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Social Justice and the Law Academy 
SLC Proposal 
Crenshaw High School 
Lead Teachers:  Alex Caputo-Pearl and Michelle Evans 
 
 
Unifying Vision/Identity 
 
The Social Justice and the Law Academy (SJAL) is a compilation of educators, staff, 
parents, and community with a heterogeneous group of Crenshaw students at its core. We 
in the Social Justice and the Law Academy (SJAL) believe that working with our 
students in today’s globalized social-political-economic context to help them become 
constructivist learners, critical thinkers, and young people who believe they can be 
change agents and active citizens, is both an educational necessity and, by its very nature, 
a social justice endeavor.  The effort to shape and govern the academy with students, 
parents, and community organizations in the lead, in a context of autonomy provided by 
the LAUSD Innovation Division, is, again, an educational necessity, a social justice 
endeavor, and also a democratic imperative. 
 
The work of Paulo Freire (Pedagogy of the Oppressed), Patrick and Mary Finn (Literacy 
with an Attitude), and Geneva Gay (Culturally Responsive Teaching), and their joint and 
varied attention to critical consciousness is fundamental to the Social Justice Academy.  
Critical consciousness is the ability to perceive social, political, and economic oppression 
and to take action against the oppressive elements of society.  As educators, we believe 
that critical consciousness, or conscienticao1, is as fundamental for the development and 
maintenance of a truly democratic, just society and for the liberty and dignity of 
individuals as the ability to write and read.  In particular, we see critical literacy, a 
literacy that goes beyond traditional notions to include a deep understanding of texts and 
symbols as constructed in particular times and places, and as representing particular 
ideological stances, as one of the paramount goals of a liberatory education.  
 
For students who seek vocational, technical, or other training with the goal of entering 
more speedily into the workplace after graduation, the Social Justice and the Law 
Academy will offer the critical thinking and problem solving skills, as well as the college 
preparatory background, to facilitate professional success and the potential to explore.  
Students in the SJAL will be exposed to and will develop skills in fields such as social 
services, policy advocacy, non-profit management, community organizing, and law, 
among others.  We believe such a learning emphasis will well prepare students for post-
secondary studies, internships, and careers.   
 
We see our emphasis on social justice and critical consciousness as enhancing 
academic rigor and standards-based instruction.  Critical theory and post-
structuralism, both closely linked to critical literacy and critical consciousness, are 
becoming the predominant modes of analysis for humanities, social studies, and social 
science departments in four year colleges and universities throughout the nation.  
                                                
1 Paulo Freire from Pedagogy of the Oppressed 
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Another goal of the SJAL Academy is for students to acquire the real world skills to 
navigate the pathways of work and post-secondary education.  Students must also leave 
school with knowledge of themselves, their beliefs, and why they hold those beliefs, 
along with the ability to think deeply and incisively about their world, community, and 
family, and to make choices which, rather than limit, expand the supply of justice, liberty, 
and human dignity in the world.   
 
As students engage in and emerge from the Social Justice and the Law Academy they 
will have the skills needed to question, challenge, and change underlying conditions in 
the social, political, and economic environment that disenfranchise groups and 
individuals.   

 We explicitly recognize and honor the diverse backgrounds of our students, and cannot 
fail to take into account the realities of race, class, gender and other oppressions with 
which we are all confronted.  The Social Justice and the Law Academy will be a 
community in which students may flex and utilize their agency as thinkers, speakers, and 
performers on both the global and local stage, while gaining a college or professional 
preparatory education. 
   
As educators, we see education for liberation, the development and exercise of our 
students’ critical consciousness, as our central focus, and the skill of critical literacy as a 
major vehicle through which to develop critical consciousness.  This focus will be 
reflected in our curriculum, our school culture, and our governance, as well as in our 
relationships with parents, community members, and outside organizations. 
 
We will incorporate a rigorous program of 12th grade students teaching 10th grade 
students, as we learn best by teaching others.  In the classroom, a focus on social justice 
means believing that all students can succeed, and helping them do so.  When students 
fall behind, faculty and staff will identify them and mandate various tutorial sessions. 
 
The Social Justice and the Law Academy’s common focus on an education for liberation 
will also be reflected in the institutional structure of the small learning community.  
Recognizing that power and inequality are givens in any institution or social grouping, 
the SJAL will build in structures in which community members (that is all participants in 
the Academy) can reflect on ways in which the SLC itself is helping to reproduce 
inequality. To facilitate this ongoing process, our academy will have an elected lead 
teacher along with an administrator and counselor exclusively assigned to SJAL. 
 
 Students and faculty will use skills sharpened and honed in the classroom to propose, 
initiate, and guide constructive change to make the academy an institution more and more 
responsive to the needs of all its members and the surrounding community of the school, 
city, state, and world.  Leaders of the academy, including teachers, parents, community 
members, and administrators will construct, refine, and institutionalize processes and 
practices that encourage conflict resolution, power sharing, and community cohesion. 
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The plan is for the Crenshaw High School Impact Report (Bulletin 1600) to outline a 
clearly identified physical space that is at least partially contiguous for the Social Justice 
and the Law Academy to reside.  While we will be eager to share a number of physical 
spaces with other SLC’s, such as PE fields, the MPR, the gym, the library, etc., we will 
constantly strive to also reinforce our own identity as the Social Justice and the Law 
Academy. 
 
This eagerness to share is not limited to physical space.  The SJAL Academy will also 
regularly communicate to the rest of the school community the best practices and deep 
dilemmas and challenges that SJAL is facing via newsletters, internet, and presentations 
at school-wide governance and committee meetings.  SJAL leaders are fervent in their 
belief that SLC’s should not be seen as opportunities to isolate, but rather, opportunities 
to innovate, share, teach, and learn across the broader Crenshaw professional learning 
community, all in the service of refining reform practices. 
 
SJAL Academy courses will be integrated into the master schedule and connected to each 
other through deep inter-disciplinary collaboration.  Students will choose one of two 
pathways-Law and Policy or Leadership and Advocacy.  Electives and internships will be 
the most defining features of the pathways.  The Law and Policy strand will include the 
electives International Relations and Youth and the Law.  Internships with a variety of 
legal and policy-focused organizational partners will be provided also.  The Leadership 
and Advocacy strand will include the electives Speech and Debate and a Leadership 
class.  It will also provide internships with organizations involved with community 
organizations and advocacy. 
 
Students will be in the SJAL Academy at least 2/3 of the day, with the exception of some 
passport classes and/or classes that are shared by “sister” SLC’s. 
 
In the end, the SJAL student will be a positive role model in the Crenshaw and Los 
Angeles community, where colleagues and friends admire and look up to this person 
because they are critical thinkers and working towards a just world.  As stated in 
LAUSD’s mission statement, we “believe in the equal worth and dignity of all students 
and are committed to educate all students to their maximum potential.” 
 
 
Personalization 
 
Some of the strategies and practices SJAL will employ to increase personalization 
include peer mentoring and advisories, as well as student/teacher mentoring and 
student/classified staff mentoring.  We hope to divide students into small groups and 
assign each staff member a group of students.  Staff members will be responsible for 
meeting with their students throughout the year to evaluate progress and provide 
necessary interventions as well as fostering valuable personal relationships.   
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The Social Justice and the Law Academy’s counselor, with the assistance of other staff, 
will provide valuable additional interfaces with students by helping to review 
assessments, identify and schedule appropriate classes, inform students about college 
opportunities and requirements, and help students to access valuable social welfare and 
health services both on and off campus (the whole child approach).  Much of the 
counselor’s time will, very intentionally, be spent in the classrooms, therefore reducing 
the student-to-adult ratio, increasing personalization, while also ingraining a perspective 
of holism in the practice of the classroom and school.   

 
A critical piece of personalization is the need for early assessment so that individual 
learning needs can be met and identified.  These assessments will be administered by 
classroom teachers, coordinated by lead teachers, counselors, and administrators, and 
analyzed and acted upon by all stakeholders.  

 
The Social Justice and the Law Academy will also bring in other personalization 
practices – for example, scheduling field trips for early in the school year that focus on 
team-building and collectivity, in places away from the school, most likely in the 
beautiful natural environment in the mountains of Los Angeles County.  This will be 
critical in terms of building not only teacher-student and staff-student relationships but 
also just as vitally, peer relationships.   
 
The faculty in the Social Justice Academy will also bring out personalization in 
relationships with parents and families – often in activities that include parents, students, 
and families together.  Regular conference nights will occur, of course.  But, perhaps 
more importantly, engaging events will occur about academic content – for example, 
nights where students present exhibitions and projects to parents and community, as well 
as events such as Civil Rights Symposia, where students’ parents and grandparents who 
have been involved in historic civil rights struggles will present, along with community 
leaders from our partner organizations, all while breaking bread together.  Longstanding, 
equitable, mutual relationships are born out of events such as these.   

 
Perhaps most importantly, the Academy will sponsor “Social Justice Findings” nights – 
these will often be the end-of-semester exhibitions used for assessment and evaluation, 
mentioned earlier – when inter-disciplinary projects are ready to be unveiled that could 
have impacts on policy for the community.  This will be in the footsteps of La Puente 
Academy in New York City, a social justice school, where students tested the water on 
the shores of Williamsburg, Brooklyn and discovered high rates of contamination, which 
had led to diseases in the community.  When the students revealed their findings and 
supporting work, the City took action to clean the shores. 

 
Social Justice and the Law Academy faculty will also initiate a program of home visits, 
where the initial goal is not to discuss the deficits of a student with her/his family, but 
rather to establish a relationship with the family in an alternative, non-school space, a 
space in which the family feels comfortable and in charge – hopefully, in the home of the 
student.  We can work with our contacts – and, again, perhaps tight partners in the future 
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– in POWER (People Organized for Westside Renewal) and in Coalition for Educational 
Justice to gain best practices insights in home visits. 

 
Through all of this interaction with parents, there will be a minimum of two conferences 
with parents each year, supplemented by all of the above, so the expectation would be to 
see each parent many times each year, specifically about academic performance and 
personal needs.  Students will be trained to lead and facilitate these conferences. 

 
Back on the student front, the Social Justice Academy is committed to student-run 
conferences as another avenue to personalization, as well as to leadership development, 
goal development, and autonomy.  At the 5, 10, and 15-week marks, students will run 
their own conferences with their teachers, parents, and families together.  This practice is 
critical to the process of students, as Freire says, learning “to see themselves as subjects, 
not objects.” 

 
A specific aspect of personalization that will receive great attention is the process of 
students transitioning from grade to grade.  Successful transitions will be supported, in 
particular, by each student having their adult mentor, mentioned earlier, who will meet 
with each of her/his students at the end of each year for an “exit interview” and at the 
beginning of the next year for an “entrance interview”.  This will create an explicit space 
for concerns brought forward by students as they transition, and as they may need support 
in a number of areas.  The field trips held early in the year will also be critical to 
transition.  They will serve as a formal “space” in which students from each grade level 
can step into their roles, seniors as the wise leaders, juniors as the sophomores’ first line 
of support and sophomores as the tremendously valued leaders of tomorrow.  Another 
piece of the support for transition will be the SJAL counselor’s goal setting meetings with 
each student at the end of one year and beginning of the next.  A final piece of 
transitional support for students will be the summer internships and work experiences that 
will bridge one year to the next.  Summer meetings to provide support and space for 
reflection for students acquiring work experience over the summer will complement these 
internships. 

 
When going through an academic year or transitioning from one year to the next, it will 
be critical that students build upon skills that they are developing within the academy.  
This process of building will be made coherent through a few key practices.  A portfolio 
of work will be kept for each student within the academy for his or her entire 3-year 
career.  This portfolio will allow teachers, counselors, parents, administrators, etc., to 
look at skill-building developments over time at any time.  The frequency of teacher 
collaboration time (every week, at least once a week, probably more, with the new 
schedule), much of which will be focused on tracking individual students, will also allow 
for a coherent, multi-teacher approach to building the skills of students.  The goal-setting 
sessions with the counselor, and the “exit” and “entrance” interviews mentioned above 
will also include substantial attention to skills that have been built over a period of time, 
what needs to be done to expand them, etc. 
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All of the above work will be helped along by specific roles played by the SJAL 
administrator and counselor – getting test data, assessment data, IEP data, language 
development data, grade data, trend data, behavior data, etc., to the teachers accurately 
and in a timely manner to bring into the teacher collaboration time to develop support 
plans for students.  This will require consistent and timely relationships with the whole 
school offices on the part of the counselor and administrator. 
 
All of the above will come together in the collaborative creation of a post-secondary plan 
for all students in SJAL.  Student interest, grades, test data, internship reflections and 
report backs, parent conferences, skill-building assessments, etc., will be taken into 
consideration as the parents, faculty, internship providers, and most importantly, the 
student, create a post-secondary plan.  Thoughts on this plan will begin to be recorded at 
the first “entrance” interview with each student at the beginning of their 10th grade year, 
and will be recorded at each “entrance” and “exit” thereafter, supplemented by the 
consistent conversations that will go on many times per year with the counselor.  It will 
all be recorded in the portfolio.  Beginning with the “exit” interview of the junior year, 
pen will begin to be put to paper on a formal post-secondary plan, looking back at the 
portfolio and all the previous reflections.  Counselors and teachers will be very involved 
in this process.     
 
Equity and Access 
 
 
Working with the school-wide SLC committee, an equal distribution of experienced and 
new teachers will be implemented across the SLC’s.  Within SJAL, there will be 
experiences anchor teachers within each discipline.  When there is not, a newer anchor 
teacher will have a very explicit and identified mentor teacher.  This commitment to 
experienced anchor teachers will also inform the Academy’s participation in hiring 
activities. 
 
In order to meet the needs of diverse learners, all teachers in the Social Justice and the 
Law Academy will provide the least restrictive environment (LRE) through use of 
differentiated instruction, scaffolding, Specially Designed Academic Instruction in 
English (SDAIE), cooperative learning strategies, multi-modal instruction, Academic 
English Mastery Program (AEMP) approaches, and other instructionally sound methods.  
One important component in providing differentiated instruction in the Social Justice and 
the Law Academy will be the development of commonly used assessment tools with 
which students are assessed early, so that needs are immediately identified, rather than 
discovered much later and only when the student is struggling. 
 
The Social Justice and the Law Academy governance council will ensure appropriate 
placement of students within the classes in the academy, based on the young person’s 
grades, test data, student and parent input, etc.  Further, the academy is committed to 
providing interventions and support for students wherever necessary – through 
community tutoring partnerships, alterations to the class schedule, etc.  For example, the 
Academy will consider placing students who fail their math classes, or the CAHSEE 
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math section, in “Math for Life” classes, starting in 10th grade.  These classes will be 
highly interactive, community and real problem solving-oriented, etc.  Our goal is to 
intervene for students earlier than the current CAHSEE “bootcamp” practice does.             
 
Our academy is committed to working with the whole school to ensure that AP and 
Honors classes are accessible to all, and that college information and guidance is not just 
accessible to all, but reflected in some way in every classroom and in every faculty’s 
practice with their students. 
 
Counselors, students, parents, and faculty will develop personalized, three-year learning 
plans for all students.  The student and counselor will revise the plan each semester.  This 
will be done using frequent analysis of disaggregated student outcome data.  In this way, 
each student has a personalized plan, and the academy personnel get to see trends in 
results across groups of students.   
 
It is a fundamental commitment of the Social Justice and the Law Academy to 
aggressively recruit students from all walks of life and all categories of background and 
need, including very aggressive recruitment of Special Education students and English 
Language Learner students.  We seek to have a student population that reflects the 
composition of the broad Crenshaw student body, and our inclusive admissions policy 
will reflect that.  Representatives from the SJAL Academy will engage with and recruit 
9th graders directly in the 9th Grade Academy, but will also seek out middle school 
students from our community connections to encourage them to attend (which means 
they would, of course, go through the 9th Grade Academy first).  We will engage parents 
at Conference Nights to include them in the decision-making for their children. 
 
If for some reason, the proposed composition of the Social Justice and the Law Academy 
does not reflect the broader composition of the school, we will engage in targeted 
recruitment to ensure equity and access.   
 
In the same way that a context of autonomy within the Innovation Division helps to shape 
students as autonomous learners, the Social Justice and the Law Academy will create a 
context of equity and access in the way that it is governed, with central, equitable roles 
for all stakeholders, including students, parents, community organizations, teachers, staff, 
administration, etc.  This context will shape the overall spirit of the campus, to be one of 
inclusion, honoring all perspectives, and giving particular perspectives, often those that 
have been historically-neglected, more weight at appropriate times.   
 
Governance councils will make decisions regarding budgets, curriculum, calendar, 
schedule, professional development, service contracts, hiring, partnerships, and more.  
These councils will receive appropriate training and support. 
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Collaboration, Parent and Community Engagement 
 
One of the core values of SJAL is collaboration with all stakeholder groups with ties to 
our academy.  In addition to teacher collaboration, the SJAL seeks to grow and 
strengthen our ties to parents and community members.  The SJAL Academy will seek 
connections to parents and community through: 
 
Parent orientations 
The SJAL will have parent orientations for parents of 9th graders to explain the 
philosophies, curriculum and vision of the SJAL.  Parents will hear from teachers and the 
administrator of SJAL about the structure of our SLC, career paths for students after 
graduation, and they will begin forming relationships that will support the students’ long-
term growth.  In this way, parents will have an idea of who we are as an SLC, what we 
represent and our future goals.  During these orientations we can begin to forge the 
necessary bonds to support student learning. 
 
Parent Volunteerism  
There will be an active and vigorous recruitment of parent volunteers on our campus.  
Parents will be asked for their interest level and participation availability for the SJAL 
during the parent orientation. 
 
Parents will be able to help teachers in the classroom, help inform other parents about 
school activities, make parent calls and give class presentations.  Through the AEMP 
program we have funds for a parent center that can be a resource to both students and 
parents on campus.  We will have funds for supplies and can pay for the services of a 
parent to staff the center for 15 hours per week.  This particular parent representative on 
campus and the parent center they will staff will be a central space through which parents 
and faculty can interact and support each other and our students.  
 
Parent Night Celebrations 
At least twice per semester the SJAL will hold Parent Night Celebrations.  These will be 
specific opportunities for SJAL parents, staff and community members to interact, 
support and recognize the contributions each group is making in the lives of our students.  
These celebrations will allow our learning community to recognize a variety of student 
achievements and parent contributions.  SJAL parents and faculty will work together to 
plan the event.   
 
Workshops 
The SJAL will periodically hold workshops to assist parents and students on a variety of 
topics.  These could include information about new programs coming to the area, college 
financing, how parents can encourage and help students with their homework, and other 
topics as they are needed.  These workshops will be held in the late evenings or weekends 
to allow for the greatest possible participation by our parents.  
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Open Campus 
SJAL would like to encourage parents to come to our school and observe classes as 
frequently as possible.  Parents should feel that they have access to teachers and that they 
can observe firsthand what type of instruction their child is receiving.  This will enable 
parents to feel more empowered about their participation in the educational process and 
progress of their child.   
 
Building Community Partnerships 
An anchor for SJAL’s policies and mission is its commitment to building and fostering 
strong community partnerships.  Through these partnerships we will be able to expand 
and deepen our students’ ties to the community and begin to instill a sense of community 
responsibility in our students.  In addition, as mentioned earlier, we hope to give our 
students practical experience through internships, fieldtrips and job opportunities 
generated from our relationship with our community partners. 
 
Key relationships that we have, that could develop into full partnerships, include, but are 
not limited to, the Crenshaw Cougar Coalition, Southern Christian Leadership 
Conference, Mexican-American Legal Defense and Education Fund, Coalition for 
Educational Justice, Community Coalition, American Civil Liberties Union, Urban 
League, Bradley Foundation, UCLA Institute for Democracy, Education, and Access, 
Stanford Redesign Network, Rethinking Schools, Antioch University Teacher Education 
Program, UCLA Teacher Education Program, You Think, Communities for a Better 
Environment, Diane Middleton Foundation, Liberty Hill Foundation, Hazen Foundation, 
Norman Foundation, Algebra Project, Save Leimert Coalition, Community Health 
Councils, USC Department of Ethnic and American Studies, African-American Parent 
and Community Coalition for Educational Equity, and UCLA Department of Urban and 
Regional Planning. 
 
Our community partners will be vitally involved in the development of curriculum and 
activities for the academy through their roles on the board of the academy, their 
connections through providing internships and guest speakers, their participation in end-
of-the-summer community exhibitions of student work, and their connection to 
community action learning models.  
 
Parents, partners, and students will be linchpins in the ongoing evaluation process that 
will be used to shape and re-shape the Academy.  Students will evaluate their teachers in 
each class.  Parents and partners will fill out a variety of evaluation forms throughout the 
year – quick evaluations of singular events attended, such as parent conference night or 
end-of-the-semester student exhibition night, and they will also fill out a longer 
evaluation form that gets into detail about all aspects of the school.  This longer 
evaluation will be done twice – once at the beginning of the year, once at the end.  
Results of these surveys will be immediately incorporated into re-shaping the approach of 
the Academy.    
 
Academy teachers meet regularly to infuse the academy’s themes of critical 
consciousness, critical literacy and liberatory education into all core curriculum.  
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Academy teachers plan their curriculum so as students engage in and emerge from the 
Social Justice and the Law Academy they will have the skills needed to question, 
challenge, and change underlying conditions in the social, political, and economic 
environment that disenfranchise groups and individuals.  This will be accomplished 
through regular teacher collaboration to jointly analyze student projects, to develop 
common rubrics, and to develop inter-disciplinary teaching on a day-to-day level, as well 
as on a large project level.   
 
Teachers in SJAL also collaborate through lesson study.  Members of the Academy’s 
design team are very familiar with the AEMP program, Pearson, and the Higuchi-UTLA 
lesson study approach.  We will bring the best aspect of each into shaping how lesson 
study is done in the SJAL Academy.   
 
Through experience with SJAL, students will have the real world skills to navigate the 
pathways of work and post-secondary education.  They will also have a knowledge of 
themselves, their beliefs, and why they hold those beliefs, along with the ability to think 
deeply and incisively about their world, community, and family, and to make choices 
which, rather than limit, expand the supply of justice, liberty, and human dignity in the 
world.   
 
 
Accountability and Leadership 
 
SJAL will aim to create, develop, and sustain leadership among individuals, groupings, 
and committees within the academy.  We are very supportive of the idea that these 
various leadership structures will fit into a whole school structure for leadership and 
decision-making, under Crenshaw High School’s School Site Council as we strive to 
achieve the vision and goals of our academy and success of all of our students.  Decisions 
made by School Site Council and the SLC Council (Leadership Team) directly relate to 
budget, student conduct, facilities, master schedule, student programming, student 
behavior and safety. 
 
Communication is key.  SJAL’s administrator, counselor, and lead teacher will be 
connected to the school-wide SLC committee and to the School Site Council, and will 
follow the communication protocols outlined by those bodies in order to be in frequent, 
consistent, and regular connection to what is happening school-wide, to what is 
happening in other SLC’s, etc.  For communication within the SJAL Academy, all forms 
will be depended on – verbal, written, meetings, email, etc. 
 
The administration of the SJAL will focus on collaboration and distributed leadership.  
This collaboration will include all stakeholders in different capacities.  Through joint 
responsibility and dialogue we hope to mirror within our SLC a type of governance our 
students will hopefully model in their own communities after graduation. 
 
Key to this form of governance and distributed leadership is having stakeholders annually 
commit to a common set of expectations.  Before the school year, and early in the year, 
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through events such as meetings reaching out to 9th grade parents and students, parent 
orientations, student orientations, student field trips into the outdoors, and faculty 
summer planning time, all stakeholders will make a commitment to expectations around 
collaborative norms, work ethic, how we treat each other, etc.  These expectations and 
norms will be referenced often throughout the year.   
 
Structurally, we propose that each SLC have its own dedicated administrator assigned to 
it.  This administrator will mostly likely be an Assistant Principal.  The SJAL AP should 
have an office in the same geographical space as the SJAL in order to facilitate access 
and build community within the SJAL.  The administrator should also have their own 
clerical assistant and copy machine, fax, etc. at their disposal, and at the disposal of the 
lead teacher and counselor.  They will also work with other academies and with the 
district staff in obtaining support and technical assistance as needed. 
 
Leadership will be distributed throughout the SLC.  Although the AP for the SLC will 
have some singular administrative duties, they will also need to share leadership and 
decision-making with the lead teacher, the counselor, and the faculty with the SLC.  For 
this, open communication and regular meetings will need to be held.   
 
The lead teacher will be a liaison between faculty and with the administration.  The lead 
teacher will be responsible for overseeing curriculum and staff development, matrix 
development, academic counseling and other important duties.  This teacher will have at 
least one, hopefully two, additional conference periods to coordinate the SLC.  Also, each 
teacher should be a part of one faculty team (ie curriculum development, data, etc.) 
within the SLC.  Teams may include: data, recognition, discipline, budget, curriculum 
development. 
 
Parents, partners, and students will be linchpins in the ongoing evaluation process that 
will be used to shape and re-shape the Academy.  Students will evaluate their teachers in 
each class.  Parents and partners will fill out a variety of evaluation forms throughout the 
year – quick evaluations of singular events attended, such as parent conference night or 
end-of-the-semester student exhibition night, and they will also fill out a longer 
evaluation form that gets into detail about all aspects of the school.  This longer 
evaluation will be done twice – once at the beginning of the year, once at the end.  Data 
on student outcomes (grades across teachers, test scores, graduation rates, disaggregated 
data looking at specific groups of students, etc.) will be central, of course.  Results of 
these surveys and data analysis will be immediately incorporated into re-shaping the 
approach of the Academy, supporting or re-training teachers, etc.  This will be ongoing, 
but at least once per semester.    
 
 
Teachers will have time to work together during shared conference periods.  Although all 
teachers may not have the same conference period we should, at minimum, have teacher 
“clusters” with at least three teachers with a shared conference period.  These teachers 
should meet at least once per week.  Meetings should be divided between administration, 
new concerns as they arise, curriculum development, utilizing internal and external 
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school/student data to evaluate and modify plans at regular intervals and professional 
development.  Decisions should be made as democratically as possible with the most 
stakeholders involved as is deemed necessary and available.   
 
 
Professional Development 
 
 

In the past many teachers have not felt that professional development 
opportunities were meaningful or targeted to their school or students.  In the SJAL we 
hope to change that by having teacher-driven and planned professional development 
opportunities.  We hope to have a whole-school structure that allows for alternate SLC 
meetings and department meetings on a weekly basis.   
 

At the beginning of the year a schedule will be worked out school-wide with all 
dates mapped out for the year.  Within the SJAL we will have a Professional 
Development Team that will act to plan and coordinate professional development for the 
SJAL based on a survey of teacher need and interest. 
 

Faculty, administration and counselors attached to the SJAL will each become a 
member of one of the following teams within the SJAL: curriculum and instruction, data, 
technology and recognition.  These teams will meet individually as well as report out to 
the larger SJAL during our SLC meetings.  These teams will also be called upon to plan 
and carry out professional development opportunities for the larger SJAL, and to 
interface with Crenshaw High’s School Site Council. 
 

On the campus of Crenshaw High School we have a variety of individuals and 
groups we can call upon to assist and provide professional development opportunities.  
These include: subject-matter coaches, counselors, psychologists, special education 
teachers, bilingual coordinator and department chairs.  SJAL will work together with 
these professionals to make sure that we can better serve our students and deepen our 
own knowledge base. 
 

Also, through our collaborations with other organizations, there are several groups 
that meet on campus that provide opportunities for professional development and for 
teachers to come together to share their unique experiences and expertise.  These include 
AEMP (Academic English Mastery Program) and Pearson Learning Center. 
 

Off campus professional development opportunities can be provided through the 
SJAL’s partnerships with individuals and groups.  We have three official network 
partners that have been established through our work with the Innovation Division: The 
Los Angeles Urban League, The Bradley Foundation, and USC.  In addition to their 
resources and connections available for professional development opportunities, the 
school has also established links with UCLA and USC’s School of Education, which 
have begun to provide support with professional development opportunities, mediation 
and data analysis.  These relationships will continue to deepen and these organizations 
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can provide additional support opportunities or professional development both on and off 
of campus. 
 

Also, with LAUSD there are resources available for professional development.  
District 3 and the larger LAUSD have a wealth of experts and specialists to assist with 
professional development.  As the teachers and administration will have the ability to 
choose what types of professional development opportunities we receive from the district, 
these can be more pertinent and relevant PD’s than in the past. 

 
Teacher leaders in SJAL will use their substantial experience in AEMP, Pearson, and the 
Higuchi-UTLA lesson study program to make student data and assessment results the 
core of professional development.  This will include times to analyze disaggregated data 
and trends among students, as well as times to delve deeply into actual pieces of student 
work.  This process will be facilitated by the SJAL’s interdisciplinary approach – where 
each year is framed, across all disciplines, by 3-4 essential questions having to do with 
social justice and law.  This will provide common reference points for teachers in 
analyzing work and developing themselves, as well as for students. 

 
This approach with essential questions will also facilitate the process of making sure that 
professional developments are tightly connected to the academic standards and teachers’ 
accountabilities to teach those standards – each essential question will have “bundles” or 
“chunks” of standards affiliated with it.  Opening up these bundles and chunks with and 
for students, and a constant process of attempting to improve the instructional methods 
used in doing so, will drive how teachers relate to one another professionally, assist one 
another, develop professionally, and collaborate.  It will drive classroom instruction. 

 
Another key focus for professional development within SJAL will be to work on 

the skills that teachers, counselors, administrators, and staff bring to the project of 
personalization.  This will include how to read personalized data, methods of 
communication, trainings in home visits, trainings in relationship-building, how to mix 
whole group instruction with cooperative groups while also weaving in personalized 
tutoring, etc. 

 
SJAL faculty have always prided themselves on relationships with parents and partners, 
and their ability to communicate that public education is a public and inclusive endeavor.  
In this spirit, parents, partners, and students will be involved in as much professional 
development as possible – in order to shed light on key issues for teachers from the 
perspective of parents, partners, and students, and also to develop these other 
stakeholders and build their capacity for leadership.     
 
 
Standards-Based Instruction and Assessment 
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Two of the guiding principles of the Social Justice and the Law Academy are to honor 
and utilize students’ prior knowledge, and to push for integration of knowledge not only 
across academic areas, but also across life experiences.   
 
At the core of SJAL’s standards-based educational program are the concepts of high 
expectations; the use of grade-level standards; the use of technology; the use of 
appropriately-reviewed, relevant, and resonant textbooks and materials; A-G curriculum; 
and, preparation for the university and world of work.   

 
The Academy’s focus on critical literacy will be reflected in shared pedagogical 
approaches in all content areas to encourage students to recognize and then challenge 
how inequality, power, perspective, and relationship to justice organizing shape texts, 
symbols, history, world, and self.  Students will also demonstrate how reliance on the 
power of cooperation and supportive interaction can improve us as individuals, scholars, 
and community members.   
 
Delving even deeper, we can see that reading, literacy, and interpretation of symbols will 
be at the core of all instruction.  Reading will be taught across the curriculum very 
deliberately, constructively, and explicitly, with the overall theme being Freire’s “read 
the word and read the world.”  And, most fundamentally, the objective is to equip 
students with the frameworks, skills, inquiry, and questions to become autonomous 
learners – young people who yearn to learn for themselves about themselves, their 
identity, their community, the world, and strategies to bring about change. 
 

 
In the Social Justice and the Law Academy, we believe that curriculum is academically 
rigorous when it challenges students to ask questions, to create demonstrations of 
understanding, and to perform tasks at levels beyond their “comfort zones.”  Because 
students are unique, and rigor is a term relative to the strength or strengths of those 
experiencing it, we will only know if we are providing rigor through the input and the 
output of students.  That is, we will have to listen carefully to what they say and look 
closely at what they do and how they do it – and, in the constructivist spirit, help students 
be explicit about what they are doing to learn and perform, and what they need to do 
better.  A classroom teacher or other observer will know that curriculum is rigorous if all 
of the following are true: 

 
• Students are engaged and active learners 
• Students are producing work that requires time, focus, and the application of new 

ideas and skills 
• Assignments are comparable in complexity and difficulty to assignments given 

throughout the school, community, state, and nation to students at similar levels 
• Students say, to interested and disinterested parties, that they are being challenged 
• Curriculum deeply engages important grade level standards set out by the State of 

California. 
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In order to ensure that the above takes place consistently across all classrooms in the 
academy, teachers will be encouraged, and to some extent required, to develop and teach 
curriculum cooperatively.  Additionally, teacher and curriculum assessments by students 
will be a formal part of data collection and evaluation in the Social Justice and the Law 
Academy.  Finally, structures will emerge within which teachers will critique each 
other’s curriculum and teaching practice, and where administration will evaluate teachers 
based on shared norms and protocols developed by those in the academy, including 
parents, students, and community. 
 

 
One method that we believe could be helpful is Critical Friends, a strategy in which 
teachers develop and use a non-threatening inquiry method to critique and thereby 
enhance each other’s curriculum and delivery of instruction.  Our contacts – and, perhaps 
given more time, close partners – at UCLA Center X, USC Department of Education, 
Antioch University Teacher Education Program, West Ed, Academic English Mastery 
Program (AEMP), and Stanford Redesign Network can help us to set this up.   
 
In order to ensure that curriculum remains standards-based, standards will be reviewed by 
teachers and “chunked”, or bundled, before the beginning of the school year.  Part of 
ongoing assessment of effective instruction, whether it be through a process like Critical 
Friends or not, will be an assessment of the relevance of curriculum to the grade level 
standards.  The “chunking,” in addition to facilitating the assessment of instruction, will 
allow for more focus in developing inter-disciplinary lessons.  It will also allow for depth 
over breadth – in other words, for more deliberate and “connecting outward” depth to be 
achieved in the study of certain standards, which, research shows, is preferable to an 
approach that rushes through a great breadth of standards. 
 
While a shared educational philosophy will go a long way towards establishing a 
common focus and unifying vision, common instructional practices are also important to 
establish continuity and comfort for teachers and students.  Such common practices will 
include Socratic seminars, regular student-run forums, cooperative groups in classes, 
portfolios as progress assessment tools, team teaching, use of technology, use of graphic 
organizers and notes formats, use of word walls and other very explicit and public means 
to help students construct how they learn to read and do math, use of student evaluations 
of teachers, use of music and art throughout the curriculum, etc. 
 
We envision two pathways for students to choose between within SJAL – a Law and 
Policy strand and a Leadership and Advocacy strand.  Electives such as Youth and the 
Law, Constitutional Law, and International Relations will be associated with the Law and 
Policy strand.  Electives such as Leadership, Conflict Resolution, and Speech and Debate 
will be associated with the Leadership and Advocacy pathway.  Internships, work 
experience classes, and ROP classes will be associated with each pathway, so that each 
student is expected to spend time in a real world work setting before graduation. 
 
The Social Justice and the Law Academy envisions theory-practice-theory cycles in the 
most rigorous of learning processes, or action-reflection-action cycles.  As referred to 
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above, our community partners can offer internships and project-based learning 
opportunities in this regard – perhaps research into an educational policy issue for the 
Crenshaw Cougar Coalition; participation in a union organizing drive with Southern 
Christian Leadership Conference and the Service Employees International Union; support 
work in the courtroom for lawyers from the Mexican American Legal Defense and 
Education Fund; collection of community surveys on food choice options in the 
Crenshaw area for Community Health Councils; creation of a map and tour of the 
political economy of Los Angeles for Communities for a Better Environment; and 
creation of Political Theatre, to be performed at bus stops, on the impact of rising fare 
prices on bus riders for the Bus Riders Union. 
 
The Social Justice and the Law Academy is committed to using multiple forms of 
assessment to measure student progress – projects, community activity documentation, 
internship evaluations, community organization interface documentation, essays, 
portfolios, oral presentations, digital media, metacognitive reflections, journals, labs, 
tests, quizzes, etc.  The core, however, of the evaluation of student work will be through 
public exhibitions of inter-disciplinary student projects, which will take place at the end 
of every semester.  Every student will participate, and the exhibitions could take many 
forms – theatre, speeches, musical composition, slide shows, etc.  As many of these 
public exhibitions as possible will be community affairs, with our partners attending. 
 
The SJAL commitment to consistent and deep evaluation of student work connects to a 
profound commitment to adapt and modify curriculum and instruction to meet the 
individual needs of all students, be they ELL, SELL, Special Ed, or GATE students.  The 
core of this adaptation and modification will take place through teacher collaboration, 
personalization in the education experience of the child and parent, and linked 
professional development.  For example, identification of need for modification may 
come through an analysis of a child’s IEP, which is something SJAL will train all of its 
faulty to do, as it is key to personalization and truly knowing students.  Other aspects of 
identifying need for modification may come through the weekly check-in time that 
teachers will have to talk about all of the students they share.  Still other spaces for 
identification of need may come through a team-teaching experience.  Once a need for 
modification of instruction is identified, teachers will be empowered to shape their 
professional development time in order to give themselves the support needed to carry 
out the modification – calling in “experts,” reading particular articles, and setting up deep 
inquiries into a particular set of student work.  All of this, of course, will occur within a 
frame of talking with the student involved, and her/his family. 
 
Connected to the idea of adaptation and modification is the idea of intervention.  The 
academy includes structured interventions within the master schedule, such as repeat 
classes, Essential English, and Essential Math classes.  The new bell schedule will also 
allow for a 7th period that can be used for structured tutoring several times a week.  The 
academy will have a clear tutoring schedule that is transparent to all students and parents, 
and which is highly publicized.  In addition to these structured elements, the 
collaboration of teachers, the counselor, and the administrator will also allow for on-the-
spot identification of the need for intervention.  Students who are identified in this way 
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will be guided to tutoring, counseling, etc.  The system of early evaluation of student skill 
sets each year will also allow for targeted, content-specific intervention for each student. 


