
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Here is a wise saying of Tao: 
 
To look is one thing 
To see what you look at is another 
To understand what you see is a third 
To learn from what you understand is still something else 
To act on what you learn is all that matters  
 
Communication Arts Academy at Hamilton High School AN SLC PLAN October 23, 2006 
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I.      Unifying Vision / Identity 
 
 
 
The Communication Arts Academy (CAA) is a Small Learning Community at Hamilton 
High School comprised this year of 277 students, grades 9 through 12, with career 
interests in art, the media and technology.  (See student body profile in Appendix 
A.) 
 
Students are served by ten core teachers (of English, Math, Social Studies, Science, 
New Media and Art). They are joined by six elective and enrichment teachers (of 
Spanish, French, Ceramics, Photography, Video Production, Resource and Special 
Ed) as well as a bilingual counselor.  (Faculty roster, Appendix B.) 
 
CAA's history is pertinent to this plan: 
 

In 1992 a group of faculty and staff began exploring 
the creation of a special arts-oriented program for the 
community school at Hamilton High School.  An 
informal 'Communication Arts Center' was shaped over 
the next two years by teachers working to integrate a 
curriculum for those Hamilton students who 
demonstrated a career interest in this arena.  
Motivated by responsive students and faculty, a 
school-within-the-school began to take shape.  In 
1996, a formal proposal/grant application was 
successfully made to the California Department of 
Education for State Partnership Academy status and 
funding. An annual grant enables many enrichment 
activities and faculty planning of uniquely integrated 
and standards-based curriculum. The Communication 
Arts Academy (CAA) "officially" graduated its first class 
in 1999.  As you will see herein, CAA's work with 
students continues to creatively evolve.. 

 
By definition as a State Partnership Academy, the 
Communication Arts Academy program is designed for 
students who are "at risk" of academic failure due to  
(1) a past record of irregular attendance, 
underachievement, low motivation or disinterest in 
the regular school program; (2) economic 
disadvantage; (3) CST scores in the 40th percentile or 
below in mathematics or English Language Arts; 
and/or (4) a grade point average of 2.2 or below.  At 
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least 50% of a state partnership academy's population 
must fall within these parameters. 
82 % of CAA's students meet the criteria. 

 
 
 
The mission: 

 
The Communication Arts Academy shall engage its 
students in challenging and rigorous coursework and 
nurture all learners toward post-secondary 
education.  Upon completing individually-tailored 
four-year plans, CAA graduates shall exhibit skilled 
literacy in the arts, technology, and the media as 
they move closer to careers in the communication 
arts. 

 
 
 
 

Empirical evidence suggests that students in the visual, language, and related 
expressive arts experience uncertainty about the direction their studies should take 
and the career potential that follows.  CAA students have demonstrated a lack of 
opportunity to explore areas of interest; they dream of satisfying and productive 
lives in the media arts, but worry about their ability to compete.   Some wistfully 
look at the arts as a potentially "easy" route to take through high school.  Some 
believe that focus on the arts will intensify academic achievement.  Some think it 
will interfere!   
 
This wide array of feelings and beliefs is reflected in the diversity and range of 
academic performance data of the student body.  Students struggle with the 
language, with math, with study skills and habits of mind.  Yet what unites them is a 
genuine attraction to the creative process.  
 
Faculty in the Academy believe it is their responsibility to … 
 

(1) "scoop" students into the program at whatever level of achievement and 
aspiration they present themselves to us; 

(2) support and sustain the optimism of each student;   
(3) dispel myth where necessary;   
(4) motivate, model and teach the rigor of artful achievement in all fields; 
(5) prepare all students for college access;   
(6) expose students to the enormous breadth of career opportunities in the 21st 

century; and,   
(7) maintain eligibility as a State Partnership Academy by remaining fiscally 

judicious and diligent as we create and implement a unique career program. 
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The community of CAA is making it happen.   In overview: 
 

• CAA embraces students with active interests in the graphic arts, fine 
art, creative writing, journalism, mass media, fashion, illustration, 
music and drama, industrial design, photography, animation, and video 
production to name a top few.  (Graduates have gone on to study and 
enter careers in almost all of these fields.) 

 
• CAA faculty and staff members have committed themselves to 

providing an academically rigorous, standards-based curriculum for all 
students in a supportive and nurturing environment.  

 
• CAA's long-term educational partners expand upon our classroom work, 

experientially expanding students' visions, aspirations and knowledge 
of opportunities available now and in future. 
 

• CAA business partners in the communications community review the 
Academy's program, offer job-shadowing and internship opportunities, 
mock interviews, round-table discussions. 

 
• CAA parents have formed an active association (the Communication 

Arts Academy Parent Association, founded in 2003).  They foster 
greater involvement among CAA parents generally, support student-
generated activities, and provide a presence of parental care in the 
Academy. 

 
 
• CAA students also founded an organization in 2003, the Communication 

Arts Academy Student Government.  Their program goals include 
encouraging all CAA students to exhibit responsible conduct, to 
establish meaningful relationships in the CAA family, to provide youth 
leadership development opportunities, and to foster valuable Academy 
school-spirit. 

 
 
 

In CAA, all stakeholders are encouraged to step out and try new things. 
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Creative thought and action matters here. 
 

• The Academy has worked hard to develop a unique identity on the Hamilton 
campus and community.  For years, CAA has sponsored the annual all-campus 
art show.  Early on, for Open House in the Spring, CAA "relocated" all teachers 
into a single hallway so parents could visit with ease as well as see displays of 
student work in close proximity.  Once Hamilton undertook a campus-wide 
relocation effort to physically unify SLC's in 2004, students painted identifying 
murals and signage for CAA in Brown Hall.  CAA now clearly "occupies" half 
the second and third floors in that building. 

 
• Students' classes in math/social studies/English and art are all closely 

accessible to assigned lockers on the 2nd floor. 
 

• Student-designed logos for CAA are imprinted on t-shirts, which faculty and 
students typically wear on Fridays as well as on field trips.  Parents have 
funded the purchase of special display panels for student art.  They have also 
created batches of blank greeting cards that feature selected student 
artwork. 

 
• CAA New Media in Grade 9 (described in Section II) and CAA Drawing in Grade 

10 are two courses integrated into the master schedule specifically for 
students in the academy. 

 
• Weekly "nosh" at nutrition on Tuesdays and "lunchbunch" on Thursdays 

facilitate regular communication among teachers (see Section III). 
 

• An "office" with phone and small copier in 307 provides some meeting space, 
files and storage for shared materials, as well as two word-processing stations 
for use by CAA's teacher-leader/director and others.  
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II.  Rigorous Standards-Based Curriculum, Instruction and Assessment  
 
 
 
 

From its inception, CAA has focused upon student outcomes.  Since 1998, June 
curriculum planning retreats have been anchored on the question, "What skills 
should a graduate of CAA have?"   

State standards and emerging technologies keep that question alive; it is central to 
designing and evaluating the "big" CAA picture as well as to influencing daily 
classroom practices. Change and redesign is an ongoing process. 

The following scenario provides an example of the evolution of the CAA freshman 
course.  Originally, a one-semester multi-disciplinary survey course bridged music, 
art, literature and drama; students rotated among four classrooms taught by 
specialists in each field; the Survey alternated with Intro Art for all ninth graders.  
Then, several student needs changed. First, CAA's class size became smaller with 
the grant. In just a couple of years, curricula in English and Social Studies had 
evolved to be more inclusive of relevant drama, art and music. Meanwhile, the 
student need for greater computer literacy and keyboard fluency became 
significant.  Re-designed, a year-long rotational New Media class is now in place to 
merge principles and production of visual art with the teaching of computer 
applications and practice. This class also fulfills the state computer literacy 
requirement.  Moreover, several assignments in New Media have been integrated 
with LifeSkills/Health and English 9.   
 
CAA'S four-year curricular paths (Appendix C) were designed to ensure that— 
 

--CAA students are offered a ladder of coursework (with CAA faculty at 
each grade level) that is unique to this small learning community and 
anchored on local graduation and A-G college requirements.  
  
--each individual student is provided with sufficient flexibility to design 
his or her own communications major with options for upper-level 
elective classes.  
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Faculty, parents and students believe the results have been profound.  There is 
order and logic in students' high school universe.  Many possibilities have become 
realized.   To wit: 
 

• Students create a portfolio of "core" work over four years for self-assessment.   
Students have continuous access to their files to augment them, to update 
resumes, even just to revel in their growing collections. The portfolios and 
disks physically move with them from English classroom to English classroom. 

 
• Visual learners in particular are benefiting from Smart Board technology, but 

teachers and students alike now profit from the many features for saving and 
communicating classwork and lessons. As of 2006, SmartBoards have been 
installed in four core classrooms.  

 
• The writing process is introduced early in grade 9; students are expected to 

pre-write, draft, revise, edit, and polish all major writing projects. 
 

• Each year, faculty evaluate inter-curricular projects and re-design/modify 
them to improve alignment with standards.   For example, this year a 10th 
grade "ancient civilizations" project (wedding work in World History, English 
and Drawing) was revised to more precisely fulfill MLA-formatted 
documentation of research sources.  More drastically, a freshman biography 
project has been completely supplanted by an entomology project in order to 
relate research content to more disciplines (scientific investigation, writing, 
documenting, lifestyle, artistic rendering), allowing students to interconnect 
their own academic pursuits.  

 
• Organizational and study skills are reinforced from teacher to teacher. 

Learning journals are written in all English classes. Cornell notes are 
formatted similarly among teachers and require reflective questions at "Level 
one, two and three" for proof of critical thinking.  Teachers in all disciplines 
use graphic organizers and concept models in their teaching, including critical 
analysis tools such as "SOAPS." 

 
• Curricula and sequences of instruction are modified to accommodate student 

needs for district-scheduled Student Performance Assessments.  
For example, students now focus upon elements of persuasive argument and 
non-fiction readings in the early fall sessions of Life Skills and English to 
prepare for the November "SPA." 

 
• The familiarity of faculty with the same body of students facilitates the 

effectiveness of response and intervention with respect to student behavior 
and student performance data.  (See section IV.) 
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• Field trips are scheduled to dovetail with studies, one obvious example being 
the sophomores' trip to the Museum of Tolerance in May when their world 
history studies reach WWII.   Students are accompanied not just by 
chaperones, but by their own faculty in different disciplines to enrich 
perspective and vocabulary. 

 
• Vocabulary is taught and reinforced across the curriculum.  Greek and Latin 

roots and word families are the focus in the 9th grade.  Key concepts in math, 
art, and literary analysis are the focus in 10th grade. 

 
•  Students choose a curricular focus or "major" to pursue in their upper level 

classes at the end of their sophomore year. 
 

• Counseling services are specific to CAA; we share the FTE 50-50 with the 
Humanities Magnet. A new bi-lingual counselor this year is making an impact 
already with concerted student and parent interactions. 

 
• The specificity of state standards, primarily guiding pacing and scope in math 

and social studies vs. skill sets in the English Language Arts, have created a 
welcome framework to instruction. Still, they often represent daunting 
goals—particularly given the entry level skills of incoming freshmen. (We note 
that English Language Arts scores at entry are improving.)  We struggle as 
“change-agent teachers” to address deficiencies, while seeking "magical 
motivators."  Best practices that produce results are, of course, shared among 
our faculty. 

 
• CAA-wide classroom behavior rules and consequences have been 

implemented.  "Zero tolerance" is the current moniker for enforcement of the 
no-electronics rule. "Equal time" is the requirement for making-up with each 
teacher minutes tardy or minutes used for personal matters. 

 
• Teachers use a variety of formal and informal assessments to determine 

students’ progress and to plan instruction.  As units are taught, we utilize 
different types of diagnostic tools, such as “before and after” measurements, 
formative and summative. Teacher-made tests are the norm.  State and 
district assessments are administered and results analyzed when 
disaggregated data is made available to our small learning community.  
English teachers compare and contrast their SPA results across grade levels.    

 
• CAA students are familiarized with the format of standardized tests. 

 
• All faculty aim to give students specific, timely feedback on their learning, 

and maintain accurate records summarizing student achievement in order to 
explain to students (and families) specific strengths and weaknesses and to 
identify areas in which improvement is needed. 
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• Students learn to perform peer reviews in the classroom and to self-assess 
work they’ve completed.  This is a particularly interesting practice in the 
Drawing class, where medium, technique, and subject intersect with ideas of 
"what's good." 

 
 
 
CAA is committed to maintaining a dynamic program that motivates and tracks the 
success of its students.  In addition to emphasizing rigorous academic achievement 
during a student's four years at Hamilton, CAA aimd to improve retention from grade 
to grade, graduation rates, and 4-year college enrollments. 
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III.  Equity and Access 
 

 
 
 

 
 

Each spring, CAA sends a program and counseling representative 
to the Hamilton feeder middle schools to inform incoming ninth 
graders about the special opportunity for pursuing studies in 
communications in CAA. 

 
As a State Partnership Academy, it is essential that students take the first step 
toward this career area by submitting an application including a declaration of 
interest in joining CAA.   A student's choice of this SLC (or any SLC, for that 
matter) is viewed as an all-important exercise of emerging maturity, 
independence, and intention.   All requests and applications are honored, 
subject only to the Academy's fulfillment of at-risk criteria and the number of 
seats available in grade nine classes (80).  Sensitive in the last couple of years to 
a growing ratio of female and Hispanic applicants (exceeding overall Hamilton 
demographic ratios), CAA aims to "balance" its demographic with that of the 
neighborhood school insofar as possible.  
 

Programs that CAA offers to several of our specific population groups include: 
   

All students Title One  
All student families are urged to submit statements for Title One, even 
if they are declining assistance. Eligible students receive Free and 
Reduced Lunch benefits and fee waivers for SAT tests. And, as long as 
Hamilton is a Title One school, all of our students will be entitled to 
services such as Beyond the Bell classes and tutorials. 
 

25 students Special Day Program and Resource Program 
CAA students who are identified as needing the services of Special Day 
Program staff usually take all their academic classes with Special Ed 
teachers; however, these students participate in CAA home rooms and 
assemblies. When appropriate, students are mainstreamed to the 
greatest extent possible. Many of them take advantage of the CAA 
electives, such as Photography, Animation and Video Production. 
  
CAA teachers regularly employ IEP accommodations such as offering 
multi-modal instruction, preferred seating, supplementary written 
material covering lecture, extra time on assignments, note-taking 
buddies, and use of calculators or computers. (A former Resource 
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Specialist, now Bi-lingual Coordinator, teaches New Media to all 
freshmen students.) 
 
Physical proximity of Resource Specialists to CAA classrooms allows 
students to move fluidly and inconspicuously for assistance and added-
time on assignments. 
 

 18 students English Language Learners 
The rosters in most CAA classes include "sheltered" students. 
As required by the District, CAA teachers hold CLAD credentials or 
emergency equivalents.  A culturally-appropriate English curricula is 
designed to embrace English Language Learners.  High-interest 
readings and assignments are always important, but are crucial for 
engagement of these students. 

 
7 students Standard English Learners 

Strategic Literacy classes are open to CAA students that are district-
identified for enrollment.  More advanced learners remain in 
mainstream classes.  These students typically need many opportunities 
for reading aloud and conferencing/revising their writing as they learn 
to adopt a standard academic language.  Culturally appropriate 
curricula and high interest readings are also specifically chosen to 
serve this population. 

 
32 students Gifted and Talented  

GATE students are identified to CAA teachers by Hamilton's 
coordinator, and specific goals and enrichments are planned out each 
year. Section IV delineates several types of activities that particularly 
engage these students. 
 
CAA Honors classes are open to any student who wants (or whose 
parent wants him/her) to enroll.  In addition, teachers meet each 
Spring semester to recommend honors placements in the following 
year.  Honors classes prepare 9th and 10th grade students for 
advancement into AP as juniors.  CAA tries to place its students in 8686 
AP classes in lieu of Magnet AP's. An exception is Art History, taught at 
AP and other levels, which we recommend for all CAA students. 
  

In recent years, CAA has been able to require "7th period tutoring" for grade 9 and 10 
students.  However, with a new bell schedule, options for working one-on-one with 
students are restricted to regular class meeting times and/or after school on-call 
meetings.  Once a marker of academic achievement is established this year, tutoring  
needs may be formally assessed and an intervention response designed. 
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IV.  Personalization 
 
 
As the enrollment "numbers" came down from an initial high of 600 students (before 
the SPA grant was secured), the whole notion of "personalization" has become real.   
Collegiality and collaboration support personalization at many levels. 
 
Parents meet teachers in new settings (not just at back-to-school and conferences, 
but at CAAPA-sponsored speaker programs—like the WLA event on teen drug use last 
year).  Students know and interact daily with many core faculty and staff because of 
our proximity in a single building. Students at all grade levels encounter one another 
often (they have lockers on the same floor).  CAA stakeholders wear student-
designed t-shirts and sweatshirts on Fridays.    
 
While teacher time for collaborative planning remains at a premium, CAA teachers 
meet once per week for nutrition and once at lunch to identify and plan for 
individual student support or intervention (detailed below). 
 
Students' need for recognition is supported in many ways. One prime pillar, of 
course, is the small class size that all 9th graders now enjoy in English and Math, 
juniors too for American Lit and Contemporary Comp.   The potential for one-on-one 
time between student and teacher is enhanced by class size for conferencing on 
writing and for remediation.  
 
Students' individual talents are 'mined' to benefit CAA as a whole.  Students with 
specific design, writing or recitation abilities are invited to create and present CAA 
operational materials.  For example, students in video production classes wrote and 
produced a video for viewing by students matriculating to Hamilton from middle-
school.  They also produced a six-minute piece specific to CAA as a recruiting tool.   
One CAA student in Digital Imaging is at work on our new theme poster, and another 
has completed a new t-shirt design for CAA.   
 
Special interests are also nurtured. Students pursuing the electronic game industry 
are invited to "Gen-Con."  Special opportunities for weekend and family outings are 
promoted, such as special events at the Museum of Latin American Art, among 
others. 
 
On campus, CAA students are recognized in many endeavors. Numerous top awards, 
including "Best of Show," have been won by CAA artists in Hamilton's annual art 
show.  Student poetry is regularly assembled and published in English classes.  An 
annual recitation contest challenges each CAA grade level to achieve top honors for 
its chosen representatives.  Hamilton's yearbook benefits from CAA student 
contributors. 
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Longer-term relationships between students and teachers is nurtured by “looping” 
of teacher assignments. For example, Mr. Steiner will have students in senior 
economics classes to whom he taught world history two years prior. Mr. Goodman 
will instruct his current LifeSkills/Health students in US History two years hence.  
English and Math classes replicate this design. 
 
As mentioned earlier, many in CAA were disappointed that the new bell schedule for 
2006-2007 did not provide for an "advisory period"; a majority of CAA faculty had 
been eager to implement new intervention strategies during that time slot.  It also 
seemed valuable to provide club meeting time, to enable topical group discussions, 
and to garner more time for round-tables with career guest speakers.  In the 
absence of a campus-wide advisory,  alternative means for intervention and 
extracurricular enhancements are on the CAA planning agenda.   

 
Another critical tool of "personalization" is differentiation of instruction.  
Recognizing that "one size does not fit all," teachers still cannot give each student a 
different lesson nor do they want to group students by ability.  On the other hand, 
teachers are seeking detailed knowledge about each child on many levels [reading 
and writing ability, confidence, speed; concentration span; learning styles; previous 
experience; encouragement from home; and self-esteem] and aiming to structure 
class periods to maximize time available for one-on-one work with students. 
 
In weekly lunch conference, teachers identify individual students for support 
strategies.  Some examples from practice include: 

 
• All-teacher/parent-student meetings to discuss academic difficulties 

being encountered concurrently across the board in a student's classes. 
These are CAA's Student Success meetings. Coverage is provided for a 
group of teachers to convene with counselor/parent/student to review 
problems and create solutions.  Twelve such meetings were held in '05-
06 and one has already occurred this year. 

• Referrals to Hamilton's Student Success Team (SST). 
• Special "praise" efforts to motivate specific students 
• Finding and implementing special tutorial or study-partnering time 
• "Behavior Mod" meetings (for example, five faculty members met 

twice last year with two students regarding a harassment situation) 
• Offering specific interest-based enrichment opportunities (from such 

activities as Saturday High at Pasadena Art Center to Students Run LA, 
sponsored by our art teacher) and career guest speakers meetings.  
Juniors and seniors interested in film and television met with Tom 
Rothman, CEO of Fox in September.  

• "Motivating our students" is the key phrase adopted by faculty for '06-
'07, so introducing young professional role models is central to the 
year’s strategy.  Last week, groups of interested students met with a 
director/choreographer and with a costumer. These smaller meetings 
provide a rare opportunity for informal give-and-take,increase 
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student’s comfort-level in conversation with adults, and platform 
inspiration. Two young career speakers per month are scheduled. 

• Implementation of "dailies" for students who've been given U's or D's 
and F's at the 5-week grading period. 

• Home contact forms are filled out by all teachers and filed for 
coordination and central action with our counselor.  

• In the Spring semester, on an as-needed basis, CAA may continue to 
offer "Council," a pull-out sophomore group counseling session for 
students whose academic performance shows dramatic decline.  At 
present, a method of evaluating the effectiveness of this program is 
sought, so it may become "institutionalized." 

• CAA alumni are encouraged to remain in touch and share their 
experiences with current CAA students.  Their stories—and there are 
too many to tell—reach eager ears when they visit classrooms. 

 
Post-secondary planning by students begins in the 9th grade with Fulfillment Fund 
College Access Counselor visits, special invitations to college events, and field trips.  
This program continues with accelerating opportunities through senior year. Life 
Skills classwork supports the freshmen with "four-year plan and beyond" assignments 
and preparation of imaginative resumes, for example.  CAA’scounselor, too, is 
active in making college contacts and info on special programs available to CAA 
students.   
 
Students are counseled to re-take any academic classes for which they received 
poor grades, in summer school or adult school if necessary, in order to improve their 
high school transcript and GPA.  Santa Monica College’s Dual Enrollment Coordinator 
remains in close contact with CAA to offer, with CAA's art teacher, an on-campus 
class after school to meet 10th grade Drawing requirement or elective credit. These 
opportunities often make a big difference. 
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V.  Accountability and Distributed Leadership 

 
 
 

As a member of a large, urban community high school—one of seven schools on the 
Hamilton High School site, CAA is a small learning community accountable on many 
fronts.  At a recent meeting, faculty pondered its many links—Hami's principal and 
administration, the local district and LAUSD, UTLA,  the Board of Education and the 
City of Los Angeles, the mayor, the State of California and Department of Education, 
the federal government.  CAA is accountable to students, to their parents and 
guardians, and to the neighborhood community.  On the Hamilton campus, 
cooperation is essential with all campus-wide courses and services, with sister 
magnets and SLC's, and with the goals, activities and endeavors they offer.  CAA is 
accountable to the colleges and universities to which students matriculate and to 
the businesses in the communication arts to which students aspire.   
 
Each constituency plays a significant role in CAA’s professional practices; each 
relationship operates as a "two-way street" in a mutuality of need and service.  No 
one underplays the responsibilities we bear. 
 
A shared leadership in the immediate "world" of students, parents, teachers, 
administrative support, and community is needed to help us deliver on the mission 
of the Communication Arts Academy.  Some top-of-mind needs follow. 
 

From the District and Local Hamilton administration, including the School Site 
Council: 
 

A "service" approach to the SLC's with respect to the master schedule, 
accounting, facilities, supplies, public relations, calendaring, clerical 
support 

        
Tangible support for teachers who have accepted responsibility for 
numerous administrative functions (from counseling of students and 
teachers to locker assignments, supplies distribution, grant 
applications and reports, calendaring, meetings and extracurricular 
programs)  

        
Adoption of a plan that will truly help support and sustain equity and 
access of all SLC's to the resources, services and facilities that can help 
build their success 
 
Representation that is detailed and accurate, and sensitive to each 
SLC's growth curve 
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Data collection, analysis and presentation that is focused on driving 
classroom instruction  and motivating for teachers. 
  

From the city government: 
 

Amplified security and traffic controls/services before and after 
school 

 
 From the surrounding community: 
 

Support for school programs and the "socialization" of our students  
  Jobs, internship opportunities 
 
 From the students: 
 

Thoughtful habits of mind and willingness to step up efforts 
  Event planning 
  Information about themselves/surveys 
  Teacher evaluations 
  School spirit 
 
 From parents: 
 

More active involvement and communication with their students  
Participation with CAAPA (our parent association)  
Engagement in homework 

 
 
As for the administration of this small learning community, CAA teachers work very 
hard beyond the classroom to make the Academy successful in many ways.  The New 
Media teacher handles budget and accounting functions; the LifeSkills teacher 
sponsors student government; another teacher participates in parent association 
activities; another is coordinating a service-learning project for a group of juniors in 
a program sponsored by Walt Disney Studios; one teacher is a designated Content 
Liaison. The CAA Director coordinates partnerships with business and educational 
institutions, as well as the many aspects of serving needs of students (locker 
assignments, t-shirts) and teachers (counseling, coverage, supplies, curriculum) and 
so on.  Tuesday and Thursday meetings diminish personal time for teachers, so it is a 
credit to the team that participation is loyally regular. 
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VI.  Collaboration / Parent and Community Engagement 
 
 
 
 
CAA is one of many career academies who’ve achieved that designation across the 
State of California.  As a State Partnership Academy, CAA is mandated by CDE to 
maintain business and community partners to help us arm students with the know-
how to negotiate complex career paths ahead.  CAA wants its graduates to move 
confidently toward higher education and employment in the communications fields, 
and, to that end, CAA has cemented a number of important partnerships.  
 
Partners meet with the leadership team (key faculty plus representatives of 
administration, parents and students) typically twice a year on an advisory basis to 
review program, evaluate curriculum and generate new ideas. So far, minutes have 
not been distributed beyond participant members.  Meetings have been 
characterized by a creative synergy in which a "Women's Retreat" was designed one 
year, a recitation contest was born another, and college/career opportunities 
weighed in the balance another.  CAA has partners in non-profit and education as 
well as business. 
 
Educational Partners      
 
A cornerstone in our program to develop career and college readiness is set in place 
by The Fulfillment Fund’s College Access Program.   The Fund has worked with 
CAA faculty since 1992 and students have benefited substantially as that 
organization has expanded its services to us.  Now, working with all our students in 
classrooms on a bi-weekly basis, they employ a unique curriculum that helps 
students develop in five key areas: 

• High school graduation readiness 
• College preparedness 
• Self-advocacy and empowerment 
• Cultural development 
• Personal assessment 
 

They offer counseling for college, career and financial aid, college site visits 
throughout the United States, and, for some, up to four years of mentoring. 
CAA students in the last few years have applied to the Fund for “Fly Away College 
Visits” and literally dozens have visited campuses as far away as Massachusetts, 
Washington DC, Oregon and Northern California. 
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The Fulfillment Fund provides other tools and resources for our students, including 
generous scholarships, workshops and job shadowing opportunities. 
 
The Los Angeles County Museum of Art has also been a partner for many years, 
extending paid internship opportunities to our advanced students. This year, three 
of our seniors are working for the second year as tour docents, twice monthly.   
CAA has maintained a relationship as well with the Museum of Latin American Art, 
the Hammer, and the California African American Museum for special offerings for 
students and teachers alike.  Art classes have been provided to over 50 of our 
students at no cost.   
 
College partners have been key to opening several doors to our students:  Otis 
College and Woodbury University (as field trip destinations, as art adjudicators); 
Mount Saint Mary's (host of two women's retreats); and Santa Monica College (for 
summer Launchpad classes and on-campus dual-enrollment classes); and Los 
Angeles Trade Tech (field trip and guest speaker).  Fashion Institute of Design and 
Merchandising regularly makes classroom presentations. 
 
Students have enjoyed the dramatic presentations designed for high schoolers by 
Literature to Life every year since coming to Los Angeles – with such offerings as 
BLACK BOY and HOUSE ON MANGO STREET.  Bringing classes has the added benefit 
now of exposing kids to the Los Angeles Public Library. 
 
PEN in the Classroom has also been a partner for many years. Students have had 
the pleasure of working with a screenwriter, a journalist, and, most recently, 
Russian-American poet Carol V. Davis, whose work with our 10th graders produced a 
book of extraordinary poetry.   
 
Another non-profit partner for almost a decade is Inner City Filmmakers. This group 
has taken an active role in many students' lives – visiting video production classes, 
encouraging and recruiting individuals for their annual no-cost post-secondary 
training sessions. ICF is largely funded and fully staffed by film industry veterans.  
 
Otis College of Art hosts students on fields trips, for portfolio preparation, and art 
exhibition.   
 
Business Partnerships 
 
CAA has had minimal success in its engagement of businesses, but we are indebted 
to The National Research Group (now owned by VNU-Nielsen) for its many years of 
in-class mentoring of student interviewees and hiring of many students for 
telephone surveys and mall intercepts.  CA Boom reached out to hire some CAA 
students for support work in conjunction with its Design Show at the Santa Monica 
Civic.  Nordstrom's began just last year to recruit Teen Panel Members from CAA. 
group.  Short term business relationships have occurred lwith a graphic design firm, 
a public relations firm, a print shop and a fashion designer. 
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One year, the National Association of Radio Broadcasters provided an all-CAA 
assembly program, complete with a popular disk jockey, to encourage interest in 
radio careers.  
 
This year, CAA is embarking upon a community service project with Walt Disney 
Studios…”Show Your Character.”  A group of juniors will join with a local non-
profit to create a high-visibility event or campaign. 
 
In coming years, CAA hopes to establish an on-going relationship with a national 
organization such as Fedex-Kinko's or a large advertising or public relations firm.  
 
Collaboration with Parents 
 
Over the years, a number of parents have generously donated time and materials for 
our classrooms – making lightboards, painting, buying display panels – and assisting 
with events, such as the women's retreats and art shows.  
 
Organizationally, several parents have created a solid Communication Arts Academy 
Parent Association which meets monthly in an early evening timeslot. For example, 
they've (a) developed a web site; (b) provided snacks for students during finals; (c) 
supported student-planned activities; (c) hosted a parent program on teens and 
substance abuse; (d) promoted the aspirations of young artists by producing cards 
featuring their art, and more.  When the organization reaches sufficient size, CAAPA 
hopes to become involved in organizing career events for students, with parent 
professionals as guest educators wherever possible. 
 
A number of parent leaders are the role models for developing a larger cadre of 
involved parents.  CAA is grateful to the parent who sent a letter, included 
herewith, in testimony to the confidence in CAA she developed for her special needs 
son.  And we are grateful to all the parents who faithfully come to Back-to-School 
and Open House Nights. 
 
From a teaching point of view, CAA instructors try to make assignments that engage 
students in conversation with parents at home:  A family tree project in Life Skills, a 
communication barriers analysis in English serve as minor examples.  Video 
Production students have made character profiles and tributes of family members 
through visuals and interviews.  More design on this "front" is due from the Academy. 
 
Teacher Collaboration 
 
Prior sections of this report have mentioned several means CAA teachers have found 
to collaborate in our work….developing cross-disciplinary projects, for example.  
The Ancient Civilization Project brings together English, World History and Art  
in a standards-based thematic project for sophomores.  Grading of the project is 
also done collaboratively based upon a common rubric.  As mentioned earlier, CAA is 
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creating an even broader interdisciplinary project, conceived during the summer 
and now in its final stages of design, for freshmen: the bug project.   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The teachers in CAA constitute its innovative foundation—with a great willingness to 
foster a collegial and creative environment, and a desire to collectively offer one 
another a stimulating brain trust for all that is undertaken.  Teachers work to solve 
problems in equally mature and creative ways.  Communication is the key. 
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VII.             Professional Development 
 
 
 
 
 
At CAA's summer retreat in June of 2006,  

• it was determined that "motivating more consistent student effort" would be 
our goal as an academy this year;  

• grade level themes were refreshed and it was decided to undertake an 
interdisciplinary "anchor art" strategy (see appendices);   

• some practical organizational strategies were reviewed, and teachers are 
continuing to collect and read;   

• teachers agreed to share and harness best practices;   
• it was agreed that student performance data should be reviewed earlier in 

the year to uncover "targetable" weaknesses; and 
• there was consensus that "puzzling situations" or short brain-teasers would be 

often utilized as class period openers or anticipatory sets…to focus student 
attention and promote the "game" of finding solutions through habits of mind. 

 
Professional Development time in 2006-2007 will be used to…. 
 

(1) complete and implement the pilot bug project 
 

(2) share best motivational practices and strategies 
 

(3) learn to employ "Visual Thinking Strategies" which enable students to more 
confidently "unpack" pieces of art and literature (guest presenter: 
Linda Duke of the Hammer Museum) 
 

(4)  collect and diagnose performance data for a Spring action plan 
 

(5) develop a more mature "anchor art" program across the curriculum 
(guest presenter Karolynne Gee) 

 
(6) integrate media literacy projects across the curriculum 

 
 
CAA welcomed several new teachers and a new administrative "sponsor" this fall; it 
is, of course, a goal to enfold them and benefit from the objectivity they bring to 
CAA's program. 

 
  
 


