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IV. LETTER OF INTENT 
 
 
When a SLC design team begins initial planning at a school site, they are required to submit a 
Letter of Intent to their School Site Council with a copy of the Technical Assistance Checklist 
and a Conflict Resolution Plan.  This information will be used to assist the team as appropriate. 
 
Federally-funded SLC schools are not required to submit a Letter of Intent, since their original 
SLC formation process is past this stage of development.   
 
 
Sylmar High School is a federally-funded SLC school and therefore not required to submit a 
Letter of Intent. 
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V.  SLC TECHNICAL ASSISTANCE CHECKLIST 
 
The Office of School Redesign will offer professional development and technical support.  What are the 
greatest challenges that you can foresee at this time to completing your work?  What assistance do you 
need?  Please check all that apply and attach to your letter of intent. 

 
 

Foreseeable Challenges Check All That Apply 

Attribute analysis  

Vision creation/identity  

Student outcomes  

Matrix  

School to work transition  

Academic requirements: A-G  

Content integration X 

Assessments/evaluation X 

Alterations to facilities X 

Resilience building  

Youth development strategies  

Advisories X 

Leadership roles  

Bell schedules  

Contract issues/waivers  

Best practices  

Articulation  

Budgets  

Sustainability   

Community partnerships   

Parent outreach and involvement   

Student outreach and involvement   

School staff Outreach and Involvement   

Union (UTLA) agreements  
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Sylmar High School 
Business and Technical Education  

Small Learning Community Proposal 
 
 
Overview 
  
Sylmar High School currently serves approximately 1800 – 1900 tenth eleventh and 
twelfth grade students (with an additional 300 tenth through twelfth grade students in our 
Math/Science/Technology Magnet).  Under our Small Learning Community 
configuration, Business and Technical Education expects to maintain a student 
population of approximately 600 students.  
 
Our emerging Business and Technical Education Small Learning Community is the result 
of the consolidation of two developing academies: the former Business Academy and 
CTE (Career and Technical Education) Academy.  Each preceding academy shared a 
common educational approach which now remains centered upon the personalization of 
instruction, contextual teaching, the CTE standards, and recognition of the evolving 
demands of the 21st century workplace.  Together, both sets of stakeholders have 
developed a shared Vision Statement and have adopted Expected Communitywide 
Learning Results through consensus.  All BTE staff look forward to working together, 
sharing best practices, mutually supporting shared students, and establishing a system of 
continuous instructional improvement.  Therefore, the BTE staff is committed to 
developing effective personalization strategies and structures which will result in forming 
deep adult-student relationships. Such organizational practices will facilitate the 
individualized analysis of assessment data, an increase in student motivation, the 
effective modifications of the teaching/learning process, and the development of a 
focused professional development program.  Our Small Learning Community 
consolidation is a win-win organizational development. 
 
Our BTE Small Learning Community supports the Los Angeles Unified School District’s 
secondary reform initiative to create a portfolio of quality small learning communities.  
The California Department of Education, in its chief document entitled Aiming High: 
High Schools for the Twenty-first Century (2002), endorses small learning communities 
as a structure which facilitates the forging of bonds between the student, school, and 
community.  We are committed to establishing a personalized infrastructure and to 
creating a favorable context for learning that will support high academic achievement 
while providing every student with a sense of engagement, belonging, connection, and 
empowerment.  We will develop and sustain a culture that is focused upon standards-
based education by expecting teachers and staff to shape their personal relationships with 
students, their families, and their communities in ways that nurture motivation, effort, and 
investment in schoolwork.  Our mission is aligned with the district’s stated goals for 
Career Technical Education to both “enhance academic skills” and to “provide students 
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with an opportunity to participate in career technical education in preparation for lifelong 
success” (LAUSD 2004).   
 
The BTE Small Learning Community will implement a coordinated, multidisciplinary 
SLC instructional program based upon 21st Century Skills and the CDE California Career 
Technical Education Model Curriculum Standards (2006).  This exemplary program will 
satisfy the district’s Career Pathways Graduation Requirement while incorporating 
elements of contextual, authentic instruction and assessment.  A three- to four-year 
sequence of career pathways will be offered in the following areas: business organization, 
marketing, and technology; automotive technology; construction technology; 
landscaping; floriculture; culinary arts; agriculture and metal technology; and, drafting 
technology.  Students who enter a pathway in the ninth grade by taking the required 
technical art classes will be eligible to take a fourth year of the pathway sequence.  Other 
students may be eligible to take advanced electives on an individual basis depending 
upon progress achieved and demonstration of readiness. Core teachers in English, math, 
social science, and science will integrate workplace competencies into their respective 
curriculum in order to develop a strong foundation for every student in both academics 
and communication.  Classes in the specialized BTE Career Pathways will be looped, 
which will enable instructors to establish and leverage their personal relationships with 
both students and families, employ effective adaptive pedagogy, and fine tune the vertical 
integrated program.  
 
Teacher teams will actively collaborate on curriculum, instruction, and student progress 
during the time devoted for professional development.  The BTE program will focus on 
both general and specific career areas which may lead to employment after graduation, 
continuing education at an occupational center, or other post-secondary academic 
options.  A further in depth understanding of all aspects of the industry that students are 
preparing to enter will be afforded through offering opportunities for job shadowing, 
mentoring, work experience, apprenticeships, and internships with our community 
partners.  Students may also take complementary classes, when appropriate, at district 
occupational centers, ROP community locations, adult schools, and local community 
colleges. 
 
These design features will promote meaningful, sustained relationships among all 
stakeholders, help all students achieve at high levels, and set the stage for meaningful 
collaboration which is focused upon shared students and student learning.  Our BTE 
program utilizes the best practices of effective small urban schools as indicated by 
current research (Cotton, 2001; Darling-Hammond 2002, 2005; Ancess, 2003, 2005).  All 
teachers have been trained in and continue to utilize both SDAIE strategies and 
differentiated instructional strategies. Our SLC is dedicated to developing and 
maintaining a culturally relevant and linguistically responsive instructional environment 
so that all students can be successful. 
 
Our primary methodologies and core beliefs are supported in research literature under 
models of adolescent development: asset development, resiliency, and youth 



Los Angeles Unified School District                                                                                                 Sylmar High School                                                                                                                   
Business and Technical Education SLC Design Proposal 

 
 
 

 7 

development  (The Search Institute, 2006; Henderson and Milstein, 2003; Pittman, 1991, 
2004). Our SLC will accomplish the following: 1) provide opportunities for meaningful 
participation; 2) increase pro-social bonding through personalization; 3)set clear, 
consistent and appropriate boundaries; 4) nurture and support students and their families; 
5) set and communicate high expectations for both achievement and behavior; 6) teach 
life skills and workplace competencies; 7) provide meaningful opportunities for students 
to exercise choice, make community contributions and develop their personal voice. 
 
Our Business and Technical Education SLC will service approximately 600 to 650 
students from grades 10-12.  The Business Pathway will be comprised of approximately 
225 students; the technical arts pathways will serve 425 SLC students along with students 
who have chosen to passport in from other SLCs.  All BTE pathways share a common 
educational philosophy which is centered upon personalization strategies, contextual 
teaching, the CTE Standards, our Expected Communitywide Learning Results, and a 
shared vision developed through consensus. 
  
 
Business Organization and Technology Pathway 
 
As businesses in American evolve to compete successfully in the global marketplace, a 
growing need exists for employees with business expertise and the ability to analyze and 
respond to emerging trends.  The corporate worker encounters a workplace in which 
decisions are made by teams, nearly every desk is equipped with a computer, the use of 
the postal service is giving way to e-mail, and decisions made in other countries 
immediately impact domestic corporations.  “Down-sizing” has been replaced by 
“rightsizing,” with millions of traditional jobs disappearing permanently.  In a high-tech 
world, in which technology and science are constantly altering the parameters of 
experience and knowledge, it is critical for students to understand those changes and be 
able to adapt to them.  Students who graduate today will enter a job market that is vastly 
different from the job market a decade ago, and they must be equipped with new skills, 
attitudes and knowledge in order to thrive in the global marketplace. 
 
The Business Organization and Technology Pathway will focus its curriculum on 
business-related topics such as accounting, business organizations, and entrepreneurship.  
The primary purpose of business education is to provide instruction for and about 
business, and thus our courses are designed to focus and encourage students to achieve 
academic success in rigorous curricula focused on established business practices and the 
use of current technology.  Students learn the basics of personal finance, develop 
techniques for making wise consumer decisions, master economic principles, and learn 
how businesses operate.  A standards-based education program embodies high 
expectations for all students so that they achieve academically.  Business education 
provides a rigorous and relevant contextual learning opportunity for core content 
(English, math, science, and social studies).  The business curriculum creates a powerful 
vehicle for motivating and educating students.  All people apply business concepts and 
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skills throughout their lives.  Business surrounds us.  To prepare students for their roles 
as citizens, consumers, and workers, the business curriculum presents learning 
opportunities for (a) understanding fundamental economic and business concepts; (b) 
developing positive dispositions for working and living in changing environments; (c) 
making wise economic and career choices; and (d) securing knowledge and skills 
necessary for success on the job. 
 
Research supports the premise that academic achievement is improved for many students 
when core content is taught in an authentic context.  We believe that business is an 
authentic context for learners and so educators design a variety of relevant, student-
centered learning experiences within that context.  Instructional strategies that enhance 
the contextual learning experience may include case studies, simulations and team 
building projects.  Many real-life situations require the application of skills from a range 
of subject areas.  An inability of students to connect what they learn in school with real-
world applications can lead to inert knowledge---knowledge learned, but never applied.  
Lasting connections occur when students transfer learning while making decisions, 
solving problems, and applying concepts to real-life situations they encounter.  When 
students see the relevance of their education, they are more likely to be engaged in their 
education and to remain in school.  According to longitudinal research reported in High 
Schools That Work (Southern Regional Education Board 2000), students who had 
completed a core academic and career concentration had reading, math, and science 
scores equal to or above those of college prep students, continued their studies at a higher 
rate than those students who did not complete an upgraded academic core and a career 
concentration, had a higher GPA in college, and were more likely to remain in college 
than other high school graduates.  Education for and about business, therefore, is vital to 
the economic well-being of the individual, the community, the nation and the world. 
People in any organization, business, government agency, or household need a working 
knowledge of business to operate effectively and efficiently.  Business education is laden 
with core content. Business educators prepare students for many phases of their 
academic, career, and personal lives by providing opportunities for students to apply core 
content areas through a rigorous and relevant business curriculum. 
 
Business Organization and Technology students are programmed into heterogeneous 
groups and assigned to an SLC counselor responsible for meeting the needs of our 
students.  Instruction is adapted based upon learning needs within a rigorous, culturally 
relevant, and linguistically responsive curriculum. Student performance is measured to 
report on progress and accomplishments and to inform future instructional practices.  We 
use multiple forms of standards-based assessments as required by the state.  Additionally, 
school indicators are used as measures of school progress, such as attendance, dropout 
rates, and number of high school graduates. Teaching strategies such as learning maps 
and SDAIE are utilized to ensure that all students are making progress towards mastering 
standards.  The Business Organization and Technology Pathway will address all 
modalities of learning and make appropriate modifications and adaptations for all special 
need, ELL and GATE students.  Our teachers are trained in SDAIE and differentiated 
instruction techniques which enable teachers to provide greater access for all students to 
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the curriculum.  This will help eliminate any achievement gaps and guarantee equal 
access to all curriculum standards.  Business Pathway teachers will also use assessment 
strategies such as writing assignments, quizzes and standardized tests to discern the prior 
knowledge and cultural background of all students in order to modify core content and 
teaching strategies.  All teachers will utilize this information when formulating 
appropriate lesson plans and teaching strategies. 
 
This business pathway stresses authentic learning; consequently, many post-secondary 
connections have been developed.  Our word processing course provides students with 
the opportunity to gain dual credit through an articulation with Los Angeles Mission 
College.  In addition, students can gain certification as an administrative assistant upon 
completion of this program.  Pathway students will gain hands on experience as financial 
planners/insurance agents through the INVEST program.  This program works to give 
students experience in a mock financial office.  Members of the San Fernando Valley 
Independent Insurance Agents work as mentors for students, providing job shadowing 
opportunities, business tours and expert testimonials to prepare them for careers in sales, 
manufacturing, technology, commercial services, accounting and entrepreneurship.  
Pathway teachers will continue to provide incentives and awards which are designed to 
encourage student achievement.  
 
Students will be required to create a senior portfolio.  This portfolio will be a collection 
of work which demonstrates the student’s mastery of the CTE Standards and ECLR’s.  
This portfolio will be presented to a panel of teacher and community representatives as a 
culmination to their academy pathway experience.  The portfolio will also be designed to 
be utilized as an interview tool that the students can use to enhance their marketability 
when applying for entry-level positions in the business profession. 
 
Technical Arts Pathways 
 
Our technical education class offerings build upon the success of the Carl D. Perkins 
program which was first implemented at Sylmar High in 1997.  This valuable educational 
program attempts to “relate classroom study to the world of work” and stresses “school-
to-work transition.”  The program promotes the “commitment to academic excellence in 
a world in which performance standards are continually being raised” for all students 
(Program Evaluation, 2003).  The technical arts staff has been hard at work improving 
and modernizing instructional programs, and establishing new CTE pathways.  Currently, 
a three- to four-year sequence of career pathways is offered in the following areas: 
automotive technology, construction technology, landscaping, floriculture, culinary arts, 
agriculture and metal technology, and drafting technology.  Students who enter a pathway 
in the ninth grade by taking the required technical art classes are eligible to take a fourth 
year of the pathway sequence.  Other students are eligible to take advanced electives on 
an individual basis depending upon progress achieved and demonstration of readiness.  
Classes in our specialized pathways are looped, which enables instructors to establish and 
leverage their personal relationships with both students and families, employ effective 
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adaptive pedagogy, and fine tune the vertical integrated programs.  Students in cohorts 
typically establish supportive relationships with their peers who also share a sense of 
family.  All of the technical arts staff have participated in the initial CTE training as part 
of the state’s rollout of the new CTE standards.  General highlights of the current 
programs and pathways include the following: 
 
Floriculture/Landscaping: All students are eligible to take the Introduction to Agriculture 
and Landscape Engineering class. Students explore the different fields of the agriculture 
industry.  Second and third year students select a more specialized course of study in one 
of three areas: Agriculture Metal Engineering, Ornamental Horticulture, or Floriculture.  
In the fourth year, students take an Agriculture Business course that emphasizes all 
aspects of their specialization.  Students are required to start plans for a business; they 
develop a product, research the market, develop a business plan and time-line for 
implementation, and present this plan to fellow classmates. Students are heavily involved 
in campus beautification projects and community service.  Leadership skills and technical 
skills are honed in Future Farmers of America (FFA).  Students have been highly 
successful in a variety of competitions sponsored by the San Fernando Nurseryman’s 
Association, the San Fernando Fair, FFA, and the California Nursery Association.  The 
instructional program is closely aligned with CTE standards. 
 
Agriculture/Metal: Students choosing this pathway are introduced to and develop 
competency in a wide variety of skills involving: tool use and safety, equipment 
maintenance, metal working, concrete and masonry, plumbing, electrical systems, 
woodworking, record keeping, and computer literacy.  Students become proficient with 
landscaping equipment through the application of skills in a “hands on” outdoor 
laboratory.  Leadership skills are developed through participation in the FFA Youth 
Organization. An extensive, CTE standards-aligned work experience project is designed, 
planned, and implemented by all second year students as an integral part of the advanced 
course.  Field trips are provided to competitions and related sites, i.e. Botanical Gardens, 
WESTEC convention. 
 
Culinary Arts:  The instructor has developed a general articulation agreement with L.A. 
Mission College.  Advanced students travel to Los Angeles Mission College twice 
weekly and prepare their meals in the LAMC culinary arts lab under simulated real 
working conditions, including reasonable time constraints.  Both the teacher and the 
college chef coach and guide students during all stages of the performances.  Students are 
evaluated using the competency benchmarks and guidelines which have been developed 
by the Careers through Culinary Arts Program (C-CAP). Successful completion of this 
program will enable students to earn State Certified Certificates of Competency.  
Advanced students have been highly successful in C-CAP competitions.  Students are 
also required to perform approved community service hours.  Advanced students must 
mentor beginning students.  The instructional program is closely aligned with CTE 
standards. 
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Automotive Technology:  This exciting pathway continues to be developed in partnership 
with the district’s Regional Occupational Program.  The instructor’s pathway goal is to 
become certified by the National Automotive Technician Education Foundation 
(NATEF) and Automotive Youth Education Services (AYES).  Both lesson plans and 
equipment are constantly being upgraded in order to meet industry standards.  Local trade 
advisory members such as Hamer Toyota, Superior Nissan, and Galpin Jaguar provide 
valuable internship and job shadowing experiences for our students.  Wyoming Technical 
College and UTI visit our school frequently and provide career guidance; students are 
provided with a variety of field trip experiences through agencies such as the National 
Hot Rod Association.  An articulation agreement with Los Angeles Pierce College is 
being developed.  The instructional program is closely aligned with CTE standards. 
 
Drafting Technology:  Students work at drafting tables and at Computer-Aided Drafting 
(CAD) stations.  This newest addition to the Perkins program is taught by an experienced 
vocational instructor who is also a licensed/practicing contractor.  Instruction ranges from 
the basics of drafting to include reading complex blueprints, using CAD to solve 
challenging, real life problems, and exploring career opportunities including design team 
interrelationships.  The instructional program is closely aligned with CTE standards. 
 
Construction Technology:  Our Cabinetmaking and Wood Products Pathway is a vital 
part of the Building Trades and Construction Industry Sector.  This pathway provides 
learning opportunities for students interested in preparing for careers in cabinet 
construction, millwork, and wood products.  This class covers the construction of both 
custom and production products.  The entire pathway is centered on a series of 
performances both required and student-selected.  Students must plan all steps necessary 
to complete increasingly more complex projects including: understanding the wood 
product design, construction, and specifications; making estimates; creating a job 
schedule; understanding codes and regulations; following safety rules; evaluating to 
standard; installation of completed projects.  Projects include both group and individual 
work.  Students earn “Sylmar Dollars” in order to purchase their grades.  Projects are also 
peer reviewed by other students.  The experienced pathway instructor is also a 
licensed/practicing contractor.  The instructional program is closely aligned with the CTE 
standards. 
 
The primary instructional strategy utilized by our technical arts teachers is applied, 
“contextual teaching.”  Pragmatic life and work issues/problems are the central focus in 
all pathway courses.  Projects are structured as individual student work or in-class 
collaborative learning groups.  Teachers design lessons to maintain the teacher-as-coach 
relationship.  For example, in drafting technology, the instructor requires that sketches of 
proposed solutions to drafting problems be submitted for prior review.  The instructor 
then works with the student, through high-level questioning and “think-aloud”, to help 
the student to refine understanding and dispel any misconceptions before detailed 
drafting is undertaken.  In this way, students are encouraged and supported in tackling 
ever more complex and advanced cognitive or technical tasks.  For example, drafting 
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students advance from drafting basics and orthographic projection (beginning views) 
before taking on problems dealing with advanced sections and pictorial drafting.   
 
Students are also afforded multiple opportunities for entry and engagement in their 
selected pathway as they progress through our courses.  Agriculture students, for 
example, work on team projects which allow them to gradually build their skill and 
expertise through collaboration.  Students are specifically taught how to plan, evaluate a 
job site, choose tools, plan action steps or “mini-jobs”, and set clear criteria for 
evaluating final performances.  Both CTE competencies and academic core 
competencies, i.e. technical writing, functional reading, oral presentations, are involved.  
Beginning level projects gradually lead to more challenging tasks as students choose their 
own performance.  This design for learning CTE skills is endorsed by the Secretary’s 
Commission on Achieving Necessary Skills (SCANS), Department of Labor (1993) and 
is supported by current research into contextual instruction (Bond, 2004; Hull, 2005). 
  
A special CTE Perkins Advisor assists students in pursuing pathways which meet their 
career interests and goals.  The advisor also builds working relationships with local 
businesses and industries in an effort to develop job shadowing, mentoring, work 
experience, apprenticeships, and internships for our students.  An industry-based 
Advisory Committee provides regular and relevant advice and support in an effort to 
keep pathway instructional content current. 
 
1. Unifying Vision/ Identity 
 
The vision of the Business and Technical Education Small Learning Community supports 
the school wide vision which is shared by the entire school community.  Our SLC vision 
was developed through a collaborative process which engaged all stakeholders in the task 
of reviewing the school wide vision through the lens of the CTE focus.  Input was 
gathered from teachers, staff, students, parents, and members of the community in the 
collaborative process of refining our vision.  Consensus has been reached by the 
community in the establishment of our coherent vision of what BTE students should 
know and perform upon exit from high school.  This vision is also supported by the 
School Site Council and, after district approval, by the Board of Education.  Our vision 
will be reviewed and further refined during quarterly program evaluations.  The BTE 
Small Learning Community will utilize standard federal/state criteria such as attendance 
rates, graduation rates, SLC completion rates, disaggregated test data, authentic 
assessments based upon industry standards, the preparation for and the enrollment in 
post-secondary institutions, and successful school-to-work transition as the primary basis 
for our program evaluations. Our BTE Small Learning Community is committed to 
realizing our vision through the process of continual improvement recommended by both 
the California Department of Education and the Western Association of Schools and 
Colleges.  
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Vision Statement 
  

The Business and Technical Education Small Learning Community will 
provide a personalized, supportive, and collaborative academic environment 
which values trust, fairness, mutual respect and high expectations for all 
stakeholders.  We are committed to graduating students who are career 
oriented, globally aware, and are financially, economically, and 
technologically literate. Our graduates will demonstrate the ability to 
implement their goals and excel in the 21st century workplace.  
 

 
The BTE Small Learning Community is presently in the early stages of program 
implementation.  When fully institutionalized, the SLC will be comprised of 600-650 
students who take nearly all their classes within the community.  Our Small Learning 
Community has been assigned both an SLC administrator and two counselors.  
Administrative duties will include the following: supervise staff, oversee scheduling and 
teacher assignments, coordinate facility use and school wide resource allocation, monitor 
SLC progress toward goals, oversee SLC interventions and discipline issues, market the 
SLC program and recruit students, and work with parents to promote positive behavior.  
Each of our two counselors is responsible for the following: act as liaison to promote 
SLC student recruitment and placement, provide counseling services to individual 
students and groups, develop personalization strategies, monitor student development in 
achieving success in academic, career, personal/social areas, assist students in planning 
and goal setting, and involve families in supporting such student improvement efforts.  A 
special BTE Perkins Advisor will assist BTE counselors and staff in the following: assist 
students in pursuing pathways that meet their career interests and goals, monitor the 
Perkins program for effectiveness and compliance, recruit students, provide students with 
opportunities to participate in activities involving career exploration and work-based 
learning, build working relationships with local businesses and industries, develop and 
maintain an Advisory Committee.  
 
In addition, BTE families will participate in a developmental program which will train 
parents in guiding their students in making wise career decisions.  This Career Coaching 
program will begin with raising awareness and progress through the stages of 
exploration, orientation and, then, career preparation in the career clusters associated with 
CTE industries. Parents will play such important roles as: Clarifiers, Community 
Connectors, Challengers, and Motivators (Montress, Kane, and Ginn, 1997).  Career 
coaching provides the student with a framework with which to organize his or her 
thinking about career options, training, and preparation. Coaching will help the parent to 
relate to his or her student in a constructive, nondisciplinary role. Parents will be offered 
a series of workshops in the following: student self-assessment (understanding and 
clarifying results); identifying and exploring options (making community connections 
and utilizing school key personnel; e.g., college advisor); goal setting and career planning 
(setting SMART goals which are specific, measurable, attainable, results-focused, and 
time-framed); and, motivating the student to take action and keep on task (clarifying 
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values and choices while utilizing school interventions, if necessary). This BTE family 
program will promote the best “authoritative parenting” practices. BTE parents are our 
partners. 
 
In accordance with the LAUSD/UTLA contract, a Lead Teacher has been elected by BTE 
teachers for a term of one year.  Our teacher-leader’s duties include the following: 
oversee the development of the master SLC schedule, analyze data, maintain and expand 
community partnerships, lead professional development, promote parent involvement, 
recruit students, monitor the intervention plan, and represent the interests of the SLC on 
the school wide Curriculum Council.  The Lead Teacher will also sit with the SLC 
administrator on a formal Complaint/Dispute Resolution Panel, in accordance with the 
School Impact Report, when an informal process fails to resolve conflicts over such 
matters as resource allocation or facilities use that may arise between SLCs. 
 
Our Small Learning Community will treat all other SLCs which share the school site in a 
fair and equitable manner.  The BTE Small Learning Community follows recruitment 
procedures and policies in accordance with the School Impact Report.  Students will be 
given the option of choosing an SLC beginning their tenth grade year.  Every effort is 
made to ensure that the choice will be based primarily upon student interests and values; 
our SLC student population is heterogeneous and will remain reflective of the school 
population as a whole. A study of our SLC student population data reveals that there are 
little significant variations among SLCs related to student gender, grade point averages, 
credits earned, or race/national origin. In an effort to promote school wide safety and 
discipline, the SLC works with deans and administrators to support the school wide 
safety plan.  The BTE Small Learning Community also supports the school wide plans 
for intervention by working closely with the Required Learning Administrator.  Our own 
early BTE intervention plan supplements school wide efforts to identify students 
requiring extra support by providing additional support in the classroom, and, then, works 
to accelerate student progress.  In the areas of safety, discipline, and early intervention, 
our SLC will continue to work closely with the families of students in order to improve 
their academic, social and personal skills.  Our SLC will establish a “community of 
place” by sharing contiguous classrooms after taking into account the effects upon the 
school at large. 
 
Our Business and Technical Education Small Learning Community’s vision drives all 
curricular and instructional activities as well as the related planning and system 
processes, e.g. staff development, program development, and resource allocation.  Once 
all SLCs are institutionalized, our SLC budgeting will be given greater flexibility in 
accordance with developing district policy and guidelines.  At the present time, funds are 
being expended to support BTE goals, provide consumable materials to students, provide 
field trips, upgrade technology and provide professional development.  However, a solid 
stream of income is necessary to fully fund sufficient consumable supplies and hand tools 
for expanding pathway programs.  Technology must be constantly updated in order to 
offer programs which meet industry standards, i.e. CAD programs for drafting and 
computerized automobile diagnostic equipment.  Students must be provided with 
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transportation in order to participate in essential off-campus opportunities to interact with 
industry professionals at the work site, compete with students from other schools, and 
conduct high quality community service projects.  Our SLC is committed to continuing a 
transparent budgeting process which is based upon the principles of fairness, equity, 
student need, the practical costs of developing and maintaining CTE programs, and the 
leveraging of funds from community stakeholders.  The BTE Small Learning Community 
will continue to join in school wide efforts to recruit more resources through applying for 
grants and developing supportive community partnerships as described in the federal 
grant.  
 
The BTE Small Learning Community has implemented all of the specialized career 
pathway classes; however, core academic classes are not completely staffed. Our realistic 
BTE goal is to provide every BTE student with the opportunity to take both pathway and 
core classes within the BTE community.   
 

 
BTE Pathway Classes 
 

Agriculture Metal Pathway 
Introduction to Agriculture and Landscape Engineering A/B 
Introduction to Agriculture Metals Technology 
Agriculture Metals Technology 
Agriculture Business* 
 
Automotive Technology Pathway 
Automotive Technical Fundamentals 1A/B, 2A/B, 3A/B, 4A*/B* 
 
Business Organization, Marketing, and Technology Pathway 
Typing/Word Processing 
Introduction to Computer Technology 
Business Organizations/Business Management 
Introduction to Drawing/Introduction to Art 
Accounting  
Advanced Accounting* 
Wall Street*/Financial Planning* 
Entrepreneurship* 
 
Construction Technology Pathway 
Wood 1A/B 
Wood Cabinetry 2A/B, 3A/B 

 
Culinary Arts Pathway 
Foods and Nutrition  
Advanced Foods and Nutrition 
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Food Science 
International Foods  
Culinary Arts A/Careers in Culinary Arts B 
Food Service Occupations A*/B* 
 
Drafting Technology Pathway 
Drafting Technology 1A/B, 2A/B, 3A*/B* 
Technical/Architectural Drafting 2A/B, 3A*/B* 
 
Floriculture Pathway 
Floriculture A/B 
Floral Occupations 1A/B, 2A/B 
Ornamental Horticulture Business A*/B* 
 
Landscaping Pathway 
Introduction to Agriculture and Landscape Engineering A/B 
Ornamental Horticulture A/B 
Landscape Construction A/B 
Ornamental Horticulture Business A*/B* 

 
*Students may be eligible to take advanced electives or a fourth year of the pathway 
sequence on an individual basis according to ninth grade entry into the pathway, 
progress achieved, and demonstration of readiness.   
 
 
All of our BTE students will have access to A-G required classes.  All of our students 
have the opportunity, depending on student need and available classroom space, to take 
classes via passports in other SLCs.  All of our SLC class offerings are standards-based 
and meet district graduation requirements. 
 
2. Rigorous Standards Based Curriculum, Instruction, and Assessment 
 
Our community vision and purpose is clarified and defined further by Expected 
Communitywide Learning Results.  These expected learner outcomes are aligned with 
Sylmar High’s Expected School wide Learning Results and the CDE California Career 
Technical Education Model Curriculum Standards (2006): 
 

Business and Technical Education Small Learning Community 
Expected Communitywide Learning Results 

 
Effective Communicators who:  
• Demonstrate an understanding of the principles of effective oral, written, and 

multimedia communication in a variety of formats and contexts associated with 
personal, community and workplace environments. 
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Critical Thinkers who: 
• Exhibit mastery of rigorous core academic standards and technical skills required for 

entry into postsecondary education and employment in the high-performance 
workplace. 

• Create alternative solutions by applying critical and creative thinking skills, such as 
logical reasoning, analytical thinking, and problem-solving techniques to personal, 
core academic, community, and work-related issues and tasks. 

• Utilize contemporary and emerging technological resources in diverse settings in 
order to gain access to manipulate, and produce information, products, and services. 

• Make effective personal and workplace decisions, use career information, and 
manage personal career plans. 

 
Constructive Social Participants who:  
• Demonstrate leadership, cooperation, collaboration, effective decision-making skills, 

teamwork, respect for individual and cultural differences, and appropriate conflict 
resolution skills. 

• Exhibit responsibility, flexibility, and professional work demeanor in personal, 
workplace, and community settings. 

 
Multifaceted Individuals who: 
• Follow health and safety policies, procedures, regulations, and practices including the 

use of equipment and handling of hazardous materials in community and workplace 
environments. 

• Demonstrate professional, ethical, and legal behavior consistent with applicable laws, 
regulations, and organizational norms at school, in the workplace, and in the 
community. 

 
 
 
 
Our instructional program rests upon research which illuminates how students learn best 
and transfer knowledge.  Our guiding principle rests on an understanding of the 
connections between declarative knowledge (information, facts, concepts, content) and 
procedural knowledge (application, skills, performance ability) as they play out in the 
BTE classroom (CCTE, 2006).  Academic standards can be readily incorporated into 
technical instruction through project-based learning. The use of projects is one of the 
most motivating and flexible teaching strategies used in BTE classes.  Projects are 
structured as individual student work, in-class collaborative learning groups, or class-to-
class interactions. Our projects will continue to meet the six criteria for excellence which 
has been set by researcher Adria Steinberg: authenticity (real-life, adult problem); 
academic rigor (complexity, standards aligned); applied learning (high performance 
workplace competencies); active exploration (field-based work and real investigations; 
adult relationships (student-as-worker, teacher-as-coach); assessment (clear, real-world 
standards). The use of such short-and long-term projects provides our students with 
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individual learning opportunities which can be tailored to fit their growing abilities and 
maximize their academic achievement (Steinberg, Cushman, and Riordan, 1999). Our 
BTE projects provide students with choices, meaningful context, and valuable learning 
opportunities to make sense of the information they are learning.  As students work on 
their individual projects, teachers have time to provide immediate feedback on an 
individual basis and reduce the fear of failure which many students unfortunately bring 
into the classroom.   
 
An example of such projects can be found in our Culinary Arts/Food Service and 
Hospitality Pathway.  Students in the second year of the pathway are assigned the task of 
planning and preparing a “thematic meal” i.e. Italian cuisine.  This project is based upon 
the needs of specialty restaurants and, to a larger extent, everyday home cooking.  
Students are engaged in a variety of tasks that are focused on the following standards: 
CTE Food Service and Hospitality Pathway B3 (safe food handling) B6 (food 
preparation); B8 (customer service); B9 (placement/ordering of tools and ingredients); 
B10 (nutritional concepts); B11 (costing); Academic Standards – Math (fractions, 
estimates, percents, precise calculations); Reading (functional reading and 
comprehension); Listening and Speaking (note taking and presentations); Foundation 
Standards – 4.0 Technology; 5.0 Problem Solving and Critical Thinking; 6.0 Health and 
Safety; 7.0 Responsibility (roles); Leadership and Teamwork (collaboration).  Students 
prepare their meals in the culinary arts lab under simulated real working conditions, 
including reasonable time constraints. Both the teacher and the L.A. Mission College 
chef actively circulate around the lab to coach participants during all stages of the 
performance. Both student skills and their meals are evaluated using the competency 
benchmarks and guidelines which have been developed by the Careers through Culinary 
Arts Program (C-CAP).  Successful completion of this program will enable students to 
earn State Certified Certificates of Competency.  Advanced students may also compete in 
C-CAP competitions in order to refine their skills and the ability to self-evaluate their 
own cooking. 
 
The primary instructional strategy which is utilized by our BTE teachers is applied, 
“contextual teaching”. Pragmatic life and work issues are the central focus in all pathway 
courses and the majority of core classes.  In order to reach all students, instructors use 
both traditional apprenticeship techniques (modeling, scaffolding, fading, and coaching) 
and cognitive apprenticeship (personalization, empowerment and choice, hands-on-
application, articulation, reflection, and independent exploration).  The culinary arts 
teacher, for example, personally models correct techniques and procedures specified in 
recipes, health regulations, and founded on current industry practices.  During such 
demonstrations, the instructor utilizes the “think-aloud” strategy by verbalizing 
intentions, purposes, reasoning, and problem-solving strategies.  Such presentations range 
from modeling basic skills to more complex processes.  Many procedures, when first 
introduced, are listed on the board or on handouts to be referred as prompts for students 
to follow.  As students become more skilled, such support is gradually withdrawn.  When 
students have internalized procedures and have demonstrated the ability to independently 
perform the task, they may transfer skills to new situations without additional direct 
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teacher support.  When preparing a “thematic meal”, if a student ruins a food product, the 
teacher-coach will ask the student to “think-aloud” the task in order to uncover any 
misconceptions and to help gain understanding.  Additional mutual support for learning is 
provided by collaborative teams; advanced students are expected to mentor fellow 
students.  Students are given performance feedback by teachers as ongoing articulation in 
judging their progress in meeting the benchmarks and goals set by C-CAP.  Students may 
earn extra credit by independently preparing meals for their parents. Community service 
projects in the form of culinary projects are required for all second and third year 
pathway students.  Advanced students are encouraged to find their own culinary style and 
explore personal interests by designing their own projects for both classwork and 
community service. The district has specifically endorsed these strategies for CTE classes 
(Bond, 2004). The unique attributes of our small learning community, i.e. collaborative 
staff, shared students, narrowed focus, and strong partnerships with stakeholders, allow 
students access to contemporaneous, horizontal support for project-based learning. 
 
At the present time, both core and pathway teachers are at the beginning stages of an 
integration continuum along which progressively more and more connections are made 
between disciplines for the benefit of student learning and skill acquisition.  Many core 
classes are taught through a subject specific focus; BTE specialized pathway classes fuse 
some core subject material, themes, and competencies within the vocational curricula.  
Students in our CTE vocational specialization classes travel along a vertical integrated 
pathway which is designed to sequentially increase their skill levels in incremental steps.  
Our faculty will move up the integration continuum by utilizing a multidisciplinary 
approach which entails coordinated instruction of the same theme or issue in all relevant 
core and pathway classes (Drake, 1998, 2005).  Such integration will occur along “natural 
integration points” that are important for students to learn about their particular career or 
industry of study, i.e. change, working conditions, specialization, rules and regulations, 
ethics, all aspects of the industry (National Center for Research in Vocational Education, 
1995; Herschbach, 1996). 
 
Our BTE team is committed to designing interdisciplinary projects by focusing on joint 
products, interrelated guiding questions, a common conceptual lens, and assessment by 
cross-disciplinary standards (NCRV, 1995; Erickson, 1995; Wiggins and McTighe, 2006; 
Olsen, 1995). Collaboration with the staff who have practiced problem-based learning 
and student-led conferences has provided insight as to the challenges which are inherent 
in this instructional strategy.  Our interdisciplinary projects will be organized around 
carefully crafted problem scenarios.  Students must be able to gather and apply 
knowledge from multiple disciplines in their quest for solutions. The basic premise of this 
strategy is that successful, productive adults carry out a purposeful problem-solving 
process at work and in other areas of their lives.  Students will be expected to adhere to a 
timeline for completion of the project, self-assess and self-edit according to high 
standards, act appropriately with fellow students, utilize a variety of information 
resources, and present work creatively and neatly. The BTE staff expects that through 
such interdisciplinary projects, students will develop new perspectives, new abilities, and 
construct a more integrated web of understanding. This powerful web of understanding 



Los Angeles Unified School District                                                                                                 Sylmar High School                                                                                                                   
Business and Technical Education SLC Design Proposal 

 
 
 

 20 

will facilitate the assimilation of new information while it increases each student’s 
appreciation for the wealth of information, ideas, and abilities that they already possess 
(Wiske, 1998). Our BTE Small Learning Community is committed to engaging students 
in activities that are predicated upon a performance view of understanding, learning, and 
teaching. 
 
All of our BTE students have access to A-G required classes.  All of our students have 
the opportunity, depending on student need and available classroom space, to take classes 
via passports in other SLCs.  All of our SLC class offerings are standards-based, accepted 
by universities, and meet district graduation requirements.  Articulation agreements are in 
place for two pathways – culinary arts and business – at the local community college. Our 
automotive technology and business/finance instructors have developed industry 
certificate programs.  All BTE faculty are fully credentialed and highly qualified. 
 
In an effort to promote school wide safety and discipline, our SLC works with deans and 
administrators to support the school wide safety plan. The BTE Small Learning 
Community also supports the school wide plans for intervention by working closely with 
the Required Learning Administrator. Our own early BTE intervention plan supplements 
school wide efforts to identify students requiring extra support by providing extra support 
in the classroom (through coaching, small group work, re-scaffolding, and tutoring), and, 
then, endeavors to accelerate student progress.  Teachers and counselors will form SLC 
Student Success Teams during professional development time to prioritize students in 
need of assistance.  Priority will be given to those who have exhibited a history of 
academic and social problems.  Teams of teachers will, then, engage the parents and 
student in appropriate, family-oriented intervention.  Students may be required to attend 
SLC and school wide academic support classes, carry daily or weekly grade check slips, 
and sign learning contracts. All teachers have been trained in SDAIE instructional 
practices and in differentiated teaching strategies.  Teachers regularly employ techniques 
which are culturally relevant and linguistically responsive in lessons which are designed 
to enhance the ability of English language learners and special needs students to succeed 
in the classroom. These strategies include reciprocal teaching, visual organizers, peer 
teaming, kinesthetic activities, and coordinated referral to the Learning Center.  The SLC 
staff works with the Bridge Coordinator, case managers, and other special education staff 
in providing appropriate classroom instruction.  GATE and high achieving students are 
provided opportunities to take Advanced Placement and honors courses, along with 
enrichment opportunities which have been organized by the school’s GATE Coordinator.   
All students will be afforded opportunities for job shadowing, mentoring, work 
experience, apprenticeships, and internships with our community partners. 
 
The Perkins program has established an industry-based Advisory Committee that 
provides regular and relevant advice and support on the following: current and changing 
labor markets, current industry standards and practices, emerging technical skills and 
technology, instructional content and student outcomes, and job placement.  The 
Advisory Committee will be expanded to include the Business Pathway. 
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The use of technology is fully integrated into both core and BTE pathway courses.  The 
use of technology is planned specifically to help students achieve the academic standards 
and the Expected Communitywide Learning Results. For example, technology is an 
important tool for resource management, workplace problem solving, information 
processing and communication, system monitoring, and acquisition of core skills (i.e. 
math calculators and writing labs). Students must be able to select appropriate technology 
in order to complete projects, utilize technology competently, and maintain or 
troubleshoot problems. 
 
Although each content area teacher tailors instruction and assessment to meet the 
demands of respective subject matter and state standards, the same general approach is 
employed in all classes.  High expectations, backwards design, rigorous benchmark 
assessments with rubrics and models, and scaffolded, relevant instruction are the guiding 
principles underlying all instruction.  Students are provided with timely and relevant 
feedback after each assessment in an effort to build their ability to self-assess their own 
work.  Assessments also enable instructors to improve instruction, increase differentiation 
through adaptive instructional strategies, and to plan appropriate interventions.  Multiple 
assessments, when properly calibrated, facilitate meaningful collaboration among 
teachers over in-common assignments and shared students (Reeves, 1999, 2000; 
Schmoker, 1999, 2003, 2004, 2006). Discussion of student work will take place during 
in-common conference periods and professional development time on Tuesdays.  
Discussion of student work will first involve the use of protocols and, then, focus on the 
improvement which is exhibited by shared students (Nerve, 1995; McDonald, et al, 
2003).   Students will be involved in self-assessment activities during culminating 
activities for major projects and in preparing for student-led conferences (as stated in the 
federal grant). Assessment and program evaluation is at the heart of our data-driven, 
continuous improvement cycle. Assessment also facilitates realistic goal setting by both 
our students and our SLC staff.  Comprehensive assessments of our instructional 
programs will be conducted quarterly by teams of teachers and stakeholders. 
 
3. Equity and Access 
 
As with all the SLCs at Sylmar High School, students who enroll in our SLC make the 
personal choice as to which SLC best fits them.  After receiving about the SLC offerings 
at Sylmar High School information (Specifically: SLCs visiting Health and Life Skills 
classes, 9th Graders attending an SLC fair, freshmen conferring with teachers or 
counselors), students submit their personal choice to join our (or another) SLC for the 
remainder of their high school career.  Students are allowed one additional opportunity to 
change SLCs following their initial selection, as outlined in our School Impact Report. 
 
The BTE Small Learning Community follows recruitment procedures in accordance with 
the School Impact Report.  Students will be given the option of choosing an SLC during 
their ninth grade year.  Every effort is made to ensure that the choice to join our learning 
community will be based primarily upon student interest and values.  Our admissions 
policy is both open and inclusive; students are neither excluded nor selectively included 
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based on criteria other than their personal preference. Our SLC student population is 
heterogeneous and will remain reflective of the student population as a whole. A study of 
our SLC student population date reveals that there are little significant variations among 
SLCs related to student gender, grade point averages, credits earned, or race/national 
origin. 
 
Our BTE Small Learning Community staff is dedicated to closing the achievement gap 
which exists between many unsuccessful poor, and minority students who form a “culture 
of fatalism” and their more successful, privileged peers who form a “culture of 
accomplishment” (Hart, 1992).  All teachers have been trained in SDAIE instructional 
practices and in differentiated teaching strategies.  Teachers will continue to employ 
techniques designed to enhance the ability of English language learners and special needs 
students to succeed in the classroom.  These strategies include reciprocal teaching, visual 
organizers, peer teaming, kinesthetic activities, and selective referral to the Learning 
Center.  The SLC staff works collaboratively with the Bridge Coordinator, case 
managers, and other special education staff in providing adaptive classroom instruction.  
The BTE Small Learning Community also supports the school wide plans for 
intervention by working closely with the Required Learning Administrator.  Our own 
early BTE intervention plan supplements school wide efforts to identify students 
requiring extra support by providing extra support in the classroom (through coaching, 
small group work, re-scaffolding, and tutoring), and, then, endeavors to accelerate student 
progress.  Teachers and counselors will form SLC Student Success Teams during 
professional development time to prioritize students in need of assistance.  Priority will 
be given to those who have exhibited a history of academic and social problems.  Teams 
of teachers will, then, engage the parents and student in appropriate, family-oriented 
intervention.  Students may be required to attend SLC and school wide academic support 
classes, carry daily or weekly grade check slips, and sign learning contracts. GATE and 
high achieving students are provided opportunities to take Advanced Placement and 
honors courses, along with enrichment opportunities which have been organized by the 
school’s GATE Coordinator.  All students will be afforded opportunities for job 
shadowing, mentoring, work experience, apprenticeships, and internships with our 
community partners.  All students may also take complementary classes, when 
appropriate, at district occupational centers, ROP community locations, adult schools, 
and local community colleges. 
  
Developing and maintaining a culturally relevant and linguistically responsive 
instructional environment and curriculum is essential to the success of all students.   Our 
BTE Small Learning Community culture is patterned after those schools that have been 
successful in closing the achievement gap by producing significant gains in student 
achievement in high poverty areas.  Our staff is committed to establishing an SLC culture 
which is characterized by: high expectations, shared accountability, sense of family 
(respect, safety, personal regard, and caring), inclusiveness, collaboration, trust, continual 
improvement through experimentation, and supportive leadership (Texas Education 
Agency, 1997).  Our staff believes that culturally competent instructional action is 
essential to achieving genuine commitment to educational equity, justice, and excellence 
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for students of color.  The BTE instructional pedagogy is characterized by: construction 
of knowledge that takes into account multiple student perspectives and cultural frames of 
reference; integration of multicultural content into the curriculum; prejudice reduction; 
group learning strategies; a personal focus on the whole child; and participatory, hands-
on activities (Darling-Hammond, 2002). Teachers will model positive values and ethics 
such as enthusiasm, empathy, reason, dialogue in conflict situations, honesty, caring, 
respect and openness. They will continue to encourage learners to develop effective work 
habits, connect interpersonally with each student, set clear and high expectations for all 
learners, and plan for a variety of learning styles (Erickson, 1995, 2002; Rolon, 2003; 
Landsman, 2004; Short, 2005; Kopkowski, 2006).  Our students will learn the “cultural 
capital” (i.e., the informal, tacit knowledge, skills, behaviors, ethics and values) which is 
needed to negotiate the rules, demands, regulations, and protocols that lead to success in 
school and in the workplace.  Achievement will be assessed through multiple measures 
which will enable teachers to formulate effective lesson plans and culturally relevant 
instructional strategies.  Teachers will continue to engender increased learner confidence 
and build the “can do” attitude which empowers all students to reach their full potential 
(Wlodkowski, 1995; Gay, 2000).  An example of this multifaceted approach is founded in 
our SLC’s insistence that “school is a place of work.”  Students will be expected to 
conduct themselves in a manner which is consistent with actual working conditions, use 
appropriate language, exhibit a proper work ethic in the classroom and community, and 
utilize time management skills.  Many of these traits and habits will be graded by a rubric 
or incorporated in classroom/advisory activities which involve student self-reflection/role 
playing. 
 
Once all SLCs are institutionalized, our BTE Small Learning Community will establish a 
“community of place” by sharing contiguous classrooms.  The BTE Small Learning 
Community is endorsed and fully supported by the larger school community.  Our SLC’s 
vision drives all curricular and instructional activities as well as the related system 
processes, e.g. staff development, program development, and resource allocation.  Our 
SLC is committed to continuing a transparent budgeting process that is based upon the 
principles of fairness, equity, learner needs, the practical costs of developing and 
maintaining specialized CTE programs, and the leveraging of funds from community 
stakeholders for the benefit of all students.   
 
4. Personalization 
 
The BTE Small Learning Community welcomes each student as a valued member of our 
learning community.  We strive to create a sense of family through a shared career 
interest and by establishing meaningful, long-term relationships with both students and 
their families.  Our central belief rests upon the principle that learners will be driven to 
excel when they feel respected, trusted, and are empowered by both the educational 
environment and the curriculum.  When teachers and students are able to build such 
relationships, teachers become knowledgeable about students’ learning styles, interests, 
strengths, and needs; then, teachers are able to respond to these needs, capitalize upon 



Los Angeles Unified School District                                                                                                 Sylmar High School                                                                                                                   
Business and Technical Education SLC Design Proposal 

 
 
 

 24 

positive attributes, and motivate students on a personal level which, in turn, strengthens 
their ongoing relationship. 
 
Our primary methodologies and core beliefs are supported in research literature under 
models of adolescent development: asset development, resiliency, and youth 
development (The Search Institute, 2006; Henderson and Milstein, 2003; Pittman, 1991, 
2004). Our SLC will accomplish the following; 1) provide opportunities for meaningful 
participation i.e. peer mentoring, collaborative learning groups, participation in 
school/SLC decision making; 2) increase social bonding i.e. collaborative project based 
learning, clubs and organizations, homeroom/advisories, teacher-as-coach, SLC based 
counseling; 3) set clear, consistent and appropriate boundaries i.e. published SLC wide 
behavioral expectations, teacher-as-model, appropriate interventions by counselors or 
teacher advocates/advisors; 4) nurture and support students and their families i.e. student 
awards and recognitions, positive reinforcements, student-led conferences, parental 
support through career coaching; 5) set and communicate high expectations for both 
achievement and behavior i.e. course descriptions, rubrics, advisory program topics such 
as goal-setting exercises, Expected Communitywide Learning Results; 6) teach life skills 
and workplace competencies i.e. collaborative/cooperative learning interactions, advisory 
program topics such as conflict resolution and good decision making; 7) provide 
meaningful opportunities for students to exercise choice, make community contributions, 
and develop their personal voice i.e.  student planned service learning, opportunities for 
job shadowing, mentoring, work experience, apprenticeships, and internships with our 
community partners. 
 
Our BTE Small Learning Community will service approximately 600 to 650 students 
from grades 10-12. Although this total is a little large for an SLC, the BTE Small 
Learning Community will be broken into two distinct pathways.  The Business Pathway 
will be comprised of approximately 225 students; the technical arts pathways will serve 
425 SLC students along with students who have chosen to passport in from other SLCs.  
All BTE pathways share a common educational philosophy which is centered upon 
personalization strategies, contextual teaching, the CTE Standards, our Expected 
Communitywide Learning Results, and a shared vision developed through consensus.   
 
Our SLC is committed to establishing a personalized infrastructure and to create a 
favorable context for learning which will support high academic achievement while 
providing every student with a sense of engagement, belonging, connection, and 
empowerment.  Our SLC will develop and sustain a culture which is focused upon 
standards-based education by expecting teachers and staff to shape their personal 
relationships with students, their families, and their communities in ways that nurture 
motivation, effort, and investment in schoolwork. 
 
The Business and Technical Education Small Learning Community further increases 
personalization in the following ways: 
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• Beginning in the tenth grade, the BTE pathways ease the transition of ninth graders 
into the upper grades by building upon the freshman house emphasis upon the 
following: academic foundations, communications, problem solving and critical 
thinking, study skills, leadership and teamwork, employability and career 
development, technical/technology skills, and goal setting. 

 
• Classes in the specialized BTE Career Pathways are looped which enables instructors 

to establish and leverage their personal relationships with both students and families, 
employ effective adaptive pedagogy, and fine tune the vertical integrated program. 

 
• All core, semester length classes are “annualized,” or taught back-to-back by the 

same instructor.  The instructor is able to “know” the student over this stabilized, 
continuous period of time. Students in such cohorts typically establish supportive 
relationships with their peers who also share a “sense of family” with the instructor. 

 
• A full advisory period is scheduled to be initiated during the 2008-2009 school year. 

At present, a combination homeroom/advisory offers a limited opportunity to 
consolidate the Small Learning Community by providing daily time to conduct SLC 
business.  Each homeroom is looped for all three years which is designed to create a 
long term stable “family” for each homeroom member. 

 
• Through project-based learning and applied, contextual teaching the instructor 

maintains a teacher-as-coach role.  The student is provided an opportunity to 
collaborate with peers and build community through group performances. 

 
• As noted in previous sections, our Small Learning Community is dedicated to 

developing and maintaining a culturally relevant and linguistically responsive 
instructional environment so that all students can be successful. Students’ experiences 
and cultural backgrounds are regularly employed in daily lessons by instructors as a 
means of building upon prior knowledge.  Community service and allowing students 
important choices in designing their own projects, i.e. thematic meals in culinary arts, 
provide an opportunity for ethnic and cultural diversity to be recognized and 
celebrated. 

 
• Teachers have been trained in SDAIE instructional techniques and in differentiated 

teaching strategies.  Teachers will continue to employ techniques designed to enhance 
the ability of English language learners and special needs students to succeed in the 
classroom.  These strategies include reciprocal teaching, visual organizers, peer 
teaming, kinesthetic activities, and selective referral to the Learning Center.  The SLC 
staff works collaboratively with the Bridge Coordinator, case managers, and other 
special education staff in providing adaptive classroom instruction. 

 
• GATE and high achieving students are provided opportunities to take Advanced 

Placement and honors courses, both within our SLC and in other SLCS, along with 
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enrichment opportunities which have been organized by the school’s GATE 
Coordinator. 

 
• The BTE Small Learning Community supports the school wide plans for intervention 

by working closely with the Required Learning Administrator.  Our own BTE 
intervention plan supplements school wide efforts to identify students requiring extra 
held by providing such support in the classroom (through coaching, small group 
work, re-scaffolding, and tutoring) and then endeavors to accelerate student progress. 

 
• Our two assigned counselors, along with the Perkins Advisor, assist students in 

preparing and annually revising a written career/college plan. Students and their 
families are provided with face-to-face guidance services related to the student’s 
academic, career, and personal progress for all three years.  Students may also utilize 
the services of the school’s College Advisor, Career Advisor, and Work Experience 
Coordinator in order to complete their personal learning plans. 

 
• Parent outreach occurs during night meetings (i.e. PHBAO, open house), via SLC 

notices/letters, face-to-face counseling sessions, and follow-up phone calls home.  In 
addition, BTE families will participate in the Career Coaching program, a 
developmental program which will train parents to guide their students in making 
wise career decisions and post-secondary choices. This BTE family program will 
promote the best “authoritative parenting” practices. 

 
5.  Accountability and Distributed Leadership 
 
Our own focused SLC vision supports the school wide vision which is shared by the 
entire school community.  Our SLC vision was developed through a collaborative process 
which engaged all stakeholders in the task of reviewing the school wide vision through 
the lens of the CTE focus.  Input was gathered from teachers, staff, students, parents, and 
members of the community in the collaborative process of refining our vision.  
Consensus has also been reached by the community concerning what BTE students 
should know and be able to perform upon exit from high school.  These Expected 
Communitywide Learning Results further clarify and define both our purpose and 
mission.  These expected learner outcomes are aligned with Sylmar High’s ESLRs and 
the CDE California Career Technical Education Model Curriculum Standards (2006).  
Our vision is also supported by the School Site Council and, after district approval, by the 
Board of Education.  By virtue of its collaborative development, our vision and ECLR’s 
reflect our joint commitment to fulfilling our mission, to take actions which are consistent 
with the values that underlie our vision, and to engage in the ongoing process of 
community building and team building. Our BTE Small Learning Community has, 
therefore, established a high level of internal accountability. 
 
Our BTE Small Learning Community has also established a high level of external 
accountability which is reflected in our commitment to gauge and monitor our progress 
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through a variety of criteria/data which includes the following: disaggregated 
standardized test scores, attendance rates, number and type of discipline referrals, 
graduation rates, SLC completion rates, authentic assessments based upon industry 
standards, preparation for the enrollment in post-secondary institutions, and successful 
school-to-work transition. Our vision and the progress of our plans will be reviewed and 
further modified during quarterly program evaluations conducted by the community-as-a-
whole, and by our teacher teams. We are further committed to the process of continuous 
improvement which is recommended by both the California Department of Education and 
the Western Association of Schools and Colleges. 
 
All members of the BTE Small Learning Community are keepers of our vision, and –as 
keepers- are responsible for making coherent decisions and reporting the progress of our 
actions to the general school, the district, and the wider community.  Our SLC has 
established a democratic system which arrives at decisions, whenever possible, through 
consensus; proportional voting by the community-as-a-whole will be used whenever 
consensus cannot be reached.  Representatives of parents and SLC homerooms will 
continue to play an integral role in the decision making process of our community. SLC 
homerooms will be surveyed regarding a variety of topics including academic needs, 
extracurricular activities, program evaluations, and overall perceptions of SLC progress. 
 
Leadership in our SLC is active, effective and collaborative. Our Small Learning 
Community’s vision drives all curricular and instructional activities as well as the related 
system processes, e.g. staff development, program development, and resource allocation.  
Our SLC is committed to continuing a transparent budgeting process that is based upon 
the principles of fairness, equity, learner needs, the practical costs of developing and 
maintaining specialized CTE programs, and the leveraging of funds from community 
stakeholders for the benefit of all students.   
 
Our Small Learning Community has been assigned both an SLC administrator and two 
counselors.  Administrative duties, as noted in the federal grant, will include the 
following: supervise staff, oversee scheduling and teacher assignments, coordinate 
facility use and school wide resource allocation, monitor SLC progress towards goals, 
oversee SLC interventions and discipline issues, market the SLC program and recruit 
students, and work with parents to promote positive behavior.  The BTE has been 
assigned two counselors. As noted in the federal grant, each counselor is responsible for 
the following: act as liaison to promote SLC student recruitment and placement, provide 
counseling services to individual students and groups, develop personalization strategies, 
monitor student development in achieving success in academic, career, personal/social 
areas, assist students in planning and goal setting, and involve families in supporting such 
student improvement efforts.  A special BTE Perkins Advisor will assist BTE counselors 
and staff in the following: assist students in pursuing pathways that meet their career 
interests and goals; monitor the Perkins program for effectiveness and compliance; 
recruit students, provide students with opportunities to participate in activities involving 
career exploration and work-based learning, build working relationships with local 
businesses and industries; develop and maintain an Advisory Committee.  
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In accordance with the LAUSD/UTLA contract, a Lead Teacher has been elected by BTE 
teachers for a term of one year.  Our teacher-leader’s duties include the following: 
oversee the development of the master SLC schedule, analyze data, maintain and expand 
community partnerships, lead professional development, promote parent involvement, 
recruit students, monitor the intervention plan, and represent the interests of the SLC on 
the school wide Curriculum Council.  The Lead Teacher will also sit with the SLC 
administrator on a formal Complaint/Dispute Resolution Panel, in accordance with the 
School Impact Report, when an informal process fails to resolve conflicts over such 
matters as resource allocation or facilities use that arise between SLCs. 
 
Our Small Learning Community will treat all other SLCs which share the school site in a 
fair and equitable manner.  The BTE Small Learning Community follows recruitment 
procedures and policies in accordance with the School Impact Report.  Students will be 
given the option of choosing an SLC beginning in their tenth grade year.  Every effort is 
made to ensure that the choice will be based primarily upon student interests and values; 
our SLC student population is heterogeneous and will remain reflective of the school 
population as a whole. A study of our SLC population date reveals that there are little 
significant variations among SLCs related to student gender, grade point averages credits 
earned, or race/national origin. 
 
In an effort to promote school wide safety and discipline, the SLC works with deans and 
administrators to support the school wide safety plan.  The BTE Small Learning 
Community also supports the school wide plans for intervention by working closely with 
the Required Learning Administrator.  Our own early BTE intervention plan supplements 
school wide efforts to identify students requiring extra support by providing additional 
support in the classroom, and, then, works to accelerate student progress.  In the areas of 
safety, discipline, and early intervention, our SLC will continue to work closely with the 
families of students in order to improve their academic, social and personal skills.  Our 
SLC will establish a “community of place” by sharing contiguous classrooms after taking 
into account the effects upon the school at large. 
 
The assigned administrator, faculty, and staff agree to be accountable for all of the 
following: 
 
• Abide by the provisions of the Title I School/Home Compact (Statement of Rights 

and Responsibilities) which is signed by the school, parents and student. 
• Provide rigorous, standards-based, research-based instruction, assessment, and 

teaching strategies including SDAIE, CRRE, and differentiated instruction. 
• Cultivate an environment where the vision and goals of the BTE Small Learning 

Community can be achieved. 
• Ensure that all students are enrolled in challenging courses that, over a four-year 

period, will meet the A-G requirements and prepare all students for on-time 
graduation. 
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• Prepare and administer, standardized, tests and local assessments including but not 
limited to, CST, CELDT, CAPA, CAHSEE, and Periodic and Quarterly Assessments. 

• Analyze student achievement data including authentic assessments to inform and 
adjust instruction. 

• Monitor individual student progress and provide appropriate intervention or 
enrichment. 

• Communicate clear expectations and model equitable behavior. 
• Design a curriculum that maximizes student strengths while incorporating resiliency 

strategies. 
• Communicate regularly with parents regarding student progress and social 

adjustment. Create a “sense of family.” 
• Maintain professional relationships with students, parents, staff, colleges, universities, 

business, and community partners. 
• Support parent and community involvement. 
• Participate in professional development opportunities, including collaborative study 

groups. 
• Follow-up on professional development training by incorporating these strategies into 

the curriculum. 
• Maintain the attributes of our small learning communities. 
• Implement Student Success Teams to aid in intervention decisions and actions. 
• Arrange field trips, job shadowing, work experience, internships for students, and 

service learning projects. 
• Treat all members of the school community with respect and fairness 
Parents and students agree to be accountable for the following: 
 
• Abide by the provisions of the Title I School/Home Compact (Statement of Rights 

and Responsibilities) which is signed by the school, parents and student. 
• Cultivate an environment where the vision and goals of the BTE Small Learning 

Community can be achieved. 
• Adhere to the rules, guidelines, and regulations established by the district, school in 

general and the SLC. 
• Maintain high expectations of academic achievement for all students. 
• Take responsibility for attending class regularly and completing all assignments on 

time. 
• Participate in required training and school conferences. 
• Promptly inform SLC faculty and staff when educational or personal assistance is 

needed. 
• Treat all members of the school community with respect and fairness. 
 
At this time, our SLC is requesting dedicated office space, clerical assistance, and 
adequate funding for additional professional development, release time, for participants. 
(See Professional Development Plan).  
 
 
6. Collaboration/Parent and Community Engagement 
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The BTE Small Learning Community is committed to developing a comprehensive 
system for communicating with parents and community members, and involving these 
stakeholders in volunteering, planning, problem solving, and active decision making.  We 
view these community members as critical allies and valuable partners in the education of 
our students who support learning in the classroom and provide opportunities for students 
to apply learning both at home and in the outside community (CDE, 2006). The SLC staff 
will strive to integrate and implement the six National PTA National Standards for 
Parent/Family Involvement Programs: 1) regular, two-way meaningful communication 
between home and school; 2) parenting skills promoted and supported; 3) increase parent 
role in student learning; 4) welcoming parent volunteers; 5) decision making; 6) 
collaborating and connecting with community resources (National PTA, 2006).  
 
Our commitment to establish and maintain this partnership for learning is based upon the 
understanding that families teach their children important attitudes, beliefs, customs, 
behaviors, and skills.  Families need information concerning adolescent development, 
school programs, and student progress in order to create a positive learning environment 
at home.  Communication must be two-way and at regular intervals so that the school 
staff can understand the students’ family life, needs, interests, and talents.  Teachers will, 
then, be able to better guide parents in monitoring, assisting, and interacting with their 
own child in learning activities that are coordinated with classwork or that contribute to 
success in school (Epstein and Connors, 1992).  Parents must be fully informed of student 
options in order to assist the student in decision making and adjusting to change.  This 
partnership for learning is especially important as the student transitions from the ninth 
grade house to the SLC and from the high school to a number of post-secondary options.  
Parents will continue to receive communication in both English and Spanish via personal 
phone calls, bulletins, monthly newsletters, special notices, monthly calendars, Sprintel 
phone notices, and at meetings/conferences.  
 
Our model of school, family, and community partnerships places the student at the center.  
Research indicates that school-parent partnership activities which are part of a 
comprehensive system can successfully engage, guide, energize and motivate students to 
learn because of overlapping spheres of influence and mutual, positive reinforcement.  
Students excel when they feel cared for and are consistently encouraged in their efforts.  
A family-like school recognizes each student’s individuality and makes each child feel 
special and included. Families reinforce the importance of school, homework, and 
activities that build student skills and success.  Communities support families and, in 
turn, create opportunities, events, and programs that reinforce, recognize, and reward 
students for good progress, creativity, contributions, and excellence.  Just about all 
students, even at the high school level, want their families to be more knowledgeable 
partners about their own school and personal progress (Epstein, Sanders, Simon, 2002). 
Our Small Learning Community realizes that such family-like SLCs which are built upon 
strong parent-community partnerships are designed to be successful.   
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The Business and Technical Education Small Learning Community will systematically 
increase parent collaboration and community engagement in the following ways: 
 
• A special CTE Perkins Advisor assists students in pursing pathways which meet their 

career interests and goals.  The advisor will continue to build working relationships 
with local business and industries in an effort to develop job shadowing, mentoring, 
work experience, apprenticeships and internships for our students.  An industry-based 
Advisory Committee provides regular and relevant advice and support in an effort to 
keep pathway instruction and curricula current.  The Perkins program and the 
Advisory Committee will be expanded to include the Business Pathway. 

 
• All pathway instructors will continue to expand and strengthen their partnerships with 

the business community.  A list of such long-term partners includes the following: 
Los Angeles Mission College (business and culinary arts articulation agreements); 
San Fernando Valley Independent insurance Agents (mentoring, internships, and 
INVEST program); post-secondary institutions (guest speakers and guidance) such as 
CSU, Northridge, UTI, College of the Canyons, Valley Occidental, L.A. Pierce 
College; North Valley Occupational Center (industry certification classes); industry 
certification programs such as C-CAP and NATEF/AYES; clubs and organizations 
such as FFA; local industry and business (job shadowing, internships, etc.) such as 
San Fernando Nurseryman’s Association; trade advisors and substantial program 
supporters such as Hamer Toyota, Superior Nissan, and Galpin Jaguar.  Many of 
these partnerships have positively affected the curricular programs that will lead to 
industry certification for our students. 

 
• BTE families will participate in a developmental program which will train parents in 

guiding their students in making wise career decisions.  This Career Coaching 
program will begin with raising awareness and progress through the stages of 
exploration, orientation and, then, career preparation in the career clusters associated 
with BTE industries. Parents will play such important roles as: Clarifiers, Community 
Connectors, Challengers, and Motivators (Montress, Kane, and Ginn, 1997).  Career 
coaching provides the student with a framework with which to organize his or her 
thinking about career options, training and preparation (see Section I for details).This 
BTE family program will promote the best “authoritative parenting” practices. 

 
• Large parent group meetings are held in Spartan Hall; the Parent Center can be 

utilized to hold small group meetings of 25 people or less.  Translation services are 
available. Classrooms and Spartan Theater can be used after school as additional 
meeting sites.  Translation services are available upon request for all meetings. 
Meetings will be held to offer parents professional development; for example, career 
coaching, regular updates concerning student progress (such as PHBAO nights), and 
in daytime/evening trainings concerning the operations and services of the 
SLC/school (such as the Parent Institute Program). 
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• Our two assigned counselors, along with the Perkins Advisor, assist students in 
preparing and annually revising a written career/college plan.  Students and their 
families are provided face-to-face guidance services, beginning with the student’s 
choice of SLC, and, thereafter, counseling related to the student’s academic, career, 
and personal progress for all three years.  Parent conferences are held on a regular 
basis to support parent involvement.  Translation services are routinely utilized for 
both written and verbal communication with our Spanish speaking parents.  Students 
may also utilize the services of the College Advisor, Career Advisor, and Work 
Experience Coordinator in order to make additional community connections.  

 
• Parent outreach occurs during night meetings (i.e. PHBAO, back-to-school, open 

house), via SLC notices/letters home, face-to-face counseling sessions, and follow-up 
phone calls home.  The monthly school newsletter will continue to keep parents and 
community partners informed of SLC events and progress 

 
• Parents also have the opportunity to assist/volunteer as tutors, mentors, guest 

speakers, consultants, and chaperons for field trips and extra curricular trips. Our SLC 
has an “open door” policy, subject to district regulations, for all parent and 
community prospective volunteers. They may share in the decision making process 
within the SLC; they may sit as decision makers on the various elected school wide 
councils.  Additionally, meetings, orientations, surveys and needs assessments will be 
conducted throughout the year to provide opportunities for collaboration and input on 
issues such as curriculum, goals, and the BTE vision. Parent services are coordinated 
school wide through the parent center by the Title 1 Coordinator. 

   
• Both the school and the Small Learning Community will continue to connect families 

in need with appropriate public and private health and social services. 
 
7. Professional Development 
 
Our BTE instructional program guides students to discover meaningful relationships 
between concepts and practical applications in the context of the real world.  These 
abstract ideas are then internalized by the learner through the process of discovering, 
reinforcing, and relating.  Teachers must be empowered to translate knowledge of 
contextual learning strategies into classroom practice.  They must understand the 
relationships between academic curricula and occupational practices; they must also be 
able to relate real-life applications to students through a variety of classroom and field 
experiences (CORD, 1999; Harwell and Blank, 2001; Harwell, 2003). The California 
CTE Standards present a framework which facilitates this professional development 
process.  Both core and pathway teachers will move up the integration continuum by 
utilizing a multidisciplinary approach which first focuses on the same theme or shared 
issues and then progresses to form deeper, interdisciplinary connections (NCRVE, 1995; 
Drake, 1998, 2005).  Our comprehensive professional development program must, 
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therefore, be designed by teams of teachers from across the disciplines and be driven by 
the study of student learning results. 
 
Beginning in the 2006-2007 academic year, BTE teachers have met weekly for 
professional development during Collaboration Tuesdays.  Some teachers have also met 
during lunch, after school, and common planning time.  School wide topics for staff 
development recently included culturally relevant and linguistically responsive education 
(CRRE), the integration of both school wide and SLC intervention plans, preparing for 
the accreditation self-study, and an examination of department/SLC curricular programs. 
The Bulletin 1600 conversion guide along with District SLC attribute rubrics are 
designed to mirror the Focus On Learning: Joint WASC/CDE Process Guide. Both 
require collaboration, development of a vision, data analysis, goal setting, gap analysis 
and action planning.  Next year, much of our professional development will involve the 
establishment of a continuous improvement program which is focused on the analysis of 
student learning results.  The BTE Small Learning Community has closely aligned both 
our community vision with the school’s vision and our Expected Communitywide 
Learning Results with Sylmar High’s ESLRs.  The new CTE Standards are closely 
coordinated with the fundamental content and skills which are found in the California 
standards for core courses in English/language arts, math, history/social science, science, 
and art.  Therefore, all school wide professional development which focuses on content 
standards, the analysis of student assessments, and instructional strategies are integrated 
by our SLC proposal which is designed to support district/school wide goals through the 
implementation of the CTE standards. 
 
Our comprehensive BTE professional development program will include a variety of 
opportunities for training of the following topics: 
 
• SCANS Competencies 
• CTE Standards Implementation (National Center for Research in Vocational Ed.) 
• Identifying and Addressing Multiple Learning Styles 
• Contextual Teaching and Learning 
• Cooperative/Collaborative Learning 
• Integrating Technology into Classroom Curricula 
• Contextual Academics 
• Academic and Occupational Curriculum Integration 
• Personalization Strategies (Differentiated Instruction; SDAIE; CRRE) 
• Problem-Based Learning 
• Authentic Assessment (Portfolio Design and Evaluation) 
• Guidance and Counseling (Career Coaching; National Career Development 

Guidelines) 
 
Teachers will have an opportunity to participate in workshops that meet their immediate 
professional  needs and levels of experience related to each topic.  Interdisciplinary teams 
of teachers and staff who share students in common will collaborate, pool their 
knowledge of individual students, communicate consistent messages, and create coherent 
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instructional programs.  These teams will actively participate in an ongoing examination 
of practice which involves the following: 1) taking stock of existing practice; 2) 
identifying gaps between existing and desired practice; 3) generating and studying 
strategies to adopt; 4) developing consensus for adopting a set of strategies; 5) devising 
an implementation plan; 6) developing a plan to monitor implementation; and, 7) 
implementing the plan.  The interaction of multiple kinds of data (outcome, demographic, 
perceptions, and process data), both snapshot and over time, is an essential part of our 
SLCs continuous improvement process (Oxley, 2005; CDE, 2006). Staff development 
will be professional transformative when new strategies are applied, tested, adapted and 
adopted within the context of our daily classroom instruction. 

 


