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I. INTRODUCTION 
 
History and Demographics 
Garfield High School, opened in 1925 and located in East Los Angeles, has a rich history and 
strong ties to the local community.  Many current students are third or fourth generation Garfield 
attendees and numerous staff members are Garfield alumnae.  Garfield was privileged to be the 
school depicted in the movie Stand and Deliver telling the story of how the famous teacher Jamie 
Escalante succeeded helping his students pass the calculus AP exam against all odds.  His legacy 
is still represented on campus.  Recently, the Garfield family of staff, parents, and community 
demonstrated its resilience and ability to come together in a crisis following an arson fire that 
destroyed the high school’s auditorium a historic landmark.  Under the leadership of our principal, 
Omar Del Cueto and the efforts of the faculty and staff, Garfield was able to be in full operation 
within two days of the fire.  This willingness to work together under difficult circumstances is an 
excellent example of why Garfield High School is ready for Small Learning Communities (SLCs).  
 
Current enrollment of approximately 4,300 students is spread across three tracks in a Concept 6 
configuration.  Approximately 34% of the students are classified as English Learners.  
Approximately 89% of our students qualify for free and reduced lunch.  The population of 
students with special needs has been growing at Garfield with 10 % of our student body requiring 
IEPs in 2006/2007and increasing to 11% in 2007/2008 school year.   
 
The teaching staff at Garfield is representative of the stability in the community as 86 teachers 
have eleven or more years of service and another 32 teachers have 6 to 10 years of service to 
Garfield. Of the 226 certificated personnel only 29 are temporary or interns.   
 
Garfield has a history of reaching out to students to provide a supportive and nurturing 
environment for academic success.  A Computer Computer Science Magnet serving approximately 
200 students has been in operation at Garfield since 1982.  The University Preparatory Program 
(UPP) is a university-high school partnership linking CSULA science faculty with two East Los 
Angeles high schools primarily serving disadvantaged Latino students. UPP started at Lincoln 
High School in 1989 and expanded to Garfield High School in 1996. Believing in students’ hidden 
potential, UPP initially targeted Latino high school students with grades in the B to C range 
believing in the hidden potential of these students.  UPP is committed to the philosophy of small 
learning communities and has broadened its commitment to equity and access to all.   
 
The Teacher Career Academy (TCA), formerly known as the Multi-Lingual Teacher Career 
Academy (MTCA) was established in 1996 and is another of the 13 SLCs at Garfield.  
Additionally, the Humanitas program has been on the Garfield campus for close to ten years and 
has evolved into a small learning community on all three tracks.  These early programs 
demonstrate Garfield’s readiness to expand these initial programs into wall-to-wall small learning 
communities.  
 
Vision & Purpose 
Garfield High School is committed to providing the highest quality instructional program for all 
students in this community.  The mission of Garfield states: 

Garfield High Scholl will provide powerful, standards-based instruction 
which inspires students to achieve academic excellence.  
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The teachers, administration, staff, parents and students of Garfield High School propose to 
institute Small Learning Communities within the high school.  The School Impact Report is the 
governing document used at Garfield to describe the parameters of SLCs. This document 
describes and defines the inter-relationships among each SLC and their proposed effect on all 
stakeholders including administration, faculty, students, parents and community. The document 
defines terms regularly used at Garfield in association with the SLC movement and delineates the 
SLCs use of the physical facility, their use of school-wide or “shared” programs, and their 
limitations.  These definitions, descriptions, and delineations are intended to facilitate the 
development of SLCs at Garfield and ensure their long-term success. 
 

II. AREAS OF SCHOOL IMPACT REPORT 
A. School-wide Summary of SLC Design Proposals 
Garfield High School plans to be “wall-to-wall” with SLCs by the beginning of the 2008-2009 
school year. The transition toward this goal began in 2003 with planning and applying for the U.S. 
Department of Education Small Learning Communities Grant. Garfield became part of the Cohort 
4 award for LAUSD and the 2005-2006 school-year all entering 9th grade students were placed in 
an SLC. Each year a new grade was added. We have stayed on track with the 2007-2008 school-
year having all 9th, 10th and 11th graders in SLCs and will have met our timeline in 2008-2009 
when the 12th graders move into SLCs next year.   
 
The school now has 13 SLCs on three tracks, a magnet school and School for Advanced Studies 
program for wall-to-wall small school environment. The following chart briefly describes each 
small learning community including a description of the Magnet and School for Advanced Studies 
program.  

 
GARFIELD HIGH SCHOOL 

SMALL LEARNING COMMUNITIES 
University Preparatory Program (A-Track) 
The University Preparatory Program (UPP), in existence at Garfield since 1996, is a university-high 
school partnership linking CSULA faculty from several science departments with Garfield High School. 
UPP is based upon the premise that the targeted students have the potential to earn baccalaureate degrees 
but must first overcome a number of impediments including inadequate math, science, and English skills 
when they enter high school; a lack of role models; dearth of reading materials and family incentives to 
read; and lack of exposure to science/math/technology careers. In addition, negative environmental 
influences such as peers involved in gangs and drugs, low societal expectations for their cultural group, 
poverty and economic insecurity often elevate concern for immediate issues of survival and security above 
seemingly distant long-range considerations of educational or career goals. 
 
Fine Arts Media Entertainment (A-Track) 
Fine Arts Media & Entertainment (FAME) is a SLC that will emphasize media (video, visual art, 
yearbook, and scriptwriting) and performing arts (drama, music, stagecraft, filmed performances and 
dance).  FAME will help students achieve high levels in the performing arts, the media and the visual arts, 
with a full college preparatory curriculum. This preparation will help students graduate from high school, 
prepare for college, and begin to qualify for a career in the arts and humanities. Students in this SLC will 
benefit from teachers, parents, administrators committed to providing support for personalized instruction, 
academic rigor, and student engagement.  A notable feature of this SLC will be a senior thesis project 
focused on the student’s area of concentration as a contributing member of a senior film project.  
 
Healthy Bodies, Healthy Minds (A-Track) 
The Healthy Bodies, Healthy Minds Small Learning Community (HBHM) aims to educate students to 
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become productive and healthy leaders in society through a curriculum rich in core subjects supplemented 
by knowledge of mental and physical health.  We are building a community that supports the health and 
well-being of our citizens through the critical study of core academics with an emphasis on health and 
fitness.  Teachers in this SLC will use multiple forms of standards-based assessments, including project-
based assessment and service learning projects in the areas of health and fitness.  HBHM will offer unique 
courses to supplement the core, standards-based curriculum including, but not limited to, Yoga, Health 
and Fitness, and Physiology and Anatomy.  Students will be able to demonstrate their mastery of 
knowledge and skills through portfolios, class weblogs, websites, and community projects. 
 
Social Justice Academy  (B-Track) 
The vision of the Social Justice Academy (SJA) is to develop the skills necessary for students to become 
organizers, visionaries, and activists, as well as create in them a sense of solidarity with oppressed groups. 
Through this vision the SJA hopes that its students will become active members of their community and 
join in the struggle for equity and justice. Students will benefit from the SJA by having the ability to make 
informed decisions about issues that will affect them and their communities and see how their decisions 
affect the people around them and throughout the world. Finally, the SJA will prepare students for the 
rigorous demands of the University of California and California State University systems, and make them 
excellent candidates for admissions by ensuring they fulfill all required courses.  Students will be 
encouraged to participate in extracurricular and community based activities.  
 
Teacher Career Academy (B-Track) 
The Teacher Career Academy (TCA), formerly known as the Multi-Lingual Teacher Career Academy 
(MTCA) was established in 1996.  The common focus of the TCA is to provide a college preparatory 
pathway for students interested in entering the world of education as teachers; primarily K-12 education. 
Knowing that not all students in the TCA wish to become teachers, the TCA is equally focused on 
providing a rigorous college prep curriculum that will prepare students for post-high school pursuits as 
highly-educated global citizens. Through this vision the TCA hopes that its students will become active 
members of their community and become enlightened and productive citizens with ability to make 
informed decisions about issues that affect them and their communities. To this end the TCA will prepare 
students for the rigorous demands of the University of California and California State University systems. 
 
Global Studies (C-Track) 
The Global Studies (GS) vision is to increase the academic achievement of our students through 
understanding global issues, leaning critical thinking skills, appreciating the connections between 
population and environment in a standard-based system of rigorous instruction.  The Global Studies 
Community is committed to providing a quality instructional program that focuses on international 
concerns, collaboration accountability and powerful teaching.  Instruction is adapted based upon learning 
needs within a culturally relevant, linguistically responsive, and internationally emphasized curriculum.  
This groundwork will provide the opportunity for Global Studies students to become aware of varying 
points of view, perspectives, behaviors, and contributions to the global environment, and the opportunity 
to address the need to create rapid analyses, solutions, and remedies for the problematic situations that 
exist amongst different global communities.   
 
Performing Arts Academy (C-Track) 
The vision of the Performing Arts Academy is to develop creative, contributing members of society 
through a curriculum rich in the performing arts. The Performing Arts Academy curriculum is integrated 
with a rich academic program.  The English, mathematics, science and social studies focus on very high 
academic standards, expand their texts and provide a supporting role in the performing arts community.  
Using the mediums of dance, music and theatre, teachers develop effective communication, creative and 
critical thinking, and strong character.  In the Performing Arts Academy students are able to learn, 
develop and excel. Instructors incorporate creative means of presenting curriculum involving the 
performing arts.   
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Humanitas (A, B, C Tracks) 
The fundamental belief of the faculty for the Track A Humanitas Academy at Garfield High is that all 
students can learn at high levels, and that this is most readily achieved in a diverse community of 
scholars/learners working together for the common good.  The Humanitas model   --a model which has 
been in use throughout the LAUSD for over 20 years, and has been a proven success, time and again -- 
relies on thematic interdisciplinary reading- and writing-based explorations of literature, history, science, 
mathematics and the arts, supported by the California Content Standards to produce students who are 
prepared to meet the challenges of college or professional life.  The pedagogical principle behind this 
model is that students engaged collaboratively in self-selected projects which cross disciplinary 
boundaries will not only learn content in depth, but gain the skills and confidence they will need to be life 
long learners and successful contributors to their society. 
 
Industrial, Visual, Engineering, Architecture (A,B,C Tracks) 
In order to help all students prosper in the 21st century the teachers of Industrial, Visual, Engineering, 
Architecture (IVEA) small learning community are committed to utilizing technology to help all students 
achieve their goals. The study of Industrial arts, Visual arts, Engineering, and Architecture will provide 
motivation and opportunities for diverse learners to achieve proficiency in the California academic content 
standards and enhance their knowledge of potential careers. This will assist them in making in making 
constructive life-long career choices which benefit our society. The IVEA faculty will assist students to 
develop a strong foundation of combined academic and technical skills and provide a path which will help 
students develop greater potential and achieve post secondary goals. All stakeholders will be included in 
helping IVEA students access the standards.  
 
Garfield  High School Computer Science/ Math Magnet 
The Garfield High School Computer Science/Math Magnet is an LAUSD integration program designed to 
provide instruction at all levels of mathematics and computer programming. The Magnet also works to 
address the five forms of racial isolation; low academic achievement, interracial hostility and intolerance, 
and low self-esteem, overcrowded conditions, and lack of access to post secondary opportunities.  
 
School for Advanced Studies (C-Track) 
The School for Advanced Studies (SAS), a small specialized program of about 180 students, is designed 
to meet the needs and desires of highly able and motivated learners. The SAS is an academically rigorous 
honors and Advanced Placement college preparatory program and will adhere to the philosophy that in 
addition to academics, activities, and organizations and will prepare the students to be competitive, both 
academically and socially –to compete for admission into the finest universities and colleges. SAS is open 
to all students who are committed to high academic achievement.  While SAS does not meet the criteria of  
of an SLC, it does scholastic pride to the East Los Angeles community. 

 
B. Planning and Organization 

  a)     Time Line 
  2005/2006 school year:    

All entering 9th grade students were placed in an SLC.  All teachers were given the 
opportunity to volunteer to participate in the faculty of an SLC. 

  2006-2007 school year:   
All 9th and 10th grade students were placed in an SLC.  All certificated staff were 
associated with an SLC, or taught in a school-wide program. 

  2007/2008 school year:   
All 9th, 10th, and 11th graders are in an SLC.   All certificated staff are associated with an 
SLC, or will teach in a school-wide program. 
2008-2009 school year:   
Garfield High School will be wall-to-wall in terms of its student population and 
certificated staff 
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b)     Number of SLCs per Track 
 
 
 
 
 
 
 
 
 

 
There are 13 SLCs at Garfield across three tracks in a Concept 6 configuration. Two of the SLCs, 
Humanitas and Industrial, Visual, Engineering, Architecture are on all three tracks. In addition, 
there is a Computer Science Magnet on C-Track only.  
 

c)     Configuration of Design Teams 
Garfield was part of Cohort 4 in LAUSD that was awarded a Small Learning Communities 
Grant from the Federal Department of Education (DOE). This work began prior to the 
development of Bulletin 1600 and followed the guidelines that were in place for the DOE 
grant. Roseann Cazares, the Assistant Principal at Garfield during the time of the grant, 
worked with the then-principal Lupe Paramo, Assistant Principal Alfredo Montes, a 
representative group of faculty including the UTLA chair and in consultation with the 
Shared Decision Making Council to plan and begin implementation of small learning 
communities at Garfield High School as described in the DOE grant proposal.  
 
As of October of 2006 Garfield began a shift to a new Administrative Team with a new 
principal Omar Del Cueto. In July 2007 four (of six) new assistant principals were 
assigned to Garfield.  In August 2007, one of the veteran assistant principals left Garfield 
to become a principal in another school. This position is currently open and will be filled 
according to District guidelines. The new administration is committed to the success of 
small learning communities and is supportive in providing meeting time and other 
resources for finalization of the RFPs. In May 2007, a School Improvement Facilitator 
(SIF), Judith Day, was assigned to Garfield and began assisting with the finalization 
process. This support has continued for Garfield even though the SIF has moved to LD5.  
The SIF meets regularly with SLC Lead teachers, Counselors, community representatives, 
administration, teachers and students to assure continued development of SLCs. 
 
There have been on-going meetings among the SLC lead teachers, department chairs, 
administration, support personnel and parent representatives throughout this entire process. 
Two key committees have provided effective communication and discussion towards the 
strengthening of SLCs:  The Bulldog Leadership Team (BLT) and the Academic 
Leadership Team (ALT). The BLT is comprised of school administration, out of classroom 
support personnel, including all school coordinators such as bilingual, or Title 1, 
community liaisons such as Healthy Start, parent liaisons, content coaches and the SIF. 
They meet on a weekly basis to discuss issues important to supporting students. The ALT 
is comprised of school administration, SLC lead teachers, department chairs, content 
coaches and the SIF and are responsible for professional development and curriculum 
issues. This committee meets every other week.  

 

A-TRACK B-TRACK C-TRACK 
University Preparatory Program ///////////////////////////////////////////////////// ////////////////////////////////////////////// 
Healthy Bodies, Healthy Minds Teacher Career Academy Global Studies 
Fine Arts Media Entertainment Social  Justice Performing Arts Academy 
Humanitas Humanitas Humanitas 
Industrial, Visual, Engineering, 
Architecture 

Industrial, Visual, Engineering, 
Architecture 

Industrial, Visual, Engineering, 
Architecture 

////////////////////////////////////////// ///////////////////////////////////////////////////// Garfield Computer Science 
Magnet 
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d)     Dispute/Conflict Resolution Plan 
Small Learning Communities are an effective structure for organizing students and staff to 
improve student success through a more personalized environment. The SLC structure also 
creates a more personalized environment for the professionals of SLCs to develop 
Professional Learning Communities for greater collaboration. It is not the intention of 
SLCs at Garfield to create competition and dissension but rather cooperation and mutual 
respect. To that end, any disagreements that may arise within or between SLCs should first 
be dealt with in an informal manner to see if the issue of concern can be dealt with among 
the parties involved.  
 
If informal resolution is not effective, the next step in mediating the problem is to take the 
dispute to the administrators of the SLCs involved with the dispute. The SLC 
administrators will involve the SLC members from the SLCs involved and make every 
effort to find a mutually beneficial resolution to the problem.    
 
If this process is not successful and the dispute between the SLCs is not governed 
specifically by contract, this report establishes the procedures for their resolution. A 
Dispute Resolution Team (DRT) will be formed and consist of a representative from each 
SLC, the UTLA chair, and a one classified and administrative representative.  A Dispute 
Request Form will be designed that includes space to describe the nature of the dispute, 
and any events that have occurred to date. The dispute form will be submitted by 
Administrators of the disputing SLCs to the DRT.   The DRT will convene a meeting to 
resolve the dispute between or among SLCs within one week of notification of the dispute.   

 
Resolution of Disputes 

Step 1: Binding Resolution by Contract or School Impact Report 
The Dispute Resolution Team, in a designated meeting, will examine the language 
of the District employee contracts and the School Impact Report.  If the language of 
either of these documents explicitly resolves the dispute, the resolution is binding, 
whether or not the DRT has a quorum present.  The decision of the DRT will be 
submitted to each of the Lead teachers of the disputing SLCs, citing the specific 
clauses of either the employee contract or the School Impact Report that resolve the 
dispute. 
Step 2: Binding Resolution by Consensus of DRT Team 
In the event that the dispute cannot be resolved by either the contract language or 
School Impact Report, each party of the dispute may present their position in 
private to the DRT at a meeting called specifically for this purpose. Once all of the 
parties have been heard, the DRT will discuss and draft a decision that resolves the 
conflict in a way that is mutually beneficial to the interests of the students and or 
school environment.  The decision of the DRT will be in writing to all affected 
parties and be binding.  
Step 3: Amendment to the School Plan 
In rare cases a dispute may be about an issue not currently covered by the contract 
or the School Plan. In that case the DRT may draft an amendment to the School 
Plan to be approved by the Academic Leadership Team and then the School 
Decision Making Council.  If a final draft of the proposed amendment is approved 
by both bodies, it then becomes a permanent part of the School Impact Report.  
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C.  Space 
One of the things done during the DOE grant was a move to contiguous space for all SLCs.  There 
was full faculty input regarding needs required and how best to reorganize the campus. Once all of 
the criteria discussed were met, the administrator responsible for Small Learning Communities 
arranged for all of the moves to take place over one weekend.  When the teachers came back to 
work on Monday, all of their furniture and materials had been moved to the new location. The 
move is an excellent example of the collaboration among the faculty and administration that is 
important to the success of SLCs.  Below is the current reorganization of Garfield into contiguous 
space.  

Exclusive Space 
Teachers who teach at least three classes in one SLC belong to that SLC, and will have 
classroom space in the designated areas associated with that SLC. Insofar as possible, each 
SLC is assigned to a specific building/s as outlined below: 

  100 and 200 buildings 
F.A.M.E. (A track) 
Performing Arts (C track) 
Social Justice (B track) 

300 and 400 buildings 
UPP (A track) 
CTA (B track) 
Magnet (C track) 

500, 600, and 800 buildings 
IVEA (A-C tracks) 

700 building  
Humanitas (A-C tracks) 

800 and 900 buildings 
Global Studies (C track)  
Healthy Bodies, Healthy Minds (A) 

Shared Space 
Shared spaces are those to be used school-wide.  Shared spaces will consist of the following areas: 
library, cafeteria, auditorium, and gym, as well as specialty classrooms such as the band room, art 
classrooms, computer classrooms/labs, and vocational shops. 
Planned Elements of Exclusive Space 
Once Garfield High School’s SLCs and School Impact Report are approved, the school 
community looks forward to the next phase of Personalization collaborating with Local District 5 
and Architects of Achievement to improve the facility and better define exclusive and shared 
spaces.  The vision is for the SLCs to have identified zones that include office space for an 
administrator(s), counselor(s) and clerk and specialized classrooms such as science labs, as well 
as, a teacher meeting room within or close to each identified zone for better utilization of space.  
 
D. Time 

a)     Class/Bell Schedule 
Currently Garfield is following a traditional 6 period schedule of classes approximately 64 
minutes in duration. Because of the need for school-wide programs, cross-tracking, 
transfers between SLCs, transfers between schools, and necessary travel time between 
classes, the bell schedule will be school-wide.  Individual SLCs, if space is available, may 
schedule classes during zero and seventh periods.  The passing periods will remain the 
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same school-wide.  Any change to the bell schedule will be made as a school-wide 
decision. 
 
b)  Common Planning Time 
Common planning time is meant to signify time during which the faculty of an SLC meets 
together to discuss issues pertinent to that SLC.  Such time may be scheduled during “buy-
back” days and “banked time” professional development days.    
c) Scheduling of School-wide events 
The scheduling of school-wide events will continue to follow procedures established 
before the 2006-2007 school year. 
d) Collaboration/PD Schedule 
Professional Development planning is done by the Academic Leadership Team (ALT) in 
collaboration with the faculty.  This body is comprised of the SLC Lead teachers, 
Department Chairs, Content Coaches, School Improvement Facilitator assigned to Garfield 
and the administrator responsible for Professional Development; this group meets two 
times per month during P6. All Lead teachers and Department Chairs have a conference P6 
in order participate in ALT and to have numerous opportunities for collaboration and 
planning both among SLCs and between SLCs and Departments. The responsibilities of 
the ALT include: planning and organizing school-wide professional development, 
determining how much PD time to allocate to SLCs, collaborating with the APSCS and 
counselors to develop the matrix for the master schedule, and generally develop ideas and 
strategies that will enhance instruction and student achievement.  
 

E. Staffing 
Teachers will normally teach according to their credential authorization.  Teachers who teach 
outside that authorization may do so under guidelines established by the District and the State.  
Elective classes required for graduation will be offered school-wide. However, as various SLCs 
evolve and mature, classes that are necessary for graduation but are also specifically related to the 
theme of a particular SLC may be able to have as many sections as needed of that class designated 
for a specific SLC.  Other sections of the same class will be made available to students as needed 
for students from other SLCs. If necessary a section of an elective class can be designated for a 
specific SLC, but also can backfill with students from another SLC if there are not quite enough 
students to completely fill a class.  For example 22 students from Performing Arts Academy may 
enroll in a P3 dance class and then 10 students from other SLCs may fill the remaining slots if 
needed.  
 
When Garfield received the DOE grant to reorganize the school into small learning communities 
teachers joined an SLC by mutual interest and consensus.  Now that Garfield has 13 SLCs on 
three tracks, the following procedures will govern teacher assignment, retention, transfer, 
replacement, recruitment, and “passporting” in and among the 13 SLCs. “Passporting” is defined 
as teaching a class outside of your affiliated SLC, or teaching courses to mixed groups of students 
from various SLCs.   

 
Teacher Assignment 
All core content (A-G requirements) teachers will be affiliated with an SLC of their interest even 
if they may teach a class outside of their SLC.  Teachers who exclusively teach courses necessary 
for graduation or elective classes will affiliate with the SLC whose focus most closely aligns with 
the content of their course even though they may “passport for some or all of their classes.    
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Exceptions to this policy of affiliation include teachers in a school-wide program composed 
completely of courses that are available to the entire school, such as Life Skills, P.E., ROP, or 
ROTC. Special Education teachers may choose to affiliate with an SLC but will serve the whole 
school as needed. To promote equity and access, one of the Bulletin 1600 attributes governing 
implementation of small learning communities, means that special education resource teachers 
who serve students who are mainstreamed can be part of a SLC which that child selected when 
entering Garfield High School.  Hence, resource teachers will serve groups of students from the 
same SLC as much as possible.  Since there may not be enough resource teachers to serve only 
one SLC it may be necessary for a resource teacher to work with more than one SLC.  

 
There are two ways a teacher currently not in any SLC may become part of an SLC: 

1. A teacher currently not in any SLC may be invited to join the faculty of an 
existing SLC.  The teacher would be accepted into the faculty by consensus of 
the existing members and the principal. 

2. A teacher currently not in any SLC may be assigned to an SLC by the principal. 
 

Teacher Retention 
Teachers affiliated with an SLC will continue to be part of that SLC. It may be necessary for a 
teacher to teach one or more classes for a different SLC, but this does not change the affiliation of 
the teacher.  
 
Teacher Transfer 
If a teacher wishes to transfer to a different SLC either on the same track of a different track, the 
teacher must make the request in writing to the assistant principal in charge of the SLC and the 
lead teacher of their SLC. The assistant principal notifies the principal and works with the SLC 
and the principal to find a suitable replacement. The transfer must be done with the consent of the 
principal, assistant principal in charge of the SLC and the SLC lead teacher and the faculty of the 
SLC to which s/he intends to transfer.  If a transfer to a different SLC is needed for school related 
reasons, such as changes in enrollment, then the procedures for teacher replacement are to be 
followed.  All track changes are subject to the collective bargaining agreement between UTLA 
and LAUSD. 
 
Teacher Replacement 
When an opening in an SLC occurs either by a teacher changing tracks, changing SLC or 
changing schools, every effort by administration will be made to fill that opening immediately 
with a qualified teacher, either through a new hire, or by recruiting from the existing Garfield 
faculty.  If the replacement teacher is a new hire, then the hiring is done as a joint decision 
between the principal, the SLC lead teacher, and the department chair.  When the replacement is 
made from existing Garfield faculty, then the principal, along with the lead Teacher and the 
faculty of the receiving SLC must agree to the transfer of the teacher into that SLC. The SLC lead 
teacher of the SLC from which s/he transfers must be given notice (usually one month’s time) to 
replace the outgoing teacher (usually one month).  A teacher may not transfer and “bump” another 
teacher out of an SLC without contractual authority.   If the SLC faculty cannot come to an 
agreement upon a teacher transfer, then the final decision rests with the principal who will make a 
decision based on what is best for the school.   
 
Teacher Recruitment 
In order to maintain the integrity of each SLC and create an environment of collaboration among 
all of the SLCs open communication and transparency is essential. When an opening in an SLC 
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becomes available, it is the responsibility of the lead teacher to inform the SLC Lead Teacher 
Team their SLC is looking for a new teacher. This must be done in writing and openly discussed at 
the Lead Teacher Meeting and in the Academic Leadership Team meeting.  This provides an 
opportunity for any teacher who may have been considering a transfer to follow the protocol for 
teacher transfer set forth in this document.  
 
Teacher “Passporting” 
“Passporting” is defined as teaching a class outside of your affiliated SLC, or teaching courses to 
mixed groups of students from various SLCs.  Elective teachers though affiliated with an SLC 
may be required to “passport” for some or all of their classes.  Also teachers who exclusively teach 
a course required for graduation may also be required to “passport” for some or all of their classes. 
However, as the SLCs evolve and mature it may be possible to assign specific sections of such 
courses primarily to a particular SLC. 

 
School Meetings 
For common planning time, SLC meetings, recruitment, and any other meetings associated with 
individual SLCs, teachers will meet with the SLC for which they affiliate.  For those teachers who 
are exceptions to being affiliated with an SLC, they will meet with their job alike group, such as 
P.E. or Special Education.  

 
Counselors 
There are four counselors on each track. For B & C tracks each counselor has been assigned to a 
specific SLC. Since A-track has five SLCs, IVEA on A track is currently split between two 
counselors, each having ½ of the alphabet. Those counselors will also have one other SLC. 
Beginning in the 2007/2008 school year all students from 9th, 10th, 11th and 12th grade will be 
assigned to an SLC for wall to wall implementation.   
 
Counselors are key members of an SLC team and will participate in SLC meetings. Collaboration 
with counselors regarding developing the matrix, student programming, and student intervention 
for struggling students are some of the important areas of on-going interaction.  

 
Administrators 
Administrators will be assigned by the principal to supervise and provide support for SLCs. 
Administrators will continue to function according to District policy and state law.   Each SLC 
will have its own administrator, but since there are 13 SLCs at Garfield each administrator will be 
responsible for more than one SLC. Administrative responsibilities related to SLCs include but are 
not limited to: 

• maintain regular communication with the Lead Teacher and other members of the SLC 
• attend SLC Lead Teacher Meetings as appropriate 
• provide support to your SLC by attending special events 
• attend regularly scheduled SLC meetings when possible 
• be the initial point person to resolve disputes within or between SLCs prior to moving to 

the official dispute resolution process  
• communicate and collaborate with the SIF on a regular basis 

 
 
 
 
Below is a list of administrators and their current assignment. 
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*When an administrator leaves and there is an opening, the principal will become the “default” 
administrator of that SLC until a new administrator is hired and the principal makes new 
assignments.   
 
Support Staff 
The following list is representative of the varied array of support available school-wide for the 
effective functioning of Garfield High School community: 

 Deans 
 College Counselor 
 Career Coordinator 
 Clerical Personnel 
 Content Coaches 
 Parent Community Liaisons 
 Cafeteria Staff 
 Librarian 
 Nurse(s), Psychologist(s) 
 Title One Coordinator,  
 Bilingual Coordinator,  
 Athletic Coordinator 
 Custodial Staff. 

 
F. School-wide Programs and Activities 

              a)     School-wide Programs Available by SLC 
The following courses are school-wide courses, and are not associated with any SLC:  AP, 
P.E., leadership, athletics, and Academic Decathlon.  In addition sports programs, 

SLC ADMINISTRATOR  ASSIGNMENTS BY ADMINISTRATOR 
SLC Track Administrator 
Fine Arts, Music, Entertainment A-Track A Track Alfredo Montes 
Teacher Career Academy B-Track B Track Alfredo Montes 
University Preparatory Program A-Track A Track Bill Bazadier 
Performing Arts Academy C-Track C Track Bill Bazadier 
Industrial, Visual, Engineering, Architecture (IVEA) 
B-Track 

B Track Bill Crockett 

Global Studies C-Track C Track Bill Crockett 
Healthy Bodies, Healthy Minds A-Track A Track Francis Vilaubi 
Social Justice B-Track B Track Francis Vilaubi 
Industrial, Visual, Engineering, Architecture (IVEA) 
A-Track 

A Track Frank Rodriguez 

Industrial, Visual, Engineering, Architecture (IVEA) 
C-Track 

C Track Frank Rodriguez 

Humanitas A-Track A Track Principal* 
Humanitas B-Track B Track Principal* 
Humanitas C-Track C Track Principal* 
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cheerleading, music specialties, clubs and organizations are also available to all students’ 
school-wide without regard to SLCs.   

 
As SLCs mature, one positive outcome will be greater student achievement, meaning more 
students interested in taking AP and other advanced classes which will increase the number 
of sections needed for these courses. In the event that a specific SLC has enough students 
available to fill a section of an AP or other school-wide class with their own students, then 
an additional section of this course must be opened to accommodate students from other 
SLC to ensure all students from other SLCs have access to these classes.  
 
If an SLC decides to do active recruiting of students beyond their own SLC for a school-
wide course such as an AP class the SLC must announce its intention to do so at the 
regularly scheduled ALT meeting prior to beginning of recruitment of students for the 
course. Individual students outside the SLC may not be singled out or lobbied by members 
of another SLC to take a specific section of a course; rather all students will be made aware 
of the class through various means such as a flyer, notice in the bulletin, PA 
announcements and leadership class. This policy will strengthen collaboration among the 
SLCs and enhance the equity and access for all students.  

 
  b)     Interventions 

There are school-wide programs such as Beyond the Bell, Saturday School and CAHSEE 
Boot Camp available to all students. Over and above these District offered programs, each 
SLC will develop and implement various strategies to identify struggling students early to 
offer support and nurturing in order to encourage students and provide extra help needed. 
Strategies may include involving parents, mentors and role models from the community to 
take an individual interest in a particular student, and tutoring support from community 
organizations. Strategies the SLCs are currently using include but are not limited to each 
faculty member “adopting” a small group of students, motivational activities that keep 
students connected to school, activities that include parents in participating with the SLC 
and one-on-one counseling of an individual student.  The SLC counselor is a vital member 
of the team in providing student intervention.    
 

G.   Student Choice 
 Recruitment and Admission to SLCs 

All students coming to Garfield HS are entitled to choose the SLC that is of most interest to them. 
One important factor for effective recruitment of students is to develop a positive relationship with 
the feeder schools. Over the last three years several different strategies have been tried with 
varying degrees of success.  Lead teachers and SLC members will work in collaboration with the 
APSCS and the LD5 SIF assigned to Garfield to continue to develop a recruitment program that 
provides 8th grade students with a clear and informed choice of an SLC.  
 
Special Education and ESL designated students are entitled to be part of an SLC even though they 
may be in special classes for part or all of the day. If students cannot be scheduled into mainstream 
core academics because of IEP requirements or EL status, then they can participate through 
elective classes and special events such as SLC clubs, councils, assemblies, parent events etc. 
Working with the counselors, Bulldog Leadership Team, Lead Teachers, Special Education and 
Bilingual Coordinator Garfield will ensure that every student with a special designation will be a 
member of an SLC.  
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Balancing numbers 
Imbalance of students or teachers within an SLC creates a school-wide problem that burdens 
teacher student loads and affects student choices.  
 
In the event that one SLC has too many students for its teaching staff, it will choose all its students 
randomly by lottery from the students who selected that SLC as their first choice.  Students who 
are unable to be enrolled in the SLC listed as their first choice will be assigned to the SLC listed as 
their second choice if there is room.  In the event that a student is not accepted into his or her 
second choice, and if the student has made a third choice, the student will be assigned to his/her 
third choice. Students who transfer to Garfield after the 9th grade, miss the recruitment fair, or 
register late, will be admitted into SLCs on a space available basis only.  Each such student will be 
presented with information about the available SLCs on his or her track and the student will select 
from this choice.  
 
It may be necessary to balance an SLC staff from time to time to ensure that each SLC has enough 
staff to effectively serve their SLC while not having too many teachers in certain content areas.  
To ensure the stability of all the SLCs, each year as the matrix and master schedule is developed 
the ALT will analyze the balance of teachers needed to effectively serve each SLC according to 
their needs and if adjustments need to be made they will follow the guidelines set forth in the 
School Impact Report in section E Staffing.  
 
To balance teacher loads, it may be necessary for some students to be in a class outside of their 
SLC. The same students cannot be used for balancing teacher loads in more than one content area 
or for two years in a row. Further, the goal is always to move as few students as possible outside 
their SLC while understanding that the numbers are not always perfect and a class may need to 
backfill with students from another SLC.  All such changes and adjustments must be done in 
collaboration with the Lead Teachers from the affected SLCs. 
 
Transfer (Opt-out) 

      a.   General Guidelines 
After one year’s attendance in an SLC, a student may choose to transfer to another SLC if 
space permits.  Students must follow procedures delineated in the “Student Opt-Out Form” 
(see attachment). Students may change SLCs only once during their time at Garfield, and 
only at the end of their freshman or sophomore year.  An exception may be made for 
reasons such as student safety. These exceptions will be made on a case by case basis.  

       b.   Procedure 
1. Students will submit a completed “Student SLC Opt-out Request Form.”  These 

forms are available in the counseling offices or from any SLC lead teacher.  
2. The student will need to have met all requirements on the Opt-out Request form in 

order to transfer from his/her current SLC. 
3. In order for a completed application to be valid for the coming school year, all 

paperwork must be completed and submitted to the SLC administrator and both 
SLC’s lead teachers by the following deadlines: 

a. Tracks A and B:  April 30th, or the Friday before if the 30th falls on a 
weekend.  

b. Track C:  February 28th, or the Friday before if the 28th falls on a weekend. 
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H. Community Resources/Partnerships  
Garfield High School has established numerous partnerships in the community for the 
support of students.  These organizations have a frequent and on-going presence on the 
campus and are available to students school-wide. Their services vary and include student 
tutoring, mentoring, assistance with college applications, and even assisting the family of a 
student in need.  Others include teacher support to improve pedagogy and academic 
content. Garfield is actively seeking more school-wide and SLC specific support from 
business and community groups with specific functions that mesh with the mission of an 
SLC.  The list below is a representative example of organizations that have worked with 
Garfield school-wide or with a particular SLC over the last three years as well as potential 
partners that are currently being developed for future support. 
 
 
 
 
 

CURRENT PARTNERS POTENTIAL PARTNERS 
Escalante Program Trade Technology College 
Gear-Up California Science Center 
Upward Bound Getty Center 
AVID Maravilla Service Center 
Inner City Struggle Healthcare Workforce 
Healthy Start Marivilla Business Association 
United Education Partnership East LA Chamber of Commerce 
United Parcel Service  
Center Theater Group  
East Los Angeles College  
California State University, Los Angeles  
Caesar Chavez Foundation  
East Los Angeles Library  
Los Angeles County Museum of Art  
4th Street Elementary  
McDonalds  

 
III. CONCLUSION 
 
Amendments to the School Impact Report  

 Inasmuch as the School Impact Report is a binding document and insofar as it does not conflict with 
employee contracts or the law, it may periodically be necessary to amend and ratify any changes through 
Garfield’s School Site Council.   
 
Over time there may be a reason that a particular SLC may choose to re-invent itself or disband. For 
example at some point Garfield High School is scheduled to move to a traditional calendar. When this 
happens decisions will need to be made about which SLC’s will continue to exist at Garfield. While it is 
beyond the scope of this document to specify a detailed plan, any plan that is developed to handle such 
transitions will include full faculty input as part of the planning and decision-making process. 
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III. Appendix 

 
 Definitions of Terms Used in the School Impact Report 

• Academic Leadership Team (ALT).  An advisory body and administrative council composed of 
all department chairs, SLC lead teachers, content coaches, categorical program coordinators, 
UTLA chair, assistant principals, and principal with a focus on academic issues.  

• Academy.  Some specific SLCs have elected to use the word academy as part of their title while 
others have created different names.   

• Adult School. The Garfield Community Adult School. This is not associated in any way with 
Garfield High School or SLCs, though it shares the same physical space.  

• Bulldog Leadership Team (BLT). An advisory body and administrative council composed of 
parent liaison, support program assistants, content coaches, categorical program coordinators, 
assistant principals, and principal with a focus on coordination of the master calendar, programs 
and activities school-wide.  

• Dispute Resolution Team (DRT). A representative team composed of a representative from each 
SLC, the UTLA chair, and one classified and one administrative representative to act as the 
official body to resolve disputes between SLCs. The decisions of the DRT not covered under the 
contract are binding to all parties.  

• Lead Teacher. A Lead Teacher is one who has agreed to be responsible for day-to-day running of 
an SLC. Lead teachers have period 6 off in addition to their regular conference period.    

• Opt- Out.  Transfer from one SLC into another.  The expression specifically refers to the process 
of leaving one SLC to join another SLC. 

• Passporting. A teacher who is not affiliated with an SLC is a passport teacher. Teachers affiliated 
with an SLC are passporting when they teach a class for another SLC or a class that has students 
from several SLCs together.  

• Request for Proposal (RFP).  The formal process by which an SLC is recognized by the District 
and Garfield High School.  This is also the process by which individual courses are considered 
part of an SLC. 

• School Site Council.   Garfield High School’s governance council is composed of the principal, 
teachers, out-of-classroom personnel, students, parents of pupils, and community representatives. 

• “School-wide.”  A use of the entire school, or a program available to the entire school, not 
exclusive to any SLC. 

• Small Learning Community (SLC).  At Garfield, an SLC is a group of teachers and students that 
are united by a common schedule or commonality in the schedule.  An SLC is also referred to as 
an “academy”.    

• “Wall-to-wall.” An expression meaning that all of the faculty, students, and staff will be 
associated with or participate in an SLC. 

 
      

 
 
 
 
 
 
 

 


