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School of Global Studies Design Plan  
 
Unifying Vision and Identity 

 
Mission 

 
What is the School of Global Studies? 

 
The School of Global Studies is one of the nine small learning communities at Manual 
Arts High School.  Born out of the International Studies Academy, SGS is a community 
of teachers, students, parents, and community partners dedicated to a quality education.  
The students of SGS learn about the interdependence of world cultures through the study 
of languages, art, science, film, field trips, technology, and geography to develop abilities 
and be successful in the university, workplace, and community. 
 

A global citizen has: 
 
 The wisdom to perceive the interconnectedness of all life and living. 
 
 The courage not to fear or deny difference but to respect and survive to 

understand people of different cultures and to grow from encounters with them. 
 
 The compassion to maintain an imaginative empathy that reachers beyond one’s 

immediate surroundings and extends to those suffering in distant places.   
 
Goals & Outcomes 

 
The School of Global Studies prepares students to: 
 

 Be successful in the university, workplace, and their community, 
 Understand the complexity and interdependence of the world,  
 Become active, responsible, and healthy members of their 

community and the world. 
 
Upon graduation SGS students will be:  
 

 Culturally sensitive 
 Critical thinkers 
 Effective communicators 
 Active, healthy, responsible members of their community  
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SGS Staff Members 
TBD    Administrator 
Mr. DeLeon   Counselor 
Ms. Ayala   Foreign Language Teacher 
Ms. Baughn   Social Studies Teacher 
Mr. Bond   Life Skills Teacher 
Ms. Canales   English Teacher 
Ms. Espinoza   ROP 
Ms. Flynn   Coordinator, Social Studies Teacher 
Mr. Garcia   Math Teacher 
Mr. Gomez   Science Teacher 
Mr. Gonzalez   Social Studies Teacher 
Ms. Hollingsworth   English Teacher 
Mr. Hwang   English Teacher 
Mr. Johnson   Physical Education Teacher 
Mr. Latsko   Art Teacher 
Mr. Litvachuck  Math Teacher 
Mr. Lopez   Science Teacher 
Ms. Monzon   ELL Coordinator 
Mr. Narag   English Teacher 
Ms. Novak   English Teacher 
Dr. Propster   English Teacher 
Ms. Ruhland   Health Teacher 
 
 
Stakeholders of SGS and their role(s) in our development 
 
How we developed 
Originally born out of the International Studies Academy (ISA), teachers and students 
who were part of ISA invited other faculty and students to join them in beginning the 
School of Global Studies.  The transition involved students designing new logos, teachers 
brainstorming the new name and identity, and educating parents and community partners 
on the changes and new possibilities.  Teachers and students chose to join SGS and were 
involved in creating a new vision and identity.   
 
Parents 
An orientation assembly takes place at the beginning of each year where parents get an 
overview of our goals and expectations and are asked for feedback.    Monthly parent 
conference nights include issues such as classroom behavior, academic performance, and 
attendance.   
 
Students have agenda books to record their homework assignments.  This helps teachers 
to communicate their concerns to parents.  Parents are asked to sign every Friday for 
homeroom teachers to check on Monday.  These agenda books will form the basis for the 
letter of recommendation written by homeroom teachers and included in the SGS 
portfolio.   
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Parents of SGS students will continue to meet once a month to discuss individual student 
progress as well as community wide programs, such as the agenda book, the SGS 
vocabulary program, and school wide programs.  A group of parents have started a SGS 
Parent Leadership Committee.  This group helps to plan the agendas for parent meetings, 
recruits new parents to be active, and facilitates discussions amongst parents.   
 
From the orientation at the beginning of the semester to the monthly conferences, parents 
have an opportunity to suggest ideas for how to improve our SLC. There will be an end-
of-year culmination activity where parents share the progress made by their students and 
reflect on the success of our school.  We will explore the possibility of parents’ choosing 
representatives to participate in SLC decision making and professional development 
trainings. 
 
Teachers 
Teachers of the SLC will work together, share expertise, and exercise leadership to 
ensure that student achievement is the intended result of all decisions.  SGS conducts 
regular weekly meetings with set agendas and consistent focus on such subjects as 
discipline, curriculum, and student-related activities.  Our method for conducting the 
meetings includes rotating facilitation, enforcing set norms, and making decisions 
through consensus. 
 
Teachers of SGS make decisions collectively and distribute responsibilities through 
committees.  While the focus of committees will be regularly evaluated and revised 
standing committees include budget, professional development, social/cultural, parents, 
literacy, and math and science.  Each committee brainstorms potential projects and ways 
to improve our SLC.  The committees meet every other week with whole staff meetings 
on the weeks that committees don’t meet.  Committees report to the entire staff.  Pending 
the consent of the staff, committees will delegate tasks and implement projects.  Where 
appropriate, we may seek parent and student representatives to serve on these 
committees.  We also need to ensure that teachers are paid for this professional time.   
 
Teachers discuss subjects like the planning of a master schedule, service learning 
projects, students’ behavior, etc as a whole group.  An intervention committee is being 
formed to work with students experiencing difficulties and or who need extra support or 
teacher collaboration/ intervention.   
 
Other SLCs/Sister Schools 
Finally, SGS decisions are shared with other SLCs on campus so that our work supports 
other communities.  We work closely with our sister schools on A and B Track, who 
share aspects of our mission.  The coordinator of SGS shares successes and challenges 
the group is having in weekly coordinator meetings so that other coordinators and 
administration can support our work and vice versa.  Administration will also develop a 
newsletter to share this information.   
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Students 
Students were provided with detailed description of the proposed small learning 
communities and the emphases of these communities. Students were polled as to 
preference and assigned to the SLC of their choice. 
   
The students of SGS engage with our theme through cross-curricular projects and field 
trips.  Students are asked to complete evaluations at the end of each year.  Seniors host a 
9th grade orientation and are then assigned 9th grade homerooms to mentor.   
 
Community  
More thorough outreach to community colleges, vocational schools, and universities will 
be developed as our SLC grows.  We will establish outreach to additional businesses and 
community groups/organizations to set up community internships, plan field trips to 
museums and other cultural events, and to engage community speakers and international 
guests. We would also like to develop mentoring relationships with Menlo Avenue 
Elementary.   
 
The University of Southern California has several partnerships with SGS and these can 
be expanded especially given the close proximity of USC to Manual Arts.  Other 
community partners include those who already host student interns and assist with the 
SGS Service Learning plan.  These partners also host field trips, make classroom 
presentations, and plan and evaluate our senior internship program.   
 
Alumni 
SGS Alumni return to campus each year to speak to current students about the struggles 
of university life and to encourage and inspire SGS students.  A database of SGS Alumni 
is growing each year and we hope to establish an alumni board of SGS students who 
might assist incoming SGS students at their colleges and universities.   
 
Administration 
The Administration of SGS most directly involves our assistant principal, who should 
regularly attend student, teacher, and parent meetings and community wide activities.  
The community will count on our administrative representatives for both guidance and 
support.  Their participation should share responsibilities in the implementation of our 
goals.   
 
 
SGS Budget  
The budget of SGS consists of our share of the Instructional Materials Account, monies 
divided by Title one, funds distributed from our SLC grant, and other grants and/or 
donations we seek.  A Budget Committee made up of SGS teachers should ultimately 
oversee the budget of SGS.  Teachers, students, etc may request funds be allocated for 
materials or events and then have the committee review the request.  Requests should 
reflect the SGS mission and/or involve a cross-curricular project, and/or build identity 
and community.  SGS recognizes that in order to truly carry out this mission; we would 
need a great deal of additional resources and autonomy about how funds should be spent.   
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Physical Space  
Currently SGS shares the small bungalow cluster with our A Track and B Track sister 
schools.  Since the theme of all 3 schools is centered in social justice and activism, we 
pool resources.  There are several problems with our physical space that limit our ability 
to build an identity as an SLC via physical space.  Primarily, several SGS teachers are 
housed outside of our small bungalow cluster while teachers from other communities are 
occupying rooms in our cluster.  Additionally, several of our teachers travel all over 
campus.  (This is a challenge not only to building our identity but more importantly limits 
the quality of instruction our students receive.)   Furthermore, several of the rooms in our 
cluster are unsafe and inadequate as classrooms.  The P Bungalows lack phones and or 
PA systems, experience frequent problems with air conditioning, and are infested with 
mice and cockroaches.  The outside and inside of most classrooms are tagged up and 
desks are old and instable.  Some rooms don’t have enough desks for students to fit 
comfortably and limit student mobility etc given our large class sizes.  The office of SGS 
serves as a meeting place and the base of operations, but has no phone.  (This limits 
communication within our SLC and school wide as well.)  The Bungalow area, being in 
the back corner of campus, often lacks security and with some rooms lacking a phone, 
students and teachers are in a potentially vulnerable position.   
 
SGS, together with our sister schools, would need to have decision-making power in how 
rooms are assigned and used.  We would need access to additional rooms so that all SGS 
teachers are housed together.  We further need administrative support to install phones, 
repair the bungalows, and establish security.  Lastly, we would need to install outdoor 
display cases so that we may post community news and/or display student projects, etc.     
 
 
Rigorous Standards-Based Curriculum, Instruction and 
Assessment 
 
SGS uses a standards-based educational program that embodies high expectations for 
every student.  Instruction is adapted based upon learning needs within a rigorous 
culturally relevant and linguistically responsive curriculum.  Multiple forms of standards-
based assessments are used including district benchmarks. 
 
New courses    
Interdisciplinary projects are an essential ingredient for the SGS.  The following is a list 
of the new courses which the SGS would like to design and implement when resources 
become available: 
 
♦‘Genesis of Math’ course - A future plan for a course exploring the origins of aspects 

of math. Such topics as number systems worldwide and famous mathematicians and 
their accomplishments could be part of this course, encouraging students to engage in 
the meaningfulness of mathematics, to ask more questions, and to explore the 
relevance of math in their lives. 

♦Independent Study − A mentored research experience on a topic connected to a 
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discipline already studied in regular courses and that has particular interest to the 
student. (This might serve as a much-needed alternative to service workers or ‘home’ 
and/or as a possible alternative to an internship.) 

♦Global Cinematography - An analysis of film, historical and current, in a global 
context. 

♦Art History - A look at art in a variety of world cultures. 
♦History of Technological and Sociological Revolutions (to be elaborated) 
♦Anthropology - introductory course in cultural and/or physical anthropology  
     Involving, among other things, a focus on ethnographic writing 
♦Chinese - or other currently ‘hot’ world language course 
 
Homeroom Advisory 
Apart from these new courses, SGS wants to modify the use of homeroom time. More 
time would help allow homeroom teachers to conference with their students periodically 
throughout the semesters.  The time could also include regular checks with parents 
through phone calls.  The homeroom advisory is a time for students to do silent sustained 
reading, discuss SGS topics, and maintain their agenda books.   
 
Cross curricular standards-based projects around our theme  
SGS teachers are developing horizontal and vertical collaboration plans to strengthen 
literacy and math skills for each grade.  Teachers of each grade coordinate using the same 
strategies to develop literacy skills and ways of using group work to equalize status issues 
in the classroom.  Teachers of all subjects should be provided with the students’ reading 
and math scores so as to best arrange heterogeneous groups and to design appropriate 
lessons.  SGS teachers will continue working to develop interdisciplinary units that 
challenge students at all levels.   
 
Bell Schedules 
Teachers will also need to investigate and review options for bell schedules that will 
allow for more electives and or advisory time.  Additionally, we would like to examine 
ways of adjusting our bell schedule so that our SLC would have more time to collaborate. 
   
Equity and Access 
 
Our goal is that every student will participate in a rigorous quality curriculum that is 
culturally relevant and linguistically responsive to their unique learning needs. 
 
One of the primary challenges we see in ensuring equity of opportunity will be to 
guarantee that improvements are made to the physical plant of the school so that all 
students have a safe and adequate classroom environment. 

 
We have also identified and targeted issues of equity and discrimination around gender, 
race, sexual orientation, and the special needs of English Learners.  We plan to have 
assemblies, events, etc. that will help us meet some of these needs.   Our goal is to 
develop programs that establish strong ties between and among students, and that 
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promote cohesion in the SLC and respect for differences.  We hope to build on this 
through assemblies, events, and varied culturally relevant learning opportunities.  
 
In the SLC English Learners/Bilingual Students are seen as linguistic and cultural 
resource in a global community. We need to develop activities to use them as resources, 
such as buddy systems or other peer support systems in and outside the classroom. 
 
Continuous professional learning is focused on improving practice and performance as a 
vehicle for school improvement and program coherence through collaboration, reflection, 
analysis of student work and data, and a review of pedagogy. 
 
In order to serve the needs of all students in our heterogeneous classes, including our 
special education students, we employ strategies associated with Complex Instruction.  
All SGS Teachers were trained with strategies to challenge status in the classroom and 
emphasize multiple abilities.  Further, we are developing literacy skills at all levels by 
using strategies to help our 2nd language learners (as suggested by Kate Kinsella) by 
teaching the 500 word academic vocabulary lists in all of our classes.   
 
Students are encouraged and supported to take challenging courses including AP courses 
that will eventually be specific to our SLC. 
 
We hope also to address violence and hatred in the community by becoming more 
knowledgeable and experienced around those problem issues and possible solutions 
through techniques such as non violent conflict resolution.   
 
Considering further our students needs, we would like to participate in trainings around 
issues of diversity, especially those about sexual orientation, in order to understand the 
law and what our students truly need and deserve.  
 
SGS teachers use various strategies to evaluate student work in staff meetings, following 
what we have learned through our WASC review process.  We will examine student 
work together and brainstorm strategies and modify our lessons based on examining our 
assessments.   
 
SGS will further assist students with specific needs who may need intervention by 
offering additional tutoring programs, pairing students up with other SGS students who 
will serve as mentors, seeking buddy programs with USC students, and enrolling students 
in beyond the bell programs.   
 
Teachers work to solve discipline concerns through a collaborative innovative method 
focused on the child’s needs.  A group of teachers may call in a student and have a group 
counseling regarding his or her behavior.   
 
SGS also recognizes that equity and access in our SLC could be extended to faculty and 
staff.  Our SLC would benefit from a more diverse staff that better reflects that of our 
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student body.  As we hire additional staff, efforts to recruit more people of color and 
specifically African American staff should be employed. 
 
Assessments 
SGS recognizes that an important aspect of equity and access is recognizing the value of 
multiple assessments and alternative assessments (other than standardized tests).  We 
will evaluate using criteria regarding our theme and learning objectives, our students’ 
literacy and math skills, their practical application of those skills, and their ability to use 
various forms of technology.  We will regularly review assessments and record data so 
that we may adjust our criteria, teaching methods, collaborations, etc.  Upon graduation, 
students should have samples of various assessments that indicate progress in their 
portfolio.   
 
Admission into SGS 
All students are welcome to enter and exit our SLC wherever possible and where school 
wide policies are met.  Students are asked to submit a written letter of why they are 
requesting a change and/or have a parent conference in which they explain it.  Student’s 
admission into our SLC should not be based on academic achievement.   
 
Incoming 9th graders are presented information about each SLC and asked to choose 
which one they want to join while they are still in 8th grade.  We want to improve this 
process so that students are exposed to the SLCs throughout their 8th grade year and so 
that SGS students build relationships at middle schools to explain and develop our theme. 
 
Additionally, we will work to develop relationships with teachers at our feeder schools to 
learn more about middle school curriculum and how we might better align our curriculum 
to provide a more coherent educational experience. 
 
Personalization 
 
Our goal is to create and sustain mutually respectful personal relationships where every 
student is well known by a group of educators who advise/advocate for them and work 
closely with them and their families over time. 
 
Personalization within our SLC means that people matter.  Various strategies help us 
achieve this goal.  One strategy is creating curricula that are cross-disciplinary in which 
connected themes and topics are taught simultaneously across two or more subjects and 
that relate to students lives. Carefully planned and organized field trips and cultural 
dinners, family nights, and awards ceremonies have helped us reinforce the sense of 
community and personal connection beyond the classroom. We understand that such 
activities provide alternative opportunities for bonding outside of the classroom.  
 
In order to serve the needs of all students in our heterogeneous classes we employ 
strategies associated with complex instruction, which challenge status in the classroom 
and employ multiple abilities.  In this way, students learn their strengths and begin to see 
themselves as an asset in the classroom and in our community.  We will also employ 
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SADIE techniques to help all students gain access to vocabulary development.  
 
We are also interested in learning more about alternative pedagogical strategies, such 
as those promoted by Paulo Freire.  We hope also to address violence and hatred in the 
community by becoming more knowledgeable and experienced around those problem 
issues and their resolution through techniques such as conflict resolution.  We may seek 
professional organizations that can assist us with conflict resolution, including The 
Center for Non Violent Parenting & Education. 
 
Considering further our students needs, we would like to participate in trainings around 
issues of diversity, especially those about sexual orientation, in order to understand the 
law and what our students truly need and deserve. 
 
We continue to seek ways in which homeroom period will be used as advisory time to 
allow for consistent personal attention.  The homeroom teacher attempts to meet 
individually with each student.  This would require that each teacher be given a 
homeroom with a reasonable number of students from the SLC.  We use an agenda book  
as a way to communicate with the student’s teachers and their parents, where those 
parents will sign off weekly on comments read in the agenda. This homeroom will 
eventually become the base for organizing portfolios.  We hope to witness the personal 
development of each student and his/her relationship with the content and teachers across 
four years.  We understand that the use of a portfolio engenders personal accountability 
and pride on the part of each student. 
 
Meetings are a regular part of creating a personalized experience in the SGS SLC.  These 
include orientations for students and parents in the ninth grade year and ongoing parent 
conferences where we address our theme and our expectations.  The SGS designs our 
own parent conference nights, grouping teachers within the SLC in one convenient 
location.  We dedicate portions of these meetings to community building activities.  To 
evaluate the success of these meetings we keep a record of the attending parents and 
record all parent interactions with teachers and provide opportunities for feedback. 
  
In the future, SGS would like to see expanded counseling services using alterative 
therapeutic methods, such as professional therapists or peripheral theater.  Students and 
teachers need additional support and assistance from professionals. 
 
Concerning discipline, the SGS will continue the habit of calling students with issues 
before a committee of teachers.  Our personalized approach is communal and alternative 
and includes the student’s own participation.  For the future we would also like training 
to implement conflict resolution solutions, with students forming such discipline 
oversight committees. 
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Accountability and Distributed Leadership  
 
Members of the SLC work together, share expertise, and exercise leadership to ensure 
that all stakeholders have a democratic voice in decisions involving our community.  We 
strive to have autonomy over decisions concerning our budget, master schedule, facilities, 
student programming, student behavior, and community safety.  The pre-implementation 
design plan included thorough input on behalf of all teachers and some student input 
through regular meetings about how and what our school should be.  We strive to 
strengthen students and parents’ participation in real and meaningful ways and plan to 
half future training and meetings to prepare all members to participate equally.  We will 
regularly conduct evaluations with all stakeholders to increase participation and meet the 
goals of our mission. 
 
We have initiated a Parent Leadership Committee that will help set agendas for and 
facilitate our parent meetings.  We also hope to establish student’s representatives to 
serve on an SGS Student Board.   
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SGS understands the role of coordinator and members to be as follows: 
 
The Coordinator is……      

o A facilitator of communication amongst staff in SGS, the school at large, and with 
admin 

o Overall coordinator of different tasks and different people (committees, schools 
etc) 

o A classroom teacher 
 
The Coordinator may….. 

o Help the group build consensus on short and long term goals 
o Hold members of SGS accountable to making progress toward these goals 
o Assist community w/ staff meetings (develop agenda/logistics, recruit and train 

facilitators) 
o Help committees organize and focus projects 
o Act as or organize staff to act as liaison or rep of SGS  
o Communicate and collaborate with other SLCs in regular meetings 
o Plan the budget of SGS 

 
The Coordinator is NOT… 

o An administrator 
o A boss 
o A disciplinarian/dean 
o A personal assistant  
o The person who does all the work 
o The person who makes the important decisions 
o The person to go to in every crisis 

 
 
SGS Members will:  

o Participate regularly in staff meetings 
o Assist committees w/ tasks and planning 
o Attend SGS events 
o Coordinate lessons etc around theme 
o Promote SGS theme 
o Propose action items etc for community to consider 

 
We still need to clarify the role of our administrator. 
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Guided by these expectations, SGS conducts regular weekly meetings with set agendas 
and consistent focus on subjects like discipline, curriculum, and student-related activities.  
We conduct the meetings with rotating facilitation, enforcing set norms and as much as 
possible making decisions through consensus.  We share responsibilities by creating 
committees with oversight for such areas as professional development, activities, literacy, 
etc.  We would also work to include student voices in these committees. 
 
The SGS values opportunities to interface with other SLCs through shared meetings, 
professional development opportunities, field trips, and extra-curricular events benefiting 
students and SLC staff. 
 
Members of our SLC (including parents, teachers, and students) will need training on 
facilitation and consensus building.  Thoughtful planning of agendas etc will help 
parents, students, and all teachers play a more participatory role in our SLC.   Teachers 
will have to be given a good deal of autonomy over the matrix, professional development 
time, and all aspects of our SLC in order to fully participate in a meaningful and 
democratic way.   
 
SGS works closely with our sister schools and will regularly communicate and 
collaborate with our sister schools that share our geographic space and have a related 
theme.   We seek closer collaboration with them around events, professional 
development, service learning projects, and parent organizing.   
    
Collaboration/Parent and Community Engagement  
 
All members of the SLC are viewed as critical allies and are crucial to sustained 
participation in SLC, the SLC decision-making process, and implementation of SLC 
efforts. 
 
♦Engaging parents as partners with the SLC 

 
We begin the year with an orientation assembly where parents get an overview of our 
goals and expectations and are asked for feedback.  Monthly parent conference nights 
address issues such as classroom behavior, academic performance, and attendance.  At 
the meetings, SGS Parent Handbooks are available that explain our theme and 
expectations, as well as school wide policies.   
 
We also realize that regular meeting attendance does not necessarily reflect a parent’s 
interest in their child’s success.  One attempt to make communication with parents more 
accessible is through our SGS Agenda Books.  Communication with parents will be 
maintained on a weekly basis via agenda books.  Students will record homework 
assignments, teachers can make comments, and parents can review the information and or 
ask questions.  Parents are asked to sign every Friday for homeroom teachers to check on 
Monday.  These agenda books form the basis for the letter of recommendation written by 
homeroom teachers and included in the portfolio. 
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A Parent Leadership group has developed out of interested parents who regularly attend 
monthly meetings.  This group will plan agendas and help facilitate discussions amongst 
parents.    Our parent leadership group will lead efforts to communicate with parents 
whose students don’t return agenda books and or who show excessive absences and 
tardiness.  They will also help plan field trips, etc and attend as chaperones.    
 
Through the orientation at the beginning of the semester and monthly conferences, 
parents have an opportunity to suggest ideas for how to improve our SLC.  Parents 
answer survey questions about what needs they have.  There is an end-of-year 
culmination activity where parents share the progress made by their students and reflect 
on the success of our school. 
 
One the parent leadership group is established; we will explore the possibility of parents’ 
choosing representatives to participate in SLC decision making/professional 
development. 

 
♦Developing and maintaining partnerships with the community 
 
SGS has an established network of community partners who host interns, sponsor field 
trips, make classroom presentations, assist our service learning projects, and provide 
mentorship opportunities for our students.  We seek to extend our growing list of current 
partners:  

 
1. Center for Risk & Economic Analysis of Terrorism Events (CREATE) 
2. Garment Worker Center  
3. Payden-Rygel Investment Firm  
4. Salvadoran American Leadership and Educational Fund (SALEF)   
5. Southern California Library for Social Studies and Research    
6. USC Upward Bound & Educational Opportunity Programs  
7. University of Southern California 
8. USC Community Relations  
9. World Affairs Council  
10. Lambda Legal  
11. Korean Immigrant Worker Advocates (KIWA)  
12. USC Language Academy   
13. Coalition for Humane Immigrant Rights of LA (CHIRLA)  WISE-UP Youth 

Project 
14. Clinica Monsenor Romero Community Center 
15. Sweatshop Watch 
16. Youthink 
17. Center for Political Graphics 
18. International Visitor Center 
19. American Red Cross 
20. Community Coalition 
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Professional Development  
 
Continuous professional learning is focused on improving practice and performance.  It is 
a vehicle for school improvement and program coherence through collaboration, 
reflection, analysis of student work and data, and a review of pedagogy.  SGS would like 
to include members of our parent Leadership Committee in our Professional 
Development.   
 
SGS recognizes the value of meaningful professional development.  Some of the desired 
professional development opportunities include vocabulary development for 2nd 
language learners (as suggested by Kate Kinsella) and refresher training in SDAIE 
techniques.  The SGS would work to create professional development opportunities to 
encourage literacy and numeracy proficiency.  We are also interested in training sessions 
around multiculturalism, such as the studies done by Ron Takaki of Berkeley.   
 
Professional development should also focus on ways to build cross curricular units and 
projects and culminating assessments and/or vertical and horizontal collaboration.  We 
will continue to participate in community wide training about multiple intelligences and 
equalizing status in the classroom via group work.    
 
We recognize the need of more collaboration time and want more time to review student 
work together.  We realize that this valuable data could help inform our instruction and 
should be done on a regular basis across grade level and subjects.   
 
We are also interested in learning more about alternative pedagogical strategies, such as 
those promoted by Paulo Freire.  We hope also to address violence and hatred in the 
community by becoming more knowledgeable and experienced around those problem 
issues and their resolution through techniques such as conflict resolution.   
 
Considering further our students needs, we would like to participate in trainings around 
issues of diversity, especially those about sexual orientation, in order to understand the 
law and what our students truly need and deserve. We insist that professional 
development be in our hands. 

 
 


