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BUSINESS AND ENTREPRENEURSHIP ACADEMY/SMALL LEARNING 
COMMUNITY 

 
Focus and Introduction 
To improve achievement outcomes and life opportunities for all students.  All students 
will graduate within four years, prepared for successful matriculation through college and 
ready to enter meaningful employment or careers.  Graduate of the Business and 
Entrepreneurship Academy will graduate with a significant fund of knowledge and set of 
skills for specific. The mission of the academy is erase the deficit perspective about 
children of color concentrated in urban schools to replace it with a culture of high 
academic performance nurtured by high expectations, effective pedagogy, personalization 
of the school experience and collaboration with students’ families and the community. 
The goals will be achieved within an academic core of courses that serves as a fulcrum 
for developing students’ attachment to learning. 

The academy seeks to eliminate the historic, social and economic exclusion occurring in 
many urban communities influenced the design of this small learning community. As 
students matriculate through the three-year program, they will develop identities as 
autonomous learners capable of making significant contribution to the well-being of their 
school, their families, their communities, and the society at large.   
 
 
•  1. Unifying Vision/Identity   

 
The unifying vision for the Business and Entrepreneur Academy (BEA) is to one of 
creating a personalized teaching and learning environment focused on academic and 
social student needs and interests.  As a school that is predominately African American 
and Latino, the Academy will be a place where students of color will develop identities as 
scholars, constructors of knowledge, and creators of products that give evidence of their 
learning. The school will provide a culturally relevant and responsive curriculum and 
environment that enables students to appreciate their cultural differences, while 
intentionally exploring and celebrating their commonalities. The entire school, including 
adults, will be a community of learners focused on student achievement. At the end of 
three years of study in the Business and Entrepreneurship, students will be ready to 
participate in multiple postsecondary options, including college, meaningful 21st century 
employment opportunities and active civic roles for the enhancement of their 
communities, the larger society, and even the world.  One key means for students to 
develop identities as producers and creators is to participate, in collaboration with faculty, 
parents, community residents, and other students, in shaping the social and academic 
character of the BEA and the school at large. 

 
This academy, along with the other three being established, will participate in a process 
whereby students join with teachers, administrators, parents and the community, along 
with supporting partners, in shaping the Academy into one that serves students well and 
ensures their right to a fair and equal education. 
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2. Rigorous Standards-Based Curriculum, Instruction and Assessment   
 
Rigorous and rich learning experiences are the right of every student. The more 
frequently students are required to engage in intellectually challenging tasks, as active 
learners capable of constructing knowledge, the more they will develop the cognitive 
structures and memories that enable them to take on identities as thinkers, scholars, and 
producers of knowledge.  The designers of the Business and Entrepreneurial Academy 
recognize that a rigorous and rich standards-based curriculum is essential to students’ 
preparation for college and their opportunities to live meaningful lives during and 
following high school; therefore the teachers in this small learning community will work 
to integrate the California Content Standards with meaningful, product-based learning 
opportunities reflective of the business environment and other real-world contexts.  The 
curriculum and pedagogy are designed to contextualize learning by tapping into students’ 
interests and life experiences.  Further, the academy believes learning has to be student-
centered, based on the concept of the active learner expressed by Ralph Tyler, a leading 
pioneer in modern education. “Learning is what the learner does.”  The role of the teacher 
is to create opportunities for students to be active under the apprenticeship of their 
teachers as they journey toward proficiency and above with the content standards. 

 
Through the close partnership between the Business and Entrepreneurship Academy and 
the Junior Achievement Council, the academy will provide real-world, product-based 
business experiences that require critical thinking, creativity, and collaboration among 
learners.  The entrepreneurial emphasis in the academy is meant to foster students’ 
creative thinking using a robust set of skills, which is one of the most challenging 
dimensions of cognitive engagement.  Students and teachers will work together to 
construct classroom socio-cultural environments in which students and teachers work 
together to construct knowledge.  The environment will be culturally authentic, respectful 
and collaborative with all parties invested in learning and growth.  

 
The Business and Entrepreneurial Academy will focus on key language arts standards 
within the English classes, but also throughout the curriculum.  Interdisciplinary learning 
experiences will ensure that students are able to develop and demonstrate high literacy in 
multiple contexts. Likewise, the social studies standards will be present throughout the 
curriculum to ensure that students understand the economic, cultural and social influences 
that shape the challenges and opportunities in the business world.  The faculty in the 
Business and Entrepreneurial Academy will work collaboratively to create learning 
experiences that enable students to see themselves as capable of taking on challenges and 
overcoming barriers to fulfilling their potential. These challenges include Advanced 
Placement courses and community college courses.  The Academy has established a close 
working relationship with West Los Angeles Community College to offer classes on the 
community college campus as well as at the school site.  The Academy has also joined 
with the ROP program to provide a variety of context-rich and product-based learning 
experiences. 
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Mathematics instruction will be offered in ways that recognize students learn best when 
the learning experiences are contextualized to tap into their prior experiences or when 
learning experiences are integrated to form recognizable patterns.  Teachers will be 
provided common planning time to design interdisciplinary learning experiences across 
the curriculum to reinforce the role of mathematical thinking and application within 
multiple contexts.  Hands-on entrepreneurial experiences provided through the academy’s 
longstanding relationship to the Junior Achievement program and other external partners 
provides opportunities for students to create real-world products that demonstrate 
proficiency in mathematical thinking and application.  As teachers plan standards-based 
culminating performance tasks, they will also design scaffolding experiences that include 
mathematics to ensure students are acquiring the necessary skills and knowledge required 
to meet mathematics and other content standards. 

 
Students in the Academy will be encouraged to take electives that prepare them for 
participation in a worldwide economic, social, and business environment.  For instance, 
students will be encouraged to learn a second language.  They will also be encouraged to 
take mathematics courses beyond Algebra II.  The Business and Entrepreneurship 
Academy will phase in honors courses in key core courses to encourage students to aspire 
for high intellectual engagement.  
 
The Business and Entrepreneurial Academy adopts the view that learning tasks and 
assessment tasks should be aligned and, that to be authentic, they should be nearly 
undistinguishable from one another.  Therefore, the school will place an emphasis on 
embedding frequent standards-based assessment in standards-based learning to check 
students’ understanding and to plan effective instruction. Teachers and students will co-
construct rubrics that enable students to visualize their work in relation to identified 
standards, knowing that their work will be evaluated on those standards.  Student work is 
one of the most effective ways for teachers to analyze how their students are learning and 
adjust teaching to meet their needs.  Teachers will also provide opportunities for students 
to learn to demonstrate knowledge in the more traditional forms of standardized testing. 

 
Weekly meetings will involve all teachers, the counselor, administrator, and lead teacher 
in discussing student issues, student successes, and to monitor student progress.  The 
Academy teachers will also engage in a collaborative bi-annual review of each student’s 
progress to identify gatekeeper courses that are impeding progress 
 
 
3. Equity and Access   
 
To help students choose the small learning community they wish to join in tenth grade, 
students in ninth grade will complete an inventory of their interests (the Holland Career 
Interest Inventory). Each small learning community (academy) will also create a brochure 
indicating the offerings and the themes the SLC offers.  Assemblies, classroom 
presentations and a selection fair will allow students to find out more about each 
academy.  The Business and Entrepreneurship Academy will participate in this school 
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wide process each year.  Students will then be selected based on interest rather than 
perceptions of ability, unless some compelling factor takes precedence.  The Business 
and Entrepreneurship Academy, like the other small learning communities, will offer all 
of the core courses in the curriculum, along with a path of electives offered each year.  
All classes will be available to all students.  To ensure all students equitable access to the 
curriculum, teachers will be selected to ensure support for specific populations of 
students.  For instance, teachers will be required to hold a CLAD credential to ensure that 
English learners and Standard English learners are supported in language and literacy 
acquisition.  The ability to construct meaning from text is a key factor in students’ ability 
to succeed in classes.  Students with special needs will be enrolled in mainstream classes 
and supported by resource teachers, according to their IEPs.  To further ensure equity, 
classes that are not supportable exclusively within the academy will be offered in 
cooperation with all SLCs in passport classes.  Culturally relevant and research-based 
pedagogy for rigorous teaching and learning will support students with special needs and 
GATE students alike.  The goal of the academy is to ensure that all students have 
equitable access to a – g requirements in a rigorous standards-based curriculum.  
Scaffolding students into meeting rigorous standards will include a range of learning 
experiences to including project-based activities, cooperative grouping, direct instruction, 
and beyond-the-classroom learning experiences.  The academy will maintain a parent 
council that engages parents in ensuring that all students’ needs are met.  Parents are a 
valuable resource for understanding the assets and needs of students. 
 
 
4. Personalization   
 
Personalization begins with the student’s ability to choose the small learning community 
he or she wishes to enter.  First and second choices are typically honored.  One of the 
major goals of the Business and Entrepreneurial Academy is to increase students’ access 
to sustained and caring relationships with teachers. These kinds of relationships are 
nearly impossible when students’ assignment to teachers over their four years in high 
school is unpredictable and changing each year.  The goal is for students to be known 
well by their teachers and for students to know their teachers well.  The teacher-student 
relationship is critical to a sociocultural environment in which teaching and learning 
occur.  This approach is consistent with the Vygotskian principle that learning is a social 
endeavor. 
 
Another compelling reason for an emphasis on personalization is that students need 
access to individuals who are able to help them navigate the complexities in accessing 
knowledge and resources leading to college admission and entrance into the business 
community.  This is the social capital that students in urban communities often lack, 
especially if their families do not have access to these resources.  For instance, a far too 
small pool of students gets access in a frequent and caring context to the subtle paths 
leading to preparation for college.  In the traditional school setting, students are not able 
to see their counselors often enough to receive this message in multiple ways on multiple 
occasions.  Certain behaviors on the part of students are required to access this 
knowledge.  Specific behaviors are expected to enter the business world as well.  Without 
mentors in the form of teachers or persons from the business community, many students 
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lack knowledge of these behaviors.  Formal mentoring experiences and internships will 
enable students to connect with adults who can help them explore various business and 
entrepreneurial possibilities. 
 
Forming strong teacher-student relationships is more possible when teachers and students 
are working around common interests, which the Business and Entrepreneurship 
Academy provides.  They occur when teachers are apprenticing students to create 
authentic products associated with students’ interests and goals.  Positive teacher-student 
relationships are also more possible when the student has a teacher more than one year in 
his or her high school career and when teachers are conferring with one another on a 
regular basis to work together on behalf of a common set of students.   
 
In the context of the small learning community/academy, discipline becomes more than 
mere punishment for misdeeds.  Teachers and the counselor in the academy can prevent 
problems by knowing students well and being available when students need support.  The 
Business and Entrepreneurship Academy will treat discipline as a learning experience, 
versus mere punishment; therefore, the academy will develop a clear set of expectations 
that meet the standards of an autonomous learner and apprentice students into meeting 
those standards.  The standards will be uniformly implemented within classrooms and in 
all academy activities.  The standards include: 
 
• A responsible student who comes to class on time and has the required materials upon 

entering the room. 
• A responsible student who completes all homework assignments with maximum 

effort on a daily basis, even when the assignment is challenging.  
• A responsible student will ask specific questions during class time. Participation is 

essential to success.  
• A responsible student participates fully in the lesson, putting forth his or her best 

effort. 
• A responsible student is concerned with her classmates’ learning and conducts herself 

as a co-constructor of knowledge with the teacher and her classmates. 
 
5. Distributed Leadership and Accountability  
 
The school’s restructuring into wall-to-wall small learning communities provides an 
opportunity for distributed leadership throughout the school.  The Business and 
Entrepreneurship Academy will form its own internal council for decision making that is 
aligned with the school vision and goals. The council will include all stakeholders—
parents, students, teachers, the lead teacher, the designated counselor, and the assigned 
administrator.  In the early stages, the council will meet bi-weekly to continue refining 
the SLC plan and to monitor implementation.  Decisions will be made in the realm of 
curriculum, instruction, school culture, and allocation of resources.  The council will also 
interface with partners like the Junior Achievement Council. 
 
Decisions that involve other small learning communities will be taken to the Small 
Learning Communities Council that is made up of other SLC lead teachers, counselors, 
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administrators and student and parent representatives.  The SLC Council will perform an 
ongoing role of ensuring equity across small learning communities, settling disputes, and 
addressing the common interests of the small learning communities, i.e., use of facilities, 
distribution of resources, construction of the master schedule, use of facilities, and 
determining schoolwide activities. 
 
The academy will share with the administration in hiring and assigning faculty.  It will 
also take on the roles of budgeting and determining electives in collaboration with the 
administration and the School Site Council.  The principal and SLC Council will jointly 
determine allocation of clerical resources to each small learning community. 
 
 
6. Parent/Community Engagement   
 
 The Business and Entrepreneurship Academy has adopted the principle that substantive 
change in the culture and academic performance of Crenshaw High School will not take 
place without developing new roles between parents, the community, and the school.  
The parents in the Crenshaw Cougar Coalition initiated action to transform the school by 
joining the iDivision of the Los Angeles Unified School District because they were 
dissatisfied with the quality of education their children were experiencing at Crenshaw.  
Their discontent began before the threat of the school losing its accreditation occurred.  
In that process three community organizations, the Tom and Ethel Bradley Foundation, 
the Los Angeles Urban League, and the University of Southern California united to share 
responsibility with the district, parents, the school and the community in redesigning the 
school to meet the needs of students.  Teachers and students voted to join the District’s 
iDivision, where the community and school could unite to improve the school’s status.  
The small learning communities will provide parents with a more intimate venue with 
which to become involved with their students’ education.  Just as parents sit on the 
School Transition Team, the School Site Council and various compensatory education 
councils, they will hold membership with each SLC governing council and with the 
school wide Small Learning Communities Council.   
 
In addition to their role of mutual accountability within governance structures, parents 
will become partners in a mutual learning relationship with teachers and administration.  
Teachers and administration need a deeper understanding of the cultural orientations of 
their students.  They need to respect and exercise mutual accountability structures with 
parents.  The parents will Share responsibility for success – student, parent, teacher, and 
principal.  The Business and Entrepreneurship Academy will enlist parents by co-
constructing with them a parent’s academic pledge of support.  In that pledge, parents and 
teachers will carve out together the role parents can play to ensure their child’s academic 
success.  This is one of the ways through which teachers and parents learn from one 
another.   
 
The Epstein six-fold parent/school partnership approach will be taught to teachers and 
utilized by all academies. The six strategies to involve parents: 
 1. Sending information home,  
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 2. Assigning homework that involves parents,  
 3. Asking parents to volunteer at the school 
4. Asking parents to sign up for 18 volunteer hours each academic year to work with the 
Los Angeles Urban League’s 70-block Neighborhood@Work initiative to improve the 
conditions of the community in which the school is located.  
 
7. Professional Development   
 
To implement a rigorous standards-based curriculum rooted a culturally authentic 
sociocultural setting, professional development is essential.  The Business and 
Entrepreneurial Academy envisions professional development as an ongoing process with 
a professional learning community.  The model of professional development to be 
adopted by the Academy is based in a sociocultural and constructivist perspective on how 
people learn that applies to adults as well as students.  Teachers need an intellectually 
rich learning environment to continue to grow in their ability to provide effective learning 
experiences for a diverse student population. Teachers need opportunities to work 
together frequently as they co-construct knowledge about teaching and learning.  
 
It is important for teachers to understand that the students in their classes bring 
knowledge from their families, communities and prior learning experiences and that their 
students construct new knowledge and understandings based on what they already know 
and believe.  Likewise teachers’ prior knowledge affects how they construct teaching and 
learning experiences among themselves and with their students. Effective professional 
development will focus on helping teachers learn to mediate the cultural and social 
distances between themselves and their students in an increasingly diverse society.  
Teachers need assistance in recognizing and building on the highly variable store of 
knowledge, experience and competence students bring to the classroom.  Failure to 
address this key dimension of the learner, results in low expectations for students whose 
cultural and social orientations differ from the teacher’s. 
 
Professional development will focus on in-depth understanding of the California Content 
Standards for three important reasons: 1) the provide a common language for teachers to 
grapple with concepts of rigor; 2) in a practical sense, they set a common set of 
expectations for all students regardless of their socio-economic circumstances or their 
ethnic identity; 3) they are aligned with California standardized tests.  For the standards 
to be effective in promoting student learning, teachers need collaborative time to analyze 
their meaning, their cognitive demand, and the concepts to be learned.  Expecting 
individual teachers to engage in the time demands for such analysis is unrealistic and 
unfair to the teacher and the student.  Common planning time, effective tools, and 
appropriate facilitation can close this important gap.  Therefore, the Business and 
Entrepreneurial Academy will attempt to provide common conference periods and other 
opportunities for teams of teachers to work together in preparing. 
 
Although attention will be given to a range of strategies in teaching and learning, they 
will be contextualized in teachers’ deeper understandings of how literacy and language 
are acquired.  Professional development will focus on providing learning opportunities 
that scaffold students from their existing Zones of Proximal Development to the 
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construction of new knowledge supported by the teachers.  Specifically, all content 
teachers will adopt specific literacy standards that enhance their students’ ability to 
access knowledge embedded in text.  Teachers will learn to model and apprentice 
students in the cognitive actions that enable readers to construct knowledge from text and 
enable them to create text through effective writing.  Teachers in all content areas will 
need professional development in creating scaffolding tasks that build students’ ability to 
construct meaning from a variety of texts, as well as the ability to write effectively with 
clarity and purpose in a variety of contexts as a consumer, administrator, advertiser, and 
policy maker.  Teachers will use data from the standardized tests, periodic assessments 
and student work to understand what student know and are able to do, as well as what 
they need to know and be able to do.   
 
In addition to content-specific teams of teachers working together and learning from one 
another as they develop units of study, teachers will work in interdisciplinary teams to 
create lessons that promote literacy and math in the context of various content classes.  
Teachers will learn to contextualize literacy and mathematics in literature, social studies, 
the arts, and science. 
 
As the academy will have a full range of students, professional development will bring 
teachers together to plan lessons specifically for English learners, Standard English 
learners, students with special needs, and students from different cultural backgrounds.  
Experts in these areas from the District, the University of Southern California, as well as 
the University of California at Los Angeles will make presentations and work alongside 
teachers as they develop units of study to ensure that all learners have appropriate 
learning experiences designed to scaffold them into proficiency and beyond. 
 
The range of contexts in which professional development will occur include:  
• small subject-alike instructional planning groups 
• interdisciplinary planning teams 
• small and large presentations  
• SLC teams 
 
Times for professional development include: 
• Common conference periods 
• Banked time 
• Paid after-school time 
 
 
  
 
 


