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Unifying Vision and Identity 
 
R.E.A.Ch. Small Learning Community is a group of 350 – 500 A-track students, parents, 
faculty, and staff working and learning together at Los Angeles High School, sharing the 
belief that education empowers students to participate and create positive change in their 
communities.  R.E.A.Ch.’s mission is expressed in its name, which stands for “Realize 
Empowerment, Awareness, and Change.” R.E.A.Ch. offers students a perspective on 
learning and the world at large that not only prepares them for academic success, but also 
to contribute and become active in their communities.  R.E.A.Ch. presents students with a 
view of learning that connects the academic disciplines, challenging students to 
demonstrate their proficiency by solving real problems.  R.E.A.Ch. faculty, parents, and 
community members are committed to education that meets the needs of students at Los 
Angeles High School for a relevant curriculum, personalized instruction, and student-
centered environment that values critical thought and informed action.   
  
R.E.A.Ch. small learning community accomplishes our goals of excellent instruction, 
innovative curriculum, and personalized education through collaboration.  Working 
together, students, parents, and teachers, create a culture of achievement and equity 
where learners take academic risks.  Highly qualified and skilled teachers act as a team 
with colleagues to implement interdisciplinary units, joint assessments, student 
interventions, and engaging instruction.  Flexibility and cooperation allow teachers within 
the Small Learning Community (SLC) to work together as closely as possible with the 
same group of students in English, Social Studies, Math, Science, and elective classes.  
Teachers and students join in advisory partnerships to create personal portfolios that 
show student mastery of standards.  Parents and teachers work together to meet the needs 
of the students as they strive to meet rigorous standards.  

Our education philosophy centers on instruction that serves the needs of the diverse 
group of students at Los Angeles High School. Our vision is reflected in instruction as 
each teacher structures the educational experience around building the student’s ability to 
use his or her skills to make informed choices and act to create positive change.  
R.E.A.Ch. students have access to rigorous, college preparatory classes and content, 
while teachers support learners to meet and exceed California state standards. Multiple 
forms of assessments, including portfolios, district and state-wide assessments, 
community-based projects, and multiple writing assessments, demonstrate student 
comprehension and mastery of standards. R.E.A.Ch. teachers focus on student 
performance, analyzing data and assessments to inform instruction and ensure that all 
students accomplish their academic and social goals.  R.E.A.Ch. teachers recognize the 
need to address each student as an individual, creating a personalized program that 
respects and builds the unique talents and ideas that the student brings into the classroom. 

Learning in R.E.A.Ch. SLC is relevant, engaging, and culturally responsive with the aim 
of reaching all learners with diverse backgrounds, cultures, and needs.  An integral part 
of the educational program is the interdisciplinary focus of curriculum.  Students work 
collaboratively on theme-based projects, developing and applying skills that extend 
across the disciplines. Through inquiry and problem solving, students engage in self-
directed learning.  To the greatest extent possible, teachers will be able to combine their 
class time as well as their classroom space to give students the ability to complete 



  
comprehensive projects.  Students take ownership of their educational environment, 
including the physical space allotted to the SLC.  R.E.A.Ch. teachers use differentiated 
instructional strategies that scaffold concepts to make learning accessible and engaging 
for all learners, including English Language Learners, students with special needs, and 
advanced students.  Learning extends beyond the school walls, taking the students into 
the community to address real problems.  Internships, field trips, mentoring, and 
partnerships with community organizations provide experiences that give students a 
broader awareness of their surroundings.  R.E.A.Ch. students learn purposefully, building 
their academic proficiency with the goal of fully implementing the vision of the SLC.  
  
To build a successful collaborative structure, faculty, parents, students, and community 
members must be part of decision-making and running the SLC.  To ensure that all 
interests are represented, the SLC has established a Steering Committee made up of 
representatives from each stakeholder group to guide the SLC towards fulfilling its 
vision.  The Steering Committee’s responsibilities include overseeing budget, student 
interventions and support, teacher and student programming, integrating SLC programs 
with the larger school community, scheduling of professional development and reflection, 
data analysis and new program development, as well as fostering community 
relationships.  Our learning community extends beyond the school walls as ideas and 
resources from the school and home community flow back and forth to sustain mutual 
growth and improvement.  Faculty and families work together to provide interventions 
for struggling students and recognition for high achievers.  R.E.A.Ch. encourages parents 
as partners in education, maintaining regular communication and supporting their 
participation in school functions.    
 
The pillars of a R.E.A.Ch. education are: 

• Academic Achievement 
• Connection Between School and the World 
• Creating Change 
• Respectful Collaboration        

 
 
           
 
 
 
 
 
 
 
 
 
 
 
 



  

 
Equity and Access 

 
R.E.A.Ch. is made up of a varied group of learners who bring different levels of 
academic development, cultural diversity, and a wide variety of interests and talents into 
the classroom.  As a collaborative community, R.E.A.Ch.’s objective is to foster and 
build on the unique skills and ideas that individuals bring to the classroom, empowering 
students to chart their own path based on awareness of their options.  Our program is 
designed to give students the skills and academic confidence to grasp opportunities or 
create opportunities for themselves.  Our curriculum and instruction support students 
across the disciplines and extend into the community.  The aim of R.E.A.Ch. is to provide 
every student, regardless of his or her needs, with access to a self-directed educational 
program to fit his or her interests and goals and to meet of exceed the California State 
Standards.    
 
Each R.E.A.Ch. student has access to high quality classes in a nurturing learning 
environment as the base of the academic program. Each year the master schedule of 
classes approved by the Steering Committee reflects the needs of our students. The 
Steering Committee reviews student data from the previous year, including CST and 
CAHSEE test scores, pass-fail rates, student portfolios, teacher feedback, student 
surveys, and the input of both the Parent and Student Leadership Councils, to determine 
the best classes offerings to meet the needs of R.E.A.Ch. students.  The Steering 
Committee also reviews classroom assignments to make sure R.E.A.Ch. classes are 
located as much as possible in one contiguous space, with collaborating teachers 
clustered to facilitate integrated curriculum and flexible scheduling.  While it may not be 
fully possible while Los Angeles High School operates on a year round schedule, the 
Steering Committee will make every effort to house R.E.A.Ch. classrooms near the 
R.E.A.Ch. office.  The R.E.A.Ch. office, where the counselor and administrator are 
located, is a central location where parents and community members can access 
information and resources.  The office is also home-base for students, as well as a visible 
center, and vital to SLC identity.   
 
Each student is expected to fulfill his or her graduation requirements, as well as 
demonstrate mastery of the R.E.A.Ch. vision. R.E.A.Ch. provides each student with 
rigorous college preparatory classes that meet or exceed A-G requirements for entrance at 
the University of California system.  Students are encouraged to challenge themselves 
and expand their skills through a wide range of educational opportunities.  Advanced 
Placement, honors, and other high level classes will be available to students, both through 
R.E.A.Ch. and in partnership with other SLCs, community colleges, and educational 
institutions.  Similarly, students will have access to any foreign language, fine and 
performing arts, vocational and ROP classes, and other valuable electives that are not 
offered within R.E.A.Ch. through special agreement with other SLCs and schools.  
R.E.A.Ch. provides classes that support academic success, such as sheltered and English 
Language Development classes, as well as Special Day classes for students whose IEPs 
call for modifications and accommodations not possible in general education classes.  In 
addition, R.E.A.Ch. students participate in special enrichment classes offered by 
R.E.A.Ch. teachers after school and during intersession. Class subjects may range from 
water polo to art history to urban community gardening. These classes are created by 



  
R.E.A.Ch. faculty and are designed to build community while providing students with 
experiences that they might not otherwise get in a comprehensive high school setting.  
 
The educational program at R.E.A.Ch. is designed to allow the student to pursue his of 
her own goals and interests.  RE.A.Ch. classes encourage students to explore their 
passions in self-directed projects, demonstrating their mastery of standards and learning 
goals by identifying and addressing real world problems.  Students will be able to explore 
career interests through career fairs, internships, apprenticeships, and Career Shadow 
days.  The advisory program is designed to help students focus on their progress towards 
achieving their academic goals and support students to reflect on their strengths and 
pursuits.  The advising faculty member also gives each student guidance and 
opportunities to explore post-secondary opportunities to continue creating positive 
change after the student leaves R.E.A.Ch.  By graduation, R.E.A.Ch. students have a plan 
for their post-secondary path and the skills to succeed along the way as a result of their 
classroom experiences. 
 
To ensure that every student reaches his or her goals, it is important to personalize the 
academic program for each student’s needs.  Teachers use SDAIE and other current, 
relevant pedagogy strategies to support all SEL, ELL, and ESL students.  General 
education and Special Education teachers collaborate to make appropriate 
accommodations and modifications recommended by the IEPs for Special Education 
students with appropriate access to FAPE. Team teaching and collaboration models 
further enhance the educational experience of both students and teachers.   
 
As a community that encourages its members to work together and take risks, it is 
imperative that R.E.A.Ch.’s learning environment be safe for everyone, regardless of the 
individual’s race, gender, nationality, age, or sexual orientation.  At R.E.A.Ch., the 
expectation that each member of our community act with respect is explicit.  The Rights 
and Responsibilities Contract (see Appendix) signed by every member of the R.E.A.Ch. 
community at the beginning of each year clearly outlines expectations for behavior and 
achievement.  The Contract applies to all stakeholders - students and adult members of 
the community - with equal measure.  Members of the R.E.A.Ch. community are 
encouraged to solve conflicts peaceably and approach the Student  or Parent Leadership 
Councils, and the Steering Committee for assistance in conflict resolution.  
 
R.E.A.Ch. faculty and parents are partners in supporting students to meet their objectives. 
Parents, teachers, counselors, and administrators collaborate to provide early 
interventions to support students who struggle to meet standards. The SLC’s personalized 
program allows teams to consult, identify the most useful resources to help the student 
improve, and to follow up on the student’s progress.  R.E.A.Ch. teachers and counselors 
make use of available resources within the SLC and at Los Angeles High School 
generally.  Students have the opportunity to take advantage of after-school tutoring, 
intersession classes, and Beyond the Bell offerings, as well as special programs arranged 
by R.E.A.Ch. teachers.   Each R.E.A.Ch. teacher will keep regular posted office hours 
after school to give students extra time to get individual attention.  This also allows 
teachers to work together to make sure students get tutoring support on a daily basis.  All 
interventions are goal-driven and reflective of the individual needs of the particular 
student. 



  

Personalization 
 
R.E.A.Ch. Small Learning Community contains 350 - 500 students on A-track in 10th 
through 12th grades.  R.E.A.Ch. students enroll in classes that prepare them for 
postsecondary life whether they choose a career or an academic path. 
 
R.E.A.Ch. is truly a community, where students and parents participate in welcoming 
new members.  Each incoming R.E.A.Ch. student, and his or her parent, is introduced to 
the small learning community through an orientation that occurs before the beginning of 
each new school year, facilitated by R.E.A.Ch. staff, parents, and students.  The 
orientation includes: 

• An introduction of staff members 
• SLC Philosophy and Theme 
• SLC responsibilities and resources for students, parents, and teachers 
• Automatic interventions 
• An introduction to opportunities for involvement in the Parent Leadership 

Council, Student Leadership Council and Steering Committee 
The goal of the orientation is to create student/faculty and parent/faculty relationships of 
trust, and to create a support network for parents.  Students and parents have an 
opportunity to become members of their Leadership Councils to take more active roles, 
and support one another, taking ownership of the educational experience. 
 
Every student is connected to a staff member through an advisory period.  The advisory 
period explores a different aspect of the R.E.A.Ch. theme for each grade level. Each 
R.E.A.Ch. student stays with his or her advisor/mentor throughout the student’s three-
year tenure in the small learning community. 
 

• The 10th grade advisory theme is Realize Empowerment.  This idea is explored 
through a theme-based project undertaken by the advisory group and presented at 
the end of the year.  For their advisory, the 10th graders focus on study skills, 
CAHSEE preparation, the first draft of their post-secondary plan, and building 
standards-based, interdisciplinary portfolios to demonstrate their mastery of 
standards and to articulate the realization of the theme through evidence from 
student work.  They also practice peaceful conflict resolution and are trained in 
peer mediation, empowering them to solve their own conflicts.   

 
• The 11th grade advisory theme is Realize Awareness.  The 11th grade students 

prepare for college/career paths by gaining awareness of how their classroom 
learning serves them in the broader world. The fall semester is dedicated to 
researching post-secondary education.  In the spring, students explore their career 
interests.  They participate in the R.E.A.Ch. career fair and build contacts for their 
internships and apprenticeships. Students complete a themed-based project with 
their information their have gathered to be presented at the end of the year.  They 
also complete and the second draft of their post-secondary plan.  

 
• The 12th grade advisory theme is Realize Change.  The 12th graders apply their 

skills through internships and apprenticeships.  During this period, they finalize 
their post-secondary plan. Seniors complete a culminating themed-based project 



  
that demonstrates their learning and expresses a personal vision of the R.E.A.Ch. 
theme.  Each student defends his or her culminating project and portfolio before a 
panel of community members.    

 
The advisory teacher acts as an advocate as the student moves up through grade-levels.  
While a student’s content-area teacher may change, the relationship with the advisor 
remains constant, giving parents a contact within the school and providing other teachers 
with a means of quickly learning pertinent information about the advisee. The student’s 
portfolio also travels with him or her, allowing each new teacher to gain an understanding 
of the individual student’s level of performance, interests, strengths, and weaknesses by 
looking at the student’s work samples.     
  
R.E.A.Ch. teachers incorporate knowledge of diverse learning styles, multiple 
intelligences, Bloom’s taxonomy, ELD/SDAIE strategies, and multiple assessments into 
differentiated lessons that offer multiple learning opportunities.  In R.E.A.Ch., teachers 
serve as guides and facilitators for students engaging in challenging theme-based group 
projects that have social and cultural relevance.   
 
In addition to the school scheduled Back to School Night and Open House, the R.E.A.Ch. 
staff participates in parent conferences, workshops, project presentation nights, an end-
of-year awards assembly, the R.E.A.Ch. SLC graduation ceremony, and other 
family/faculty gatherings to increase contact between school and home.  R.E.A.Ch. 
parents are encouraged to partner with R.E.A.Ch. teachers to participate in tutoring, 
advisories, and the mentoring of R.E.A.Ch. students.  When a student’s academic 
progress or attendance record indicates the need for intervention, the R.E.A.Ch. staff and 
counselor meet with the student and his/her parents to formulate an academic or 
behavioral plan designed to provide additional resources and support for the student.  
Progress reports, classroom assessments, teacher comments, as well as the student’s 
judgment of his or her own needs, are used to create an individual plan for each student 
focusing on goals and steps to meeting them.  The student’s progress towards meeting 
these goals is monitored by the R.E.A.Ch. counselor and the student’s advisory teacher. 
 
Besides providing personalization for students during the regular school day and while 
they are on track, R.E.A.Ch. SLC also provides after school programs and off track 
enrichment opportunities. Intramural sports programs, social activities, awards 
assemblies, college tours, site seeing tours, museum trips, hiking trips, retreats, and 
camps are all part of the experience of education at R.E.A.Ch.  The R.E.A.Ch. staff is 
committed to accessing community partners and existing school funds, as well as 
pursuing outside grants and fund-raising events, to make sure that the students’ 
experience extends beyond the walls of the school. 
 
 
 
 
 
 
 
 



  

Rigorous Standards-based Curriculum, Instruction, and 
Assessment 

 
Improving the educational experience for students at Los Angles High School begins 
with a new approach to instruction in the classroom.  Through R.E.A.Ch. classes and 
enrichment activities, students develop awareness of self and understanding of complex 
social issues.  Their classroom experiences empower students by providing them with 
tools to accomplish tasks and the confidence to act, solving problems and creating 
change.  R.E.A.Ch. curriculum puts students in control of their own progress and requires 
students to take a high level of responsibility for their own learning.  Each student 
identifies his or her academic needs, sets goals, and reflects on his or her own progress.   
The curriculum challenges students to demonstrate mastery of their subjects and supports 
them to meet rigorous demands.  Classes and educational experiences emphasize the 
connections between subjects and disciplines to give students varied resources.  Students 
meet and embrace these challenges with the support of a community of learners. 
  
R.E.A.Ch. teachers understand that students at Los Angeles High School need an 
innovative curriculum that engages them in their learning while providing vital skills.  
R.E.A.Ch. teachers use backwards planning, aligning the most cognitively advanced 
standards in each discipline to create a challenging education experience that demands 
that students show mastery by applying their skills in a problem-based setting.  R.E.A.Ch. 
students work collaboratively on thematic, inter-disciplinary projects that require higher-
order thinking skills and self-directed inquiry (see Appendix for example of a unit plan).  
The curriculum is not simply parallel, but fully integrated to allow students to 
demonstrate a wide range of talents and skills across disciplines in authentic assessments.  
For example, students might work in teams to put Christopher Columbus on trial for his 
part in colonizing the Americas.  Using persuasive argument techniques learned in 
English class and research skills practiced in their History class, student teams present 
evidence from primary source documents and personal narratives, population statistics 
analyzed in their mathematics classes, and environmental impact statements produced by 
Biology classes, to debate their sides.  This sort of activity requires students to 
demonstrate their mastery of content standards from all of their core classes, but also 
engages students in addressing relevant intellectual problems.    
 
Instruction in the classroom is based on student learning, putting the experience of the 
individual student at the center. R.E.A.Ch. teachers measure success based on authentic 
assessments of student learning and mastery of standards, shifting the focus from what 
the teacher presents to what the student produces.  Classroom activities reflect this 
philosophy by incorporating daily work that allow students to interact, use multiple 
learning modalities, and utilize higher order thinking skills.  We are committed to using 
culturally relevant materials, grounding instruction in the students’ prior knowledge and 
building schema before expanding outward towards a global world-view.  R.E.A.Ch. 
teachers employ a range of instructional techniques to build literacy skills, including 
seminar-style discussions, Cornell notes, cooperative groups, text-connections, double-
entry journals, reciprocal teaching, kinesthetic learning experiences, community-based 
learning, journal reflections, and other effective learning tools. We incorporate AVID-
style learning tools through our advisory program to give students the strategies to stay 
ahead. 



  
   
Frequent ongoing collaboration ensures that R.E.A.Ch. teachers deliver the best possible 
instruction, making significant gains in student success.  A culture of achievement is 
established before each semester begins when R.E.A.Ch. faculty come together to plan, 
collaborating on a rigorous, college preparatory curriculum.  R.E.A.Ch. teachers plan 
with the goal that all of our students meet and exceed state standards in each discipline. 
We initially examine data from the previous semester, including student portfolios, to 
determine concrete objectives for the upcoming semester.  Aligning our curriculum 
allows us to map out explicit goals and objectives, design common rubrics, create 
interdisciplinary units, and incorporate engaging and effective teaching strategies.  This 
collaboration establishes consistent expectations for discipline, academics, interventions, 
common classroom procedures and tools, and professional conduct across the SLC.  This 
planning time is also used for professional development as teachers guide their peers 
through inclusion strategies and effective instructional techniques.  Collaboration 
amongst teachers ensures that students employ a common academic vocabulary and focus 
on specific learning strategies throughout the various disciplines. We access content 
coaches and district support staff to give teachers the latest information, strategies, and 
materials.  
 
R.E.A.Ch. teachers understand the importance of differentiating instruction to meet the 
needs of our diverse students.  R.E.A.Ch. teachers use all the tools at their disposal to 
make content accessible for all learners, including our English Language Learners 
(ELLs), students with Individual Education Plans (IEPs), gifted and talented students, and 
other learners with special needs.  Special Education resource students are included in 
mainstream classes with modifications and accommodations provided by the general 
education teacher in collaboration with a resource specialist as outlined in the IEPs.  
Students in advanced English Language Development (ELD) classes participate fully in 
R.E.A.Ch. content classes as they develop their English language skills.  Students in 
Special Day Classes and those who have not yet developed sufficient English to 
participate successfully in content area classes are included to the greatest extent possible 
through elective classes, advisory groups, enrichment classes, and field trips.  R.E.A.Ch. 
teachers use common organizational tools, including assignment sheets and planners, as 
well as incorporating SDAIE techniques, to ensure that students have access to learning.  
R.E.A.Ch. teachers realize that technology can be a powerful tool in engaging students 
and making difficult content accessible.  R.E.A.Ch. classrooms are equipped with 
computers and digital projectors, many of which also feature document cameras, to bring 
technology into everyday experience.  Interdisciplinary units designed by collaborating 
teachers also give students a chance to use technology to express their ideas, featuring 
digital cameras, computers, internet resources, video equipment, and presentation 
software.     
 
To judge the success of our students and our program, R.E.A.Ch. teachers employ 
multiple authentic assessments.  Preliminary diagnostic assessments in each R.E.A.Ch. 
class, such as reading comprehension tests, writing assessments, anticipation guides, 
content pre-tests, and other yard-sticks, are important for setting a baseline to measure 
progress and for determining the academic needs of each student. Each grade level 
collaborative will meet at the start of each semester to analyze data from their 
diagnostics, sharing the information to provide the student with a baseline from which to 



  
measure individual growth and track their own progress. Regular formative assessments, 
including exit slips, journal entries, Secondary Periodic Assessments, partner reviews, 
closing arguments, and other checks for understanding, show student progress towards 
learning goals.  Finally, summative assessments require students to demonstrate mastery 
of rigorous standards. Teachers support students as their revise and redo their work until 
they have attained mastery.  Interdisciplinary rubrics clarify the standards and learning 
goals for each assessment, whether it is a project, paper, or debate.  Student products 
show that students are not only prepared for district, state, and national assessments, but 
can also use their skills in a real-world context.  
 
R.E.A.Ch. students take responsibility for their own learning.  Our most important 
assessment tool is the standards-based, interdisciplinary portfolios.  Through portfolios, 
students analyze the California grade-level standards and show their mastery through 
evidence gathered from their classes throughout the year.  Portfolios establish high 
expectations and map out the new skills and themes developed each year. Portfolios give 
teachers concrete data in order to examine each student’s progress as well as the strengths 
and weaknesses demonstrated by the group.   Through the portfolios, students work 
towards mastering specific standards, giving meaning to each piece of evidence placed in 
the portfolio by the student.  Students track their improvement, beginning with their 
diagnostic assessments and continuing throughout the year. A passing portfolio 
demonstrates that the student has met each grade-level standard, reflected on his or her 
performance and provided a rationalization based on included work samples with rubric 
scores.  Portfolios also indicate the student’s progress towards realizing the vision set out 
by R.E.A.Ch, to become an aware learner who uses skills and knowledge to produce 
change.  Students present their portfolios at the end of the year as evidence to justify their 
promotion to the next grade level and, finally, as having met their graduation 
requirements. A panel made up of teachers and staff as well as parents and community 
members judge the portfolio to determine the student’s readiness.  
 
Students must be prepared to apply their skills to making change in the world around 
them to fully realize the vision of R.E.A.Ch. SLC.  R.E.A.Ch. students must be ready to 
enter the world beyond our community, making post-secondary plans for college, career, 
and lifestyle.  R.E.A.Ch. students participate in close advisory relationships with peers, 
through grade level mentoring, and with teachers and other community members.  
Through the advisory program, R.E.A.Ch. students in upper grades partner with incoming 
students to ease the transition into the SLC.  The older students act as mentors and 
guides, familiarizing the new students to the SLC expectations and resources. Twelfth 
grade advisory groups partner with tenth grade groups, veteran students helping new 
students to create a comprehensive plan for their R.E.A.Ch. experience.  This plan takes 
into account all graduation requirements, A-G college entrance requirements, college-
preparatory electives, and the student’s fulfillment of the R.E.A.Ch. vision.  Students 
work with peers and their faculty advisor regularly to modify the plan, adding their extra-
curricular activities and work-related experiences to build on their transcripts.    
 
Through the close advisory relationship, a student’s advisor guides the student to the 
appropriate resources to help students make informed choices regarding his of her post-
secondary plans.  As advisory groups build awareness of college in the eleventh grade 
year, students are exposed to the range of post-secondary options, including community 



  
colleges, vocational certifications, four-year public and private colleges, as well as 
graduate and professional schools.  Advisory groups explore the college application 
process, while advisors monitor advisees closely to ensure that the student has met all the 
goals set out in the plan by graduation.  Advisory groups are also the center for 
dissemination of information about scholarships and financial aid, as well as application 
deadlines.  As students prepare to graduate, they put their skills into practice, completing 
an inter-disciplinary problem-based project that demonstrates their mastery of 
R.E.A.Ch.’s academic and social goals.  Advisors work closely with seniors to identify 
pertinent community issues and connect students to resources that help them analyze and 
evaluate their findings.  Each senior must defend his or her project to a panel made up of 
teachers, parents, and community members, explaining how his or her work illustrates 
R.E.A.Ch.’s tenets of academic achievement, social responsibility, and action for change.           
 
R.E.A.Ch. faculty is committed to supporting students as they work towards their goals.  
Towards this end, we have developed a system of automatic early interventions to 
support struggling students.  Each R.E.A.Ch. teacher is responsible for monitoring the 
progress of individual students based on assessment data. Intervention is triggered when a 
student fails to demonstrate mastery on a single assessment, or when a student does not 
show progress towards meeting more advanced standards from one unit to the next. 
When a student fails to master the standards on one assessment, teachers report problems 
and brainstorms possible solutions within their collaborative team and the student’s 
advisor.  If the student fails to make the standard through revision or alternative 
demonstration of mastery, parents and families are involved so that the student gets 
support, encouragement, and resources both during and outside of school. A meeting with 
the teachers, parents and the counselor produces a set of goals and action steps for the 
student, directing the subsequent intervention steps.  The student may be asked to attend 
tutoring sessions or seek out one-on-one help from teachers during “office hours”.  
Interventions are also called for when students have an unacceptable number of 
unexcused absences or tardies (3 or more). These interventions reflect the student’s 
academic needs and measure progress towards a set goal.  Teachers follow a specific set 
of progressive discipline procedure, beginning with addressing the issue immediately in-
class.  Teachers first meet with the student individually, then seek help from the advisor, 
counselor, and administrator to determine the best course of action to address the 
student’s difficulties.  The student’s parents are contacted to scheduling parent 
conferences and establish contracts to change problem behavior. As these interventions 
are implemented, teachers and parents communicate to follow up on the student’s 
progress.  
 
 

 
 
 

 
 
 
 
 



  

Accountability and Distributed Leadership 
Empowerment is a central concept in R.E.A.Ch. Small Learning Community.  We expect 
our students to empower themselves through the skills and knowledge gained in 
R.E.A.Ch. classrooms.  This commitment to empowered participation also applies to the 
running of the SLC itself.  R.E.A.Ch. is committed to a program of collective 
accountability and equitably distributed leadership to build a successful and well-
organized educational community. In order to achieve this, leadership within the SLC is 
distributed according to agreements among its stakeholders in a plan that is both 
collective and sensitive to the needs of the students we serve.  All stakeholders have a 
voice in SLC operations, participating regularly and purposefully towards the 
achievement of the SLC vision.     

Ultimate decision-making power within the SLC rests with the Steering Committee, 
comprised of representatives from each group of stakeholders.  The Steering Committee 
must include three parent and three student representatives, as well as two faculty 
representatives.  These positions are elected each year during the fall orientation.  The 
Steering Committee must also include the SLC administrator, lead teacher, and 
counselor.  The responsibilities of the Steering Committee include the management of the 
SLC budget, staffing and selection of teachers and administrators, the calendar of 
professional development, and the master schedule of student classes. The Steering 
Committee guides the development of the SLC to ensure that it is fulfilling its vision, 
serving the needs of its students, and constantly striving for excellence in its programs.  
Each semester, the Steering Committee is charged with meeting to discuss data provided 
by faculty from the previous semester, including pass-fail rates, grades, standardized test 
scores, as well as survey data from parents and students, to analyze the SLC’s progress.  
The Steering Committee reflects on the data, taking into account recommendations for 
improvements from faculty, Parent Leadership Council and Student Leadership Council, 
and makes changes to the SLC program as needed to meet the SLC goals.  Any member 
of the Steering Committee can call the Committee together at any point in the semester in 
an event of an emergency situation, such as a change in faculty, safety concern, or new 
community partnership.  Appointed representatives from the Steering Committee also act 
for the SLC in the larger school’s decision-making bodies, maintaining communication 
and advocating for the SLC’s interests. For examples, the SLC’s lead teachers participate 
as members of the school-wide Building Council, working with other SLCs to resolve 
conflicts and ensure that resources are distributed equitably amongst the SLCs.   

To ensure that student and parent voices are a central part of the decision-making process 
within the SLC, both students and parents maintain their own Leadership Councils.  The 
Student Leadership Council is responsible for representing students and bringing student 
concerns and interests to the Steering Committee. Similarly, the Parent Leadership 
Council presents parent issues.  Parent and student representatives to the Steering 
Committee are drawn from the Leadership Councils and these representatives are charged 
with maintaining regular communication between the leadership bodies. Additionally, 
teachers, parents, and students share the workload in such tasks as setting agendas for 
meetings, providing representation of the SLC to school-wide meetings and student 
recruitment efforts, as well as organizing educational and social functions.  Parents are 
responsible for conducting their own elections to the Leadership Council during the fall 
Orientation.  Student elections are aided by faculty and take place the year prior to allow 



  
the members of the Student Leadership Council to enroll in the Leadership class.  
Students running for open spots on the Council must meet minimum qualifications, 
including presenting letters of recommendation and signing commitment contracts.   

The leaders of R.E.A.Ch. SLC demonstrate their commitment to the SLC’s vision by 
ensuring that it is carried out in daily operations. Within the SLC, the lead teachers 
oversee SLC activities, organize resources to support instruction, maintain 
communication within the SLC, and facilitate collaboration amongst SLC members (see 
Appendix). The lead teachers are elected from teachers who have served at least a year in 
the SLC and stay in the position for two years.  Within R.E.A.Ch., we have chosen a co-
lead teacher model so that two teachers may divide the responsibilities of the position and 
maintain a presence in the classroom.  With the co-lead teacher model, elections are held 
on alternating years to minimize disruptions to programs.  The SLC administrator also 
works to ensure the smooth running of the school. The administrator is responsible for 
communicating with the larger school and district leadership and making certain that the 
SLC meets all federal, state, and district mandates.  The administrator supports 
instruction, discipline, and extra-curricular activities and works to maintain and safe and 
healthy school environment (See Appendix).         

The R.E.A.Ch. faculty meets regularly to discuss ongoing issues and concerns.  Grade-
level collaborative groups meet weekly to discuss lesson plans, cross-curricular 
assessments, student behavior issues, as well as scheduling, while the faculty meets 
monthly for regular discussions about SLC progress and for professional development.  
Grade-level collaborative groups are responsible for communicating with the lead 
teachers to access budget items and instructional resources, as well as communicating 
with other teachers to ensure that lessons are vertically aligned.  In addition, the faculty 
meets twice annually before the start of each semester for a planning retreat where team 
members reflect and evaluate the progress of the students, the SLC, and plan for the 
coming semester’s common curriculum.  Teachers examine data, such as grades, 
attendance reports, CST scores, and other performance indicators, to plan for 
improvement. Each grade-level collaborative group presents the results of their 
assessments, reflection, and plans to the Steering Committee at the end of each semester, 
showing their progress and receiving feedback from the Committee. During the fall 
retreat there is the additional task of working with the Parent and Student Leadership 
Councils to plan the R.E.A.Ch. Orientation where parents and students are introduced to 
the faculty and staff members, learn about resources, commit to a set of expectations for 
parent involvement, as well as behavior and learning outcomes.  

Each member of the R.E.A.Ch. faculty is an active participant.  Each teacher is 
responsible for maintaining open communication and participation in his or her grade-
level collaborative group. Teachers have an obligation to their collaborative teams to 
participate in interdisciplinary planning and consultation about shared students to ensure 
that students receive the high quality curriculum and personalized education that makes 
R.E.A.Ch. a unique learning experience.  R.E.A.Ch. teachers support each other’s 
improvement using a professional rubric (see Appendix).  Each teacher works 
purposefully to improve his or her professional performance, making goals at the start of 
each school year based on self-reflection and self-assessment.  Throughout the year, 
teachers record their own progress toward goals, using common time to reflect on student 
data and benchmarks. In addition, each teacher participates in professional development, 



  
observations, lesson study, data analysis, event planning, and self-reflection with the full 
SLC faculty.  Individual SLC teachers may take on extra responsibilities within 
R.E.A.Ch, such as producing the newsletter, teaching an intersession enrichment class, 
chaperoning college visits or student retreats, advising a student club, website 
maintenance, student activities, or other services.  Extra responsibilities rotate on a 
regular schedule to ensure wide participation and equity.  

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



  

Collaboration, Parent and Community Engagement 
 
R.E.A.Ch. Small Learning Community believes that the participation of parents and 
community members is principal to the success of our students.  We promote 
involvement among these important groups of stakeholders in a variety of ways.  In 
addition to soliciting the involvement of local businesses, educational institutions, 
museums, and civic groups, we also encourage all of our students and their parents to 
take more active roles in their schools and in their communities at large. 
 
Parent participation is one of the cornerstones of any successful learning institution, and 
R.E.A.Ch. works hard to ensure that this important group of stakeholders has ample 
opportunity to assert its influence. Every fall, our commitment to excellence is reaffirmed 
by the R.E.A.Ch. Orientation for students and parents.  This orientation plays the dual 
role of both building relationships between parents, teachers and students, and also 
informing our school community about the resources provided by the SLC and its core 
community partners. The orientation is lead jointly by the Student Leadership Council, 
Parent Leadership Council, and the R.E.A.Ch. faculty, building relationships across all 
three groups. The orientation is important to ensure that students transition successfully 
into the new SLC environment.  It is an opportunity for veteran parents to support new 
parents, for older students to mentor incoming students, and for students and parents to 
take active roles in their respective Leadership Councils.  At the orientation, SLC 
leadership informs parents and students about academic expectations for students, as well 
as the interventions and supports provided to ensure student success.     
 
Parents have a real voice in decisions regarding SLC procedures and implementation.  
Our Steering Committee gives parents and community members the chance to work with 
teachers and administrators to build SLC policy and make an impact on the educational 
experiences of their children.  Parent surveys collected at the end of each semester help 
the Steering Committee assess the needs of the R.E.A.Ch. community and make changes 
to the SLC’s program accordingly.  Parents also have a chance to play an active role in 
the Parent Leadership Council, where they form a network to support students and each 
other.  Input from the surveys and from the Parent Leadership Council directly influences 
decisions about class offerings and scheduling, curricular focus, and extra-curricular 
opportunities.  Organized by the Parent Leadership Council, parents partner with teachers 
in extra-curricular activities and classes, sharing their time, knowledge, and expertise 
with students.  In addition to traditional Back to School Night and Open House, we host 
parent breakfasts on selected weekends, as well as educational seminars designed 
specifically to give parents resources to deal with academic issues, including skill 
deficiencies, lack of study skills, time management, and attendance problems.  The Parent 
Leadership Council also works with the R.E.A.Ch. faculty to recognize and celebrate 
excellence in our students.  Parents participate in portfolio reviews and sit on senior 
project panels. 
 
Parents must have easy access to the programs offered by R.E.A.Ch. Parents are always 
welcome on campus and find a hospitable environment in the R.E.A.Ch. office.  The SLC 
administrator, counselor, and the student’s advisor act as point people to answer 
questions or connect the parent to resources.  All R.E.A.Ch. teachers observe an “open-
door” policy, maintaining regular, publicized “office hours” after school on specified 



  
days to be available to students and parents who wish to meet.  To ensure public access to 
resources, news, and progress reports, the community maintains a website that parents 
and students can view from home.  Our objective is to provide all R.E.A.Ch. members 
with access to meeting information, homework help, calendars, and opportunities to get 
involved.  In addition, the website will allow all members to communicate with their 
Leadership Councils and each other.  
 
The outside community is a vital part of the classroom experience within R.E.A.Ch. Los 
Angeles High School’s close proximity to Los Angeles County Museum of Art, the 
Simon Wiesenthal Center and Museum of Tolerance, the Getty Museum, the Page 
Museum, and many other museums makes these institutions ideal educational allies.  
Partnerships with local universities, such as University of Southern California, University 
of California at Los Angeles, and Santa Monica Community College provide resources 
unavailable on the Los Angeles High School campus.  For example, graduate students 
with the Geology department at USC will guide R.E.A.Ch. students through analysis of 
fossils and minerals, while students can also tour working laboratories in the Chemical 
Engineering department.  Exposing R.E.A.Ch. students to experts on and off the Los 
Angeles High School campus helps to bring bearing to lessons and focus to learning. 

The diverse Los Angeles community offers excellent resources to help our students 
succeed academically and engage in learning.  Our partnership with non-profit group 
826LA provides R.E.A.Ch. students with academic support paired with classes and 
workshops in high-interest topics that explore and broaden their ideas.  Recent classes 
taught by working professional writers have covered crafting college-application essays, 
designing imaginary countries, preparing for the SAT, reviewing runway fashion, writing 
sports journalism, and music reviewing.  826LA offers free drop-in tutoring Monday 
through Thursday, from 2:30 to 5:30 p.m., arranging to bring students from LA High to 
826LA where they work with tutors to complete their daily assignments.  826LA also 
works with teachers and students in the classroom to complete ambitious writing projects 
including poems, stories, comic books, and self-initiated research. Students have the 
chance to share their work with a wider audience through 826LA’s Dogtown Books, an 
in-house publishing outfit dedicated to putting student-produced writing into print.  
Additionally, our 10th grade advisory groups work with EduCare and the ACE program to 
learn about non-violent conflict resolution.  The students become peer mediators, 
working together with understanding to make their learning environment more peaceful.    

R.E.A.Ch.’s aim of awareness and change means connecting students with the wide 
variety of opportunities present in their communities and giving them a chance to create 
their own.  Through their advisory groups, 11th grade students participate in internships 
and apprenticeships with businesses, non-profits, and cultural groups all around the city.  
Beginning with the R.E.A.Ch. career fair, students are exposed to occupational 
possibilities and start to form contacts with local organizations.  With the support of their 
advisor, counselor, and teachers, students participate in work-based learning. Through 
their work with groups such as the Garment Workers’ Center, Olympia Medical Center, 
the National Center for the Preservation of Democracy, the Los Angeles Public 
Defender’s Office,  Public Broadcasting Systems, the Los Angeles Free Clinic, United 
Teachers of Los Angeles, and other organizations, students form an understanding of the 
tangible, real-world applications of their academics.  Students gain a wider vision of post-



  
secondary opportunities, get valuable work experience, and put R.E.A.Ch.’s values of 
empowerment, awareness, and change into practice.   
 
R.E.A.Ch. students contribute to their community as well as taking advantages of 
educational opportunities.  Students must complete a community service requirement as 
part of their graduation portfolio and senior project.  Advisory groups work together to 
identify problems in the community and apply their skills toward solutions.  Community 
projects could range from neighborhood beautification plans to developing tutoring 
programs or sports workshops with our feeder schools.  Students might use their own 
research into higher education to lead younger students through workshops and 
information sessions about local colleges and universities.  Participation by R.E.A.Ch. 
students in making their communities better places to live and work is limited only by 
their own imaginations. 
 
 

 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



  

Professional Development 
 
R.E.A.Ch. is a professional learning community committed to building a rigorous, 
challenging, and engaging instructional program to empower our students to actively 
make positive change in the community.  To realize this goal, R.E.A.Ch. faculty must 
have the skills and knowledge to develop and implement an innovative curriculum. 
Professional development for R.E.A.Ch. staff is purposeful, meaningful, and relevant to 
the needs of our students because we are focused on our vision. 
 
Realizing ambitious changes in the educational experience for our students takes a great 
deal of planning, experimenting, and reflecting by R.E.A.Ch. faculty.  Common time for 
planning, collaborating and professional development provides teachers and counselors 
with the opportunity to support one another and develop the innovative curriculum, 
instruction, and assessment to help our students excel.  During regular weekly meetings 
of grade-level collaborative groups, teachers have the chance to engage in joint planning 
and grading, contact parents, and problem-solve around the issues presented by 
individual students.  Teachers use common planning time during shared conference 
periods, as well as after-school and day-long retreats managed through use of pool 
substitutes or coverage financed by the USDE SLC grant, to evaluate not only the success 
of our students, but also the effectiveness of our instruction.  
 
R.E.A.Ch. faculty looks to the needs of our students and families to give direction to 
professional development.  All stakeholders actively participate in developing the yearly 
calendar for professional development through the Steering Committee a month prior to 
the beginning of each academic school year.  The trainings and workshops selected by 
the parents, students, and teachers are based on reflection and target areas of new growth 
or interest selected by the Parent Leadership Council and Student Leadership Council.  
The R.E.A.Ch. Steering Committee approves the plans and leads parents, students, and 
teachers in reflection and evaluation of past professional development, and revision of 
upcoming sessions, at the end of each semester.  
 
SLC professional development focuses on the specific needs of teachers engaged in 
collaborative planning and personalized education.  For example, some topics for 
workshops and seminars include interdisciplinary planning, co-teaching, backward 
planning, technology integration, positive behavior intervention, ELL and Special 
Education inclusion, and differentiated instruction.  These trainings come from experts in 
our own staff as well as from outside presenters, such as Facing History and Ourselves.  
Our professional development opportunities assist staff and teachers in targeting 
strategies that support students with different learning modalities and diverse needs, 
allowing them to reach their potential.   
 
R.E.A.Ch. faculty meets monthly as a professional learning community for lesson study, 
to analyze the data from our assessments, and to evaluate progress towards students and 
teacher goals. Frequent professional development and peer taught workshops make 
certain that every R.E.A.Ch. teacher is confident in the use of the latest technological and 
instructional tools and resources available.  Monthly faculty meetings provide an 
opportunity for each teacher to present research or model a new instructional strategy to 
the group, ensuring that we are prepared to offer the best instruction to our students.  A 



  
large proportion of professional development time serves to familiarize teachers with the 
tools and skills necessary to create personalization in the smaller school setting.  Team 
building helps teachers build trust and communication to facilitate the transition into a 
more collaborative model of instruction.  Many faculty members are already trained to 
use the protocols set out by Adaptive Schools to ensure clear communication and 
respectful discourse, but new faculty need instruction to build comfort with the 
discussion norms and procedures.  Faculty still need training and time to develop 
R.E.A.Ch.- specific curriculum, including the advisory program, to make certain that 
advising staff members are prepared to provide college and personal counseling and 
emotional support for advisees.  
 
In an effort to clarify expectation and provide tools for self-improvement, we have 
developed a rubric to judge our own performances (see Appendix).  This rubric reflects 
our group vision, explicitly describing the professional and collegial behaviors that we 
expect each teacher to contribute as we work towards a common goal of excellence in 
education.  With the aim of encouraging and helping each other improve as educators, 
this rubric will guide our goal-setting and reflection.  The rubric will also guide new 
teachers coming into the SLC as they integrate their own styles and methodologies with 
our collective vision.  The explicit guidelines set up by the rubric will help orient new 
teachers coming into the SLC as to the values and standards R.E.A.Ch. faculty expect 
from each other and themselves.   
 
We believe that if teachers build in time to collaborate and communicate, students are 
more likely to receive appropriate and timely intervention. Creating and enacting quality 
interventions for at-risk students will be an important part of professional development. 
Professional development includes parents, as partners in interventions, to ensure that 
teachers fully understand the needs of our students. Each student’s progress is tracked 
during collaborative time, including a review of the portfolio to assess mastery of 
standards, skills, and R.E.A.Ch. vision.   
 
R.E.A.Ch. recognizes the importance of being familiar with and understanding the needs 
the community we serve.  As part of our professional development plan, R.E.A.Ch. 
allocates time for events that will include community building activities such as parent 
breakfasts and academically-oriented field trips.  Finally, R.E.A.Ch. Small Learning 
Community is committed to professional development that will integrate programs, 
workshops, and promote practices that target a “whole child” approach since we believe 
that equity and access is the key to student success, regardless of ethnic background, 
color, gender or disability. 
 
 
 
 
 
 
 
 
 
 



  

Appendix 
 

1. Decision-Making Structure Chart 
2. Lead Teacher Description 
3. Administrator Description 
4. Faculty Expectations Rubric 
5. Sample Interdisciplinary Semester Framework 
6. Draft Rights and Responsibilities Contract 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



  
 
 
R.E.A.Ch. Small Learning Committee Decision-Making 

Structure 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

R.E.A.Ch. Steering Committee  
3 Parent Representatives 
3 Student Representatives 
2 Faculty Representatives 

SLC Administrator 
Lead Teacher 

Counselor 
 

Responsible for Budget, Hiring, Master Schedule, PD 
Calendar, Needs Analysis and Program Direction, 

Conflict Resolution 
 

Meets as needed throughout the year, including once in 
July to review last year’s progress and plan for the 

upcoming year, as well as at the end of each semester to 
hear progress reports from each grade-level team.    

 
 

Parent Leadership Council 
Responsibilities include support 

for student activities, faculty 
partnerships, student 

recognition and awards events, 
parent survey, and voicing 

parent concerns and issues to 
the Steering Committee. 

 
  

Student Leadership Council 
Responsibilities include 

planning and implementing 
student activities and events, 
conduct town hall meetings, 

mediation and conflict 
resolution, student surveys, and 
voicing student concerns and 

issues to the Steering 
Committee.  

Faculty 
Meets monthly to plan, review data, and participate in 

professional development. 
 
 
 
 
 
 
 
 

Lead Teacher Counselor Administrator Co-Lead Teacher 

10th Grade Level 
Collaborative Team 
Meets weekly to monitor 

student progress, plan 
collaborative units, 

communicate with parents, 
and implement 
interventions.  

11th Grade Level 
Collaborative Team 
Meets weekly to monitor 

student progress, plan 
collaborative units, 

communicate with parents, 
and implement 
interventions.  

 

12th Grade Level 
Collaborative Team 
Meets weekly to monitor 

student progress, plan 
collaborative units, 

communicate with parents, 
and implement 
interventions.  

 



  
R.E.A.Ch. Co-Lead Teacher Responsibilities 

Both 
- Provides leadership in the decision-making process 

o Partners with the Steering Committee to develop the Small Learning 
Community (SLC) in line with the vision statement 

o Collaborates in master planning and student scheduling with the 
counselor, administrator, and Steering Committee 

- Helps maintain regular communication with and participation by all SLC stake-
holders 

o Represents the SLC in the Building Council 
o Communicates with the Parent Leadership Council and the Student 

Leadership Council 
o Communicates with the SLC administrator regarding resources and 

specific instructional issues and concerns 
Lead Teacher 

- Organizes resources to support instructional needs 
o Oversees process of early intervention for students experiencing academic, 

attendance, or behavioral problems 
o Facilitates SLC groups in discussion and problem-solving around the 

needs of specific students 
o Researches internship and apprenticeship opportunities for students and 

maintains contacts with community organizations  
o Oversees the SLC Advisory program, including curriculum and 

professional development 
- Facilitates professional development and collaboration 

o Facilitates collaborative time between SLC teachers  
o Encourages the participation of each teacher in ongoing professional 

development activities 
o  Leads the SLC in analysis of students data and assessment of student 

needs 
o Participates in the planning process to focus instruction on the needs of the 

students within the SLC 
o Supports SLC teachers in self-reflection and self-assessment to improve 

and support best practices.   
Co-Lead Teacher 
- Facilitates External Communications 

o Communicates with Student and Parent Leadership Councils to ensure the 
smooth running of SLC events 

o Coordinates materials and resources for special SLC events, including 
field trips, family nights, and other activities 

o Monitors internship and apprenticeship programs 
o Builds relationships with outside organizations including non-profits, 

museums and cultural groups, businesses, and other community partners 
 
 
 
 
 



  
R.E.A.Ch. Administrator Responsibilities 

 
In addition to school-wide duties, the SLC Administrator takes responsibility for these 
internal SLC tasks:  
 

- Provides leadership in the decision-making process 
o Partners with the Steering Committee to develop the Small Learning 

Community (SLC) in line with the vision statement 
o Collaborates in master planning and student scheduling with the 

counselor, administrator, and Steering Committee 
- Ensures a safe and secure learning environment 

o Works with campus safety officers to coordinate supervision 
o Maintains emergency plans 
o Responds appropriately to safety concerns and follows up on reports  
o Handles discipline issues needing immediate attention outside the 

classroom space 
o Works with teachers, the counselor, and parents to enact and monitor 

student interventions  
- Secures SLC resources 

o Fills out grant applications and ensures that the SLC complies with 
conditions for awarded grants 

o Completes budget requests and requisition forms to ensure that SLC 
projects are sufficiently funded 

o Ensures that all SLC programs comply with district and state regulations. 
o Tracks SLC expenditures and coordinates spending with parents, students, 

and SLC teachers 
- Acts as a contact person for parents and community partners 

o Works with the counselor to create a community area in the SLC office, 
maintaining a welcoming and helpful space for parents, students, 
community members and other visitors 

o Deals with parent concerns, connecting parents to resources within the 
SLC, as well as within the school site and wider district 

o Represents the SLC with local district and larger district personnel 
o Represents the SLC during community functions 

 
 
 
 
 
 
 
 
 
 
 
 
 
 



  
 

R.E.A.Ch. Faculty Expectations Rubric 
4 – Exceeds Expectations 

 100% attendance to all meetings 
 Punctual, arrives on time 
 Actively participates and contributes to discussions 
 Supports others consistently 
 Fully incorporates all REACh strategies and tools 
 Incorporates REACh theme into instruction 
 Uses assessments to modify instruction to better achieve desired outcomes 
 Establishes a grading system that is fair, using effective rubrics 
 Takes on extra responsibility to ensure that the group functions better 

3 – Meets Expectations 
 Demonstrates a willingness to take on responsibility 
 Asks for and provides others with support 
 Meets with collaborative group at least once per week 
 Attends all-SLC meetings once per month 
 Participates in group assessment and self-evaluation 
 Responds to correspondence within 24 hours 
 Makes appropriate parent phone calls by the end of the week 
 Has data, evidence and assessments ready for analysis 
 Observes colleagues at least twice per semester 
 Leads one professional development session on research or best-

practices at least once per year 
 Presents collaborative units in a written, usable form 
 Uses SDAIE strategies 
 Demonstrates improvement with evidence 

2 – Below Expectations 
 Demonstrates willingness to collaborate 
 Minimizes complaining, maximizes constructive feedback 
 Follows through on responsibilities and commitments 
 Works purposefully and stays on task in a group setting 
 Transparent about intentions 
 Communicates clearly and consistently 
 Shows willingness to try, flexibility 
 Demonstrates an ability to accept criticism 
 Engages in truthful self-reflection 
 Uses agreed-upon practices and procedures 
 Shares planning and curriculum with the group 
 Identifies students in need of intervention and activates the 

appropriate intervention 
 Follows up on student interventions 
 Informs students about their progress 

 



  

 
1 – Far Below Expectations 

 Respects students, colleagues, and guests in all 
situations 

 Listens before responding 
 Asks questions to clarify 
 Positive and encouraging 
 Models appropriate behavior 
 Maintains records of money requested and spent 
 Fills out appropriate budget forms 
 Takes responsibility for shared equipment and 

resources 
 Uses available technology and resources 
 Works steadily for improvement 
 Establishes clear expectations for students  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



  

R.E.A.Ch Small Learning Community Assessment Plan 
  

10th Grade Collaborative: 
Stephanie Forman, Felicia Perez, Jeannie Martinez, John Nunnally, Steve Moy, Michael Weintraub  

 
Final Assessment: 

Culminating Task: 
Analyze 2 conflicting historical accounts and judge the validity of the authors’ 
arguments. In a persuasive essay of 1500 words or more, clearly defend one author’s 
perspective; use a “truth chart”, rhetorical devices and textual evidence, including the 
author’s use of literary and stylistic devices to defend your position and refute potential 
counter-arguments.  
 
Skill Standards: 
• Connect quotes from a literary journal or appropriate secondary source  
• Compare to another literary text  
• Consistent personal style/voice  
 
 

Benchmark #3 
 
Culminating Task: 
Analyze a series of primary and secondary sources and form an opinion about the topic. 
Use evidence from the sources, in the form of quotations and paraphrasing, to formulate 
your side in a debate in which you justify your opinion/position. Include a bibliography 
to cite your sources and a truth chart to mathematically explain your work. 
 
Skill Standards: 
• Create a bibliography  
• Quotations & Paraphrasing  
• Parallel structure  
• Differentiate between/use primary & secondary sources  
• Discern reliability of data  
• Using Persuasive Techniques 

o Appeals to logic  
o Appeals to emotion 
o Appeals to anecdotal 
o Testimonials 
o Counterarguments  

♠ Make a “truth chart”  
 
 
 
 
 

Benchmark #2: 



  

 
Culminating Task: 
Using information from multiple sources, describe the cause and effects of an historical 
event by: writing a poem or screenplay, a comic book, or an illustrated short story.  Be 
sure to incorporate dramatic elements, stylistic devices, characterization and figurative 
language.   

 
Skill Standards: 
♥ Differentiate between subjectivity & objectivity  
♠ Understand mathematical “logic statements”  
♠ Translate words to math & math to words  
• Quotations, commas, clauses vs. phrases, direct object  
• Compound sentences  
• Conflict types:  internal & external  
• Apply sensory details  
• Create a bibliography  
• Identify argument  
• Varied sentence structure  
• Quotations & Paraphrasing  
• Making connections to prior knowledge of texts  
•  Differentiate between/use primary & secondary sources  
♥ Cause and effect  
• Discern reliability of data  
• Recognize characterization   
• Identify & apply figurative language:  

o Irony 
o Simile 
o Hyperbole 
o Metaphor 
o Personification 
o Imagery  
o Symbolism 

• Identify & apply stylistic devices:   
o Foreshadow  
o Tone 
o Flashback  

• Identify & apply dramatic elements:  
o Soliloquies 
o Monologues 
o Dialogues 
o Tragedy 
o Comedy  

• Denotative and connotative meanings  
 

Benchmark #1 
Culminating Task: 



  

Read a personal historical account and write a 5 paragraph essay that explains the 
article’s theme and the author’s perspective. Support your ideas with details from the 
story. 

 
Skill Standards 
♥ Define “perspective”  
♥ Define “conflict”  
• Capitalization   
• Punctuation  
• Fact recognition  
• Ability to use dictionary   
• Ability to use thesaurus  
• Write in complete sentences  
• Define theme  
• Simple sentences  
• Subject-verb agreement   
• Understand plot    
• Understand setting  
• Rising action  
• Summarize & identify the main ideas  
• Implement writing process: pre-writing, rough draft, revise, edit, and final draft  
• Recognize an historical account  
• Differentiate Fact v. Opinion  
• Paragraph: Topic Sentence, concrete detail, commentary detail, and closing  
• Essay Format: intro w/thesis, body, and conclusion  
• Transition words  
• Identify a theme in a given text  
• Contextual evidence: effective supporting details  
• Describe a perspective in a given article  
 
 
 
 
 
 
 
 
 
 
 
 
 
 

R.E.A.Ch. Rights and Responsibilities Contract  
* This is draft to be approved by the R.E.A.Ch. Steering Committee Fall 2007 

 



  

 
Each member of the R.E.A.Ch. Community 

has the right to: 
Each member of the R.E.A.Ch. community 

is responsible for: 
1. Be treated with respectful language 

and action. 
 
2. Express his or her ideas in a safe 

environment for learning without 
discrimination. 

 
 
3. Work towards his or her individual 

learning goals. 
4. Freedom to explore new ideas in 

speech and print. 
5. Bring concerns to his or her 

representative council. 
 
6. Equal access to resources, including 

information, space, materials, time, 
and funding. 

 
7. Work out conflicts peaceably and 

access a mediation process to solve 
conflicts. 

 
 
8. Ask questions, discuss, and come to 

his or her own conclusions. 
 
9. Participate in classroom and extra-

curricular activities to the fullest 
extent possible.  

10. View educational records, such as 
grades, progress reports, 
assessments, and other important 
documents that affect him or her.  

1. Treating others with respectful 
language and action. 

 
2. Maintaining a safe learning 

environment in which every 
community member can express 
him of herself without 
discrimination. 

3. Working towards his or her own 
learning goals in good faith. 

4. Presenting his or her own ideas and 
work with honesty. 

5. Expressing his or her concerns to 
the appropriate representative 
council. 

6. Sharing community resources, 
including space, materials, 
information, time, and funding, and 
using them wisely. 

7. Solving conflicts with 
understanding, rather than violence, 
and seeking out mediation if he or 
she is unable to solve the conflict 
alone. 

8. Allowing every member of the 
community to ask questions and 
come to his or her own conclusions. 

9. Participating in classroom and 
extra-curricular activities to the 
fullest extent possible. 

10. Communicating with honesty with 
other members of the community, 
including faculty, staff, parents, and 
students. 

 
As a member of the R.E.A.Ch. Small Learning Community, I accept my rights and 
responsibilities and agree to fully participate. 
 
Name: _____________________________  Date: ___________________ 
 
Signature: _________________________________________________________ 


