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Attribute #1:  Unifying Vision/Mission 
 



                                                                                                                                             

     The mission of the School of Environmental Studies is to broaden individual 
awareness of the role of the environment in human affairs, to make the connection 
between the environment, the human condition, and the future, and to educate all students 
to the best of their abilities.  Students and faculty members have chosen to participate in 
this learning community, which is a four-year program at Manual Arts High School.  At 
the end of their four years in the school, students will come to understand and appreciate 
the ecosystem, and will demonstrate literacy in English, math, science, technology, 
foreign languages, and environmental issues. They will also demonstrate sensitivity to 
and acceptance of cultural, religious, racial, gender, and sexual preference differences.  
They will develop character, improve their social and leadership skills, and become 
prepared to enter college, join the world of work, and engage in life-long learning 
activities. 
 
     Teachers and other adults within the school will work with their group of students 
over a four-year period in a number of important ways that will shape students’ 
experiences to help them achieve their goals.  Faculty and staff will come to know and 
understand the needs, interests, and aspirations of each student through the following 
structured activities: advisory periods that provide time for academic and social 
mentoring to small groups of students and opportunity to develop personal learning plans; 
use of research-based strategies in all classes; meaningful academically oriented, hands-
on field trips and other outings designed to investigate and explore environmental issues; 
and frequent parent contacts, meetings, conferences, and open houses.  Teacher teams 
will closely monitor each student’s progress and will provide the academic and other 
support that each student needs to succeed in this rigorous curriculum. 
 
     In order to develop a common vision and unifying focus based on student needs, 
Manual Arts students in grades 9, 10, and 11 answered survey questions about their 
academic and career interests.  All teachers selected one of nine Design Teams and, using 
the students’ top nine interest choices, developed nine small learning communities.   Each 
of the school faculties met biweekly for four months to further develop their school’s 
theme, mission statement, measurable outcomes, curriculum, etc., and to discuss issues 
about expected student performance.  At these meetings teachers agreed to use consensus 
in making all decisions.    
 
     The school’s common identity will be demonstrated in several ways:  posting of the 
school’s mission statement in every classroom, purchase of school spirit items bearing 
the school’s name and logo (i.e.; caps, tee shirts, and school supplies), school letterheads 
on all correspondence, creation of a Parent/Student Handbook, etc.  The school’s 
instructional focus will, of course, be on research-based, standards-based, project-based 
instruction.  The environmental theme, however, will be articulated by embedding 
environmental issues and interests into traditional content-area courses.  An extensive 
portfolio of environmental lesson plans, games, projects, and exercises that can be 
integrated into teachers’ lesson plans has been developed by one of the school’s faculty 
members.  This portfolio will be a great resource for teachers in the school who are not 
adept in the field of environmental studies and may have difficulty incorporating the 
environmental theme into their class work.        

2.                                                                  
     Upon graduation from this school, students may consider various careers and college 
majors in the health, science, medical, legal, and environmental fields.  These careers 
would include, but not be limited to, veterinarian, environmental lawyer, park and/or 



                                                                                                                                             

forest ranger, nurse, medical technician, landscaper, botanist, marine biologist, geologist, 
etc.  
 
     The faculty has agreed that the following measurable outcomes will be used to 
evaluate whether or not the school has achieved its mission: 
 

 Graduation rate 
 Number of college acceptances 
 Drop-out rate 
 Standardized test scores, such as the California Standards Tests and the California  
 High School Exit Examination 
 Student grades 
 Attendance rate 
 Number of awards and commendations, including scholarships and grants 
 
 
 

Attribute #2:  Rigorous Standards-based Curriculum, Instruction, & Assessment 
 
     This school will have a standards-based educational program that embodies high 
expectations for every student.  Instruction is adapted based upon students’ learning 
needs within a rigorous, culturally relevant, and linguistically responsive curriculum.  
Multiple forms of standards-based assessments are used in all classrooms: quizzes, 
multiple-choice tests, essay tests, true/false tests, matching tests, short answer tests, oral 
presentations, individual and class projects, portfolios, etc. State assessments include the 
California Standards Tests (CST’s) and the California High School Exit Examination 
(CHSEE).  Benchmarks set by the District are evaluated through the use of the District’s 
Periodic Assessment Program in English, mathematics, and science classes.   
 
      The School of Environmental Studies will ensure that every student will participate in 
a rigorous, quality curriculum that is culturally relevant and linguistically responsive to 
their unique needs in the following ways:  

                                                                                                                                                                                                            
  At-Risk Students:  Create an ILP (Individualized Learning Plan); implement 

teacher mentoring; provide counseling; urge parents to enroll students in after-
school and Saturday tutoring programs. 

 Special Education Resource Students:  Refer to IEP when determining teaching 
strategies, implement co-teaching with special education teacher/teacher’s aide, 
and provide an inclusive curriculum and inclusive extra-curricular activities. 

 Limited English Proficient Students:  Use SDAIE strategies; create a multicultural 
curriculum; refer to student’s CELDT scores and employ ELD standards 
throughout activity and assessment planning; utilize Parent Outreach programs 
and highly intensive Family Service Coordinators. 

 Gifted Students: Use differentiated instruction; offer opportunities to exceed 
standards embedded in class activities and assessment tools; utilize GATE and 
AVID programs. 

3. 
 Gender Differences:  Make students aware of gender-related issues through 

instruction that promotes gender sensitivity and implements a multicultural 
curriculum; choose literary selections that demonstrate gender bias, as well as 



                                                                                                                                             

gender sensitivity, so that students can learn to recognize each when reading 
independently. 

 Race/Ethnicity:  Implement a multicultural curriculum; utilize instructional 
strategies that address multiple learning styles and multiple intelligences. 

 
     In so far as possible, each teacher will show connections between the school’s 
environmental/human studies theme and how it relates to the real world.  Plans are to  
partner with organizations that will provide job shadowing, internships, mentorships, etc.  
so that students can experience the real world of work long before they graduate.  Too 
many students do not have an opportunity to work, travel, or even to play outside of the 
Manual Arts High School parameters.  Most students do not understand how the real 
world will expect them to behave, dress, speak, and perform on a job site.  Getting 
students out of the classroom and into a work-based learning experience, before they 
actually graduate, should provide them sufficient insight into the business world to better 
understand and appreciate why they need to do well in high school. 
 
     The School of Environmental Studies will differ from all of the other small learning 
communities in its emphasis on preservation and restoration of the earth’s natural 
resources and beauty.  Currently there are plans to partner with the City of Los Angeles, 
Dept. of Public Works, on its project to restore the L.A. River to its original beauty.  
Students will be able to earn credit for Service Learning, complete their hours for the 
school’s Community Service requirement, and participate in internships at the offices of 
architects, landscapers, engineers, and other experts contracted by the city for this project. 
 
     In addition to offering all of the State’s graduation requirements and the University of 
California’s A through G requirements, teachers plan to offer new courses related to the 
environmental and human studies theme, such as psychology, sociology, environmental 
studies, ecology, environmental economics.  (See Four-Year Plan on p. 4.)  Before this 
can occur, however, the faculty will have to agree to change the bell schedule in order to 
provide time in the school day to offer these courses.  
  
     Teachers also need more common planning time during the school day so that they 
can share new ideas, learn new techniques and strategies, and discuss student progress  
more frequently and efficiently.  For the ’06 -’07 school year, four ninth grade teachers                  
will have a common planning period to focus on student work, develop lessons, plan 
pertinent field trips, and discuss professional practices.   
                                                                                                                                        
     Adoption of the 4 x 4 schedule next year may satisfy these needs for more elective 
classes and teacher planning time.  A recent proposal to discontinue the fifteen-minute 
nutrition period and add that time to the homeroom period will facilitate conversion of 
the traditional “homeroom” to the “advisory” period discussed above.   This extra 
academic time can then be “banked” and used later to provide a teacher collaboration 
period. 

 
 
 

                                                                                                                                                                     
4. 

School of Environmental Studies 
Four-Year Plan for 2006-2007 

 Grade                       General Requirements___________________________________________________________ 
     9                           English 9 A/B 



                                                                                                                                             

                                  Algebra 1/Geometry 
                          ICS or Biology 
                          Health/Life Skills 
                          PE/Band/ROTC 

                                  Elective_______________________________________________________________________ 
10                         English 10A/B 

                                  Geometry/Algebra 2 
                                  Biology/Chemistry 
                                  World History 
                                  PE/Band/ROTC 
                                  Ele 

11                         Cont. Comp. /Amer. Lit. 
                                  Algebra 2/Trigonometry 
                                  Chemistry/Physics 
                                  Amer. Hist.1/2 
                                  Elective 
 ________________ Elective_______________________________________________________________________  

12                      Exp. Comp. /World Lit. 
                                  Government/Economics 
                                  Elective 
                               Elective 
 _________________Elective__________________________________________________-
_____________________ 
 
 
Electives: 
 Grade   Gifted or Advanced      Average                            Average ___________ RSP___ 
                                                (earning C’s, D’s, some B’s)     (earning 3 or more F’s)___________ 
    9              Foreign Lang.                Tech Art or Fine Art                      Tech Art or Fine Art        Lrng. Ctr. 
___   ____  *SEHS electiv                DRW_______                                DRW_______________________                            
    10            Foreign Lang.                 DRW                                   Tech Art or Fine Art                  Lrng. Ctr. 
                   AP World Hist.               Foreign Lang.                       Tech Art or Fine Art                                 
                      or AP Biol.                   Language!_______           _Language!_________________________- 
    11           AP Foreign Lang. or       Foreign Lang.                       Foreign Lang.                           Lrng. Ctr. 
             AP US Hist. or AP Chem.    Tech Art or Fine Art           *SEHS elective                          For. Lang. 
                  Tech Art or Fine Art____________________________________________________________  
    12           Tech Art or Fine Art     *SEHS elective                       Foreign Lang.                           Lrng. Ctr. 
                  *SEHS elective                                                             *SEHS elective                         Tech. Art  
                    AP For Lang.                                                                                                                  Fine Art  
                    AP Gov’t.                                                                                                                       For. Lang. 
                    Physics                                                                                                                 *SEHS elective 
                    AP Calculus_____________________________________________________________  
*The only SEHS electives currently offered is AP Environmental Science. 
 
     Some progress has been made in allowing each SLC faculty to have control over their 
school’s own master schedule.  However, sufficient personnel must be allocated to each 
SLC so that each can be self-contained; that is, teachers from one SLC should not have to 
be borrowed from, nor loaned to, another SLC in order to ensure that all nine SLC’s offer 
complete curricula. 
 
     Professional development will have a key role in the success of this school.  Teachers 
will want and need to learn many new teaching strategies, particularly project-based 
instruction.  They must learn how to develop student projects that are rigorous, standards-
based, interdisciplinary and tied to the environmental/human studies theme.  Because 
most of the teachers have been accustomed to working independently of one another for  
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so many years, they must also learn the techniques of interdisciplinary collaboration; they  



                                                                                                                                             

must learn to trust their colleagues in order to experience enough freedom to share their 
pedagogies and demonstrate their techniques.  Teachers do want to reach every student—
not just the ones who are able to excel under the more traditional instructional methods. 
 
     Teachers in this school believe that students must sense that there is unity, cohesion, 
and consistency within the school—all of the teachers are on the same page, so to speak.  
Therefore, teachers have agreed to practice the following teacher behaviors: 
 

 Demonstrate connections between the different subject areas and emphasize 
environmental relevance to all subject areas. 

 Take field trips to a variety of environmentally significant sites and to universities 
to achieve a more in-depth understanding of the impact that the environment has 
on students’ daily lives.  

 Establish partnerships with environmental groups. 
 Use common classroom “rituals.” 
 Implement the AVID, Character Counts! and Student Asset Building programs. 

 
     In the classroom teachers can use the Accelerated Reading Program to assist students 
to improve their reading levels, the Vantage and Accelerated Writing programs to help 
them improve their writing skills, and the Carnegie Program to enhance their math skills. 
 
     Much intervention will be needed to bring students up to grade level in reading and 
mathematics, to assist students who are still learning English, who have special needs,                                                                                                                                             
who experience personal adjustment problems, who exhibit at-risk behaviors, or who 
simply are not motivated to perform academically.  Fortunately, this school, and the other 
schools at Manual Arts, will have access to the larger school’s support services:  a school 
psychologist, a school psychiatric social worker, a PSA counselor (manages interventions 
for truant students), three deans, an English Language Learners coordinator, a Special 
Education coordinator, a clinic where a medical doctor is available, tutoring programs 
from Beyond the Bell, Extended Learning, and Title 1, and Project 10 where gay and 
lesbian students can seek assistance to cope with problems that they may experience.   
 
     Currently the parent school is developing a 9th Grade Center where freshmen and 
retained 9th graders can be referred for evaluation, diagnosis, and assistance for any 
academic, personal, and/or social adjustment problems.  Students can be referred for 
tutoring, mentoring, and counseling by the Coordinator who will monitor each student’s 
progress and record data for future program evaluations. 
 
     The AVID Program is designed to help students acquire organizational, time-
management, and study skills; these skills, once mastered, enhance a student’s ability to 
access, process, and retain classroom instruction.    Once teachers have taken the AVID 
training, these techniques will be used in all classes. 
 
     Assessment of student data will play a key role in determining which courses a student 
will take, what his/her learning styles are, which teaching strategies are best suited to 
his/her needs, and which extra-curricular activities should be recommended to him/her.   
The student’s cumulative record, CELDT score, reading level, and expressed interests  

6. 
 
will all be taken into consideration before the school’s counselor programs him.   



                                                                                                                                             

When all of the student’s teachers observe him/her in their classrooms over a short period 
of time, adjustments in their teaching strategies will be made to suit the student’s 
individual learning needs. 
 
     In addition, during teacher collaboration time, teachers will compare a student’s 
progress and success among his/her different subject areas.   In this way teachers can 
identify a student who needs extra support with a particular subject or a student who may 
need the challenge of placement into an AP class (Advanced Placement) class.  Since 
teachers are accustomed to working with their students independently, professional 
development that provides tools needed for collaboration will be provided.  Also, 
information about teacher strategies related to student learning styles will be helpful.  
Within the SLC structure, more teachers get to know and understand more students well, 
and they are allotted the time to discuss a student’s progress on a regular basis with the 
other teachers who have the student.  This interdisciplinary discussion of students’ 
progress and the consequent implementation of appropriate interventions to improve 
students’ achievement is the core benefit of converting large schools to smaller learning 
communities. 
 
      
 

Attribute #3:  Equity and Access 
 
     In this school every student will participate in a rigorous curriculum that is culturally 
relevant and linguistically responsive to their unique learning needs.  When plans were 
made to implement “wall-to-wall” SLC’s at Manual Arts, there was much concern about 
ensuring equity across, and equal access to, all SLC’s.  Therefore, plans were altered 
from having special education students housed on one track to having them housed on all 
three tracks; Special Resource students are housed on Track B, however, because the 
school’s eight-week vacation falls in the middle of that track’s semester and the long 
break seems to cause too much disruption to their academic progress of the other special 
education students.  Currently ELL students are housed on only two tracks, due to the 
fact that there are not enough ELL teachers to cover all three tracks and all nine SLC’s.  
However, any student who comes to Manual Arts and has difficulty understanding and/or 
speaking English is immediately referred to the ELL coordinator for testing and 
appropriate placement according to the District’s master plan.   
 
     In the spring of 2005 Manual Arts students selected which SLC they wanted to join 
from a list that was generated by a student survey of preferred interests/career fields.  
Nine themes were developed based on the top nine fields that students chose from the 
survey.  In order to provide as much “self-containment” as possible, while using only the 
number of personnel allotted by the District, only three schools could be established on 
each track.   Students could choose which of the three schools h/she would attend on 
his/her Track.  However, the principal has promised that, if a student really wants a 
particular school that is only offered on another Track, then s/he could transfer to that 
school’s Track.  However, students will be allowed to change their school choice only 
once during their four years of study, except in special circumstances; in such  
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circumstances the school’s coordinator, counselor, and the principal of Manual Arts will 
confer with the student’s parents and, subsequently, make a decision about the student’s 
request to change his/her SLC.     



                                                                                                                                             

    
     The School of Environmental Studies will ensure that every student will participate in 
a rigorous, quality curriculum that is culturally relevant and linguistically responsive to 
their unique needs in the following ways:     
 

 At-Risk Students:  Create an ILP (Individualized Learning Plan); implement 
teacher mentoring; provide counseling; urge parents to enroll students in after-
school and Saturday tutoring programs. 

 Special Education Resource Students:  Refer to IEP when determining teaching 
strategies, implement co-teaching with special education teacher/teacher’s aide, 
and provide an inclusive curriculum and inclusive extra-curricular activities. 

 Limited English Proficient Students:  Use SDAIE strategies; create a multicultural 
curriculum; refer to student’s CELDT scores and employ ELD standards 
throughout activity and assessment planning; utilize Parent Outreach programs 
and highly intensive Family Service Coordinators. 

 Gifted Students: Use differentiated instruction; offer opportunities to exceed 
standards embedded in class activities and assessment tools; utilize GATE and 
AVID programs. 

 Gender Differences:  Make students aware of gender-related issues through 
instruction that promotes gender sensitivity and implement a multicultural 
curriculum; choose literary selections that demonstrate gender bias, as well as 
gender sensitivity, so that students can learn to recognize each when reading 
independently. 

 Race/Ethnicity:  Implement a multicultural curriculum; utilize instructional 
strategies that address multiple learning styles and multiple intelligences. 

 
     The advisory period provides for each and every student to have an adult that gets to 
know him/her very well and who can become the student’s mentor and advocate, when 
necessary.   This advisory piece of the SLC curriculum serves as a hub around which all 
curricular and extra-curricular activities revolve.  It is one of the most important pieces 
for providing personalization to the SLC experience. 

 
     All teachers will promote equity and access by developing standards-rich projects for 
their students to do, by embedding AVID techniques into their instruction, by providing 
access for all students to AP classes, and by maintaining high expectations for all 
students.  As mandated by the No Child Left Behind act, the co-teaching model will be 
implemented in this SLC.  In this model regular education teachers receive support in 
their own classrooms by teacher assistants who are trained by a special education teacher.  
Also, special education teachers make themselves available to further assist the regular 
education teacher, and they visit the classroom and to observe the special education 
students in order to offer pertinent recommendations to the teacher.  Finally, as discussed 
above, teachers will collaborate about each student’s progress on a regular and frequent 
basis in order to provide appropriate and timely interventions to struggling students.   
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Attribute #4:  Personalization 
 



                                                                                                                                             

     The teachers in this school want to ensure that each student is known well and that 
his/her learning needs are met.  To accomplish this teachers will use much of their 
“banked time” to discuss the academic progress and personal and/or familial problems 
that their students may be experiencing.  Students will be made aware that such 
conversations are taking place on their behalf, and that the teachers have their best 
interests at heart when doing this.  
 
     Use of interdisciplinary curriculum where teachers of the same grade “team” together 
and have their respective students work on projects, which integrate the environmental 
theme, will also promote personalization.  Eventually “culminating” projects will be used 
to demonstrate student learning at various times during the four years of study.  Use of 
block scheduling for all classes (i.e.; students have two 2-hour classes and one 1-hour 
class each week) allows ample time for both teachers and students to do more in-depth 
study of particularly important aspects of a subject and allows more time for students to 
practice what he/she has learned in class on a particular day.  Future implementation of 
the 4 x 4 schedule will allow more time for students to take elective courses and more 
time for teachers to collaborate.      
 
     Teachers and other adults within the school will work with their group of students 
over a four-year period in a number of important ways that will shape students’ 
experiences to help them achieve their goals.  Faculty and staff will come to know and 
understand the needs, interests, and aspirations of each student through the following 
structured activities: advisory periods that will provide (1) time for academic and social 
mentoring to small groups of students, and (2) opportunity to develop personal learning 
plans which are collaboratively developed for each student and which reflect each 
student’s learning style, interests, and post-secondary goals; use of research-based 
strategies in all classes; meaningful academically oriented, hands-on field trips and other 
outings designed to investigate and explore environmental issues; and frequent parent 
contacts, meetings, conferences, and open houses.  Teacher teams will closely monitor 
each student’s progress and will provide the academic and counseling support that each 
student needs to succeed in this rigorous curriculum. 

 
     In the SLC configuration students and teachers have an opportunity to stay together 
over the four-year period, rather than having students go to multiple advisory teachers.  
This arrangement promotes personalization as well.  Furthermore, teachers can decide to 
“loop” with their students, which will provide even more personalization (i.e.; one 
teacher continues to teach the same students as they progress through the four years of 
English).  
 
     A 10th thru 12th grade orientation will be held annually, at the beginning of the new 
school year, where students will have an opportunity to meet their teachers and counselor 
and to learn why Manual Arts has converted to the SLC configuration.  Students need to 
understand that they will be part of an important undertaking that is centered totally upon 
them—personalizing their education, enhancing their curriculum and instruction, and 
ultimately improving their academic performance. Eighth-graders from the feeder schools  

9. 
who have chosen this SLC will be invited with their parents to an “open house” in early 
May to meet with the coordinator and to learn more detailed information about the SLC. 
Later, when the new school year begins, these students will have their orientation to the 
school where school-spirit items, branded with the school’s name, will be given to them.  



                                                                                                                                             

Other assemblies will be held during the school year to provide opportunities for students 
to enjoy music and drama, and to inform students about major issues and important 
opportunities that may arise, such as this SLC’s involvement in the L.A. River restoration 
effort. 
 
     The effectiveness of these efforts to personalize this SLC will be evaluated by use of 
student and parent surveys, faculty discussions at various meetings, improvement in 
student attendance and grades, and improvement in attendance at extra-curricular events. 
 
     Counseling and related services will be provided to students through self-referrals and 
teacher referrals. Daily observations of a student’s behavior by the advisory teacher and 
collaboration with the student’s other teachers can lead to the early detection of a 
problem or conflict that the student is experiencing in his school and/or home life.   An 
observant teacher can often steer a student in the right direction before a change in 
behavior escalates into a non-productive lifestyle for the student.  Collaborative planning 
with the student’s other teachers can be a powerful tool in helping a student find his/her 
way back to the right path.  
 
     Discipline and academic intervention will be incorporated into the student/teacher 
relationship in positive ways.  Teachers will never simply refer a student to the dean or to 
intervention classes.  The teacher, instead, will talk with the student to help him or her  
understand that s/he needs special assistance, that there is no stigma attached to getting 
such assistance, that assistance is free of charge, and that the student has the right and the 
responsibility to get the assistance needed.  If the student is still reluctant to accept the 
help s/he needs, then the student’s parents will be contacted and a conference will be 
arranged to discuss the matter and to develop a plan of action.  During such conferences 
the student’s best interest must always be served, -- not the student’s “wants” or “don’t 
wants,” nor the parents’ denial of responsibility, nor the teacher’s desire to remove less 
“manageable” or less “motivated” students from the classroom. 
 
 
 

Attribute # 5:  Accountability & Distributive Leadership 
 
     The ultimate leader at Manual Arts High School is the principal.  Each of his assistant 
principals oversees two SLC’s by attending and participating in their meetings, by  
assisting with field trips, parent conferences, student activities, etc., by visiting 
classrooms, and by evaluating teacher performance according to contractual agreements.   
 
     The SLC coordinator has many duties:  teaches three classes in his/her subject area; 
calls SLC meetings and prepares agendas for them; maintains files of SLC business; 
plans and implements professional development in consultation with the other SLC 
members; attends coordinator meetings once per week chaired by either the school 
principal or the school improvement facilitator; attends department meeting in his/her  
subject field; attends workshops sponsored by the District’s SLC Unit; manages the SLC  

10. 
budget; orders supplementary books and supplies; oversees special projects and events; 
contacts potential partners; organizes parent meetings; plans SLC Advisory Board 
meetings; arranges for student field trips; assists in development of the school’s matrix of 
courses and master schedule; meets with individual students and parents as necessary;  



                                                                                                                                             

assists teachers with conference attendance forms; provides up-to-date information to 
SLC members and students.  In order to perform all of these responsibilities, the 
coordinator is assigned two additional conference periods in his/her annual schedule.   
 
   Other leadership roles within the SLC will eventually include the following: student 
government advisor, editor of monthly newsletter, intramural sports director, social 
director, etc. 
      
     The faculty members of this school will work together, share expertise, and exercise 
leadership to ensure that student achievement is the intended result of all decisions.   
Members have agreed that the ultimate question to answer in making all decisions is, 
“What is best for the student(s)?”   Although the elected coordinator calls and facilitates 
most meetings, decisions are reached through consensus of the members present.  At 
times the coordinator will simply generate a decision-making, consensus-building notice 
that solicits teacher comments and/or sign-offs regarding a particular issue, such as 
preferred meeting dates.  Each week or two a list of these consensus-approved items will 
be distributed and kept in the same file as the minutes of meetings.  At other times a 
meeting will be called to brainstorm solutions to a problem or to solicit consensus on a 
major issue, such as the establishment of a parent advisory committee.  
 
     Faculty leadership is highly encouraged.  It is not uncommon at this school’s faculty 
meetings to see three or four members vying with one another for the “floor” or 
simultaneously volunteering to manage a particular event or complete an arduous task.  
There are still some members who choose to attend meetings only when required to do so 
by the principal; however, these teachers are very willing to comply with any and all 
decisions made at the meetings they missed.   As the SLC continues to develop and 
“burning issues” arise, more members will, no doubt, want to become more involved in 
the decision-making process. 
 
     Literacy must be addressed across the curriculum.  Faculty members have agreed to 
practice the following “classroom rituals” routinely: 
 

 Students to do SSR (Sustained Silent Reading) during the first fifteen minutes of 
each class.  Reading can be from AR (Accelerated Reading) books, environmental 
literature, or material relevant to that day’s class, which is supplied by the teacher. 

 Students to maintain a daily Learning Log during the last ten minutes of each 
class.  In this log, students answer five questions: 
1) What did the teacher cover in today’s class? 
2) What did you learn for the first time today? 
3) What was particularly important to you in today’s lesson? 
4) What didn’t you understand, or what comments do you have about today’s 

lesson? 
5) What is tonight’s homework and when is it due? 
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 Students to bring required supplies to each and every class:  three-ring binder, 
notebook paper, pens, pencils, erasers, AR books, and notebook for writing daily 
logs.  



                                                                                                                                             

 Teachers to provide and maintain environmental literature in their respective 
classrooms (except teachers who may not have their own classrooms) for students 
to read, such as periodicals, Xeroxed articles from newspapers, paperbacks, etc. 

 
     This school will interface with the other schools at Manual Arts through intramural 
athletic and academic events, shared courses, and school-wide events, such as athletic 
events, academic decathlons, school dances, etc.  Coordinators of each school will meet 
weekly with the principal or school improvement facilitator to discuss issues, work out 
conflicts between schools, plan activities, etc.  The teacher composition of the Manual 
Arts High School Leadership Team (School-Based Management) has been amended to 
reflect the school’s conversion to the SLC configuration.  One “at large” teacher 
representative will be elected by each Track, and one teacher representative will be 
elected by each of the nine SLC’s.  The Leadership Team meets monthly to discuss 
school achievement and plans to improve it, to articulate and resolve conflicts that may 
arise between SLC’s, to inform the principal of problems or burning issues, to discuss 
and approve the District budgets that are under its jurisdiction, to modify bell schedules, 
and to offer suggestion for improvement of the school as a whole. 
 
     The faculty will ensure that all lessons are rigorous and that they help all students 
meet the state standards by conferring with their grade level and subject area colleagues 
to align curriculum, create group projects, develop lesson plans, and share materials and 
learning experiences.  The faculty has agreed that the following measurable outcomes 
will be used to evaluate whether or not the school has achieved its mission: 
 

 Graduation rate 
 Number of college acceptances 
 Drop-out rate 
 Standardized test scores, such as CTS 
 Student grades 
 Attendance rate 
 Number of awards and commendations        
                                                                                               
                                        

 
Attribute #6:  Collaboration/Parent and Community Engagement 

 
     In this school all members are viewed as critical allies and are significantly included 
in the school’s activities; such inclusion results in sustained participation in critical 
school decisions and implementation of school efforts.  Parents are particularly 
encouraged to become actively involved in their child’s education, since research 
indicates that the more interest that parents demonstrate, the more academically 
successful the child will become.  To this end the faculty will hold a family orientation at 
the beginning of each school year in a pleasant, casual, and non-threatening venue where 
parents and all of their children can come to meet the faculty in order to learn more about 
the school and the faculty’s hopes and expectations of all students.  Calendars of 
important events (i.e.; advisory meetings) and dates for parents to remember (i.e.; report 
card distribution, parent conferences) will be developed, published, and given to parents  

12. 
and students along with a list of parental opportunities for involvement in the school.  
Each family will be given the SES Parent Student Handbook containing information 
about the school’s vision, mission, academic and behavioral expectations, and each 



                                                                                                                                             

teacher’s grading criteria.  In addition the Handbook will include a brief biography of 
each faculty member, each teacher’s course syllabi, and each teacher’s recommendation 
for how parents can best help their child to succeed in his/her classes.  Finally, invitations 
will be extended for parents to take an active role at the school as an advisory board 
member, security volunteer, school aid, chaperone, etc. 
  
     When students are not meeting the school’s expectations, parents will be notified by 
telephone and asked to attend a conference with their child’s teacher(s).  During the 
conference, parents will have an opportunity to learn about the various academic 
standards and will be shown data on their child’s achievement of these standards.  Parent 
input will be solicited regarding alternatives for student improvement, and together the 
teacher(s), the parents, and the student will develop an Individual Student Behavioral 
Plan.  Teachers will solicit parents’ involvement in their child’s academic achievement 
by means of the Title I “compact” (which parents and students must sign annually) and 
by convincing parents to enroll the student, when appropriate, in a mandatory 
intervention program, such as Beyond the Bell. 
 
     The school will develop and maintain partnerships within the community in several 
ways: 
 

 Take a proactive role to develop and maintain partnerships with organizations 
such as the Los Angeles Dept. of Public Works, the Santa Monica Conservancy, 
USC, UCLA, LACC, LATTC, etc. in order to find support for internships, job 
shadowing, field trips, guest speakers, etc. 

 
 Maintain the collaborative work with UCLA, Community Programs Office (CPO) 

A)  BLAIDS (Black and Latino Aids Group) 
B) Partnerships for a Greater Los Angeles 
C) USC Fulfillment Fund 
 

 Send students, teachers, and the counselor to the feeder schools to make 
presentations that promote student interest in the SLC. 

 
 

 
Attribute #7:  Professional Development 

 
     Professional development will have a key role in the success of this school.  Teachers 
will want and need to learn many new teaching strategies, particularly project-based 
instruction.  They must learn how to develop student projects that are rigorous, standards-
based, interdisciplinary and tied to the environmental/ theme.  Because most of the 
teachers have been accustomed to working independently of one another for so many 
years, they must also learn the techniques of interdisciplinary collaboration; they must 
learn to trust their colleagues in order to experience enough freedom to share their 
pedagogies and demonstrate their techniques.  Teachers do want to reach every student 
—not just the ones who are able to excel under the more traditional forms of education. 
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     Faculty members of this school believe that continuous professional learning that is 
focused on improving practice and performance is a vehicle for improving the school and 



                                                                                                                                             

enhancing coherence through collaboration, reflection, analysis of student work and data, 
and review of pedagogy.  No one is ever too old, too knowledgeable, or too experienced 
to learn more about his/her profession and how to practice it.  Teachers and staff need to 
learn how to do joint planning; teachers need to learn how to engage in interdisciplinary 
collaboration as well as collaboration across subject areas.  In addition teachers need to 
learn how to implement project-based learning and standards mapping within and across 
disciplines. 
 
     Determination of the kinds of professional development offered to the teachers will 
depend on examination of test data to determine the areas where students need 
improvement.  Reading and math are the areas where Manual Arts students score poorly.  
Therefore, there is already a mandate that professional development held off-site must 
relate directly to ways of improving student achievement in literacy or math, or relate to 
the development of SLC’s.   
 
     Thanks to Title 1 and the USDE Smaller Learning Communities Grant, the school has 
ample money for conference and workshop registration fees, hotel and transportation 
expenses, extra-curricular participation and planning, and substitute coverage pay.  This 
ensures that teachers will have the time to access professional development that will 
enable them to meet the needs of all their students; teachers are advised to use their off-
track or weekend time to attend these professional development opportunities.  Some 
conferences can be attended during school hours, but such trips must be kept to a 
minimum lest student learning suffers by the use of too many substitute teachers.  
 
    Use of District and state monies to hire coaches from the California League of High 
Schools ensures that teachers will be correctly advised as to which types of professional 
development will best meet the needs of Manual Arts students. These coaches will also 
conduct various professional development workshops that are tailored to the specific 
needs of Manual Arts teachers, such as the need to learn how to develop a master 
schedule, how to conduct effective project-based instruction, and how to work 
collaboratively with colleagues. 
 
     Conferences attended this year by members of this SLC include the following:  
workshops sponsored by the “The Big Picture Company” schools; conferences sponsored 
by the National Association of Social Studies Teachers and the California Association of 
Teachers of English; Kate Kinsella workshops on more effective methods of teaching 
vocabulary; workshops at USC designed specifically for development of SLC’s in 
LAUSD; “Edualliance” conference on SLC’s; workshops explaining upcoming SLC 
evaluations; federal grant writing workshops; an “Implementing Advisories” workshop; 
and other workshops sponsored by the federal government and by the California 
Department of Education. 
 
     Collaborative planning will occur through the development and implementation of 
interdisciplinary student projects, through discussion of students’ academic progress, 
social and/or familial problems, and behavioral problems at grade level meetings, and 
through use of the “critical friends” technique of reviewing and discussing student work.  
(Professional development to provide tools for collaboration will also be provided.) 

14. 
Teacher collaboration about a particular student’s behavioral concerns can enlist the help 
of all the student’s teachers to quickly extinguish a student’s non-productive behavior.  



                                                                                                                                             

Currently, time for such teacher collaboration, for the most part, will have to be during 
teachers’ conference periods and on some of the Professional Development Tuesdays that 
are mandated by the District. Again, until the larger school’s schedule is modified to 
provide teacher collaboration time, this important piece of small learning community 
experience will be difficult to implement. 

 
 
     Formal professional development held at the school will be assessed by use of 
evaluation forms that will be completed by the participants at the end of each workshop.    
Teachers attending professional conferences away from the school site will give a report 
to other members of the SLC that highlights the significant ideas that were presented and 
demonstrates the relevance of these ideas to the school.  Further evaluation of these 
workshops will take place at the coordinator meetings, department meetings, and 
leadership cabinet meetings. 
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