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Faculty and Staff - Fall 2006 

 

Eduardo Abea, Spanish Teacher 

Laurie Fidler, Art Teacher, Lead Teacher, UTLA Chapter Chair 

Jose Guzman, Mathematics Teacher 

Richard Jessel, ESL and French Language Teacher 

Trisha Lutero, English Teacher 

Szneza Miljevic-Malcic, Science Teacher 

Salvador Ochoa, Social Studies Teacher 

L. C. Powel, Physical Education Teacher 

Alissa Riley, Social Studies Teacher 

Lynda Riser, Art Teacher 

Jorge Roman, Technical Arts Teacher 

Chandra Sehkar, Science Teacher 

Jose Torres, ESL /Social Studies Teacher 

Rodney Weber, English Teacher 

Xinwei Dowling, English Teacher 

 

The faculty and staff of Creative Arts and Expressions (CAE) are in the process of 

revising our proposal.  We are currently working with alumni, parents and student focus 

groups to address standards-based instruction, assessments, equity and access, 

personalization, distributed leadership and accountability, parent and student 

engagement, as well as extra-curricular activities. We have invited parents and students to 

participate in several activities throughout the year, and hope to continue to involve them 

in planning for the each academic school year. 

 

We are serious about then need for appropriate autonomy, with appropriate 

accountability, in areas of budget, scheduling, staffing, governance, curriculum, 

instruction and assessment in order to create a safe, supportive learning environment for 

everyone in our learning community. Our goal is to be 100% self-contained within the 

next two years, continuing the process that we began last year to provide access and 

equity for all students. We believe that our vision, goals and instructional programs are 

strong and address the student’s academic needs, the State Content Standards, and will 

lead to success for all students. We are committed to working with the students and 

families in the Jefferson Community to build relationships of trust and respect that 

support the vision and goals of our small learning community, Creative Arts and 

Expressions. 

 

We look forward to working with Local District 5, LAUSD District Office of school 

Reform and Board Members, the officers of UTLA, and the stakeholders on our campus 

and throughout our community, as we transition into a Small Learning Community on the 

Jefferson High School campus. 
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The Jefferson Complex will implement an eight period semester. This is a modified 4 x 4 

class schedule, with four (4) classes meeting on alternating days.  The entire class 

rotation will take ten (10) days. This schedule will allow students to take two additional 

classes per semester, a total of sixteen additional courses over a four year program. This 

schedule will provide additional opportunities for credit recovery and intervention for all 

students. Students will take additional courses that emphasize creativity in the arts and 

other core subjects. Students will attend four classes each day, and teachers will have 

three classes each day, plus a conference period. The faculty and staff in CAE will 

continue to participate in professional development that focuses on using an extended 

class period more effectively. 

 

The Faculty and staff are currently developing our Professional Development Plan, with a 

nine day summer component, scheduled for August 2006, being of the utmost 

importance. We will ask for the support of Local District 5and the Office of School 

Reform in providing the resources necessary to meet our professional development goals 

for this year. The areas for Professional Development that we feel are most essential and 

time sensitive include the use of the 90 minute block schedule, building faculty and staff 

team identity and trusting school culture, creating student projects that combine the 

Standards in all content areas, CAE goals and vision, and rigorous assessments, with 

strategies for review, reflection and revision.  Our ultimate goal is the success for all 

students with resiliency for CAE small learning community. 

  

We will participate in on-going professional development to strengthen our literacy and 

math programs.  We will work across disciplines to provide support in increasing literacy 

and computation skills, using creative aspects of personal expression and cultural 

understanding as stated in our vision and goals for CAE. 

 

We are looking forward to accessing more community recourses in the form of 

mentorship’s, work experience and possible grants for the art programs. 

 

8 Period Block Bell Schedule 

Traditional Calendar  

Alternating 4 Periods x 4 Periods 

 

This schedule will rotate periods every week, needing ten days for a complete cycle. 

Students will have four classes per day, eight per semester. Teachers will have three 

classes per day plus a conference period, teaching six classes per semester. 

 

The 8 period block schedule was approved by over 60% of the faculty in April/May 

2006.  
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Creative Arts and Expression 
 

UNIFYING VISION/IDENTITY 

 

All students are valued members of a creative, trusting, caring, and intellectual learning 

community.  All of our students will graduate high school in four years prepared to enter 

the college and/or career pathway of their choice, after completing the A-G requirements 

and a minimum three years of Visual Arts coursework.  Students and teachers will work 

together to develop respectful, safe, and trustworthy working relationships within our 

learning community and with families and community to create a complementary shared 

responsibility and accountability for student achievement.  All students will be supported 

and encouraged to use habits of mind and heart, develop their inner creative voice, act 

with integrity and thoughtfulness, in order to be thoroughly prepared to succeed in life, 

college and career. 

 
Rationale for Arts Education in a Small Learning Community 

 
Student learning is enhanced in and through the visual arts and must be an integral 

component of a rigorous learning environment. Currently in LAUSD the arts programs 

have been reduced or even deleted, in the notion that literacy in language acquisition and 

mathematics are somehow taught best in isolation. However, this ignores the potential of 

the most gifted and talented artist in our schools. How can these gifted and talented 

students expect to compete in a college or career program if their abilities aren't 

recognized, encouraged, and provided with the tools, techniques, and experiences that are 

necessary in a competitive artistic community?  We are committing a tremendous 

disservice to those students by failing to provide them with the education that they need 

to be successful. What about students who aren't necessarily "gifted in the arts", but chose 

to participate in our CAE SLC? What benefits will they receive and how will their future 

goals be fulfilled, in an academic or career focus? 

 

There is a broad range of instructional strategies in the visual arts that makes instruction 

exemplary for authentic student learning that is transferred into the other content areas. 

For example, there is ample evidence to show that the constructivist pedagogy is 

naturally embedded into a creative arts curriculum. Two essential features are requisites 

to constructivist learning. First, the participant must be actively engaged in the learning 

process. Second, what is learned must be confirmed not through external criteria of the 

discipline, such as, information found in books, magazines, galleries and museums, or 

perhaps most significantly, in the work that the students create for themselves. It is not 

necessarily the teacher that determines the meaning that students derive from the art that 

they see and learn about, but by the individual goals and life experiences of the students 

themselves. This is a normal learning experience that provides all students with many 

different interactive learning opportunities through which students can make meaningful 

connections between the visual objects, found in all content areas, and their own lives. 

Add experiential opportunities that involve experimentation, critical thinking, and 
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coming to conclusions, and students are provided with constructivist classrooms where 

they can flourish academically and find personal expression and satisfaction. 

 
It is worth noting that art provides all students with a range of learning experiences that 

include perception, self-awareness, aesthetic valuing, interdisciplinary connections, and 

career preparedness. Art teachers will work as collaborative partners with all content 

teachers, as all teachers in CAE will incorporate teaching strategies that are responsive to 

the diverse needs of our students, in terms of culture, ethnicity, gender, age, and 

individual abilities. Art classes are inclusive environments where all students are 

expected to succeed and master the curriculum that will provide them with a lifelong 

learning desire. 

 

Through CAE interdisciplinary thematic units of study, teachers and students will 

incorporate the constructivist strategies from the arts into all of the core content subject 

areas.  Therefore, creativity, inspiration, and imagination will be valued, encouraged, and 

expected as students’ demonstrate mastery of State Standards. “We may not know what 

the future holds for the future of our communities, nor for the students we teach; although 

we can make a logical assumption that the future is filled with challenges that will require 

diverse and imaginative thinking.” 

 

 STUDENT OUTCOMES: 

• Increase numbers of students passing classes, moving to next grade level on 

time, and graduating after four years. 

• Increase number of students participating successfully in after-school and 

Saturday programs for tutoring in needed academic skills. 

• Increase the number of students passing the CAHSEE. 

• Develop skills in research, technology, comprehension, critical thinking. 

• Participate in multiple intelligence assessment to identify areas of strength. 

• Be positive problem-solvers, through fostered abilities to build trusting, 

caring, respectful relationships. 

• Be aware of the vast number of employment opportunities available in the 

Arts. 

• Choose a Career Pathway, research the possibilities and develop a personal 

portfolio demonstrating proficiency in their chosen area of concentration. 

• Prepare to apply to, attend, and succeed in post-secondary education. 

• Students actively engaged in creating and participating in after school art 

activities that benefit the community, becoming articulate representatives of 

Creative Arts and Expression Small Learning Community. 

 

STAKEHOLDER INPUT: 

• We have shared information at the last four Open Houses. Our parent 

survey took place in Fall 2004. 

• We had a 4 p.m. parent/community meeting on April 21, 2005.  

• We have been reaching out to alumni and other community resources; 

some are planning to attend our upcoming event. 
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• We will ask parents to meet with teachers and counselors regularly 

throughout the year, working with parents and community members to 

determine purpose, agendas, times, and places for the meetings 

• We are publishing a student-produced SLC newspaper before we go off 

track, to get the word out and celebrate our successes. [completed October 

2005, planned for April/May 2006] 

• We are linked with our Adult School in order to better provide additional 

services to our students and their families. 

• We held an Orientation for students, during the first day of school in July 

2005. This involved assigned stations, with lectures, hands-on activities, 

and getting input from students on what kinds of activities they might be 

interested in having after school.  We will be looking for ways to 

implement a successful orientation for September 2006 

• Continue seeking ways to create trusting, caring partnerships with families 

and community members. Currently we are working with members of 

ACORN, a community out-reach organization to develop a protocol for 

including parents and community  

• Meeting with MOCA, Museum of Contemporary Art, education 

department to take advantage of their art programs for senior high students, 

and to begin to identify interested students to participate in special 

programs, such as, student docents and facilitators for art projects after 

school. 

• Beginning to collaborate with FIDM, Fashion Institute and Design 

Merchandizing College, and with AMOCA, American Museum of 

Ceramic Art. 

• Working with alumni to develop community based projects and support 

• Continuing to work with Councilwoman Jan Perry and her education 

facilitator, Pamela Huntoon, to provide opportunities and resources to 

foster creativity and good citizenship for all students. 
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RIGOROUS STANDARDS-BASED CURRICULUM, 

INSTRUCTION AND ASSESSMENT 

 

 

Following our District, State, and Federal Guidelines, our Small Learning Community 

will be able to deliver curriculum, assess student progress, and meet student needs far 

better than we have in the past. The following are a few of the methods we will employ to 

move our students toward successful High School Graduation and beyond. 

 

Rigorous Curriculum, Instruction, and Assessment 

 

The Creative Arts and Expression SLC instructional program is designed for all students 

to acquire the skills, experiences, and knowledge necessary to complete their A-G high 

school academic program, meet the mandated LAUSD career pathways guidelines, and 

complete a personal portfolio demonstrating proficiency in core academic areas with an 

emphasis on students’ individual creative talents. We will utilize an interdisciplinary 

thematic approach in horizontal grade–alike teams to provide a rigorous standards–based 

academic program in grades 9 through 12. 

 

The integration of visual and performing arts classes in every grade level will ensure that 

students will be able to communicate and express complex and personal ideas. Themes 

and emotions are explored through original works of arts and literature. The individuality 

of each student will be honored and encouraged, through an instructional program that 

includes three pathways that support creative expression. Each pathway will be custom 

designed based on student choice to include a combination of the following courses; 

theater, drama, literacy, visual arts 2-D, visual arts 3-D. These visual and performing arts 

classes will extend into the core program through the teaching of higher order thinking 

skills. These skills can then be applied to scientific exploration and in the application of 

mathematic theory. Teachers will be able to implement strategies for celebrating and 

honoring diverse cultural heritages and expressing cross-generational voices though the 

language of creative expression. 

 

The incorporation of performing, literacy, and media arts in all content areas has been 

proven to reduce behavioral problems, reduce school violence, increase test scores, and 

increase participation in positive extra-curricular activities. The arts instructional program 

creates scholars who are highly motivated to succeed because they have ownership of an 

instructional program that gives them the tools and techniques for honest personal 

expression. 

 

Three Pathways for Success 

 

A strong arts program is developed with comprehensive, vertical, horizontal, and 

sequential curriculum taught by qualified and dedicated instructors. A strong arts 
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program is reflected in our master schedule and allows for all of our students to make 

personal choices in their high school course work. All students will have theatre, visual   

arts, and creative writing in 9
th

 and 10
th

 grade along with their other core academic 

classes. In the 11
th
 and 12

th
 grade, students will select the pathway that meets their needs, 

enabling students to complete a rigorous program which is competitive with colleges, 

universities, and entry level workplaces careers. Service learning requirements, 

mentorships, and the completion of an electronic portfolio will also support student 

academic success.                             

 

Four Career Pathways for Success 

 

Visual Arts 3-D: This pathway is for students who want to design and create sculpture 

using an exciting variety of materials. A wide range of skills and techniques are 

developed using ceramics, gourds, wires, plaster, etc. Projects may be for practical use, 

such as, ceramic mugs and bowls, or purely decorative. Historical importance, cultural 

traditions, and personal influences will be examined and incorporated into the students’ 

works. Using the elements and principles of art, and technological skills, students will 

demonstrate mastery of course standards. They will acquire skills and techniques that will 

prepare them for jobs in the arts or in any career that requires hands-on skills, thinking 

abilities, and the ability to work well with others. 

 

10
th

 grade-Art History, Introduction to Art 

11
th

 grade-Ceramics 1AB, Digital imaging 1AB, 

12
th

 grade-Ceramics 2AB and/or Advanced Placement 3-D Portfolio 

 

 

Visual Arts 2-D: This pathway is for students who design and create artworks on paper, 

fabric, or other materials, using drawing pencils, pastels and a wide range of paints. 

Students will refine their sketching, drawing, and painting skills as they learn new 

techniques using the elements and principles of design. Technological techniques and 

skills will be an integral component of this course. Drawing and observation skills will be 

stressed as students learn new concepts and ideas. Students will create a personal record 

of observations in sketchbooks, which will then be translated into artworks. As students 

demonstrate mastery of course standards, they become prepared for a career in the arts or 

in any career that requires keen observation skills, critical thinking abilities, and the 

capacity to work well with others. 

 

10
th

 grade- Art History or Introduction to Art 

11
th

 grade-Drawing 1AB, Digital Imaging 1AB, 

12
th

 grade- Painting 1AB and /or Advanced Placement-2D Portfolio, Digital         

Photography, or Digital Animation 

 

Visual Arts General: This pathway is for students who enjoy learning new skills and 

techniques in a hands-on classroom environment. Using the elements and principles of 

design, students will demonstrate mastery of the arts curriculum, while creating a 

portfolio of personal work in both 2-D and 3-D styles. Technological skills will be 
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integrated into the course as students acquire critical thinking abilities that will be 

applicable to careers in the arts. Careers in teaching, museums and galleries and in art 

criticism are particularly appropriate for this pathway. 

 

10th grade-Art History or Introduction to Art 

11th grade-choice of Drawing 1AB or Ceramics 1AB, and Digital Imaging 1AB 

12th grade- choice of Drawing 1AB, Painting 1AB [if students had Drawing 1AB in the 

11th grade] Digital Photography 
 
Technical Arts: This pathway is for students who enjoy learning new skills and 

techniques in the technical arts, and creating a digital portfolio that demonstrates mastery 

of course standards. Students will have the opportunity to create flyers, banners, artwork, 

and other printed media, which will help students to prepare for  many different careers 

that demand critical thinking abilities, the capacity to work well with others and an ability 

to work with the latest technology. Students will incorporate knowledge of the visual arts 

standards into their course work, making their work more meaningful and effective. 

 

10th grade-Art History 1AB or Introduction to Art 

11th grade-Digital Imaging 1AB and Drawing 1AB or Ceramics 1AB 

12th grade- Digital Photography and Drawing 1AB or Painting 1AB [If student 

completed Drawing 1AB in the 11th grade], or Digital Animation 

 

Bell Schedule* (see attached) 

 

Flexible Semester Scheduling:  

 

A student who fails first semester class (A), does not progress to the next semester (B), 

until (A) is made up by receiving either an incomplete, or an F, and going to Saturday 

classes (Beyond the Bell) or Summer School to get a passing grade. If the student has not 

passed by second semester, we open an (A) section during second semester, possibly 

through double rosters or place the student in a “Study Skills” class… or the student takes 

the class in adult school while taking (B) in day school. We intend to use the additional 8 

classes per school year, that is embedded in the eight period per semester schedule, to 

support students who need additional course hours to successfully complete a class 

without having to go to Adult School.  

 

We intend to work with our counselor to ensure that students are correctly programmed 

according to their personal choices and to meet the A-G University admission 

requirements.  It is our goal that 100% of the students will be correctly placed on the first 

day of school and has a teacher advisor to monitor that students are on target for meeting 

their credit requirements in preparation for graduating after four years in our small 

learning community.  The input and shared responsibility for maintaining passing grades 

and making good choices in school will be discussed and shared with parents in a 

collaborative and caring manner.  We understand that a student’s well being and 

academic progress go hand-in-hand, and that it is the partnership between the home and 

school that must provide the support necessary to make each student successful. 
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Careers in art and art related fields 

 
Administrator director of an art gallery or museum: dean of art school; art director; fund-

raiser; public relations 

Architecture architect; drafter; city planer; interior designer; interior architect; lighting 

consultant; restoration planner; architectural renderer; model maker 

Art education art specialist; art supervisor; art school teacher; artist-in-residence; media 
specialist; art therapist; museum educator; textbook author; art historian; art lecturer; 
researcher 
Computer graphics animator; graphic designer; advertising artist; cartoonist; aviation 
consultant; weather graphics 
Designer furniture; textiles; interiors; store windows; wallpaper; gift items; store 
displays; housewares; autos; bookplates; industrial designs; theatrical designer; toy 
designer 
Fashion shoes and boots; fabrics; hats; babies’ and children’s clothes; coats; dresses, 
hosiery, handbags, accessories, jewelry, pattern maker, fashion illustrator, fashion 
copywriter,  fashion editor/ writer, fashion show coordinator, fashion merchandiser, 
fashion art director for an advertising firm, theatrical costumer, hair stylist, color 
consultant, window decorator 
Fine arts and craftsperson sculptor, painter, ceramist, weaver, pottery, jewelry-maker, 
metalsmith, glassblower and designer, engraver, etcher, woodworker, mold maker, 
muralist, performance artist, police sketch artist, printmaker 
Graphic design outdoor advertising, greeting cards, typefaces, billboards, logos, layout 
artists, letterer, art editor, book, newspaper, magazine, or brochure designer, silk-screen artist, 
cartographer, computer graphics specialist, paste-up artist, letter design, sign painter, 
corporate art designer 
Historian auction house cataloguer, writer, lecturer, researcher, gallery owner or assistant, 
art librarian, curator, museum educator, museum director 
Illustrator children’s books, medical journals, fashion ads, cars,  compact disk covers,  
greeting cards, technical and scientific designs, medical illustrator, botanical drawing, 
advertising courtroom artist, animator, cartoonist, colorist, editorial illustrator, technical 
illustrator 
Industrial and business product design, package design, furniture design, automobiles and 
airline equipment, factory layout, interior design, heavy equipment design, safety 
clothing and equipment design, stencil designs, sports equipment design, decorative 
metalwork design, art director, design consultant,  color consultant, model maker, sign 
painter, window trimmer, tool designer, renderer 
Museum curator, art education specialist, art historian, purchasing agent for bookstore, 
art appraiser, director, conservator, restorer, archaeologist, display artist/ designer, 
librarian, museum photographer, editor, writer, public relations, researcher, graphic 
designer, publication permissions, museum exhibit designer, archivist, audio-visual 
librarian, auction house cataloguer 
Photography medical illustrator, photo journalist, fashion photographer, museum 
photographer, newspaper or magazine photographer, architectural photographer, aerial 
photographer, industrial, food, fine art, crime scene photographer, portrait photographer, 
darkroom technician, illustrator, industrial photographer 
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Theater lighting designer, set designer, costumer, program designer, make-up artist, 
graphic artist, puppet maker 
Video and film film directors, producer, editor, video operator, courtroom video operator, art 
director, cinematographer, animator, lighting consultant, set designer, special effects 
person; computer graphics  
Varied careers   colorist; lithographer 
Writer public relations; art critic; author of books about art; art historian; art book copy 
editor researcher for writers  
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EQUITY AND ACCESS 

 

 

An integral part of ensuring a quality education for all students is to create an 

environment that allows all students the opportunity to succeed and to feel a part of the 

educational community. CAE has devised a plan that will allow our students to flourish 

and meet the goals that they set for themselves and the goals that have been set for them. 

To accomplish this we will focus on personalization and relationship-driven teaching as 

outlined by Rogers and Renard (1999). The master schedule reflects the needs of all 

students by including classes that will focus on the different learning modalities of all of 

our students. This creates an environment where students know the best educational 

decisions were made for their individual benefit. We have also established norms, 

procedures, and structures that will help to motivate students regardless of diverse 

backgrounds.  

 

There are six standards in relationship-driven teaching that we plan to employ throughout 

our curriculum of instruction. There are as follows: 

 

Standard 1: Safe. This standard implies that a safe environment is created that allows 

students to speak out in class and take risks in an educational setting. It is our goal to 

encourage students to grow and express themselves. All too often students are 

embarrassed  or not encouraged to speak out in class. It is our goal to employ techniques 

to get all students to use their voice in a positive manner. One technique would be a 

“dress rehearsal.” This would allow students to get their worked checked by the teacher 

before the due date and receive constructive help. This would boost confidence levels and 

allow students to be more conscientious and have pride in their work. This would also 

allow students to take more risks with the assignments because they know that if it does 

not work, they have a chance to rectify it.   

 

Standard 2: Valuable. This standard ensures that all students are seen as valuable and 

that their experiences are relevant and valid. When students feel as though their 

experiences and emotions are valid, they produce better quality work. There are several 

ways this will be employed. One way is by asking students to find and share ways on 

how what they are doing in class can relate to their lives outside of school.  This allows 

for real world applications of concepts learned at school. Our small learning community 

is going to focus on this issue by finding ways to exhibit our students’ product to others. 

This will be done through art fairs, print media, curriculum fairs, and other various 

festivities where student work will prominently be displayed.  

 

 

Standard 3: Successful. Students need to feel as though they are achieving and being 

successful. To do this students will receive a report card once every four weeks. They 

need to be able to see what they have actually gained in knowledge. To accomplish this, 
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teachers would implement ways for students to chart their progress. This can be done via 

learning logs that can reflect the progress of their writing abilities or acquisition of factual 

knowledge. Other ways are to post goals at the beginning of the units and have a student 

evaluate themselves at the conclusion of the unit to see if they met their goals. The last 

and most essential to our small learning community is to have students set goals for 

themselves, and through mentoring and individual counseling, help them to achieve these 

goals. Once these goals have been achieved then a new set goals are established. This 

continues a pivotal cycle of success. 

 

 

Standard 4: Involving. CAE’s main goal is to create an extensive array of opportunities 

for student involvement. This SLC is for the students. We want our students to do well, 

and for this to happen, they need to be involved in the decision making process. Our 

students have already begun to make meaningful choices for our SLCand they have 

contributed to the writing of our proposal. This collaboration must continue and it is the 

only way that our SLC will be successful.  CAE must have complete buy-in from the 

students, parents, and teachers.  

 

Standard 5: Caring. The purpose of a small learning community is to build closer 

relationships with our students. We want our students to feel valued and cared about 

everyday. To show that we care about our students, we need to build a shared respect and 

expectations for each other. We need to listen to the voice of our students. We are here to 

service our students and we need to meet their needs. By having smaller class sizes, we 

expect that all students will be known by most, if not all, teachers of the SLC. This allows 

students to know that they cannot fall through the cracks. By ensuring that all students are 

known and that we discuss our students we can help to provide the best and the most 

individual program for each and every student. We will show that we care by making a 

commitment to our students and their educational program. 

 

Standard 6: Enabling.  We as a staff need to continually grow and develop. Professional 

development is very important to ensure the renewal of our knowledge. By doing this we 

can gain awareness of improving our teaching skills and also how to refine our teaching 

to better meet the needs of the students. If we are not willing to take risks ourselves and 

try new techniques, then we are doing a disservice to our students. We are committed to 

providing a quality education to all of our students, not just the few who understand 

concepts the first time they are said. We need work to accomplish the goals of all 

students and we need to employ differentiated instruction. 

 

These standards will allow our SLC to create a learning environment that students can 

achieve in. We are all working hard to improve student achievement and by 

implementing these standards into our daily practice, student achievement will improve 

regardless of ethnic or gender background. We will have the ability to individualize 

instruction for the benefit of all students. All staff members are committed to the 

advancement of our students and this will be done through California State Content 

Standards. We will have a rigorous course of study that will provide CAE students with 

opportunities for success in their lives.     
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Accommodations and Modifications 

 

CAE will provide accommodations and modifications to all students who need them, 

while retaining rigorous to meeting State Standards of Instructions. Our model involves 

full integration of our diverse learner population- both labeled and non-labeled. We have 

already begun addressing these concerns in our 2004-2005 Professional Development 

sessions. In addition, we are currently gathering information on those students who are 

failing classes at the 4-week mark, so that intervention can take place before midterms. 

We are creating a series of after-school 1 credit supplemental instructional modules to 

both support and supplement classroom instruction. The immediate outcome will be 

measured by a direct increase in the percentage of CAE students passing their classes, as 

compared to the high percentage of Jefferson students who fail classes per semester. The 

autonomy of our core group of committed teachers has made this possible. 

 

A recent statistic release by our current mayoral candidates suggests that only 53% of 

LAUSD 9
TH

 graders make it to high school graduation! CAE can do better!  We are 

attaching many documents which support our approach and which explain the district 

mandate for having Special Education students and their teachers as an integral part and 

partner with General Education. We are also partnering with our English Language 

Leaner Program to reach out to those students are classified as “PRP” (preparing to 

redesignate) but who are falling most of their classes. Our plan is to get to know our 

incoming students and families and support them along the way, so that they know that 

they are valued, and accountable, part of a community of life-long learners. 

 

Some components: 

 

• Accurate assessment of student levels 

• Work with parents in supporting their students’ efforts 

• Ongoing Faculty Professional Development, monitoring and adjusting as needed 

• Direct student service in a variety of teaching models  

• Instruction programming to meet students needs 

• Addressing Multiple Intelligences 

• Exiting remedial programs and entering General Ed. ASAP 

• Remembering that “special needs” includes the highly gifted 

• Linking with Advance Placement, Honors, Adult School, Trade Tech, Mentorship’s,     

  A Place Called Home, other community organizations… 

    

Intervention Plan-Learning Mini-Modules 

 

In order to meet the diverse academic needs of our students, we are instituting an 

intervention program that is geared towards students who are falling behind in their 

courses; earning D’s or Fails beginning at the first two to three weeks of the semester. 

Our aim is to eliminate the cycle of failing that is that is Perpetuated by having students 

wait  until they failed one or more classes each semester before they are given the 

opportunity to make up the class. Even though many students will go to intersession or 

Adult school, they still have a fail on their record, and begin to feel like failures. We want 
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to address the two major causes of failure, lack of skills or lack of buy-in. Some students 

are lacking critical basic skills, such as, knowing the multiplication tables before they 

had to take Algebra1(where there is no time in the curriculum for teaching a variety of 

basic skills). We also have students who are totally capable of doing the work in their 

classes, but due to family, personal, and/or individual reasons, simply choose to fail 

either by not doing any work, or by becoming habitually truant. 

 

Our intervention plan consists of mini-module lesson units, identifying and targeting 

specific skills and students, providing 18 hours of instruction, allowing students to earn a 

unit of study, which may count to wards their graduation elective credits. This program 

would make a signification use of quarterly assessments and to providing students with 

the instruction that they really need to be successful. The learning mini-modules would 

provide 18 hours of instruction, allow for flexible scheduling of the intervention program, 

enabling students to take several courses as needed. 

 

The intervention plan may also provide enrichment courses designed to encourage buy-in 

for our at-risk students. Across all content areas classes may be created that goes beyond 

the regular day and help to motivated and educate students who are not reached during 

the average day. 
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Personalization 

 
“We cannot teach students well if we do not know them well.”    (Sizer, 1999) 

 

Personalizing creative arts and expression for our students requires a concerted and 

Intentional effort by all adults (parents, teachers, and community) who have a stake in our  

students well being. 

 

Creative arts and expression will focus our personalization efforts in five main areas: 

• knowing our students better  

• trusting our students more  

• empowering our students in authentic ways  

• connecting with our students in meaningful ways  

• honoring and rewarding all students with different kinds of recognition 

 

Some areas of our personalization plan are being developed. Some examples of these  

include:  

• parent/ community involvement  

•advisories  

• mentor programs  

• orientation programs  

•enrichment and intervention activities  

• service learning  

• parent-organized students activity  nights that will help the students to develop  

  relationship with each other, adults, and the community. 

 

Providing Individualization through Personalized Learning Plans 

 

A variety of differentiated instructional strategies from honors enrichment, scaffolding, to 

other SDAIE strategies will be incorporated into lesson plans in order to meet  the needs 

of different student learning styles, multiple intelligences, cultural and linguistic 

diversity, and level of skills previously learned. Interdisciplinary lessons that will be 

project based will be developed across the SLC, within the core subjects and across 

horizontal teams. Class materials and activities will be chosen and tailored to help 

students make personal connections to the subject matter, while meeting California state 

standards for each subject. A variety of CAE electives will be available for students to 

enrich their individual skills, both academic and professional. 

 

Enrichment and intervention 

 

Parents and guardians will be provided with a quarterly progress report to monitor and 

identify areas of intervention needs. Enrichment and remediation programs will be 

available as a 9
TH

 period option (after school). Jefferson Adult School will be a partner in 

providing adequate, timely, and focused intervention for students who are failing or 

falling behind in their classes. Content-rich mini-modules (approx. 18 hours each) will be 

available throughout the school year, providing enrichment and remediation skills and 
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techniques for all students to move toward state standards. Each mini-module will have 

appropriate assessment, curriculum, and instructional strategies. A single credit will be 

earned upon the successful completion of each module.  
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ACCOUNTABILITY AND DISTRIBUTED LEADERSHIP 

 

Faculty, staff, and administration will each have a voice in making decisions. With this 

right comes a responsibility to our students and other CAE members. As our own Small 

Learning Community (hoping to become a Small Autonomous School), we are prepared 

to take over duties and control related to our entire program. As an autonomous Small 

Learning Community, we will hold ourselves to be accountable for our students. 

 
Governance 

 

One administrator and two lead teachers/ plus one alternate lead teacher will work with 

CAE faculty and staff in the following areas: 

 

• Plan professional development 

• Evaluate programs and resources 

• Budgets, including grants and special donations 

• Staffing 

• Student discipline and codes of conduct 

• Admission policies/exceptions 

• Special bell schedules 

• Liaison with other SLC's at Jefferson High School and Local District 

• School safety and plant operations 

• Orientation and mentoring for new teachers and staff members 

 

Parents, community members, student and other stakeholders will be included in the 

following area: 

 

• School safety and plant operations 

• Communication with all stakeholders 

• Student discipline and codes of conduct 

• Special bell schedules 

• Budget planning and acquisition 

• Admission policies/exceptions 

• Use of school equipment and resources 

· Student selection of electives and presentation of completed portfolios and other  

   demonstrations of mastery in chosen areas in the arts electives or core subjects 

 

Lead teachers will be elected by members of the SLC according to the LAUSD and 

UTLA Contract governing department chairs. They will serve for two consecutive years, 

alternating two new lead teachers with two continuing lead teachers   

 

It is anticipated that CAE, as well as each SLC, will be given its own budget with the 

greatest possible flexibility, under the directive of the Complex Building Manager 

(Principal).  The Building Manager will be responsible for overseeing that all funds 

within CAE are allocated equitably, and spent appropriately, according to district and 

state guidelines. 
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COLLABORATION, PARENT AND COMMUNITY ENGAGEMENT 

 

CAE has developed an ongoing partnership with parents and the Jefferson community to 

support the continuing improvement of student achievement. CAE views all members of 

the school community as critical allies in the development and implementation of a sound 

curricular program that fosters the emotional, social and academic well being of all 

students. 

 

As a small learning community, CAE will institute the following: 

 

1. Plan together as teams/staff 

 a. first meeting of the school year addresses Goal Setting (data from  

     previous year, and expected student outcomes) 

 b. three meetings per year for subject-level teams alternate with 

 c. three meetings per year for grade-level alike teams 

 

2. Discuss students and student projects 

 a. discuss progress of all students using data from attendance, 

     assessments, disciplinary actions, and information from families and 

     classroom interaction 

 b. make recommendations for appropriate intervention based on 

     assessments and information from families and classroom interactions 

  

3. Examine student work unified approach to high expectations. 

 a. review selected student work for rigor and authenticity 

 b. make collaborative decisions regarding high expectations for student 

     success according California state frameworks/guidelines and 

     California state academic content standards 

 

4. Plan community/parent engagement and connections. 

 a. plan a Parent Institute that will help parents to better help their 

     children succeed in school; to be announced in the new school year 

     orientation 

 b. structure ad meeting times to be developed by stakeholders and 

     announced to staff and parents 

 

5. Confer with students/parents. 

 a. confer with parents within the first few weeks of the beginning of the  

     term for their Orientation and our Open House 

 b. confer with parents shortly after mid-term regarding student progress 

     and student performance 
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PROFESSIONAL DEVELOPMENT 

 

Professional development will be directed at making CAE an ongoing small learning 

community through:  focused teaching tools, classroom management education, 

professional seminars, and workshops on better implementing state standards. 

  

Adults will be in a continual learning environment by sharing successes and therefore 

learning from one another, and constantly assessing progress. Frequent meetings in small 

groups will foster learning through proximity and familiarity. 

 

Our Professional Development will include a workshop designed specifically to meet the 

needs of Creative Arts and Expression shareholders.  A cross curricular, inter- 

disciplinary program focusing on tolerance and cultural diversity will be presented by 

Facing History and Ourselves. Participating students will bring the content to students  

throughout the coming year. We will also interface with Hannah MacLaren, liaison 

for the Coalition of Essential Schools, for practical, personalized information on 

authentic portfolios of student work. 

 

 

 

 


