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PROPOSAL FOR JAMES MONROE HIGH SCHOOL SMALL LEARNING COMMUNITY 

 

 

Evidence of SLC Attributes 

 

James Monroe High School’s community of staff, students, and parents are committed to providing all 

learners with a fundamentally sound, standards-based, and rigorous education.  Additionally, the school 

community believes in providing students with learning experiences which will enable each of them to be 

highly productive, active, and effective participants in a technological, multilingual, and multicultural “flat” 

world. All students must be adequately prepared for the challenges of higher education and high –

performing jobs.  

 

The shared norms, values, and beliefs in the school community have contributed to a consistent, positive 

growth along with accelerated progress student achievement since the implementation of the Public Schools 

Accountability Act (PSAA) and the No Child Left Behind (NCLB) legislation. A belief in continuous 

improvement is sustained by the strong underpinnings of honest, open communication, tangible support, 

meaningful professional development, and teamwork. A survey of the faculty revealed that the clarity of 

goals is the strongest norm/value (unifying vision/identity). 

 

The leadership team has been carefully monitoring the national focus on high schools.  The call for SLCs 

across the country rose from multiple studies that showed the following: 

 

1.  High school students are frequently disconnected from the adults on campus.                 

 2.  High school students are frequently disconnected from their peers. 

 3.  High school students are frequently disconnected from the curriculum resulting in low motivation  

      and diminished effort. 

 

The Monroe Solution   

 

Our school community realized that because of Monroe High School’s large enrollment, these issues also 

exist here to greater or lesser degrees. We further believed that these issues could be addressed if the larger 

Monroe High School community could be broken into smaller blocks of students who moved together 

throughout their high school years. In addition, if the curriculum could be connected to a post-secondary 

theme, there would be additional buy in to the curriculum, and even changes to the curriculum, making it 

more relevant to their needs in the 21
st
 century. 

 

A willingness to innovate is a hallmark of the school. The benefits of converting to the Small Learning 

Community (SLC) model were apparent early on.  The school was one of the first in the district to use this 

model as a focus of our school-wide reform.  After the school’s leadership team investigated the limited 

number of SLC models in the greater Los Angeles area, it became obvious that Monroe High School would 

have to be a trend setter as existing models did not match our complicated operational requirements of a 
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multi-track, year-round school serving a large English language learner and special education populations. 

The school is in Year 4 of Small Learning Community (SLC) implementation.  SLCs are on all three tracks 

(equity and access) and the recent adoption of an academic/thematic focus will accentuate the delivery of a 

fundamentally sound and rigorous education (rigorous, standards-based curriculum, instruction, and 

assessment).  We have recently revised the SLC structure to reflect the substantially reduced enrollment 

resulting from the opening of a two new local high schools scheduled for mid-2006. The new structure will 

also permit more common planning time for core subject teachers. Teachers will not work in isolation. 

Lesson study, the development of common units and culminating assignments, and the reinforcement of 

each other’s curriculum will now be possible. The newly adopted A-G requirement will be threaded through 

all SLCs.  In addition, each SLC will have a Career and Technical Education focus.  With the reduction in 

school-wide enrollment and lower class sizes, coupled with professional development centered on the 

school’s identified instructional needs, and instruction exceeding the standards level,  students will attain 

success in higher level courses. Many advisory period teachers have been trained to use the Franklin Covey 

model of  the “7 Habits of Highly Effective Teens.” The Covey model enhances adult-to-student and peer-

to-peer relationships (personalization). The advisory period teacher becomes a “coach” and through 

“looping,” retains the same students for all four years of high school. 

 

The school’s SLC model supports the school’s large special education population.  A learning center was 

opened during the 2004-2005 school year and provides instructional support to Special Education students 

in all SLCs.  

 

Data analysis revealed that the application of writing skills to produce a coherent essay was a significant 

challenge to English learners. The school purchased additional VANTAGE carts for the English learners, 

PRP students, and over 40 teachers have been trained in their use. Every SLC has access privileges to the 

VANTAGE program.   

 

The school community’s continuous focus on increasing academic achievement drives the school leadership 

to seek effective, research based instructional strategies, shared with the faculty through high-quality 

professional development which will provide access to success for all learners. During the 2004-2005 

school year, the school was awarded several multi-year grants to continue the accelerated growth in student 

achievement as evidenced by a 121 point 6-year growth in the Academic Performance Index (API).  The 

Comprehensive School Reform (CSR) grant has allowed the school to receive technical assistance from 

Data Works, an educational research firm that is assisting us in calibrating our instruction and curriculum to 

grade level state standards. The scope of the technical assistance ranges from evaluation of student 

outcomes in the classroom to recommendations for modification of instructional delivery.  The core 

academic areas of math, English, social sciences, and science concentrate on calibrating the curriculum to 

ensure it is at grade level (aligned to the standards). Our continuing focus in professional development has 

teachers meeting in various configurations (SLC, departments, core teams, co-teachers, etc.) to examine 

student work and instruction to improve student output.  Lead teachers regularly contribute to the 

professional development activities at the school in both the planning and delivery.  

 

Through the Community Learning Centers (CLC) grant the school has contracted with the Youth Policy 

Institute (YPI) to provide after school instructional support (intervention) in key academic areas. The after 

school tutoring is targeted to specific student deficits and relies upon good communication between the YPI 

staff, students and the classroom teacher (collaboration with students, staff, and parent/community 

members). We are continuing to monitor student participation in tutoring in order to align the program with 



 5

students’ needs and will make adjustment as determined through data analysis.  The GEARUP grant 

accentuates linkages with the school’s largest feeder middle school, Sepulveda. This significant grant will 

empower students to begin their post-secondary planning for college in grade 6.  SLCs have sponsored 

numerous activities to increase parent and community involvement. On very successful activity has been 

student-led conferencing at Back-to-School and Open House Nights.  

 

During the 2005-2006 school year, the SLCs continued to evolve.  Lead teachers for each SLC (distributed 

leadership) coordinated SLC home group meetings relating to the Western Association of Schools and 

Colleges’ Focus on Learning (WASC) self-study process. A new web-based tool, Accreditation-Plus, will 

allow leaders of WASC  and SLC home groups to set up communications forums and post announcements 

and notices on the school’s WASC web site. A document library has been established which contains a 

comprehensive selection of student achievement data.  The library will be frequently updated with 

information from the Decision Support System (DSS). Additional data such as student attendance and 

student discipline will be provided to each SLC lead teacher. SLCs will use this data to identify areas for 

improvement and areas where positive changes have been made WASC focus and home groups will use it 

to validate achievement growth and identify areas for improvement (on going accountability). 

 

Alignment With Other Governing Documents 

 

• WASC 

 

James Monroe High School received a six year term of accreditation  in 2001 with a three year review in 

2004. The three year review affirmed the six year term granted in 2001. The 2004 WASC visit validated 

progress in the seven critical areas for follow-up. In addition, the visiting committee recommended that the 

school sustain the focus on standards-based instruction in all areas of instruction and that particular 

emphasis be placed on improving mathematics scores.  In addition, the committee recommended continued 

district support of literacy coaching and technology implementation. The committee asked the school to 

address three significant areas in the 2006-2007 self-study process:  1) the completion of all action plans and 

critical areas of follow-up; 2) whether student achievement increased as a result of the action plans and 

critical areas of follow-up; and 3) how the students are achieving the six ESLRs and mastery of content area 

standards. 

 

• Single Plan 

 

The Single Plan for Student Achievement (SPSA) was submitted to the school district in 2003.  The SPSA 

identified numerous areas for growth based on analysis of student achievement data.  At the time, the data 

showed a gap in student achievement with English Learners and special education students. A lengthy 

action plan continues to guide us as we work toward reducing the achievement gap (e.g., enhanced 

professional development, targeted interventions, etc.). 

 

The SPSA will be updated during the mid-year of 2006-2007. 

 

Continued SLC implementation will assist the school in meeting the WASC quality criteria, particularly 

professional development and instructional collaboration focusing on areas of improvement, curricular 

improvement through the academic/thematic focus of the SLCs, and increased parent involvement through 

SLC activities such as student-led conferences.  SPSA goals and objectives will also be attained. 
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Alignment With District Initiatives 

 

In 2003, the school was awarded a CSR grant.  The core mission of the grant is to improve student outcomes 

through improved delivery of instruction, increased academic rigor, and effective use of technology. The 

CSR mission is advanced by the SLC model through cored classes and small teams of teachers regularly 

meeting to discuss student work on banked time Tuesdays and other less formal times throughout the 

month. 

 

Newly launched initiatives focused on improved student outcomes on the California High School Exit Exam 

(CAHSEE) are advanced through the personalization of learning inherent in the SLC model and the 

implementation of more rigorous instruction.   With smaller, more cohesive clusters of students, more 

rigorous grade-level standards based instruction,  and an advisory period available for one-on-one 

counseling sessions for students, goals and plans to be successful on the CAHSEE can be established and 

implemented. The actively engaged advisory period teacher can monitor progress in an array of intervention 

programs. 

 

District initiatives relating to reading improvement (READ 180) and writing improvement (VANTAGE) 

will be in place in all SLCs.  ESL courses using the High Point curriculum will be in all SLCs on Tracks A 

and B. A Least Restrictive Environment (LRE) setting will be in place across all RSP, PRP, and SDP 

students across all SLCs.  

 

Identification of Design Team Stakeholders 

 

The SLC design team has evolved over the past several years as staff and enrollment changes have occurred. 

The present design team represents a wide range of stakeholders: Lynda Schwarz, Principal; Arthur 

Ichinose, Assistant Principal, Secondary Counseling Services (SCS); Mark Simmons, Assistant Principal; 

Veronica Zofchak, SLC Coordinator; Gregg Solkovits, United Teachers Los Angeles (UTLA) Chapter 

Chair; Nikki Siercks, CSR Coordinator; Jim Harris and Ximena Miller, Literacy Coaches;  student body 

representatives; Zoila Galindo, Parent/Community Representative; Celeste Robinson, Classified 

Representative; Javier Paz, School Site Council (SSC) Representative; Maria Perez-Tapia, Title I 

Coordinator; Noemi Olmedo, English Learner (EL) Coordinator; Karen Turner, Special Education 

Coordinator, and Dennis Clancy, Career and Technical Education Advisor. 

 

Data analysis and technical support was provided by Thane Opfell, Assistant Principal. 

 

Description of the Governance Structure 

 

James Monroe High School simultaneously operates with two governance structures.  Non-categorical 

budgets are under the auspices of the Local School Leadership Council (LSLC).  Categorical budgets are in 

the purview of the SSC. The councils operate under appropriate policy guidelines from all levels of 

government (federal, state, and local). SLCs have operated successfully under this structure. 
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Both the SSC and the LSLC  have sub-committees or advisory committees which regularly report back to 

the councils.  

 

School Site Council (SSC) Local School Leadership Council (LSLC) 

English Learners Advisory Council (ELAC) Sub-committee on Discipline 

Compensatory Education Advisory Council (CEAC) Sub-committee on Equipment 

 Sub-committee on Budget 

Table 1:  Composition of councils 

 

A council of coordinators and coaches meets weekly to discuss school-wide curricular issues, operations, 

and safety issues with the administrative staff.  . The budget allocation process is currently under review to 

assure an equitable distribution of resources across all SLCs. Presently, allocations are done on a department 

basis only.  

 

Highlights of New Governance Structure 

 

• Respective policy decisions will remain a school-wide responsibility of both councils  

• An administrator will be assigned oversight duties for  each SLC which will include: 

1) monitoring of student outcomes using the DSS tool and other protocols 

2) monitoring of sufficiency of instructional materiel using Los Angeles County Office of 

Education (LACOE) Williams Consent Decree forms 

3) resolving disputes within an SLC through a Dispute Resolution Tribunal 

4) providing information from weekly administrative meetings to SLC faculty meetings 

 

Each of the school’s 6 SLCs and the 9
th

 grade academies  has a lead teacher who is responsible for a range 

of tasks which may include: 1) facilitating meetings with members of the SLC; 2) conveying requests for 

instructional materiel and facilities modifications to the SLC’s supervising administrator; 3) working with 

the faculty and staff members of the SLC to sustain community identity; 4) ascertain unique professional 

development needs of the SLC, or common professional development needs across all SLCs; 5) working 

with the supervising administrator to ensure all stakeholders remain informed about operations and plans for 

the SLC.   SLC representatives will serve on the School Site Council. 

 

Departments will continue to operate across SLCs.  Department chairs will coordinate the purchase of 

instructional materiel and textbooks.  The departments will also meet to discuss the findings of quarterly 

assessments across the SLCs and to share most effective practices resulting from analysis of the 

assessments. 

 

Adoption of Educational Research Best Practices 

 

The Monroe High School leadership team has extensively searched the literature seeking model for high 

achievement among student bodies resembling Monroe’s with the intention of learning from these 

successful schools and adapting their best practices.  A seminal work guiding our efforts is the 

the Gates Foundation’s (along with West Ed) recently published  report “Gaining Traction, Gaining Ground: 

How Some High Schools Accelerate Learning for Struggling Students.” (November 2005)   
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The schools in the study, like Monroe, were urban schools with large minority, English language learners, 

and socio-economically disadvantaged student populations.  The students in these high schools are 

achieving at higher rates than the state averages. In these “high impact” high schools researchers found five 

“spheres” which positively influenced school practices. 

 

1. School Culture:  The focus is on preparing students for life beyond high school as opposed to 

just preparing them for the next test or for graduation.  The school community consistently holds 

high expectations for all students through embracing rigorous, standards-based, grade level, 

research based practices. 

 

2. Academic Core:  Barriers to high-level courses are eliminated allowing all students access to 

preparation for post-secondary education.  A multitude of measures are continually analyzed to 

inform future instructional and curricula choices and the best ways to help students to be 

successful. 

 

3. Support:  Additional supports, often mandatory, are provided in ways that allow students to 

continue college preparatory courses.  Students are monitored through active counseling. 

 

4. Teachers:  Teaching assignments are determined first by student and school needs.  Support for 

new teachers is focused on instruction and curriculum.  Class sizes are adjusted according to 

student need.  Principals exert more control over hiring. 

 

5. Time and Other Resources:  “High-impact” schools are deliberate about the use of instructional 

time.  Students entering ninth grade who are behind spend more time in courses with substantial 

reading and all students spend more time in college preparatory courses. 

 

Monroe High School is in the development stage on these five spheres.  The goal is to fully implement 

positive practices in all five “spheres.” 

 

Monroe High School is intensely focused on high-level learning for all students.  We are committed to use 

the latest and most complete research-based practices to guide our continued progress.  To this end we have 

taken the five spheres which were identified in the Gates-Ed Trust study, and analyzed our current level of 

implementation.  We are directing our continued efforts based on this analysis. The current assessment is: 

 

1. Culture:   Teachers completed a survey which measured on a scale of one to four the school’s      

organizational culture in 16 areas. The results of the complete survey are in the appendix.  The 

faculty is not consistently using the content area grade level standards to design instruction and 

assessment, but we are progressing in this area. We are likewise inconsistent in the examination of 

student work to inform instruction and intervention for students.  Our current professional 

development through Data Works, and our future professional development following the 

Professional Learning Communities models, are focusing on improvement in these areas. 

 

2. Academic Core The school community has high expectations about student performance and 

attempts to remove all barriers to high-level courses including the number of course offerings and 

the quality of the teachers and their ability to differentiate instruction.  In the past high failure rates 



 9

have precluded access to higher-level courses. We are examining ways to support students through 

frontloading and intervention.  Additionally, there is preliminary evidence that in some classes the 

“intended curriculum” and the “actual curriculum” are not aligned. 

 

3. Support: Over the past several years, additional programs have been added which have extended 

the school’s support network and included the local feeder middle school. However, the low 

promotion rate (grade 9-10) of 57% demands that more needs to be done, especially for the 

school’s very large ELL, high mobility, and special education students.  We currently offer after 

school tutoring, Saturday school, and double-blocked classes in reading.  We are examining 

additional ways to provide support for struggling students. 

 

4. Teachers: There has been a sizeable change in staff at the school with the science department most 

heavily impacted.  Support for new teachers is formal, through BTSA, and through a variety of 

mentoring site-based programs.  Our cadre of National Board Certified Teachers, the largest of any 

single high school in the district, provides mentoring support for many of our new and struggling 

teachers.  Professional growth opportunities are also available during banked time, on buy back 

days, and on release time. Teachers learn from other faculty, from our external consultant and other 

vendors, and through attendance at conferences.  Teaching assignments are currently based upon 

seniority, and class sizes are governed by contract.  We are examining ways to assign teachers to 

better meet the needs of the students. 

 

6. Time and Other Resources:  Financial resources to improve instruction are fairly extensive. The 

Comprehensive School Reform grant is focused on improving the delivery of instruction, 

strengthening the curriculum through alignment to subject standards, and changing practices to 

bring improved student outcomes. The CLC grant provides after school tutoring for students in 

the core subjects of mathematics and English. The GEARUP grant extends college support and 

preparation to the 6th and 7th grade levels at the local feeder middle school. It also prepares 

students for the transition to an enhanced secondary curriculum.  Our teachers as resources for 

students are continually in flux due to the teacher turnover rate that is impacted by the high cost 

of living locally, and by great fluctuations in student enrollment.  We are working at providing 

more even access to quality teachers for every student. 

 

Another resource is The Education Trust and ACT, Inc.’s recently published “On Course for Success:  A 

Close Look at Selected High School Courses That Prepare All Students for College and Work.”  Ten schools 

with high minority and low income student populations that succeed in preparing students to be college 

ready were studied. The researchers found the following components in all ten schools: 1)  high-level college 

oriented content; 2) well qualified teachers; 3) flexible pedagogical styles; and 4) tutorial support.   

 

Research Based School Improvement 

 

Monroe High School is serious about providing high quality educational opportunities for all students.  The 

school community actively seeks information and methods to enhance our students’ academic experiences.  
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We have studied the following models and have incorporated some of each into our school improvement 

model:  

 

1. Stanford University—School Redesign Network. Linda Darling-Hammond has developed 10 

Features of Good Small Schools—What Matters and What Works.  We used this model as a design 

tool for building our SLC structure. The 10 features are personalization; continuous relationships; 

high standards and performance-based assessments; authentic curriculum; adaptive pedagogy; 

multicultural and anti-racist teaching; knowledgeable and skilled teachers; collaborative planning and 

professional development; family and community connections; and democratic decision making. 

Members of the SLC design and implementation team attended the Stanford Summer Institute in 

June 2005. 

 

2.       Northwest Regional Educational Laboratory (NREL)—Portland, OR. Publications were examined 

for information on rigorous, relevant curriculum and instruction with a focus on literacy. In addition, 

members of the SLC design team attended a best practices workshop in July 2005. 

 

3.        San Diego State University—City Heights Educational Collaborative This model was evaluated 

by members of the SLC design and implementation team at the NREL conference in July 2005. This is a 

model for infusing professional development into the SLC design and structure. 

 

4.        The Education Alliance at Brown University/Breaking Ranks Seven Cornerstone Strategies to 

Improve Student Performance includes the rationale for a comprehensive advisory program with a purpose, 

organizational structure, meaningful content, an assessment of effectiveness, and opportunities for teacher-

leaders to emerge. This model advocates block scheduling to accommodate teaching strategies consistent with 

the way students learn. SLC design and implementation team members attended a conference in Boston in 

August 2005. 

 

5.        Johns Hopkins University—Talent Development High School Model.  Literature on the structure 

and curriculum for a freshman academy was evaluated and will be used to plan and launch a freshman 

academy in 2006-2007. 

 

6.         US Dept of Education—An Overview of Smaller Learning Communities in High Schools General 

guidelines for small learning community conversion based on extensive research of the highest quality non-

commercial literature in the field.   

 

7.   The school’s administrative team underwent AB75 training during the 2005-2006 school year.  The 

team regularly discussed the observations in Richard DuFour’s book, Whatever It Takes: How Professional 

Learning Communities Respond When  Kids Don’t Learn. It was noted that“…structural changes [such as 

the SLC model] will have little lasting impact unless the changes ultimately become deeply rooted in the 

school’s culture….” (DuFour, 2004) Accordingly, the school’s professional development efforts will include 

activities to move from a focus on teaching to a focus on learning; activities allowing collaborative work as 

opposed to isolated work; and activities focusing on results;   
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Findings developed in the publication, On Common Ground: The Power of Professional Learning 

Communities,  brought together many of the above models and further guides us in developing a school 

culture of collaboration and focus on student learning. 

 

Portions of these attributes, findings, and  practices are apparent in our SLC design and implementation. . 

 

Timeline for Rollout 

 

SLC planning began during the 2002-2003 school year. In the four years since the initial planning, we have 

implemented SLC communities, readjusted for dramatic changes in predicted enrollment due to the opening 

of new schools, and strengthened our school vision for thematic, school to career transitions.   

 

During the 2006-2007 school year, we are adding a 9th grade academy to further support our freshmen and 

reduce the unacceptably high drop-out rate.   In addition, a joint college/career/small learning community 

office will be created and eventually built using Measure Y funding. The academic/thematic focus will be 

strengthened for each SLC community 

. 

SLC Recruitment Procedures 

 

Students will self-select a career-themed SLC upon initial enrollment at James Monroe High School.  The 

student will select the community after reviewing literature or viewing a multi-media presentation prepared 

by the SLC. Once selected, the SLC assignment will be permanent for the students’ years at Monroe High 

School.  We will develop a method for accommodating students should they need to change SLCs due to a 

change in post-secondary interest. 

 

Teachers initially selected their SLCs. Nevertheless, changes will occur due to attrition, retirement, or 

resignation, or changes in student enrollment.  Teachers may move to another SLC according to 

LAUSD/UTLA guidelines. 

 

Accountability Measures and Professional Development 

 

The best available research indicates that not only do students learn best in Smaller Learning Communities, 

but so do teachers—every teacher counts.  Therefore, most of our professional development activities will 

be through the SLCs with each collaborative professional team designing, implementing, and documenting 

their professional growth. All SLCs will analyze student work to inform instruction.  We will continue to 

build upon the following:  

 

Standards-based instruction 

 

• Curricular alignment 

• Rigorous instruction 

• Grade level work 
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• Differentiated instruction 

 

External vendors, including Data Works, and our consultant, are assisting us in strengthening our standards-

based instruction under the CSR grant. Teachers in SLCs and collaborative groups will continue to focus on 

the instruction to support student learning.  Additional professional development models will be available 

internally, and through outside vendors when needed, as the professional learning teams identify their needs.  

Constant attention will be given to examining student work to inform teaching and learning.   

 

Adequate Yearly Progress 

 

ELL students have not made AYP in English or mathematics. Thus, we are boosting training for all teachers 

of ELL students refocusing on Specially Designed Academic Instruction in English (SDAIE).  We have a 

staff member who is a recognized expert in this filed and who is providing professional development 

workshops and mentoring for teachers.  These efforts will continue.  

 

Special education students failed to make AYP in both English and mathematics. We are using our 

resources to address this critical area.  Based on our special education department chair’s recommendations 

we are using:  

 

1)   the Vantage system and other technology tools (Make Sense, Solo) to develop student writing skills;  

2)   close coordination between the case manager and the providers of after 

      school tutoring/Saturday intervention programs 

3)   technology solutions, including Carnegie, to develop mathematics skills. 

 

Improving 4-year Graduation rate:  We are continuing advisory periods, and implementing curriculum to 

help students to focus on academic success and goal planning addressing the whole student to supplement 

work in the subject matter classes. 

 
Accountability Type of Training Status 
Standards-based instruction 

• Curricular alignment 
• Rigorous instruction 
• Grade level work 

The three facets of standards-based instruction are presently being worked 

on with Data Works under the CSR grant. 

In process. 

Differentiated instruction Data Works is presently providing training in the delivery of instruction. 

As the new delivery system becomes a regular, consistent practice, local 

professional development activities will have to focus on its sustenance. 

In process 

Adequate Yearly Progress 

for ELL students 

ELL students failed to make AYP in both English and mathematics. 

Training for ELL teachers must begin with a refocus on Specially 

Designed Academic Instruction in  English (SDAIE). 

Continue efforts started in 2006. 

Adequate Yearly Progress 

for special education 

students. 

Special education students failed to make AYP in both English and 

mathematics. Addressing the AYP  issue for special education begins with: 

1) usage, to the maximum extent possible, of the Vantage system and other 

technology tools (Make Sense, Solo) to develop student writing skills; 2) 

close coordination between the case manager and the providers of after 

school tutoring/Saturday intervention programs; 3) usage, to the maximum 

extent possible, of technology solutions to develop mathematics skills. 

Implement in January, 2006 

Graduation rate Advisory period lesson development. Under development 

 

Table 2:  Identified school wide areas of need and focus areas for SLCs 

 

Development of the Master Schedule 
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A master schedule will be developed to reflect the career path orientation of each SLC.  Due to fiscal 

restraints, we can not calendar common planning times for all teachers within an individual SLC, but we are 

structuring common planning time for core teachers within each SLC and the 9
th

 grade academies. The new 

structure will increase the number of common planning periods so that all teachers will have common 

planning time daily with two or more of their SLC colleagues.  This will allow for increased collaboration 

around student work, teaching and learning—a critical need if we are to change the school culture, enhance 

academic support, and develop opportunities to learn from student work.   

 

Overarching Professional Development 

 

Professional Development for the coming years will be focused on deepening teaching and learning in 

professional learning communities and the practices outlined in the DuFour book on professional learning 

communities..  We are using the best available studies to provide protocols for teachers to examine and to 

learn from student work.  We will train the faculty to use “Standards in Practice,” a proven effective 

protocol developed by the Washington-based Education Trust.  Teachers in their PLCs will identify their 

professional needs in order to support students’ academic growth.  Professional development will therefore 

continue to develop from within, be available as needed in a timely effective manner, and not driven by 

external forces.   

 

Facilities 

 

Facilities will be modified allow for the following: 

 

1) A co-located 9
th

 Grade Academy/Career and College Center in S building.  The adjacent computer 

lab will be converted into a technology support annex to allow students to use Internet tools for 

college research, completion of  resumes and relevant papers for admission, etc. 

2) The textbook room will be expanded to expedite the delivery of textbooks. 

 

Bell Schedule 

 

The bell schedule continues to be a topic of discussion.  At the present time, there are no changes proposed. 
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Year 0 

2002-2003 
Collaboration and planning 

among stakeholders.  

Articulation and planning 

with the faculty. 

 

Expand University 

Preparatory Program. 

 

 

School is comprehensive 9th-

12th grade high school. 

                     9    10    11    12 

Track A    373  271  241  165 

Track B    720  369  251  170 

Track C    684  378  282  160 

 

Number of classrooms:  140 

Number of teachers:  200 

 

 

Law and Government 

Magnet, 9th-12th, 396 

students, 14 teachers 

Police Academy Magnet, 9th-

12th, 160 students, 7 teachers 

Year 1 

2003-2004 
Students and teachers begin 

small school affiliation.  

Begin professional 

development.  Modify bell 

schedule to start advisories. 

 

Small Learning Community 

Tracks A, B, C 

Commerce and 

Manufacturing (CM) 

Begin advisories 

 

Small Learning Community 

Tracks A, B, C 

Public and Social Service 

(PSS) 

Begin advisories 

 

Small Learning Community 

Tracks A, B, C 

Health and Research (HR) 

Begin advisories 

 

Law and Government 

Magnet, 9th-12th, 396 

students, 14 teachers 

Police Academy Magnet, 9th-

12th, 160 students, 7 teachers 

 

 

 

Year 2 

2004-2005 
Implementation of small 

schools structures including 

the coring of 9th and 10th 

grade classes.  Common 

planning time for cored 

classes. 

 

Small Learning Community 

Tracks A, B, C 

Re-named Manufacturing, 

Imagination, and Technology 

(MIT) 

9th grade Life Skills/English 

coring 

10th grade English/Social 

Studies coring 

 

Small Learning Community 

Tracks A, B, C 

Re-named Media and Public 

Service (MAPS) 

9th grade Life Skills/English 

coring 

10th grade English/Social 

Studies coring 

 

Small Learning Community 

Tracks A, B, C 

Re-named Health and Human 

Resources (HHR) 

9th grade Life Skills/English 

coring 

10th grade English/Social 

Studies coring 

 

Law and Government 

Magnet, 9th-12th, 396 

students, 14 teachers 

Police Academy Magnet, 9th-

12th, 160 students, 7 teachers 

 

 

 

 

Year 3 

2005-2006 
Identify, develop, and 

support small schools 

leadership teams.  Wall-to-

wall SLCs.  Plan for facilities 

modifications. 

 

Small Learning Community 

Tracks A, B, C 

Manufacturing, Imagination, 

and Technology (MIT) 

Cored Small Learning 

Community master schedule 

to maintain integrity of SLC 

 

Small Learning Community 

Tracks A, B, C 

Media and Public Service 

(MAPS) 

Cored Small Learning 

Community master schedule 

to maintain integrity of SLC 

 

Small Learning Community 

Tracks A, B, C 

Re-named Health, Education 

and Art (HEART) 

Cored Small Learning 

Community master schedule 

to maintain integrity of SLC 

 

Law and Government 

Magnet, 9th-12th, 396 

students, 14 teachers 

Police Academy Magnet, 9th-

12th, 160 students, 7 teachers 

 

Year 4 

2006-2007 
Reduction in school 

enrollment of over 1,000 

students. Reduce the number 

of “umbrella”  SLCs from 3 to 

2. Establish a 9th grade 

Academy.  Assign 

administrators to monitor 

student outcomes in each SLC. 

Add an academic/Thematic 

focus for each SLC. 

 

Adoption of principles in 

“Gaining Traction, Gaining 

Ground: How Some High 

Impact Schools Accelerate 

Learning for Struggling 

Students.” 

 

 

 

Law and Government Magnet, 

9th-12th, 396 students, 14 

teachers 

Police Academy Magnet, 9th-

12th, 160 students, 7 teachers 

 

 

 

 

 

 

[NOTES] 

 


