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Pathways Characteristics/Attributes of Small Learning Communities 
 

Life is a journey and the paths that we choose shape that journey. The Pathways Small Learning 

Community’s vision is to help students to consciously shape their own paths in life by providing them with 

necessary skills, information, responsibilities and opportunities for exploration to guide them into their future 

lives – college, graduate school and the workplace.   To that end, the teachers, students, parents and support 

staff have worked to develop goals, structure & overall plan to facilitate this process and realize our vision. 

Where we are… 

The Pathways SLC just completed our first year of operation.  In this year, we were able to establish a 

strong foundation.  We have built strong leadership amongst students and teachers and started to bring parents 

and the community into the process.   

Our first goal was to build Pathways student leadership and create a strong SLC identity among all of 

our students.  At the beginning of the year, the students formed a student council. The council met once a week 

after school and was run entirely by students. Throughout the 2005-2006 school year the council was 

responsible for creating a multitude of community building activities (inter & intra SLC sports, Pathways T-

shirt creation & sales, theme days, and even our very own Pathways yearbook!).  For the 2006-2007 school 

year, we were able to create a Pathways “Speech/Leadership” class wherein students learn important public 

speaking, communication and organizing skills.  They then have an opportunity to utilize these skills as they 

build on the work of last year’s student council.  In addition to continuing the aforementioned activities, this 

year’s student leadership has been responsible for putting on the 9th Grade Orientation Assembly; they have 

created a senior/freshman mentor program; they reached out to parents in a Parent Back to School Night; 

and they have done classroom presentations ranging from A-G/Graduation requirements to special issues like 

military recruiters on campus.   

The next major goal that we set for ourselves in the first year of operation was to build a supportive, 

professional community among the teachers in the SLC.  Despite the lack of time for formal meetings or self-

directed professional development, a team of 6 teachers, our lead teacher and our counselor met (and continue 
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to meet) regularly during our breaks and after school to discuss student issues and brainstorm solutions.  These 

meetings have resulted in identifying and assisting students who are struggling. They have also enabled us to 

coordinate our work so that we can call and meet with parents regularly and collectively.  This has had a major 

impact on our attendance especially.  Through these meetings, we have also created a strong vertically-planned 

English curriculum from the 9th grade to graduation.  While very informal, these meetings have created a strong 

infrastructure on which we can build if we are given the time and resources to do so. 

Another major goal that we set for last year was to build a strong academic culture among our 

students.  Throughout the year we worked in our individual classrooms to teach specific academic language 

through creating common academic vocabulary and teaching it simultaneously.  It was also important that all 

teachers, students and parents in Pathways knew the graduation and A-G requirements.  Through professional 

development, assemblies, classroom presentations, parent meetings and individual meetings with students, the 

SLC lead teacher, counselor and student leadership were able to communicate this information.  Our goal was 

to make the knowledge of the requirements so omni-present that it would be odd if a student, teacher or parent 

didn’t know the graduation and A-G requirements.  This year, we have noticed a heightened awareness of the 

graduation requirements/A-G requirements in our students.  We have also already completed the first grad 

checks with all 10, 11 and 12 grade students this year, so they are aware of where they stand in terms of credits 

and requirements. Our next goal is to connect the awareness with action and to continue to support our 

struggling students to catch up on missed coursework.   To this end, we have created the Academic 

Intervention Plan (see Appendix A) to give extra attention and assistance to students who are falling behind.  

This plan is a major priority in Pathways and has been instrumental in helping many of our students to get back 

on track.   

As a major part of our academic culture, Pathways wanted to build the foundation of a college going 

culture. Our first step in creating this culture was to develop a network of Fremont graduates who have gone on 

to college and are committed to inspiring Fremont students to do the work necessary to be eligible for college 

and then help them apply when they are ready.  Already, a Fremont alumnus who is currently attending CSU 
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Long Beach has enlisted the help of his fraternity (Lambda Theta Phi) to create a CSULB/Fremont Outreach 

Group in which they speak to students at Fremont, host fieldtrips to CSU Long Beach and work one-on-one 

helping Pathways students to apply to college and for financial aid.  In addition, we have several students from 

throughout the city and state who come to campus and speak informally and formally with our students.   

Another major contributor to the college going culture in Pathways is the Fulfillment Fund College 

Pathways Program (a non-profit community organization that works with Pathways). Through the Fulfillment 

Fund our students have access to scholarships, college and arts field trips and once-a-month classroom visits 

from a college counselor.  This program started last year with 9th grade students and will roll out to include all 

Pathways students. The Fulfillment Fund is also responsible for an annual Northern California College Fieldtrip 

that takes place at the end of each October off-track period. 

 Another major goal of Pathways is that to support the multiple needs of our students and teachers so 

that they could focus on their jobs: teaching and learning.  To this end, the lead teacher, co-lead and counselor 

of Pathways created the Pathways Enrichment Network.  To support the emotional needs of our students, we 

set up a referral system where students could be referred by teachers (or by themselves) to our counselor.  

Through this classroom-based system, the counselor is able to identify and assist students of whom she might 

not otherwise be aware.  This program also enables the counselor and lead teacher to identify pervasive issues 

and create supports to help with the issues.  For example, last year during college application season, multiple 

students were starting to show signs of major stress, through the referral system, our counselor and co-lead were 

able to identify this as a pervasive problem and started a weekly support group to help students deal with the 

stress.  

To support the teachers, we created the Behavior Intervention Plan (see Appendix B).  While the 

format of the plan is a series of consequences, our intention was that when the student met with the Behavior 

Coordinator, the goal was to determine what was causing the behavior rather than merely punishing the child.  

Last year, with time out of the class, the lead teacher was able to act as behavior coordinator and had many 
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successful interventions.  The attached document is a revised document based on the time and resource 

limitations that we face this year. 

Finally, we want the Pathways parents to be a part of our community.  To this end, we have had several 

informal parent potlucks, an end of the year celebration and awards ceremony for students and parents, and 

we have focused on reaching out to parents as individuals.  This year, we kicked off the new school year with a 

successful Back to School Night put on by our student leadership.  The goal of the meeting was to familiarize 

the parents with the school and the faculty of Pathways.  At the event, we distributed a Pathways one-sheet that 

has information regarding graduation requirements, contact numbers for Pathways faculty and the school 

calendar and bell schedule. 

Where we want to be… 

 We feel that we have a strong foundation.  Our goal for the future is to build on our existing systems and 

structures while continuing to seek resources to support our work.  Specifically, we want to support all of our 

students’ needs through continued community building, academic/college culture building, academic/behavior 

interventions, and emotional supports.  We also want to go beyond taking care of basic needs and challenge our 

students to think, live and act critically as well as become good citizens. 

 For our teachers, we want to build a strong professional community that goes beyond informal meetings 

on our own time.  We want to explore new pedagogy and work together to develop a strong academic 

curriculum that reaches and supports the students who are struggling while challenging the students who are 

succeeding.   

We also want to continue to reach out to parents.  We want to increase our interaction with parents 

through activities, informal and formal meetings, and more individual contact between faculty and parents.  We 

also want parents to feel comfortable coming to the school whenever they want and to know that they are 

welcome. It is also important to us that the Pathways parents understand the education process and that they 

have a right to be involved in their children’s education.  

How we are going to get there… 
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 We have set very clear goals and established a strong foundation.  Our plan is to sustain the policies and 

systems of support that we have already created, and to continue to reflect on the work that we have done and 

develop strategies to remain on track to meet our goals.  

How we will measure and demonstrate our success… 

 The multitude of students wearing Pathways t-shirts, participating in after-school activities and being 

concerned about how many credits they have earned reflect the anecdotal evidence of our success.  However, 

the evidence that we are looking for will also be in the hard numbers.  While we have no baseline and no points 

of comparison, it is promising that out of the 103 seniors who started the 2005-2006 school year, 69 students 

fully graduated and 8 additional students met the graduation requirements and walked with a certificate. Since 

the CAHSEE test scores came in, our number of diploma holding graduates has reached 74 and we continue 

to follow up with the students who still need to pass the test and/or who have outstanding credits to earn.  Out of 

our graduating class, we have 55 students attending college with 20 of them attending four year colleges (13 

CSU/6 UC/1 out of state).  It is an excellent reflection on the work of our CSULB outreach group that 9 

students chose CSULB.  We intend to continue to follow up with our college bound students to assist them and 

hopefully maintain records of how many students complete their intended degrees. 

 Other indicators of success will be found in attendance rates, grade point average, standardized test 

scores & passing rates (CAT6, CAHSEE and PSAT/SAT).  At this point, this information is difficult to 

access, but we are hoping that as SLCs become recognized in the district, these indicators of success will be 

more readily available.  

What we need… 

What we need most is time.  We need time out of the classroom for members of our faculty to continue 

to build on the successes of the 2005-2006 school year.  During that year each SLC was given 4 periods out of 

the classroom - the Pathways lead teacher took 3 of those periods and the co-lead took 1 so that they could 

create the foundation of the SLC.  This year it was our plan that the leadership (and periods out) would be more 

distributive, with teachers taking on specific responsibilities (additional academic support, behavior 
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intervention, service learning, attendance intervention, etc).  However, this year each SLC has only 1 period out 

and hence what we will be able to accomplish will be severely limited (see the Job Descriptions List in 

Appendix C for details).   We also need time to meet about student needs, discuss pedagogy and curriculum, 

and look at assessment results to find the areas where our students need additional academic attention.  We need 

time to meet with our students regarding in an advisory capacity, however, it is important that the option to 

become a student advisor is at the teacher’s choice – not everyone wants to become an advisor. We need 

resources in the form of teacher education (conferences), money (fieldtrips, instructional supplies, equipment, 

facilities, time, etc.), waivers (to create a more flexible staff and support the electives program) and general 

SLC support from people who have prior experience with multi-tracked SLCs that have been created in a 

decentralized manner – not top down mandates. 

1. Unifying Vision/Identity 

The Pathways Small Learning Community’s vision is to help students to consciously shape their own 

paths in life by providing them with necessary skills, information, responsibilities and opportunities for 

exploration to guide them into their future lives – college, graduate school and the workplace.    

In order for students to “shape their own paths”, they must be able to make choices.  In order to make a 

choice, one must have options and that is our starting point for developing a unified vision and school culture.  

A common analogy used in discussions with our students is “the open door”.  We tell them that when 

graduating high school, they want to have as many doors open as possible and then they can choose through 

what door they wish to walk.  Thus, we treat the high school experience as the time to start opening the doors.   

To bring the analogy back to application, we see the “doors” as the following: 1) the creation of post-

high school options through passing the CAHSEE and meeting the graduation and A-G requirements; 2) a 

development of curiosity and an exploration of interests through classroom experiences, electives, internships & 

college/trade school classes; 3) an introduction to active citizenship through involvement in the leadership of 

the community and participation in the democratic processes that shape the community; 4) an exposure to a 

sense of contribution through volunteer work within and outside of the school. 
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 A more esoteric, but equally as valued goal is our vision of the Pathways graduate.  In addition to being 

a person with a variety of options before him or her, we want our graduates to be curious about the world, 

hopeful about the future and in possession of the skills to accomplish her or his goals.  We feel that the 

programs and strategies we have developed as well as the holistic Pathways experience will encourage these 

qualities in each of its graduates. 

The learning results that we expect from the students graduating from our community align with the 

stated goal of Pathways:  to help students consciously shape their own paths in life by providing them with the 

skills, information, responsibilities and opportunities for exploration to guide them into their future lives - 

college and career.  To that end, the Pathways SLC 4-year plan is intended to create a strong foundation in the 

9th and 10th grade and then build on that foundation through encouraging exploration and expansion during the 

11th and 12th grade.  

During the Pathways students’ 9th and 10th grade years, the Pathways teachers, counselor & other 

support staff will focus on three primary areas: skills development, information and responsibility regarding 

graduation and A-G requirements and exploration of students’ academic, career and creative interests.  The 

specific focus of each skill area is outlined below:  

a) Information & Responsibility –  Through assemblies, classroom presentations and multiple graduation check 

meetings starting in the 9th grade, we will communicate the Pathways four year plan, the Fremont High School 

graduation requirements and the University of California A-G requirements.  It is our goal to have portfolios 

and an advisor program where students will be responsible for developing a record of their major work 

(including reflections), keeping track of their classes and credits with the help of their advisor. 

b) Skills development – Through coursework, tutoring and remediation, students will develop their study skills, 

literacy skills, critical thinking skills and the fundamental skills necessary to succeed in every subject area.   

c) Exploration – Through coursework, surveys, service-learning projects and meetings with advisors, students 

will explore their academic, career and creative interests. This will be the foundation for selecting their electives 

during their Junior and Senior year.   
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The 9th and 10th grade years will also involve necessary intervention for students who need remediation, 

tutoring or just a little extra attention (see Appendix A).   

If the student has reached the end of his or her 2nd year with sufficient credits and core coursework 

completed, then it is our goal to develop a wide variety of electives based on the interests of the eligible 

students.  If a student has been unable to complete the necessary coursework to stay on the 4 year plan, further 

intervention steps may be taken to support the student and prevent him or her dropping out (see Appendix A). 

2. Rigorous Standards-Based Curriculum, Instruction & Assessment 

The coursework within the Pathways SLC follows the State of California’s standards-based curriculum 

requirements and encourages the development of students’ critical thinking skills.  Some of the techniques and 

strategic objectives Pathways currently uses to implement this agenda are as follows: 

• Vertical, standards-based planning within subjects 
• Cross-curricular standards-based planning between subjects 
• Provide opportunities for GATE students to have a rigorous and challenging curriculum 
• A core-curriculum based on meeting A-G requirements 
• Standards-based full inclusion classes to enable special education students to develop academically and 

socially (we currently have 3 fully mainstreamed SDC classes). 
 
In the future, with the necessary time and resources, we look forward to building on the above referenced 

strategies as well as implementing the following: 

• Provide opportunities for Pathways instructors to continually update and modify curricula  
• Create an ongoing collaborative process by which teachers analyze student work, standardized test data, 

and periodic assessments to inform instruction to improve student achievement 
• Create a coherent professional development plan based on the needs of teachers and students. 
• Creation of curriculum notebooks so teachers can transition smoothly into the SSLC in the future (as a 

GUIDE not a REQUIREMENT) 
• Increased support for English Language Learners  
• Increased support for Least Restrictive Environment  
• Increased project & community-based learning 
• Increased access and use of computer and technology for all students 
• Develop student portfolios (starting in 9th grade and continuing until graduation) 
• Develop an Academic Advisor program (see Appendix C) 
 
In order for the Pathways staff to successfully achieve the above referenced goals, we will need time to 

meet as a team to discuss student needs, review and assess student work, plan vertically & horizontally, develop 

strategies and discuss new pedagogy.  In the 2005-2006 school year Pathways was able to schedule common 
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planning periods for Language Arts/Social Studies and Math/Science and this allowed for some vertical 

planning and horizontal planning.  This year we have a few teachers sharing common planning time, however, 

in order to be successful, the entire SLC staff must be allowed to meet regularly, in addition to time allotted 

during the “planning period” and (as professionals) must be compensated for their time.  In addition, it is 

important to the Pathways teachers that it does not take away from instructional time.   

A major part of the Pathways vision is that all students are provided with a foundation of basic skills 

necessary to graduate high school and be successful in a college setting.  To that end, we have worked with the 

Beyond the Bell program to create basic literacy and critical thinking (college preparatory) classes.  Especially 

during the 9th and 10th grade, we closely monitor our students to see who is in need of remediation and 

additional skills help.  Through our Academic Intervention Plan, students are identified and referred to the 

Beyond the Bell classes that they can develop the necessary skills in reading, writing, math, note-

taking/study/time management and critical thinking.   

In our first two years in existence, the Pathways faculty has focused primarily on the skills-building aspects 

of our curriculum.  However, it is also important to note that we have begun work on creating a multitude of 

opportunities for exploration for our 11th and 12th grade students as well.  In the 2005-2006 school year, the 

Pathways lead teacher created electives classes in Psychology, Filmmaking, Journalism II and Advanced 

Computer Software.  These electives classes reflected the interests of the Pathways students as established 

through meetings in early Spring 2005.  This year, the Pathways students elected to keep Filmmaking and 

Journalism I and add the Speech/Leadership class.  While these decisions have created a more 

“communications” themed SLC, whether or how that theme is developed is in the hands of the students.  Our 

plan is to survey students in the January/February prior to programming and then search for the teachers to 

teach the electives in which the students are interested.  Furthermore, it is our hope that as the district accepts 

SLCs and grants waivers and more budgetary autonomy, we can go outside of the Fremont staff and bring in 

college professors to teach electives in their field. 
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In addition to the existing and planned curriculum within Fremont, the Pathways students also have the 

opportunity to extend their education beyond the traditional school day and outside the Fremont campus. These 

areas are: 

Community Service - Students will be encouraged to contribute to the community through a variety of volunteer 

and community service options.  We are also looking forward to building on the success of last year’s Service 

Learning Project: The Community Museum. 

Fieldtrips - Students visit colleges (near and far), museums, theaters, and various other academically enriching 

locations.  Last year we took fieldtrips to visit UCs in Northern California, to multiple colleges in the Los 

Angeles area, to a variety of museums, and on a camping trip in Sequoia National Park. 

Colleges & Universities - Students have the opportunity to take classes off-campus at local colleges for free.  

We currently have 3 students enrolled in this program. 

Internships and Apprenticeships - Students are encouraged to participate in internships and apprenticeships.  

However, at this time, we do not have the resources to coordinate and supervise such a program. 

COURSE SEQUENCE, FOUR-YEAR PLAN 
A-G Requirements in Bold 
 

9th GRADE   10th GRADE  
Semester One Semester Two  Semester One Semester Two 
English 9A English 9B   English 10A English 10B 

Math          Algebra + Math             Algebra +   
Math             
Geometry 

Math             
Geometry 

Science  
ICS/Bio Science ICS/Bio   

Science 
Bio/Chem/Physics 

Science 
Bio/Chem/Physics 

Foreign Language or 
English Help 

Foreign Language or 
English Help   

Foreign Language or 
English Help 

Foreign Language 
or English Help 

Health/Life Skills Health/Life Skills   World History World History 
PE/Sport PE/Sport   PE/Sport PE/Sport 
 
 

11th GRADE   12th GRADE  
Semester One Semester Two  Semester One Semester Two 
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American Lit. Contemporary Comp.   Modern/British Lit. Expository Comp. 

Math         Algebra II Math                Algebra II   Government Economics 

American History American History   Math or Elective Math or Elective 

Chem/Physics Chem/Physics   Science or Elective Science or Elective 

Visual Arts Elective Visual Arts Elective   
Technical Elective 
 

Technical Elective 
 

Elective  Elective   Elective Elective 
 
 
3. Equity and Access 

The Pathways staff is dedicated to ensuring a rigorous curriculum within the individual classes and throughout 

overall structure of the coursework for ALL of its classes.  All students will have access to the A-G 

requirements and will receive assistance in meeting these and all requirements.   In order to do so we have the 

following programs and classes available to every student: 

• education about the graduation and A-G requirements 
• academic, college & career counseling 
• AP, honors and advanced level course offerings 
• CELDT classes for students transitioning from ESL 
• Language! classes for struggling readers 
• Special education classes and teachers  
• Support staff for mainstreamed special needs students (not within the SLC) 
• In-class assistance from counselor and coordinators 
• Basic Skills and Critical Thinking classes (offered through Beyond the Bell) 
• Mainstreamed classes (we currently have 3 mainstreamed SDC classes in math, English and Social 

Studies and we look forward to expanding this program in the future) 
 
In addition to the above referenced steps, Pathways is identifying the needs of the special education 

population by addressing the behavioral problems and deficiencies in specific academic areas such as language 

arts and math. An alternative approach to address behavioral problems, specifically of students who are 

identified as special needs, is currently in the beginning stages.  It is not yet a formalized process, but below is 

an anecdotal example from one experience (offered by one of our special education teachers).  

• Pathways counselor and lead teacher counsel students with behavioral problems   Student meets with 
counselor in class to find out the specific problem. For example, after meeting with a student, counselor 
discovers that student is having a difficult time with multiplication tables.  Counselor alerts teacher of 
the specific issue/problem and a lesson was developed to address the need.  As a result of the specific 
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change the student’s behavior improved. Prior to SLC’s intervention, students with special needs were 
traditionally dealt with by the Dean’s Office leading to suspension and expulsion. However, with the 
SLC intervention, students have been able to remain in class, have their academic deficiency addressed 
and, as a result, demonstrate improvement.  

 
In Pathways, we are aware that a major obstacle to student success is lack of motivation.  We realize that this 
lack of motivation, just as with disruptive behavior, is the result of a multitude of possible reasons.  Thus, we 
have created a combination of strategies to address issues of student motivation: 

• The Academic Intervention Plan is structured to identify students who are falling behind (possibly due 
to lack of motivation) and support those students on an individual basis. 

• Our student leadership class (10th-12th grade) builds community and keeps the development of the SLC 
and its activities in touch with student interest and need. 

• Our Senior Mentor Program pairs younger students with seniors.  We have also created a general 
environment that encourages the upper class students to act as role models for the younger students. 

• Our College Outreach Program brings successful Fremont graduates back to the school so that current 
Fremont students can begin to see the potential for success in themselves. 

• We offer Career Technical Education courses in computers, auto-mechanics and cosmetology 
• AVID is currently offered throughout Fremont and within our SLC. 
• Our students are encouraged to attend community college classes to take interesting electives not 

currently offered at Fremont. 
• Pathways shapes its electives offerings based on the interests of the students. 

 
In the future, we look forward to adding the following strategies: 

• More formalized student interest surveys for elective offerings and internships 
• Expanding the electives options at Fremont. Our goal is to hire “guest teachers” from local colleges to 

teach one period of an elective class per semester.  This will allow for a greater number and flexibility in 
the electives we offer. 

• Offer opportunities for students to explore elective options during 9th & 10th grade (intersession, 7th 
period, class visits, student/teacher presentations) 

 

4. Personalization 

One of the personalization keys to small learning communities is that students are grouped in a 

community of approximately 400 students with a common pool of teachers over a period of time.  This allows 

teachers to share student information for the purpose of intervening when necessary as well as accelerating 

academic learning when possible.  In a school with more than 5000 students it is easy for many to go unnoticed 

but less likely in a school of 400.  Through the Pathways SLC, students have the opportunity to develop a more 

personalized relationship with their fellow classmates as well as with their teachers and counselor.  

Along with their academic teachers, Pathways students have one lead teacher and one dedicated 

counselor to help guide them in the choices of their courses, college goals, professional intentions, personal 

challenges, and any other needs considered appropriate under the guidelines of LAUSD, District 7, UTLA and 
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the Department of Education for the State of California.   Ultimately, as the students put it themselves in their 

presentation to the 8th graders:  

Our counselor and a lead teacher want to see all of their students graduate and go on to  

college. Both of them will always be checking your grades to make sure you have all your  

credits so you can graduate. They also help you get the attention you need, if you  

have problems at home, or with some one, you can talk to them and they will do what 

 they can so you will feel better. All of the teachers in Pathways are good because each 

 teacher cares for every single student in their class.” 

We have been able to personalize the intervention process through the Pathways Enrichment Network. 

The academic and behavior intervention plans within this network have already been mentioned in this 

proposal. However, it is important to note that each of these plans is developed based on individual need and 

involves individualized contracts for each student in need. Each contract will address the individual needs and 

goals for each student (see Appendices A and B). 

Another key part of the Pathways Enrichment Network is emotional support.  Students can be referred 

to PEN by teachers or through self-referral.  Once inside the network students share their issues and concerns 

with the Pathways counselor and then the best assistance strategy is determined.  Agnes Cesare, the Pathways 

counselor, is in the process of building resources for student needs that vary from drug addiction to eating 

disorders.  Last year, she and the Pathways co-lead Begonia Garza started a teenage support group that met 

once a week, but due to decreased resources this year, the group has been disbanded.  

In Pathways, however, the responsibility for the personalization, support and community itself goes 

beyond the adults. We are also working to create a culture wherein the older students take responsibility for the 

younger students, thus providing role models for the younger students and opportunities to contribute to the 

community for the older students. Our hope is that students will be able to link their academic successes to the 

mentoring relationships they will have developed among their peers, teachers and counselors and they will 

become part of that cycle of contribution. 
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Lastly, Pathways looks forward to personalizing relationships with our students’ parents by increasing our 

outreach through parent potlucks, open house, and inviting them to visit the school and on fieldtrips. 

5. Accountability and Distributed Leadership 

In order for an organization to run well, everyone must have clear responsibilities and common 

expectations. The Pathways faculty has developed clear expectations for teachers and students (See Appendix 

D).  However, the responsibility (and accountability) must go beyond the classroom as everyone in the 

education system is responsible for creating a supportive environment in which teaching and learning can occur.  

As we developed the responsibilities of the leadership of the SLC, we first looked at the needs of the students, 

the teachers, and the community and then combined those needs with the Pathways vision: to help students to 

consciously shape their own paths in life by providing them with necessary skills, information, responsibilities 

and opportunities for exploration to guide them into their future lives – college, graduate school and the 

workplace.   Out of a very long process that involved all stakeholders, the leadership responsibilities were 

formed.   These responsibilities are outlined in Appendix C, but it is important to note that as resources 

decrease, these responsibilities must also shift. The following roles and responsibilities are currently in the 

process of being renegotiated as we navigate what we are able to do as a community with minimal autonomy 

and very limited resources. 

The Lead Teacher is responsible for the overall success of the community and must keep the big picture 

in mind.  She must be aware of the needs of students, teachers, counselor and support staff within the 

community and represent those needs to the administration of the school and the district beyond, when 

necessary.  Inside the SLC, the lead teacher’s job breaks down into two sections: creation and maintenance.  

During the creation of the SLC, it is the lead teacher’s responsibility to solicit input from all stakeholders and 

create policies based on that input.  To that end, the lead teacher for 2005-2007 (Erica Hamilton), conducted 

several teacher and student meetings and had individual conversations with parents and the Pathways counselor 

to create the foundation of Pathways.  Through these meetings and conversations, every aspect of Pathways was 

created: our vision, the major parts of this RFP, the policies and intervention plans, and the structure of the 
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Pathways 4-year plan and electives offerings.  The most solid example of stakeholder input is the creation of the 

Pathways Enrichment Network.  The proposals within the network were presented to the teachers, parents, 

counselor and students as a work-in-progress and were developed with further input over a period of 6 months.  

In May 2006, these proposals became clear policies and were implemented to the benefit of all involved.  Still, 

we continue to welcome input and adjust the policies so that they continue to fit the needs of the students and 

teachers. 

Another person who has been instrumental in the creation and maintenance of the Pathways SLC and who 

has taken on a great deal of the responsibilities is our counselor, Agnes Cesare.  Her primary responsibilities are 

to act as an academic advisor for all students within the SLC and support them in their emotional needs.   In 

addition to that, she has taken on a role as representative on the School Wide Design Team, has helped to 

develop the Pathways Enrichment Network policies and has created a support group for students in need.  See 

“Appendix B” for more specific details about the counselor’s job. 

In addition to the coordinator and the counselor, Pathways had a co-coordinator for the 2005-2006 school 

year, Begonia Garza.  With only one period off in addition to her planning period, Mrs. Garza (also the mother 

of two very young children) took on the responsibility of facilitating some of the student council meetings, 

developed service-learning projects for the SLC, assisted in the creation of the Pathways Enrichment 

Network and worked closely with Ms. Cesare to create and run the teen support group meetings. 

Now that much of the foundation has been created, we see our second year as a time to maintain what 

was created and establish a sustainable community.  To that end, it was our goal to create a distributive 

leadership model. Throughout the 2005-2006 school year, 4 teacher leaders emerged. It was our goal to 

distribute the leadership among us:  

Lead teacher (2 periods out) – Her responsibility would continue to be big picture: to facilitate the existing 

plans and policies, to support the work of the members of the Pathways community and to represent their needs 

to the larger decision making bodies in the school and district.  The other responsibilities are outlined in 

Appendix C.   
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Co-Lead & Attendance Intervention Coordinator (1 period out) – She would be responsible for working with 

Fremont’s PSA counselor and the Pathways community to create an attendance intervention plan and 

implement this plan.  This position would also involve the coordination of the Service Learning Projects. 

Behavior Intervention Coordinator (1 period out) – He would be responsible for facilitating the Behavior 

Intervention process and acting as liaison with the dean’s office (see Appendix B for details). 

Student Activities Director – This person would not have an additional period out, but would instead be the 

teacher for the speech/leadership class.  He/she would be responsible for facilitating the student leadership of 

Pathways. 

 Currently, the above referenced jobs are on hold (with the exception of the Student Activities Director) 

and the responsibilities of the lead teacher have been adjusted to fit the current available resources.  

 In addition to the above referenced responsibilities, it is the responsibility of all Pathways members to 

support one another.  This support has taken shape in a variety of ways: 1) As part of the behavior intervention 

plan wherein teachers send students to another teacher’s room in lieu of the dean’s office; 2) Teachers on their 

conference period keep the halls free of wandering students by escorting them to their classrooms or (when in 

operation) the tardy sweep; 3) Teachers check in on substitutes of other teachers in the SLC; 4) Teachers 

participate in formal and informal discussions about curriculum and vertically/horizontally plan when time is 

provided to do so; 5) Teachers develop and support SLC programs, activities and events; 6) Teachers help 

develop the policies and proposals of the SLC (including the RFP).  

 Accountability is as equally important as responsibility, and within the Pathways SLC, it is our intention 

to keep ourselves accountable.  The best way to do this is to communicate expectations of everyone to 

everyone.  To begin with, Pathways outlines the common expectations for students and teachers (see Appendix 

D) so that students know what to expect from their teachers and what the teachers expect of them.  Last year, 

the job responsibilities list was developed by teachers, students and parents and then distributed to everyone so 

that they knew what to expect from the lead teacher, co-lead and counselor.  This year, with the depletion of 
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resources, the teachers gave their input as to what responsibilities they wanted prioritized and we are currently 

working on a revised job descriptions list that will be distributed upon completion.  

In addition to the informal, mutual accountability process, we will also maintain accountability by 

committing to the following strategies: 

• Data-driven knowledge will supplement human-driven decision making in the management of school 
change and improvement. 

• The Pathways staff will use the resources available to collect and analyze student achievement data and 
use the collected data to address issues of academic achievement, student equity, student development 
and professional development. 

• Key decisions will be made as democratically as possible with the involvement of all its stakeholders. 
• The affirmation and evolution of the Pathways’ vision and policies will be collaborative and inclusive of 

its stakeholders. 
• Student and adult leadership will be promoted and developed among all the stakeholders. 

 

6. Collaboration/Parent and Community Engagement 

In Pathways, we believe that creating a strong connection with parents can have a profound effect on the 

success of our students’ and the strength of our community. To this end, we are constantly exploring ways to 

bring parents into the community.  Last year, we invited parents to the school-wide and SLC specific design 

meetings (there was a small turnout on which we intend to build).  Through our parent potlucks and take-home 

handouts, we involved parents in the development of the Pathways Enrichment Network policies.  We also 

did a mailing to all of the parents of students who were struggling to let them know what the graduation 

requirements are and what opportunities there were for their children to start making up these requirements.  

Throughout the year, the parental involvement grew a little, but still remained a small percentage of what we 

had hoped.   

This year we have decided to focus our parent outreach goals and take incremental steps to build 

involvement in the SLC.  We spoke with students and parents to examine what might be causing the lack of 

parental involvement.  The three major factors (over which we could have control) were 1) parents’ schedules 

did not allow them to come to the limited number of meetings that we had; 2) parents didn’t feel knowledgeable 

about the education world, and 3) parents felt unwelcome and uncomfortable coming to the school.   To address 

these factors, Pathways has decided to create multiple and constant opportunities for parental involvement, to 
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weave educational information into every meeting opportunity, to familiarize parents with the school and 

faculty within and to generally increase teacher–parent contact.  It is our goal to have at least one informal 

parent gathering at the school every 2 months. During these gatherings, we will do short presentations about the 

school (tours, contact information, resources available on campus), about graduation/A-G requirements and 

other pertinent information as it arises.  During these meetings, we will also offer more detailed information to 

those parents who want it and we will distribute handouts (in English and Spanish).  At our first gathering this 

year we distributed a Pathways one-sheet with information about credit requirements, graduation/A-G 

requirements, school/Pathways contact information, and the 2006-2007 school calendar and bell schedule.  In 

addition to the larger gatherings, the Fulfillment Fund’s college counselor (Guadalupe Garcia Montano) has 

created a college information group for parents to meet, find out about college and financial aid, ask questions 

and go on fieldtrips to local colleges.  We are also including parents in our goal to make the knowledge of the 

graduation/A-G requirements ubiquitous in the community.  Now that all teachers know what these 

requirements are, we can communicate them in our individual interactions with parents. We also make the 

requirements worksheets readily available to teachers, students and parents alike.  Finally, through our daily 

after school meetings, a core group of Pathways teachers is concentrating on increasing our calls home – to 

inform parents about events and to discuss their children’s grades, behavior or attendance.  Because it is 

informal and only a small group of teachers, this effort unfortunately does not reach all parents in the SLC and, 

at present, is focused on students who are struggling.    

Eventually, with increased time and resources, our goal is to reach out more broadly to all parents.  First, 

we would create and maintain a Pathways database of parent contact information since the school’s database is 

typically outdated and the process to change the information at school is flawed.  Second, we would increase 

parent outreach through mailings and calls home to every parent in Pathways.  Our first SLC-wide mailing 

would include a welcome and the Pathways one-sheet.  Finally, we would seek ways to bridge the language 

barrier through offering conversational Spanish workshops for our teachers and/or hiring translators for phone 

calls home and meetings.   
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In addition to parental outreach, the Pathways SLC is building relationships with colleges.  Last year the 

Pathways counselor and lead teacher started relationships with several college admissions/outreach programs at 

various universities. Pathways students have already had the opportunity to meet with Alex Delgadillo in 

admissions at UC Santa Cruz, students at the La Raza Organization on the UC Berkeley campus and Lambda 

Theta Phi (a Latino fraternity) on the CSU Long Beach campus.   

Our outreach and relationships to other colleges do not end with 4-year universities.  Our counselor also 

works closely with the advisors in the local community colleges so that students can take courses there while 

still attending Fremont.  We currently have 3 students who leave after 4th period to attend classes at El Camino 

College.  Our students have also attended fieldtrips to CSU Dominguez Hills and our counselor and lead 

teacher plan on continuing to build relationships with the CSUs and other community colleges in the 

community. 

For students who are struggling to meet their graduation requirements, who have fallen very far behind 

or who have schedules that make attending a “regular” high school difficult, Pathways also has relationships 

with a variety of adult and continuation schools in the community.  It is important to note, however, that even 

though a Pathways student may be taking classes on another campus, he or she is still considered to be part of 

Pathways.  Since January 2006, multiple students have opted to go to continuation school to catch up on their 

credits and/or attend school within a more flexible schedule.  Throughout the time that they were gone, they 

were still welcome at Pathways events, were in contact with the lead teacher and/or counselor, and had access 

to Pathways teachers for tutoring. One student returned in June 2006 to graduate with his class and the others 

are continuing to work towards their diplomas or GEDs.  The lead teacher and/or counselor call to check up on 

them periodically and they still have the option to earn a diploma from Fremont High School.  This year, our 

plan was to intervene earlier so that more students have the option of catching up and returning to graduate with 

their class.  Several students and families selected this option with the plan to return to graduate in June or (if in 

11th grade) to return for their senior year in July.  This policy is outlined in the Academic Intervention Plan.   
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On the other end of the spectrum (middle school), Pathways participates in the school-wide articulation 

events with the feeder middle schools.  Last year, our student leadership was greatly involved in the on-campus 

orientations for the 8th graders.  Our students (9th – 12th grade) wrote and performed a Pathways introduction 

speech and participated as tour guides for the campus tours.  This year, the students are working on a Pathways 

information flyer that will be used in the presentations that our counselor will do at the feeder middle schools.  

If students are allowed to attend, we will also send student representatives with our counselor.  

In Pathways we recognize that while building relationships within the school system is valuable, it is 

also important to go beyond that system and build relationships with outside partners.  A fundamental partner 

and one that is mentioned several times throughout this document, is the Fulfillment Fund College Pathways 

Program. This organization provides a college counselor (Guadalupe Garcia Montano) who we consider a 

valuable member of Pathways. She has been involved since the beginning, she helped shape the policies of the 

SLC, and she participates in all of our major events and in many of our informal after school meetings.  

Through our English classes, she collaborates with the English teachers to teach critical thinking skills, to 

educate all students about college and career opportunities, and to help students explore themselves and their 

interests through self-reflective lessons and activities. In addition to the classroom presentations, Ms. Montano 

conducts one-on-one college counseling with students and has created a college/financial aid information group 

for parents. On top of the amazing work that Ms. Montano does, the Fulfillment Fund also provides generous 

funding for parent outreach events, student organized events, college fairs/fieldtrips and other academically 

enriching activities. 

While we are ecstatic about what the Fulfillment Fund offers our SLC, we continue to explore and create 

other community partnerships and relationships.  Our lead teacher (Erica Hamilton) has a long-standing 

relationship with the Community Coalition’s student organizing arm – South Central Youth Empowered 

Through Action (SC-YEA).  Through her former students who are still with the Coalition, Ms. Hamilton is 

developing a relationship between the Coalition and the Pathways Speech/Leadership class.  This relationship, 

while very new, shows promise as the Pathways students are learning organizing and speaking skills from more 

experienced Fremont graduates.  It is also important to note that while Ms. Hamilton has created and she and 
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other Pathways teachers are supervising this relationship, the decisions made whether and/or how to continue 

this relationship is left entirely in the hands of the students. 

Finally, Pathways also has informal relationships with several community organizations through its 

members.  These relationships keep the organizations informed about Pathways activities and vice versa.  

Through these open lines of communication, we are made aware of opportunities for our students and 

involvement in the community.  These relationships are primarily with Community Asset Development 

Redefining Education (CADRE), UniteLA, and UCLA’s Institute for Democracy, Education and Access 

(IDEA). 

7. Professional Development 

It is often stated that successful students are the result of effective and well prepared teachers.  Pathways 

SLC is committed to the support and development of teachers as well as its students.  Our goal is for the 

Pathways professional development to be geared towards multicultural education, effective classroom 

management, vertical standards-based planning within subjects, cross-curricular standards-based planning 

between subjects, project and community-based learning, the creation of curriculum notebooks so teachers can 

transition smoothly into the SLC in the future (as a GUIDE not a REQUIREMENT), portfolios (starting in 9th 

grade and continuing until graduation), and increased access and use of computer technology.  It is also 

important to incorporate self-reflection and to look at student work and a variety of assessments to inform our 

decisions about how to move forward as educators.  Common planning times within subject area, Saturday 

workshops, workshops with outside consultants and professional conferences are also professional development 

goals of Pathways. 

We started very strong on this path in the 2005-2006 school year.  We were able to program common 

planning periods for Math-Science and English-Social Studies and we had money dedicated to professional 

development sessions.  During this time teachers developed a vertically planned curriculum for English and 

created several cross-curriculum units for Social Studies and English.  We were also able to implement a 

common vocabulary curriculum across all subjects and electives wherein the Pathways teachers decided on key 

academic words that could be used across the curriculum and all focused on the same words in a given week. 
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Unfortunately, with the arrival of First Things First and now with WASC, all of our professional 

development time has been usurped by school-wide organizational matters.  Also, each SLC has been granted 

limited funds for professional development.  Our goal is to spend these funds to strategically enhance our 

professional development through conferences and meetings, but overall, the time and funding allotted for the 

professional development of the SLC as a whole is not enough for any consistent implementation of the above 

mentioned goals. 

It is our hope that in the coming years, priority will be given to professional development within the 

SLCs, and that SLCs will be able to have the autonomy to direct their own professional development.  At that 

point we will be able to continue to construct our professional development meetings based on the needs of the 

students and teachers within the Pathways SLC.  Once the resources are made available, we plan to deliver 

professional development instruction through meetings and activities that are organized, with agendas and a 

facilitator in order to assure the maximization of PD time and staff learning.  At the beginning of each year, the 

Pathways staff would outline a professional development plan based on specific goals that were created from 

data-driven knowledge and the analysis of student achievement data. At each meeting, time would be allotted to 

address immediate concerns and ongoing issues, but the focus of the meeting would be on a specific 

learning/teaching goal.  For more pedagogically focused meetings, readings would be distributed at least one 

week in advance and teachers would be responsible for completing the reading before the meeting.  For 

meetings involving student work, teachers would be responsible for bringing in student work and the lead 

teacher would be responsible for sending out a reminder a week in advance.  For meetings involving 

standardized assessments such as CST or CAHSEE it is the responsibility of the lead teacher to procure the 

necessary information before the meeting.  For example, in the instance of the CAHSEE, it is possible to get 

copies of the parent breakdowns that outline student success on specific sections of the CAHSEE.  It would be 

the responsibility of the lead teacher to find and make copies of this information for the meeting.  Absent staff 

members would receive minutes of the PD meeting, and may, if necessary, receive further 

information/instruction from lead teacher and/or counselor. Finally, it is important that staff have the 
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opportunity to evaluate and reflect on the professional development process to make sure that we remain on 

track to meeting our set goals.  This opportunity will be built into each meeting and we will dedicate a larger 

and more involved reflection opportunity into the end of the year meetings. 

8. Structure 

A process for getting small 
- To be a fully functional SLC, we require: 

o approximately 400 students within the SLC (approx. 100 students per grade) 
o approximately 12 core teachers within the SLC (not including special education) 
o one classroom per teacher (including 2 lab-science classrooms) 
o one computer lab to be shared among all teachers within SLC 
o one SLC (lead teacher) office 
o one office for counselor 
o one functional copy machine within Pathways office 
o one administrator 

 
A process for student assignment, choice, selection and transfer 

- Students select (rate preferences) SLC of their choice 
- Visits to feeder middle schools; presentations made so students can make informed SLC choices. 
- Once the students have chosen their SLC, they are allowed to switch SLCs one time in their 4 years 

(change criteria, equity considerations and SLC size limitations to be determined by the SWDT). 
 
A process for ensuring heterogeneity in each SLC and equity among all SLCs. 

- After student SLC selection made, counts of all special need student groups made (EL, GATE, Special 
Ed. etc.) and appropriate student transfers (to ensure equity and heterogeneity) between SLCs will be 
made by coordinators and counselors 

 
A plan for sharing facilities and programs 

- Major campus facilities (library, cafeteria, P.E. fields and areas) to be shared equitably between all 
SLCs. 

- Programs (clubs) to cross all SLCs 
- Sports to cross all SLCs 
- Honors and AP classes to cross SLCs (Passport classes) so long as one SLC cannot fill an entire Honors 

or AP class 
- Most electives to cross SLCs (passport classes), each SLC may have one elective solely within the SLC 

(possibly more depending on how many classes they can fill). 
 
A plan for allocating and utilizing support staff (including Classified) 

- Within Pathways: 
o Deans: one per SLC 
o Clerical staff: one per SLC (including all applicable student cumulative files, IEPs, behavioral 

plans, and other pertinent records). 
o Administrator: one per SLC 

 

 



Pathways Final Proposal 25 

 

 

 

 

 

 
 
 
 
 
 
 
 
Pathways SLC teachers & support staff for the 2006-2007 school year 
*staff in bold have been with Pathways since the beginning of the 2005-2006 school year and 
helped shape the policies and foundation of the community. 
 
Core Teachers – Participate regularly in activities, informal meetings & general support of the 
students and SLC. 
Cesare, A Counselor 
Garcia-Montano, G College Counselor, Fulfillment Fund College Pathways Program 

Hamilton, E 
Language Arts, Filmmaking elective, SDC inclusion co-teacher, lead 
teacher 

Puentes, J Language Arts, Speech/Leadership elective teacher 
Garza, B Social Studies, SDC inclusion co-teacher 
Simmons, F Science, AVID teacher 
French, R Special Education teacher, SDC inclusion co-teacher (Social Studies) 
Smith, H Math, AVID Coordinator, SCD inclusion co-teacher 

 
Pathways Subject teachers –  Have primarily Pathways students in their classes. 
Thibeault Language Arts 
Jimenez, A Foreign Language 
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Jones, G Science, Physical 
Kwong, A Math 
Lecouras, P Language Arts 
Mims PE 
Irish, S Math 
Unfilled position Social Studies 

 
Pathways Special Education Teachers - Participate in Pathways meetings/activities and co-
teach classes with Pathways core teachers, but have non-Pathways special education students. 
Snell, R Special Education, SDC inclusion co-teacher (Language Arts) 
Chavez, J Special Education, SDC inclusion co-teacher (Math) 

White, C 
Special Education, SDC inclusion co-teacher (Language Arts – 
w/teacher outside of Pathways) 

 
Pathways Electives Teachers – Participate in Pathways meetings and activities, but their 
classes are typically comprised of several SLCs (passport classes) 
Gray, B Auto Mechanics 
Gonzalez, G Computers ROP 
Wells, S Computers 
McCree, Y Cosmetology 
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Appendix A 
 

                                                                                                                            
 

Introduction 
Fremont’s drop out rate is of great concern and clear, productive strategies must be developed by each SLC in order to address 
this problem.  The Pathways strategies may be specific to this SLC and it is our hope that in the spirit of true reform, we will 

be empowered to pursue these strategies. 
 

At the core of our drop out prevention/credits intervention program is a combination of a strict repercussions and strong 
support.  Another key element of our program is a focus on the needs of each grade level as well as a focus on the needs of 

each student.  The repercussions for falling behind in credits will be specific to each grade level while the support given will 
be specific to each student. 

 
Program 

Identification 
In order to identify the students who have fallen behind, we will use an SIS ID99 printout indicating the following 
information:  Student Name/Rec #/Birth date/grad year/number of credits 
 
Intervention 
Based on grade-level and number of credits behind, the following interventions will take place: 
 
First Year (10 credits/+ behind after 1st semester) 
Parent will be called in for a meeting with the SLC lead teacher and/or counselor 
Student will be put on a *contract 
Student will receive tutoring 
Student will be required to make up the credits in intersession 
If student does not pass all of his/her classes and make up the credits by the end of the year, he or she will be given the 
required class(es) he or she did not pass for the next school year (instead of electives).  
 
Second Year (20 credits/+ behind at the beginning of the school year) 
Parent will be called in for a meeting with the SLC lead teacher and/or counselor 
Student will be put on a *contract 
Student will receive tutoring 
Student will be required to make up the credits in intersession or adult school 
If student does not pass all of his/her classes and make up the credits by the end of the year, he or she will be given the 
required class(es) he or she did not pass for the next school year (instead of electives).  
 
Third Year (20 credits behind at the beginning of the school year) 
Parent will be called in for a meeting with the SLC lead teacher and/or counselor 
Student will be put on a *contract 
Student will receive tutoring 
Student will be required to make up the credits in intersession or adult school 
If student does not pass all of his/her classes and make up the credits by the end of the year, he or she will be given the 
required class(es) he or she did not pass for the next school year (instead of electives).  
 
Third Year (30 credits/+ behind at the beginning of the school year) 
Parent will be called in for a meeting with the SLC lead teacher and/or counselor 

Pathways SLC 
Academic/Credits Intervention Plan 
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In the meeting, the student will be given the option to go to continuation school to catch up on the needed credits (see 
“continuation school”) 
If the student opts to stay at Fremont: 
Student will be put on a *contract  
Student will receive tutoring 
Student will be required to make up credits in intersession or adult school 
If student does not pass all of her/his classes and make up the credits by the end of the year, he or she will be sent to 
continuation school for his/her fourth year. 
 
Fourth Year (30-50 credits behind at the beginning of the school year) 
Parent will be called in for a meeting with the SLC lead teacher and/or counselor  
In the meeting, the student will be given the option to go to continuation school to catch up on the needed credits (see 
“continuation school”) 
If the student opts to stay at Fremont: 
Student will be put on a *contract 
Student will receive tutoring 
Student will be required to make up the credits in intersession or adult school 
If the student is completing his/her credits according to the contract, he/she will be allowed to participate in senior activities & 
events. 
If student does not pass all of her/his classes and make up the credits by the end the first semester, he or she will be sent to 
continuation school (see “continuation school”) 
 
Fourth Year (50 credits/+ behind at the beginning of the school year) 
Parent will be called in for a meeting with the SLC coordinator and/or counselor 
The student is required to go to continuation school to catch up on the needed credits (see “continuation school”) 
     
Continuation School 
Student will be put on a *contract 
Student is responsible for following up with the counselor/lead teacher after he/she completes each credit. 
If the student is completing his/her credits according to the contract, he/she will be allowed to participate in school activities 
& events. 
If the student completes all of the necessary credits before a week before graduation, he/she will be allowed to participate in 
the graduation ceremony. 
If the student does not complete the necessary credits before a week before graduation, he/she will continue to work on the 
contract until he/she has met the requirements for a diploma from Fremont. 
 
*The contract will: 

- list the missing classes/credits 
- outline a plan for completing the classes/credits 
- assign a mentor to the student 
- schedule a homework/tutoring plan 
- outline the repercussion for not completing the classes/credits in a timely manner 
- be signed by the student/parent/counselor/SLC lead teacher (and, if it involves continuation school, the Principal) 

 
Mentor responsibilities: 
These are the minimum mentor responsibilities.  Mentors may choose to go above and beyond. 

- initial meeting with student to review grad contract 
- set up a tutoring/homework plan (this can involve the school hw program, the Pathways tutoring program or 

individual tutoring with the mentor) 
- monthly follow up with the student 
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Appendix B 
 

                                                                                                                                        
 

Introduction 
Authentic teaching and learning requires an environment free of distractions & disruptions.  In order to assist 
teachers and students in keeping the focus on learning, Pathways has developed a behavior intervention plan. 
 
Responsibilities 
The behavior intervention plan is to be implemented and supported by the “behavior coordinator”. 
Behavior Coordinator: Erica Hamilton. 
 
Pathways Network 
The Pathways Network includes the option of sending a disruptive student out of your room and to the room of 
a fellow Pathways teacher.  This may be done immediately or the student may be “suspended from class” for 
the following day. 
 
Please fill out a Fremont referral form (your name, student’s name, where he or she is going & check the 
reason the student was sent out). Send one copy with the student & put a copy in the behavior coordinator’s 
box.  If you wish the student to be suspended from your class for the following day, please indicate it on the 
referral and the behavior coordinator will arrange for that student to be sent to another teacher’s room for one 
day. For each referral, the student’s name will go on the network report (to be distributed to all teachers every 
two weeks) and repeaters (3 < times) will follow the intervention process (see back of page). 
 
The following teachers have volunteered to receive students:  
 

The Options 
Kwong (room 214) – send 9th & 10th grade 
Periods 2, 3, 4, 5 & 6  
 
Lecouras (room 221) – send 9th & 10th grade 
Periods 1, 2, 3, 5 & 6 
 
Hamilton (203) – send 11th & 12th 
Periods 1, 2 & 5 
*I am available during 3 & 6 to pick up students 
and deliver them to a class. 
 
Puentes (204) – send 11th & 12th grade 
Periods 1, 2, 4 & 6 
 
Simmons (317) – send 11th & 12th grade 

Period 1, 2, 3 & 4 
 
Jimenez (212) – send 11th & 12th grade 
Periods 1, 2, 3, 4 & 5 
 
 
Thibeault (C4) – send 11th & 12th grade 
Periods 1, 4, 5 & 6 
 
Jones (315) – send 9th & 10th 
Periods 2, 3, 4, 5 & 6

Pathways SLC 
Behavior Intervention Plan 



 

Pathways Intervention Process 
 
Serious Issues 
Serious issues such as threats, violence, drugs or vandalism must still be dealt with through the 
dean’s office, but should also involve the SLC so that we can keep our own records on each 
student.  We are currently working on a system with the dean’s office to inform the counselor of 
the student when he or she is sent to the dean for a serious issue.  Until that is ironed out, please 
leave a copy of the dean’s referral in Ms. Cesare’s or Ms. Hamilton’s box and we will follow up. 
 
Disruptive or non-participatory behavior 
The Pathways Intervention process is for students who are disruptive or refuse to participate or 
do their work.   

Teacher-based 
The teacher is responsible for calling home the first few times.  If you need assistance with 
Spanish translation, please let the behavior coordinator know. 
1st offense –  Warning 
2nd offense –  Referral to behavior coordinator & call home (class suspension optional) 
3rd offense –  Referral to behavior coordinator & call home (class suspension optional) 

SLC-based 
If a student is not responding to teacher-based intervention, the Pathways behavior coordinator 
will implement SLC-based intervention: 
4th offense –  Referral to behavior coordinator 
  Behavior coordinator/counselor meets with student 
  Student and parent sign behavior contract (includes a weekly progress report) 
  Student is referred to counseling or social worker as needed 
  Student’s name goes on “no fieldtrip” list 
5th offense -  Detention + note home 
6th offense -  Detention + note home 
7th offense -  Parent conference with student, teacher & behavior coordinator/counselor 
8th offense -  Referral to dean’s office for suspension 
 

*Detention 
When a student is referred to detention, it is the responsibility of the teacher to provide the 
student with work to do during the detention and it is the responsibility of the behavior 
coordinator to coordinate the detention & make sure the student makes it to his or her assigned 
detention. 
 
*Detention/Tutoring: Our detention program is not completely in place.  Detentions for 5 & 6th 

offenses can be handled on a case by case basis. 
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IMPORTANT NOTE: This was the job descriptions list for the Pathways lead teacher, counselor and co-lead for 
the 2005-2006 school year.  The responsibilities that have been bolded are those that the lead teacher is able to 
commit to doing in the 2006-2007 school year.  There is no longer a co-lead.  The counselor is still out of the 
classroom full time so she is able to complete all of her duties. 

 
JOB DESCRIPTIONS 

 
Counselor 

- Counseling individual/group 
- Conflict resolution, grief counseling, crisis intervention on demand, as needed. 
- Counsel abused and neglected students and file appropriate reports 
- Work with Coordinator to organize formal and informal meetings & gatherings for students, faculty 

and families (including but not limited to back to school night, orientation for 9th grade, meetings 
regarding decisions about the SLC, casual pot-lucks and open-houses where students and parents can 
learn about classes and sign up for the coming semester/year? *It is also the responsibility of the 
counselor/coordinator to provide translation at all events) 

- Resource Coordinating team: Develop and maintain relationships with school support staff and 
community resources for students & families (grief counseling, immigration information, health 
issues, need for alternative school)  

- Organize Student Success teams for struggling students and connect them with the support they need 
- Schedule classes (work with Coordinator, the APSC & other counselors/coordinators) 
- Conduct graduation checks and keep students on their 4 year plans (and submit intervention 

referrals to PEN as needed) 
- Update Student academic records SIS, CUM, Mini-CUM 
- Supervise mailings home (everything from Open houses to grade information) 
- Liaison with Ms. Lowe to contact other schools to get transcripts and send transcripts 
- Service requests from former Fremont students for: transcripts, diploma copies, proficiency exams 

(is this Lowe’s job?) 
- Collaborate with school nurse, teachers, parents and students to provide assignments for students 

with long term illnesses/absences 
- Provide Administrative Designee & counseling expertise and participation on all Special Ed. IEPs 
- Collaborate with teachers, students and other IEP team participants in developing, implementing 

and monitoring Behavior Support Plan 
- Special Ed. Counseling, support and services: review IEPs and analyze transcripts of incoming Sp Ed 

students and place in appropriate program, accommodations and modifications, classroom 
management and behavior intervention 

- Emergency response team 
- Tardy Sweep & supervision 

 
Lead Teacher 

- Work with the counselor, teachers, deans & attendance office to develop and implement academic, 
attendance & behavior intervention policies – 2006-2007/Is able to work with 10th grade classes on 
academic intervention & supports the behavior intervention plan. 

- Work with the counselor to create & coordinate student surveys and teacher input into student schedules 
- Work with the counselor to organize formal and informal meetings & gatherings for students, faculty and 

families (including but not limited to back to school night, orientation for 9th grade, meetings regarding 
decisions about the SLC, casual pot-lucks and open-houses where students and parents can learn about 
classes and sign up for the coming semester/year? *It is also the responsibility of the counselor/coordinator 
to provide translation at all events) – This is now the responsibility of the speech/leadership class. 

- Work with counselor & co-coordinator to create & maintain a student council (speech/leadership class) 
& parent council 



 

- Develop academic opportunities after school, off-track and off-campus (adult school, intersession, local 
universities, community and trade colleges) 

- Develop and support extra-curricular and after school activities and fieldtrips (limited) 
- Develop and support a tutoring/mentor program 
- Support new teachers (curriculum guides, resources, moral support) - limited 
- Support all teachers in relation to rooms, substitutes, administrative questions/issues/concerns  
- Facilitate outside support for teachers, students & families (Fulfillment Fund, CSULB outreach 

program) - limited 
- Coordinate with Department chairs regarding Departmental issues (AP, Honors classes, supplies, PD etc.) 
- Coordinate with other SLCs (through the SWDT) to: 

o Develop a wider variety of electives 
o Decide room configuration 
o Share teachers 

- Assist curriculum development through coordinating subject-alike groups of teachers to work together to 
create consistency throughout the grades. 

- Professional Development (work w/ the school and the teachers within the SLC to create meaningful PD). 
- Facilitate organized, informal & professional development meetings with the Pathways faculty to 

assure that they have a part in shaping the SLC & that their concerns are heard.  (limited by the lack 
of meeting time) 

- Recruitment & presentations about Pathways (students & teachers) 
- Create & distribute special awards (Honor Roll, most improved, etc) 
- Participate in & support School Leadership Committees 
- Participate in Inter-intra SLC communication (school-wide SLC issues) 
- Develop & maintain SLC brochure 
- Manage school data, documentation & reports 
- Schedule & acquire funding for conferences for teachers to attend 
- Write grants, funding requests & manage SLC money  
- Manage facility & equipment 

 
Co-Lead 

- manage service learning projects (and make sure that ALL students have access to completing this 
graduation requirement) 

- participate in student support services (group counseling, behavior interventions) 
- assist coordinator & counselor in family relations activities (potlucks, parent night, assemblies) 

 
Academic Advisor (this was a list of responsibilities shared by the counselor & SLC lead teacher, we planned 
on extending this responsibility to all teachers having periods out in the 2006-2007 school year, but now it is 
primarily the responsibility of the counselor). 

- Inform students about grad requirements, 4 year plan & A-G requirements 
- Help students maintain the 4 year plan (have individual academic planning & grad check meetings at least 

2 times a year) 
- schedule classes (help students to fill out class schedule surveys & work with coordinator/counselor on 

final schedule) 
- be available for students with questions/concerns about schedules or graduation/A-G requirements 
- send grad check letters home to parent 
- use surveys, conversation & other methods to explore each student’s interest 
- refer students to language skills class/tutoring/intersession/adult school/community college 
- educate students about the pathways and assist students in deciding on their pathway (after 10th grade) 
- troubleshoot missing grades, grade errors from Fremont staff, and inter/intra district schools (occupational 

centers, adult schools, community colleges, etc.) and work with Counselor to update the records. 
- Supervise Academic Intervention Program & (if necessary) write referrals to alternative education work 

centers & skill centers, alternative and continuation school, charter schools, probation schools, LACOE 
schools independent schools, etc 

- Liaison with College & Career Center & disseminate information to advisors about: 
o information about college and career opportunities 



 

o college applications and financial aid applications 
o develop and maintain internships and apprenticeships for students 
o college fieldtrips 

Appendix D 
 

*These expectations are shared with students at the beginning of the year (in the classrooms & 
assemblies) and are posted on the walls in many Pathways classrooms with the Pathways 
Consequences poster that corresponds to the intervention process in the Behavior Intervention 
Plan. 

 
PATHWAYS CLASSROOM EXPECTATIONS 

 
What you can expect from me: 

- I will be here, on time, regularly 
- I will be prepared to teach you with lessons, assignments & notes 
- I will expect excellence and quality work from you. 
- I will act with respect toward you and be available for discussion about your grade or to 

help you with your work. 
 
What I expect from you: 
- You will be here, on time, regularly 
- You will be prepared for class with pencil or pen, paper, notes, books & other required 

materials. 
- You will make an effort to participate in class and learn. 
- You will create quality work. 
- You will act with respect towards each other and the adults present at this school. 

- This means: 
- listen while others are speaking 
- stay in your seat while I am addressing the class 
- use appropriate language for the classroom 
- speak to others as you wish to be spoken to 

 
 
 
 

 
 
 
 
 
 
 
 

 

 


