since the lead teacher will change over time, along with the 

issues that need to be addressed within the school, special professional development will 

have to be continual for these people. If we cannot offer this professional development 

ourselves, we will seek it out in the district or, when possible, around the state or country. 

Among the skills these leaders must learn is how to lead the school forward into 

unknown territory. We must be experimental, we must break new ground, and we must 

set an example at Wilson and in the district that new methods aren’t just “fads” or 

temporary. Within education there are better practices than others, whether they come 

from “on high” or from within. Our leaders must be willing to lead us into the unknown 

so we can try, perhaps fail, but ultimately use that information to make our school better. 

Our professional development will encourage instructional experimentation in the 

classrooms and the support and critical evaluation of pilot studies. Common planning 

time and professional development meetings will give us the chance to share the results 

of these studies, not only within our SLC but across Wilson High School as well.  

With IRRE support, Wilson strives to achieve school-wide Engagement, 

Alignment, and Rigor (EAR) by using two key resources to improve the instructional 

process: time and leadership. Time will be made available through schedules that give 

teachers in each SLC regular time together – three hours a week – when students are 

outside the SLC in other classes or activities. During these times, teaching staff work 

together to strengthen and expand instructional techniques around EAR through specific 

strategy training, peer observation and dialogue and creating and examining common 

assessments of student work.  Leadership for instructional improvement focused on EAR 

provides a  strong emphasis on real-time coaching and data-driven dialogue fueled by 
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information on student outcomes.  Measuring What Matters (MWM), a set of processes 

and products developed by IRRE,  provide instructional leaders with continuous 

information from classroom visits on the quality of teaching and learning. Thirty 

instructional leaders at the Wilson site have been trained as MWM team members and 

Wilson teachers have participated in professional development regarding MWM and 

EAR. 
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Appendix 1: School Impact Report 
Woodrow Wilson High School 
 
School-wide School Impact Report 
The Woodrow Wilson High School community commits to prepare all students to 
graduate as critical thinkers, effective communicators, socially responsible members of 
society and life-long learners. We strive to become the flagship high school of the Los 
Angeles Unified School District. 
Located on a hilltop with a panoramic view of Los Angeles, Woodrow Wilson High 
School serves the El Sereno community, which comprises a portion of L.A.’s 
Northeastern boundary. At Wilson High, students come from the immediate community 
as well as the adjacent community of City Terrace. Wilson High School’s student body is 
predominantly Latino; however, Asian, African American, Filipino, and Caucasian 
students are represented as well. The school has been an academic and community center 
for the El Sereno and City Terrace communities for nearly seventy years. 
Originally founded in 1937 on land that is now the campus of El Sereno Middle School, 
Woodrow Wilson High School was an all-inclusive secondary school consisting of 
grades seven through twelve for over thirty years. Wilson High School’s current facility 
opened in October of 1970 as the first five-story public school in Los Angeles.  
Renowned architect Paul R. Williams, designer of the Los Angeles International Airport 
theme building as well as celebrity homes and the Beverly Hills Saks Fifth Avenue, 
designed Wilson High School. A three-year High School from the fall of 1970 to June 
1994, the Los Angeles Unified School District Board of Education reconfigured Wilson 
into a four-year high school, with grades nine through twelve, beginning in September of 
1994. 
As with most secondary schools throughout the district, indeed, throughout the nation, 
Wilson High has been affected by a variety of systemic issues directly affecting the 
academic success of our students. Wilson currently is a Program Improvement 5 plus 
school. To better enable us to achieve our goals, the school community has agreed to 
convert from a single comprehensive high school into a complex of small learning 
communities (SLC).  
Set forth within this School Impact Report are the guidelines by which small learning 
communities will be developed and implemented, in a partnership with the Institute of 
Research and Reform in Education (IRRE) to implement its First Things First (FTF) 
reform.  
This report has been discussed and agreed to by the existing Woodrow Wilson High 
School’s School Site Council. It is understood that, while at some point in the future each 
SLC might have its own location code, as of this writing the small learning communities 
are instructional environments that exist under the umbrella of the CDS code of Wilson. 
 
 
Organization Plan 
Wilson High School will open with eight small learning communities (based on student 
and teacher input) in September 2008: 

1. Agents of Change (Public Service and Social Justice theme) 
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2. Environmental and Urban Studies (which includes to California Partnerships- 
Environmental Studies and Transportation Academy) 

3. Health Sciences 
4. Mules Business/Technology Academy 
5. Performing Arts  
6. Visual Arts  
7. Law Magnet 
8.  Police Magnet 

The Law Magnet and the Police Academy magnet will continue to function as they have 
over the years. While they are not required to follow the regulations of Bulletin 1600 as 
small learning communities, they will mirror SLCs to the greatest extent possible. They 
will adhere to the guidelines set forth by LAUSD’s Office of Integration, but also 
participate in FTF’s reform components of Family Advocacy and Instructional 
Improvement.  
Companion SLCs will provide structured access for classes and maintain purity within 
the SLCs. The Companion SLCs will have a common conference and every attempt will 
be made to house them in proximity to each other (in terms of contiguous space). The 
Companion SLCs are: 

• Agents of Change and Environmental and Urban Studies (SLC 1 & 2) 
• Health Sciences and Mules Business/Technology Academy (SLC 3 & 4) 
• Performing Arts and Visual Arts (SLC 5 & 6) 
• Police Academy and Law Academy (SLC 7 & 8) 

Our counselors and administrative team generated the concept for the pairings based on 
data we received from student and faculty surveys regarding SLC themes and the 
capacity of the counselors to support each other during the transition to Wall to Wall. 
Each SLC will have one and a half counselors. The half counselor will be the bridge for 
both SLCs. For example, Counselor A has Performing Arts, Counselor B has Visual Arts, 
Counselor C has half of both and serves as the connector of information. We are 
investigating how to use this model to distribute clerical staff from the Attendance and 
Counseling Offices. 
The greater Wilson High School “complex” will be overseen by the principal. The 
principal will function as the building manager working to ensure the smooth running of 
all SLCs and magnet schools and overseeing the operations of the school-wide complex. 
The building manager will coordinate security, custodial and cafeteria staff. He/she will 
be the individual responsible for maintaining good relations with the neighborhood and 
business community, serving as a spokesperson for the complex. The building manager 
will work to implement the will and decisions of the building council and coordinate and 
facilitate relationships. The principal/building manager will be supervised by a Director 
of Secondary Support Services from Local District Five, or another employee as 
designated by the local district superintendent. The assignment of the principal/building 
manager will be determined by the local district superintendent. Each small learning 
community will have an administrator to oversee the day-to-day functions of the 
community. All SLC administrators will work collaboratively, under the purview of the 
building manager, to create a personalized and student centered school complex 
dedicated to providing a safe, challenging, and equitable instructional program. The 
building manager will oversee a leadership team called the building council. This group 
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will be composed of the administrator and one lead teacher from each SLC. The council 
will oversee the needs of the building, its security, maintenance, space allocation, 
scheduling, joint activities such as athletic teams, and future plans. The building council 
will meet weekly. The School Site Council along, with the administrative leaders and the 
United Teachers Los Angeles (UTLA) chapter chair, will continue to share the 
responsibility for monitoring all campus activities. All SLC letters of intent and proposals 
fall under their purview. It is the council’s responsibility to review said documents and 
recommend them to move forward or provide design teams guidance so they may 
successfully complete the process and submit their proposals to the district central 
committee. This body will also approve the school wide Dispute Resolution Process.  
In the event that a dispute should arise between stakeholders or small learning 
communities, the following process shall be followed: 
1. The parties in dispute will meet with their SLC administrator (s) in an attempt to 
resolve the conflict. 
The administrator (s) will provide a third-person view on the matter and advise on how 
best to bring the problem to an end. They will make every effort to resolve the dispute to 
the satisfaction of both parties. 
2. If the SLC administrator (s) are unsuccessful in reaching a solution they, along with 
the parties in dispute will meet with the building manager. The building manager will act 
as a neutral party. Together they will work to resolve the conflict. 
3. In the event that the conflict is not resolved by the administrators and the building 
manager, the building council will be convened to hear both sides of the dispute. The 
building council will act as an arbitration committee and consider the case. Each party 
involved in the dispute has the responsibility to put their issues in writing. Each party 
must show that they have attempted to resolve the dispute by other means. The building 
council will issue a decision instead of merely assisting the parties in reaching an  
agreement. 
4. It is the expectation that all disputes will be resolved at the school complex level. 
Should one of the parties seek to appeal the building council’s recommendation, the 
stakeholders involved in the dispute 
along with their SLC administrator and the building manager will meet with the local 
district superintendent, or the superintendent’s designee, to render a solution to the 
dispute. In cases of disputes falling under the specific areas of the Los Angeles Unified 
School District(LAUSD)/UTLA contract, the grievance process will be followed. As an 
overarching school plan to improve behavior, we have drafted and will begin 
implementing Wilson’s Positive Behavior Outcomes, which are nicknamed, “Mighty 
Mules Five Pack.” 

Maintain honesty, integrity, and responsibility. 
Understand and respect each other and our differences. 
Listen, speak, and act with empathy and compassion. 
Engage in safe activities and healthy relationships. 
Strive for academic and personal excellence. 
 
 

Utilization of Space 
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It is the goal of the Wilson High School complex that each small learning community 
will be housed in its own contiguous space to the extent that is possible. The lay out of 
Woodrow Wilson High School lends itself to breaking the campus into smaller areas. The 
school-wide design team has met with representatives from Architects of Achievement 
and will formulate a plan for contiguous space based on their recommendations. 
Preliminary ideas include utilizing space on common floors of the two central tower 
buildings for two SLCs, housing another SLC in the upper bungalows, one in the lower 
bungalows, another in the “mule” bungalows and the magnet schools in the tennis court 
bungalows and the adjoining 100 building (see Attachment A – school map). Each SLC 
space will include office space for an administrator, counselor, and clerical staff member 
as well as a “welcoming space” for parents and visitors to congregate. In addition, it is 
the design team’s intent to provide an outside gathering space for each SLC. The Mule 
Leadership Team (Administrators, Coordinators, SLC Leads, and Department Chairs), 
clerical, parents, and students will be involved in a Contiguous Space Team to engage in 
dialogue and make decisions that best match the needs of the SLCs and students. It is 
understood that certain areas or spaces of the complex will have to be shared by all small 
learning communities. The building council will prepare and manage a schedule of all 
shared spaces paying particular attention to the issue of equity of use for these spaces. 
This schedule will be maintained on a weekly basis. It will identify the shared area/space, 
the date and time it has been reserved, and the SLC using the space. When two or more 
small learning communities seek to use the same space at the same time, those parties 
will be encouraged to work together to determine which SLC has the more urgent need to 
use the space and inform the building council of any changes all parties have agreed to. 
Common or shared spaces at the Wilson High School Complex include: 
� 12 Science rooms, to be divided closest towards SLC’s location 
� Computer labs 
� Library 
� Sky Lab/Penthouse 
� Cafeteria 
� Multipurpose room 
� Gymnasiums and Athletic facilities 
� Senior Quad 
� Stadium area 
� Quad outside the administration building and college corner 
Schedules 
The Wilson High School Complex will adhere to a common bell schedule. We spent the 
last twp years researching other schedules (site visits, faculty meetings, panel 
presentations, etc) that may afford all small learning communities the opportunity to 
create more common planning time for their teachers. It is foreseeable that in the future, 
each small learning community might have its own bell schedule. The following is a 
model of the 4x4 accelerated block voted on by the faculty in Spring 2008 for the Fall 
2008 school year: 
Period 1  8 a.m.-9:28 a.m. 
Period 2  9:34 a.m.-11:02 a.m. 
Lunch  11:02 a.m.-11:32 a.m. 
Period 3  11:38 p.m.-1:14 p.m. 
Period 4  1:20 p.m.-2:48 p.m. 
(The bell schedule is still a work in progress, because we are in the midst of deciding the 
logistics of our advocacy period.) 
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Every effort will be made to create common planning time for the core teachers of each 
SLC. Companion SLC will have common conference periods and each SLC will 
determine the schedule for meeting- daily, alternate days, etc. The Wilson High School 
Complex understands the need for small learning communities to meet on a regular basis 
as well as the importance of departments meeting regularly. It is the intent of the Building 
Council to split the days between SLC and department meetings. Professional 
development will occur and be determined by the small learning communities. 
Throughout the school year, professional development will serve to advance the 
understanding of teachers, administrators, and other stakeholders of effective research-
based instructional strategies for improving student achievement and to provide said 
stakeholders with knowledge and skills needed to participate effectively in the 
development, expansion or implementation of a SLC. Each SLC will hold their own 
faculty meetings following district guidelines for the number of meetings allowed a 
month. FTF will provide guidance for the meetings with facilitator trainings and notes. 
The School-based SIF and SLC administrators will support the SLC Leads with logistics.  
 
 
Staffing 
Each small learning community will be treated as though it were a separate school for 
purposes of staffing, displacements, transfers, and filling of vacancies. Design team 
members will compose the teaching staff of a small learning community assuming that 
they reflect the demographics of the overall staff at the Wilson High School Complex and 
meet the requirements set forth in district policies such as Staff Integration, the Rodriguez 
Decree, and the like. Should there be open positions once design team members have 
been assigned, those 
positions shall be filled with volunteers from the site. Upon completion of that process, 
the SLC will fill all remaining vacancies via an application and interview process. In the 
event that a small learning community teaching staff lacks balance, it is the responsibility 
of the administrator to intervene and work to achieve the balance necessary. Once the 
initial faculty is identified, class assignments shall be made in accordance with the UTLA 
contract, Article VIII, Section 4.0. 
FTF provided us with structured documents and activities for the SLC staffing plans. 
Each staff member completed a confidential survey of their interests, credentials, 
compatibility issues, and other topics. Then, staff completed SLC request forms. These 
preferences were strongly considered when staffing assignments are made not guaranteed 
because of our desire to have equity of experience and teaching craftsmanship. With the 
survey and request forms, FTF provided Wilson administration with a staffing plan 
recommendation. Staff received information about the written change request process. 
After much dialogue and a handful of change requests, the latest staffing plan is a result 
of seven revisions. The staffing process has been an interactive dialogue between staff, 
administration, and FTF representatives. All teachers belong to an SLC; a minimal 
amount of staff serve more than one community because of credentialing constraints. 
Future staffing assignments will be made by the building council, under the direction of 
the SLC administrator. Again, it is the responsibility of the administrator to maintain the 
balance of each SLC. 
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It is the expectation that teachers will teach the students from their small learning 
community. In order to meet the district’s A-G requirements, it may be necessary for 
some certificated staff to teach shared classes with the Companion SLCs or classes 
outside of their SLC. Going outside of the SLC is not our preference nor does it match 
with FTF’s implementation standards for purity. As previously stated, each SLC will 
have one and a half counselors. The half counselor will be the bridge for both SLCs. For 
example, Counselor A has Performing Arts, Counselor B has Visual Arts, Counselor C 
has half of both and serves as the connector of information. We are investigating how to 
use this model to distribute clerical staff from the Attendance and Counseling Offices. 
The counselors will work to program students within their respective SLC and ensure 
equal access to a rigorous standards-based curriculum that meets the A-G requirements as 
set forth by the central district. Each counselor will work in tandem with teachers serving 
as advocates for students to monitor student progress towards graduation and post 
secondary goals.  
 
Teacher initiated transfers between small learning communities will be entertained at the 
close of the academic year as part of the regular staffing procedures that each SLC must 
follow. Requests for transfers between small 
learning communities must be made to the SLC administrator by May 1st of the current 
academic year. The declining enrollment trend affecting school districts across the nation 
causes concern at the larger Wilson complex. We recognize the need to maintain 
appropriate student to teacher ratios as each SLC works to personalize the education 
experience of all of their students. Wilson Administration and FTF representatives have 
been working closely with our coordinator of the High Priority Schools Grant (HPSG) 
monies to anticipate the need to allocate funds from HPSG and Quality Education 
Investment Act (QEIA) and in order to keep the ratios in an appropriate range for 
success. 
 
 
Support Staff 
Each SLC will receive the support services of one administrator, one and a half 
counselors, one lead teacher, one lead clerical position, and a parent representative. 
Resource Specialist Teachers will be distributed across the small learning communities. 
In addition, SLC assignments have been made for all out of classroom positions: 
� College, Career, and CTE Counselors 
� Academic Coaches (Literacy, Math, Social Studies, Science) 
� Deans of Students 
�  Coordinators (Title One, Bilingual, AVID, HPSG, Technology, Magnet) 
� Librarian 
� Nurse 
� School Psychologist 
 
 
It is understood that school-wide positions, such as those listed above, may require shared 
funding by all small learning communities. Before the end of the 2007-2008 school year, 
every attempt will be made to ask survey and place the following staff: 
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� Clerical Personnel 
� Custodial staff 
� Cafeteria Staff 
Student Choice 
The faculty and staff of Wilson High School understand that choice is important for 
students and their families as well as for teachers. To that end, all students and teachers 
will have the opportunity to choose the small learning community they will spend their 
four years in. Prior to recruitment, Wilson worked with FTF personnel to survey students 
based on their thematic interests. The data from the surveys provided the themes. 
Recruitment will play an essential role in the SLC program. Representatives from each of 
the small learning communities will visit the community’s feeder middle schools in an 
effort to make students aware of the 
various small learning communities available to them once they matriculate to Wilson. 
This recruitment will take place at the middle schools. Additionally, the Wilson High 
School complex will host several small learning community fair on the Wilson campus. 
Eighth grade students and their families will be invited to attend to hear presentations 
from SLC faculty and students, visit classrooms, and receive materials with pertinent 
information about each SLC to help them make an informed choice. 
Students will complete an application to rank their SLC choices from 1-6, with 1 being 
their first choice. These applications will be entered into a student database immediately 
after each enrollment assembly via laptop on the Wilson complex. Every effort will be 
made to receive 100% of the applications. The database with student selections will be 
sent to FTF personnel who will disaggregate the data to create small, tall, equitable, and 
pure SLCs. FTF will send their recommendations to Wilson to be reviewed by Wilson 
administration, with guidance from ELL and Special Education leadership. By June, 
Wilson students and their parents will be notified in writing which small learning 
community they have been assigned to and SLC members will receive student lists as 
well. Students entering the Wilson complex over the summer or after the beginning of the 
school year will be offered the same application process as a part of their registration 
packet. Assignment of these students to a small learning community will be determined 
by their preference and by availability of space within each SLC. A selection committee 
will sort the applications and equitably distribute students into the small learning 
communities. This committee will take into consideration the students’ choices, 
performance data, demographics, and any special designations (English Learner, Special 
Education, etc). In the event that a student is placed in a non-requested SLC, a conference 
will be held with the student, the student’s parents, and a staff person to be identified by 
the administrator. Students will have one opportunity to change from one SLC to another 
during their four years at Wilson High School. The change will be made at the close of 
the second semester after the 9th or 10th grade year only. In order to initiate the process, a 
student must write a rationale for the change. The student must then obtain a letter from a 
teacher within the current SLC recommending that the student be moved into a new SLC 
and detailing reasons for the change. Next, a conference must be held with the student, 
the student’s parents, and a member of both small learning communities involved. All 
parties must agree to the change. No changes will be made between small learning 
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communities for disciplinary reasons. The principal will enter into the process if 
necessary. 
 
 
School-wide Programs and Activities 
All students at the Woodrow Wilson High School Complex will have access to all 
programs. The school currently offers tutoring and extended learning programs funded by 
LAUSD. These programs will continue to be offered by the school complex to students 
from all small learning communities. In addition, each SLC will provide intervention 
strategies for their own students and some small learning communities may establish peer 
tutoring programs to help youngsters having difficulty mastering certain concepts. 
Athletics, band, cheerleading, drill team, and specialty clubs and organizations will 
remain available to all students on a school-wide basis as after school activities. The 
student leadership of the school complex may have a different look. While there are 
currently two school-wide leadership classes, when the small learning communities are 
up and running it is likely that a student senate will be formed. Each SLC will elect 
student officers to represent their community. These officers would then be a part of a 
school-wide senate responsible for school complex activities such as dances and spirit 
events. Some parent councils (CEAC, ELAC, SSC) will continue to hold meetings for the 
benefit of all parents, while other meetings will be scheduled specifically for each SLC. 
Advanced Placement classes will be made available to students in all small learning 
communities. We are investigating the personnel resources available to maintain AP 
courses by Companion SLCs. For some students a viable alternative might be enrolling in 
classes at a local community college or taking on-line Advanced Placement courses. Each 
small learning community will develop elective courses that support their themes. As 
these new elective courses are created, they will be added to the curriculum following the 
Los Angeles Unified School District Board of Education approval process. The Wilson 
complex recognizes the importance of these themed electives to the success of the SLCs 
and commits to using appropriate funding sources to hire teachers to teach these courses 
and others as they are developed over time. 
Wilson’s CTE Coordinator worked with each SLC to target the Career Pathways which 
most align with the thematic themes. The SIF has worked with the CTE and Career 
Counselors to incorporate AB2448 requirements and fulfill our Superintendent’s mission 
of “college-prepared and career-ready.” 
Specially Identified Students 
All students identified as English Learners will be members of a small learning 
community and will participate in as many SLC classes as is possible. The LAUSD 
Master Plan for English Learners (EL) will influence the number of SLC classes EL 
students may take. Small learning communities will take care to see that appropriately 
credentialed teachers are placed with English Learners and that all teachers receive 
professional development on Specially Designed Academic Instruction in English 
(SDAIE) strategies for use in the classroom. In order for our English Learners to be as 
successful as possible, they may be assigned to small learning communities to provide 
teachers who speak the students’ primary language. One ESL teacher has been assigned 
to each pair of Companion SLCs. For example, Teacher A is assigned to Visual Arts and 
Performing Arts. All students identified as Special Education students will be members 
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of a small learning community. The requirements and learning goals set forth in their 
Individualized Education Plan (IEP) will influence the number of SLC classes these 
students may take. If the IEP requires an inclusion model for the student, those classes 
will be taken within the SLC with appropriate adult support provided as necessary. One 
Math and English RSP teacher has been assigned to each pair of Companion SLCs. 
Wilson leadership has also assigned SDC teachers to Companion SLCs. The assignments 
were based on teacher interest surveys. All students identified as Gifted and Talented 
Education (GATE) students will also be members of a small learning community. The 
needs of the GATE students will be addressed in such a way that meets the requirements 
set forth by the Board of Education. Specially identified students will be dispersed across 
all the small learning communities. They will not be assigned to one SLC which would 
result in an inequality and a lack of access or choice for all students. 
 
 
School Autonomy 
For this reform to be successful, it is the feeling of the Wilson High School complex that 
SLC autonomy (to the extent the district will allow) is imperative. Autonomy means that 
each small learning community in the school complex is self-governing. Each has its own 
staff, budget, students, parent committee, space, instructional theme, schedule, and rules 
and regulations. Each SLC decides independently whether and to what extent it will 
collaborate with any of the other small learning communities. No one SLC has any 
jurisdiction over the other small learning communities. 
Parent and Community Involvement 
Each small learning community within the Wilson High School Complex will seek to 
provide meaningful opportunities for parents and community members to participate in 
the instructional programs being offered. A family advocacy program will be 
implemented complex wide in an effort to provide guidance to our students and keep 
students’ families informed about their academic progress. Student advisors will meet 
with parents at least twice a year in addition to monthly phone conversations, email 
messages, or other written correspondence. 
Small learning communities will establish partnerships with the greater El Sereno 
community. In an effort to broaden the internship possibilities for seniors, SLCs will seek 
businesses that will allow senior class students to intern with them. Wilson administration 
has already begun exploring a myriad of options through LAUSD’s Partnerships Office. 
These internships will be in areas of interest to the students and allow them to gain “real 
world” experiences alongside a professional in the field. The internship will culminate in 
a final presentation made by the students before a committee including teachers, students, 
and business and community members as well as invited guests including the students’ 
business mentors and parents. 
 
 
Professional Development 
For the Small Learning Community reform to succeed the Woodrow Wilson complex 
understands that professional development must have a different look and feel that it has 
had in the past. Days of one hundred and fifty plus faculty members sitting in the 
multipurpose room for professional development must change. To make the professional 
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development meaningful it must be generated by each SLC. Therefore, the Wilson 
complex intends to empower each SLC to determine a number of the professional 
development topics each will implement. FTF will provide support through their 
Instruction Improvement component; The focus is Engagement, Alignment, Rigor 
(EAR). EAR provides a systematic view of learning through student interaction with 
standards-based, grade-level content using critical thinking skills. The Single Plan for the 
school addresses a need for focused professional development to increase teachers’ 
ability to differentiate instruction and utilize SDAIE methodology. Wilson 
Administration has created an alignment chart of the Strategic Plan, HPSG, FTF, and 
WASC documents to show how we are streamlining our efforts through collective focus 
on student needs and growth areas.  (Attachment B-alignment). In addition, the Wilson 
community at large has agreed to focus on Cornell note taking strategies and Socratic 
Seminar in all classes. For this to be successful, SLCs understand the need for 
professional development in both strategies.  
 
The Woodrow Wilson complex recognizes the importance of reaching out to new 
teachers and supporting them in the methodology of small learning communities, as well 
as supporting their growth as professional educators. Monthly new teacher meetings will 
be conducted complex-wide for new teachers from each small learning community. The 
fundamentals of SLCs will be explored, along with instructional pedagogy and best 
practices. Members of each SLC will work with the newly hired teachers to build 
capacity and understanding of the individual SLC:  thematic connections, instructional 
pedagogy and strategies, logistical and administrative procedures. Our New Teacher 
coach can continue to provide support and guidance of district and school wide policies 
and expectations. 
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School Map- Attachment A 
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Alignment Chart- Attachment B 

Superintendent’s 
Strategic Plan for 
High Priority 
Schools 

School Action 
Plan (SAP) of 
HPSG  

Action Plan for 
WASC, based on 
Focus on 
Learning 

First Things First 
Implementation Standards 

QEIA 
components 

Strategy 1: 

Curriculum 

Use a research-
based, common, 
coherent, and 
rigorous 
standards-based 
curriculum that 
meets the needs of 
diverse learners.  
 

Strategy 1: 
Deeply align 
teaching 
strategies at all 
grade levels in 
English/language 
arts and 
mathematics to 
the essential 
California 
Content Standards 
and STAR 
assessment 
instruments. 
 
Strategy 4: 
Institute a process 
of standards-
based curriculum, 
data driven 
teaching 
strategies, early 
identification of 
underachieving 
students, and 
timely 
intervention 
activities to assure 
the success of all 
students. 

Action Item #1: 
Small Learning 
Communities 

Instructional Improvement 
Structural  
2.Implementation of district-
selected curricula for 
struggling readers and 
struggling math learners 
 
Functional  
9. Use of district’s managed 
curriculum, including 
guides, assessments, and 
benchmarks.  If not provided 
by the district, teacher of 
core courses create: 

a) Curriculum map 
b) Common 

assessments aligned 
with standards 

c) Common grading 
rubrics based on state 
performance 
standards 

11. Instructional leaders 
provide effective training, 
intervention and ongoing 
support for instructional 
improvement based on EAR 
and student performance 
data 
12. Internships/partnerships 
part of school-to-work, 
school-to-college planning 
 
Small Learning 
Communities 
Common Planning Time 
(CPT) 
4. Minimum of three hours 

Class size 
reduction 
 
API Growth 
Targets 
 
Improved 
attendance & 
Graduation 
 
High Quality 
Teachers 
 
Teacher 
Experience 
Index 
 
Professional 
Development 
 
Budget 
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per week during the 
school day 
a) for instructional 

improvement 
b) for student/family 

advocacy 
c) for SLC business 

5. All SLC staff and 
affiliates have at least 
monthly CPT (90 
minutes). 

Themes 
6. Themes infused into core 

academic courses 
7. Four-year thematic 

courses of study available 
(3 Year in 9, 10-12 
structure)  

8. Culminating experience 
related to theme available 
for all seniors 

9. Cross-disciplinary, 
standards-based thematic 
projects 

Strategy 2: 
Instruction 
Build learning 

communities in 

which teachers, 

and those who 

support them, 

use data in a 

reflective cycle of 

continuous 

improvement to 

develop their 

Strategy 3: 
Develop on on-
going 
professional 
development 
program that 
provides staff 
with research-
based, data-driven 
teaching 
strategies focused 
on producing 
student mastery of 
the standards-
based curriculum 
and success on 
the state 
assessments. 

Action Item #2: 
Curriculum and 
Instruction 

Instructional Improvement 
Structural  
1. Block schedules of a least 
80 minutes at least every 
other day for core subjects 
for each year core subjects 
are required (subject to 
UTLA vote) 
4. All core subject and 
thematic elective teachers 
are available to work 
together on instruction 
during CPT 
5. Time is scheduled on a 
regular basis for departments 
to meet 
6.Instructional coaches, 
planning lane affiliates, and 
supervisors available to 
work with SLC staff or 
content area staff during PD 
time 

Class size 
reduction 
 
Pupil-to-
counselor Ratio 
 
API Growth 
Targets 
 
Improved 
attendance & 
Graduation 
 
High Quality 
Teachers 
 
Teacher 
Experience 
Index 
 
Professional 
Development 
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skills in 

delivering high-

quality, 

personalized 

instruction 

 

9. Use of district’s managed 
curriculum, including 
guides, assessments, and 
benchmarks.  If not provided 
by the district, teacher of 
core courses create: 

d) Curriculum map 
e) Common 

assessments aligned 
with standards 

f) Common grading 
rubrics based on state 
performance 
standards 

 
Budget 
 

Strategy 3: 

Leadership 

Build 
collaborative 
School and 
District leadership 
teams that support 
a cycle of 
continuous 
improvement to 
ensure high-
quality instruction 
in their schools 
 

Strategy 2: 
Develop a 
management and 
organizational 
structure that 
optimizes the use 
of time for 
collaborative 
planning, data 
analysis, lesson 
planning, and 
team building. 
 
Strategy 5: 
Institute policies 
and practices that 
recruit, develop, 
and retain a high 
quality of 
teachers, and 
paraprofessionals 
through an 
environment that 
nurtures and 
supports high 
standards of 
teaching and 
success in the 
classroom. 

Action Item #2: 
Curriculum and 
Instruction 

Instructional Improvement 
Structural  
5.Time is scheduled on a 
regular basis for departments 
to meet 
6.Instructional coaches, 
planning lane affiliates, and 
supervisors available to 
work with SLC staff or 
content area staff during PD 
time 
Functional  
10.Instructional leaders 
focus on instructional 
improvement by regular use 
of EAR classroom visit 
protocol and state of 
teaching and learning reports 
11. Instructional leaders 
provide effective training, 
intervention and ongoing 
support for instructional 
improvement based on EAR 
and student performance 
data 
12. Internships/partnerships 
part of school-to-work, 
school-to-college planning 
 
 

Family and Student 
Advocate System 
Functional 

API Growth 
Targets 
 
Improved 
attendance & 
Graduation 
 
Professional 
Development 
 
Budget 
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12. System leaders provide 
effective training, 
intervention and ongoing 
support for strengthening 
advocacy functioning 

Strategy 4: 
Parent & 
Community 
Engagement 
Build a 

collaborative 

community of 

informed and 

empowered 

parents, teachers, 

staff, and 

community 

partners who 

work 

collaboratively to 

support high-

quality teaching 

and learning 

 

Strategy 6: 
Develop a 
program of parent 
and community 
involvement that 
builds parenting 
skills and an 
inclination to 
become deeply 
involved with the 
school and their 
children’s 
academic 
education. 

Action Item #1: 
Small Learning 

Communities 

 
Action Item #3: 
Attendance 

Family and Student 
Advocate System 
Structural  
1. All students and families 

have advocates assigned 
(1 advocate per 15-17 
families) 

2. All SLC staff and 
affiliates serves as 
advocates 

3. Same advocate for all 4  
years (1 yr in Transitional 
SLC) 

4. Advocates have computer 
access to academic and 
behavior profiles for each 
student that is updated 
regularly  

5. Advocacy period in 
schedule weekly (30-45 
mins) or bi-weekly (60 
mins) 

6. Regular time set aside in 
CPT and banked time for 
advocacy discussions 
among SLC staff and 
affiliates 

FUNCTIONAL 
7. Monthly contact with 

family 
8. At least bi-annual face-to-

face conferences of at 
least 30 minutes with 
families, with student 
present 

9. At least weekly one-on-
one check-in with student 

10. Use of advocacy 
period—engaging, 
aligned with FAS goals, 

Pupil-to-
counselor Ratio 
 
Improved 
attendance & 
Graduation 
 
Teacher 
Experience 
Index 
 
Professional 
Development 
 
Budget 
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rigorous and relationship-
centered 

11. SLC leaders trained 
and supported to lead 
common planning time  
a) Effective family 

advocate discussions 
during CPT and 
banked time on a 
regular basis 

b) Supports for 
advocacy are 
discussed; e.g., 
review of activities 
from the guide 

c) Gather and share 
information for 
family conferences 

d) Red flag/green flag 
process for 
identifying and 
intervening with 
students 

e) Effective action 
planning and follow 
up based on CPT 
discussions 

12. System leaders provide 
effective training, 
intervention and ongoing 
support for strengthening 
advocacy functioning 

Strategy 5: 

Physical & 

Emotional Safety 

Build school 
environments 
where students 
and adults are 
physically and 
emotionally safe 
and secure and 

Strategy 6: 
Develop a 
program of parent 
and community 
involvement that 
builds parenting 
skills and an 
inclination to 
become deeply 
involved with the 
school and their 
children’s 
academic 
education. 

Action Item #1: 
Small Learning 

Communities 

 
Action Item #3: 
Attendance 

Family and Student 
Advocate System 
 
Small Learning 
Communities  
Composition and Duration 
1. 4-year SLCs (9-12) 
2. Approximately 350 

students per SLC 
3. Heterogeneous groupings 

of students within SLC 
b) ESL 
c) SEL 
d) Special Ed 

Class size 
reduction 
 
Pupil-to-
counselor Ratio 
 
Improved 
attendance & 
Graduation 
 
High Quality 
Teachers 
 
Teacher 
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personal 
achievement can 
be optimized for 
all 
 

4. 90% of students stay in 
SLC for 75% of time for 
core subjects and 
thematic classes 

5. No tracking within or 
across SLCs 

Staffing 
6. Based on contract  
7. requirements, interest, 

certification and equity 
8. At least one full time 

teacher in each core area 
9. At least one FTE teacher 

in thematic area 
10. Staff who can 

provide services to 
Special Ed, ESL students 

11. SLC Affiliates 
include administrators, 
counselors, planning lane 
teachers 

12. Staff who can 
provide services to 
Special Ed, ESL students 

13. SLC Affiliates 
include administrators, 
counselors, planning lane 
teachers 

Themes 
14. Developed, offered, 

and staffed based on 
student/staff interest 

15. Students choose from 
among all SCL themes 
available 

16. At least 80% of 
incoming first year 
students get first choice 
and 90% one of first two 
choices 

Experience 
Index 
 
Professional 
Development 
 
Budget 

Strategy 6: 

Organizational & 

Strategy 7: 
Initiate a process 
of implementation 
and monitoring 
that ensures 
resources are 

Action Item #3: 
Attendance 
 
 
Action Item #4: 
Technology 

Small Learning 
Communities 
Structural 
Composition and Duration 
4. 4-year SLCs (9-12) 
5. Approximately 350 

Class size 
reduction 
 
Pupil-to-
counselor Ratio 
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Support Structures 

Design and 
implement District 
and school 
organizational and 
support structures 
to improve school 
performance  
 

distributed in a 
manner that 
addresses the 
needs of all 
students and 
assures an 
educational 
environment that 
provides both 
quality and equity 
in the delivery of 
instruction. 

students per SLC 
6. Heterogeneous groupings 

of students within SLC 
e) ESL 
f) SEL 
g) Special Ed 

7.90% of students stay in 
SLC for 75% of time for 
core subjects and thematic 
classes 
8.  No tracking within or 
across SLCs 
Staffing 
Based on contract 
requirements, interest, 
certification and equity 
a)At least one full time 
teacher in each core area 
b)At least one FTE teacher 
in thematic area 
c)Staff who can provide 
services to Special Ed, ESL 
students  
Themes 
18. Flexible Allocation of 
Resources within district 
regulations for time, people, 
space, money 
 
Family and Student 
Advocate System 
Structural  
6. Regular time set aside in 
CPT and banked time for 
advocacy discussions among 
SLC staff and affiliates 

API Growth 
Targets 
 
Improved 
attendance & 
Graduation 
 
High Quality 
Teachers 
 
Budget 

Strategy 7: 

Performance 

Reporting, 

Accountability, 

Incentives 

Strategy 7: 
Initiate a process 
of implementation 
and monitoring 
that ensures 
resources are 
distributed in a 
manner that 
addresses the 
needs of all 

Action Item #4: 
Technology 

Small Learning 
Communities 
Common Planning Time 
(CPT) 
Minimum of three hours per 
week during the school day 
a)for instructional 
improvement 
b)for student/family 
advocacy 

Class size 
reduction 
 
Pupil-to-
counselor Ratio 
 
API Growth 
Targets 
 
Improved 
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Design and 
implement 
systems of 
reporting, 
accountability, 
and incentives as 
ways to measure 
outcomes and 
promote 
continuous 
improvement 
(required). 

students and 
assures an 
educational 
environment that 
provides both 
quality and equity 
in the delivery of 
instruction. 

for SLC business 
 
Flexible Allocation of 
Resources within district 
regulations for time, people, 
space, money 
 
Instructional Improvement 
Structural  

7. Timely and relevant 
student data are made 
available to SLC and 
content area teachers 
for instructional 
conversations, 
development and 
implementation of 
action plans 

Functional  
1.Effective use of common 
planning time 

a) Data→Action 
Plan→Follow 
up/Modifications 

2.Use of district/provider’s 
tuning protocol, peer 
observation protocol and 
lesson refining protocols 
Small Learning 
Communities  
Functional 
Collective Responsibility 
a) Five-year and annual 
targets on key student 
indicators set at SLC level 
b) Data used on regular basis 
during CPT to develop 
action plans at SLC and 
individual student levels 
c) SLC disciplinary policies 
articulated, enacted and 
reviewed for effectiveness 
d) In-school suspension 
replaced by SLC-based and 
administratively supported 
disciplinary remedies 

attendance & 
Graduation 
 
High Quality 
Teachers 
 
Teacher 
Experience 
Index 
 
Professional 
Development 
 
Budget 
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e) System leaders provide 
effective training, 
intervention and ongoing 
support for strengthening 
SLC functioning 

 
 

 


