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Letter of Intent 
 

Los Angeles Unified School District 
Office of School Redesign 
Attn:  Central Committee on Small Learning Communities 
333 S. Beaudry Avenue, 24th Floor 
Los Angeles, CA  90017 
 

10 April 2006 
 

Dear Committee Members: 
 
In order to better serve the students at Bell High School, we are applying to the Central 
Committee on Smaller Learning Communities to create a new International Relations and 
Business Academy (IRBA).  Bell High School serves 4,914 students in grades 9-12.  Our student 
population consists primarily of Latino students (98.5%) with minority populations of White (not 
Hispanic), African American, American Indian or Alaska Native, Asian, Filipino, and Pacific 
Islander compromising the remaining 1.5%.  Our students come from the cities of Bell, Cudahy, 
Maywood, and portions of Huntington Park.  In addition, we are classified as a school wide Title 
1 school with 36% ELL students, 11% Special Ed students, and an 8% GATE population.  
IRBA, over the next three years, will come to serve up to 600 equally diverse students in grades 
10-12 with the vision that students will be able to apply problem-solving and logical-thinking 
skills to analyze contemporary problems and find affective solutions in a multi-cultural world. 
 
Teachers, administrators, parents, students, classified staff, and community members have all 
contributed to the development of IRBA.  Our interdisciplinary course offerings will allow 
students to participate in a rigorous, culturally relevant, standards-based curriculum as well as 
partake of many intervention opportunities such as:  medical counseling, tutoring, and 
academic/career advisement.  In addition we will modify the current six-period day (7:30 am to 
3:20 pm) with an optional 0 or 7th period for both enrichment and remediation. 
 
Included are supporting documents that provide you with evidence of the design team and school 
community's commitment to the IRBA Small Learning Community at Bell High School.  Please 
do not hesitate to contact us at (323) 560-1800 if you have any questions or concerns.  Thank 
you for your consideration. 
 
Sincerely, 
 
 
 
Onofre Di Stefano                              Michael L. Berger 
Principal                                             Coordinator, IRBA SLC  
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Forward 
 

A statesman’s test is whether he can discern from the swirl of tactical decisions the true long-
term interests of his country, and devise an appropriate strategy for achieving them. 
 -Henry Kissinger 
 
“Some men see things as they are and say why.  I dream things that never were and say why 
not.” (George Bernard Shaw)  
  

-Robert F. Kennedy 
 

In the course of a career in public education, the same sentiment reflects how we attempt 

to provide the best possible education to our students.  One can literally lose count of the variety 

of continuously “new” initiatives, efforts, innovations, reforms, mandates and directives that one 

faces on an almost yearly basis.  When that is combined with the daily charge of operational as 

well as instructional variables that the classroom instructor is confronted with, it is easy to 

understand how we can frequently lose track of how to “keep our eye on the ball”. 

Restructuring large, over-crowded schools into smaller learning centers is in the long-

term interests of students, parents, teachers, and administrators.  The incremental but persistent 

shift to Smaller Learning Communities is not likely to be a “tactical” or short-term initiative.  

Given the probable inability of the system of public education to keep up with the massive 

explosion of population that we will continue to experience in the state of California, school 

restructuring ideas and efforts are only going to increase in relevance, and not digress into 

“passing fancy”.   

The creation of schools as educational communities that consciously intend to provide all 

students with the kind of rigorous, intellectually challenging education that used to be restricted 

to elites is no mere downsizing of big bad institutions. It is a radical notion and an even more 

radical endeavor.  If we can conclude that a down-sizing and restructuring effort is in fact in the 
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long-term interests of the community at large, and of the academic community in specific, then 

the task is to devise an appropriate strategy for achieving this goal.   

 
 
 



IRBA 6 

   

Mission Statement 
 

The International Relations and Business Academy will prepare students for successful careers in 

the global community.  Students will prepare for careers in international business and banking, 

trade and development, transportation, and foreign and diplomatic service through cross-

curricular instruction.  Using standards-based assessments, students will apply problem-solving 

and logical thinking skills to analyze contemporary problems and understand how human groups 

relate to one another, how they work together, and how they conflict in a multicultural world. 

 

Why International Relations and Business? 

The United States is a relative newcomer in the world community, an increasingly 

diverse immigrant nation, and a powerful player in the contemporary international arena. These 

are ample reasons for our nation’s students to be knowledgeable about the forces that have, 

historically, shaped human destiny in the world beyond our borders. The International Relations 

and Business Academy has a particular commitment to examining events – both historical and 

contemporary – in a context that relates internal developments in a country or world region to 

those that are external. Priorities also include establishing linkages between historical experience 

and contemporary affairs, tracing the historical precursors of important contemporary events, 

examining historical patterns that have parallels in other world regions and in other time periods, 

and applying the lessons of historical knowledge and experience to the challenges of life in the 

modern world. 

 
Even though the United States is increasingly pluralistic, there is a sense of isolation in 

our society that leaves many of our citizens unprepared to understand or to relate constructively 
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to people who live abroad or to representatives of other cultural traditions. The academy prepares 

and encourages teachers and their students to interface with members of other cultural traditions 

with dignity, respect and understanding, and attempts to achieve this goal by providing an 

opportunity for teachers and students to gain knowledge about the histories, languages, belief 

systems, values, traditions and institutions of the world’s diverse cultures. Such programs help 

teachers, and ultimately their students, to develop appreciation for the richness and variety of the 

human community, and to gain a comparative perspective on their own life experience. 

 
Many peoples are bound together by histories, languages, religions and/or economies that 

transcend homogeneous societies or cross national borders. Their lives can best be understood 

when viewed from perspectives broader than a single culture or nation-state.  This is especially 

true in an era of increasing interdependence and global integration.  Events, disputes, or crises 

that originate in one locality can have ramifications that significantly affect many neighboring 

and distant areas, generating responses from other nations, regional coalitions, and/or 

international organizations. 

 
Other phenomena have a similarly pervasive effect on people and nations the world over, 

but they require study from perspectives broader than individual cultures, nation-states, or even 

world regions. Examples include human migration, demographic changes, collective security, 

nationalism, international environment, the nature/existence of post-colonial societies, human 

rights, international trade and development, and global economics. Examination of these 

phenomena across time and across national and regional political organization often provides 

essential insight into worldwide patterns of social, economic, or political behavior, as well as 

inconsistencies and variations in the patterns. Understanding such patterns and their variations 
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enables students to put into a more balanced perspective those local or regional events or 

developments that might otherwise be viewed as unique or idiosyncratic. Study of these larger 

patterns of human and institutional conduct needs to be balanced by adequate attention to the 

specific cultural and national contexts which give concrete meaning to the general patterns.  
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Staffing Guide 

 
 
Track A 
Design Team Leaders: Ralph Oronoz and Adrian McBride 
 
 Core Subjects: 
 English    Adrian McBride-  Prof. Clear Single Subject English 
 
 Social Studies   Ralph Oronoz-  Prof. Clear Single Subject Social   

     Science 
 
 Mathematics   Jesus Contreras-  Prof. Clear Single Subject Math 
    Gabriel Sanchez-  Prof. Clear Single Subject Math 
 
 Science 
 
 Foreign Language  Mami Marroquin- Emergency Permit Japanese 

 
 Elective Subjects 
 
 Special Education  
 
 
Track B 
Design Team Leaders: Cheryl Mick and Jeff Jones 
 
 Core Subjects 
• English    Jeff Jones-  Prof. Clear Single Subject English 
 
• Social Studies  Cheryl Mick-  Prof. Clear Single Subject Social   

      Science 
Jonathan LaRosa-  Prof. Clear Single Subject Social  
   Science 
 

• Mathematics  Ma. Cecille Villasis-  Preliminary Single Subject Math 
   Aileen Espiritu-  Prof. Clear Single Subject Math  

 
• Science   Bryant Suitte-  Emergency Permit Single Subject   

      Science  
    Bruce Peterson- Prof. Clear Single Subject Chemistry 
 
• Foreign Language  R. Velasquez-  Prof. Clear Single Subject Spanish 
    C. Martinez-  Prof. Clear Single Subject Spanish  
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 Elective Subjects  
 Office Occupations Tranina Glover- Clear Designated Subjects  

        Vocational Education 
 
 Special Education 
 
 
Track C 
Design Team Leader - Michael Berger 
 
 Core Subjects: 
 English Alice Michery-  Prof. Clear Single Subject English 
 
 Social Studies Michael Berger-  Prof. Clear Single Subject Social   

    Science 
 
 Mathematics Steve Hubbard-  Prof. Clear Single Subject Math 
 
 Science:   
 
 Foreign Language        R. Velasquez-  Prof. Clear Single Subject    

      Spanish/French 
          C. Martinez-  Prof. Clear Single Subject Spanish 
 
  
 
 Elective Subjects: 
 
 Office Occupations      Tina Rodriguez-  Clear Designated Subjects    

      Vocational Education  
 Art           John Baylis-  Prof. Clear Single Subject Art   
 
 
 Special Education:        Juan Montemayor- District Intern Mild/Moderate   

      Disabilities 
        Franklin Jones-  Prof. Clear Multiple Subjects-   
   RSP/SDC 
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Program Schematic 
 
Associated Careers 
 

 International Business and Banking, Trade and Development 
• Multinational corporations (MNCs) 
• Federal Reserve Bank 
• North American Development Bank 
• Small Business Administration – small business entrepreneurship 

 
 Transportation and Commerce 

• Port of Los Angeles 
• Port of Long Beach 
• Los Angeles World Airports (LAWA) 
• Amtrack/ Union Pacific 

 
 Foreign and Diplomatic Services 

• U.S. Department of State 
• U.S. Agency for International Development 

 
 International Organizations 

• United Nations 
• World Trade Organization 
• World Bank 
• International Monetary Fund 
• World Health Organization 

 
 Non Governmental Organizations (NGOs) 

• Humanitarian Relief Organizations 
• Human Rights  

 
 Other Local, State and National Public Service 

• California Departments of Commerce and Economic Development 
• California Department of Corporations 
• California Department of Industrial Relations 
• United States Department of Commerce 

 
Day in the Life 
 
At Bell High School, every student in the International Relations and Business 
Academy (IRBA) will: 
 

 Be well known by all teachers 
 

 Have a personalized educational plan, developed with a faculty mentor and parental input 
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 Experience learning through integrated coursework in subject specific classes through 

theme based curriculum that stresses critical thinking and real-world applications 
 

 Have the opportunity to explore careers in International Relations and Business through 
internships and employment positions with partnerships in the public and private sectors 

 
 Take the SAT and attend the SAT preparation seminars 

 
 Take site visits to local colleges and universities and meet with students and faculty of 

selected academic institutions 
 

 Meet the academic requirements for a post-secondary education 
 
A Day in the life of an IRBA student. . .  
 
In my early morning “0” period class, I planned my day in the computer lab where I reviewed 
last night’s homework in preparation for today.  In my first period English class, we are reading 
the novel 1984 and discussed this Orwellian society that had no voice or participation in 
government.  We looked in depth as to how people have no choices in terms of deciding who 
their leaders were going to be or what items to consume.  In my second period world history 
class, we studied the rise of totalitarian regimes and its effects on people’s rights and freedoms.  
After my nutrition break, I head to my chemistry course, where we are studying about the green 
house effect on the environment.  We are examining how green house gases are contributing to 
global warming and the consequences of not addressing these issues. In my next class was Math, 
where we are studying statistics and probability.  After lunch, I leave campus and catch my bus, 
after which I make a connection on to a metro train that takes me into downtown Los Angeles to 
my internship at City Hall.   During this two hour time in the afternoon, I work in the office of 
the mayor, where I work with his Chief Deputy on economic development.  My duties are to 
assist the public affairs division of this department, where we are preparing a community forum 
on extending the subway lines to other parts of Los Angeles.  My job is to contact community 
leaders and to gather community input, via surveys, on the extension of subway lines through 
their neighborhoods.  This information will be gathered as official testimony in hearings we are 
preparing as community forums throughout the city. These surveys and testimonies will take into 
consideration the economic and environmental impact of subway line extensions into diverse 
parts of Los Angeles.  The mayor’s office wants to take into account the views of the community 
and to incorporate them as part of the city’s economic development in the use of funding public 
transportation projects.  From what I have learned in my classes, I can see the clear connection 
on the importance of civic participation and government accountability to its citizens.  In 
addition, I see the value of providing public transportation alternatives that can alleviate traffic 
on our streets and freeways, while cutting down on pollution from automobiles.  I can see the 
connections that are made between my courses and the real world applications I am learning 
about in my internship. 
 
 
Proposed and Current Electives 
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International Relations  
Advanced Placement Comparative Government 
Advanced Placement Human Geography 
Latin American Studies 
Asian Studies 
 

Students on C Track have the opportunity to take an upper division elective that runs for 

four consecutive semesters, in which they study the field International Relations, according to 

specific pedagogies which reflect research based strategies and activities proven to positively 

impact student learning and performance.  Once per month, students spend the day on campus at 

USC and receive instruction from two to three USC School of International Relations faculty.  

Students are given specific materials prior to the trips, and expected to construct understanding 

of a topic, issue, or case.  Students are then engaged by the University faculty in focused 

exercises which ask them to make use of their foundational understandings to form more critical 

and analytical comprehension of the subject matter at hand.  Subsequently, students are required 

to post their work product on an Internet-based bulletin board for evaluation and feedback by 

both Bell faculty and the USC professors.  The electronic medium for exchange of work, 

communication and evaluation are provided courtesy of the Center for Active Learning in 

International Studies (CALIS), and the USC School of International Relations. Funding sources 

will need to be identified in order to support this effort, and one objective should be to see this 

work spread to other tracks, or allow for the cross-tracking of students.
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 IRBA ORGANIZATIONAL CHART 
 

 
  

 
 
 
 
 
 
 
 
 
 
 
 

 

 
Administrator 
Barbara Ledbetter 

A Track 
SLC Design Leader 

Ralph Oronoz, Adrian 
McBride 

B Track 
SLC Design Leaders 

Jeff Jones, Cheryl 
Mick 

C Track 
SLC Design Leader 

Michael Berger 

A Track SLC Teachers 
English                      
A. McBride 
Mathematics               
J. Contreras, G. Sanchez 
Social Studies              
R. Oronoz 
Foreign Language      
M. Marroquin 
Science                         
Unfilled 
Special Education       
M. Helguera 
Physical Education     
Unfilled 
Elective Subjects        
Unfilled 

B Track SLC Teachers 
English   
J. Jones 
Mathematics   
M. Villasis, A. Espiritu 
Social Studies           
C. Mick, J. LaRosa 
Foreign Language      
R. Velásquez, C. Martinez 
Science                         
B. Peterson, B. Suitte 
Special Education      
G. Herrera, R. Vega 
Physical Education    
C. Mick 
Elective Subjects 
T. Glover   

C Track SLC Teachers 
English                          
A. Michery 
Mathematics   
S. Hubbard 
Social Studies               
M. Berger 
Foreign Language      
J. Reichert 
Science                          
Unfilled 
Special Education   
F. Jones, J. Montemayor 
Physical Education      
Unfilled 
Elective Subjects  
J. Baylis, E. Rodriguez,  

A Track Dean 
Blanca Gurrola 

 
Administrator 

Barbara Ledbetter 
 

A Track 
Counselor 

Blanca Gurrola 
Flex Counselor 

S. Bhatia 
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External Partnerships 
 

The academy attempts to provide its students and teachers with an opportunity to draw 

upon a wide array of resources and that are local to the Los Angeles County area.  Some of these 

include the consulates of any number of Latin American and Pacific Rim countries, the Federal 

Reserve Bank, a number of United States Government branches and agencies, various city 

governments, non-governmental organizations, and the University of Southern California.   

University of Southern California-Center For Active Learning in 
International Studies (CALIS) 

Teresa Hudock, Director 
 
Our students work with USC undergraduates and faculty on a regular, systematic basis. Our 
curriculum and academic trip support is based primarily out of our partnership with the Center 
for Active Learning in International Studies (CALIS), at USC.  CALIS, in conjunction with the 
USC School of International Relations offers professional and curriculum development 
programs, technology support programs for online learning, undergraduate outreach and support 
programs, and high school leadership forums and conference opportunities to teacher teams and 
their students on a yearly basis.   
 
 Professional Development: 
 
Teaching East Asia Program- TEAP 
Stipends available for teachers to pilot a program modeled after the Teaching International 
Relations Program (TIRP, see below) with a specific focus on China, Japan, and East Asia.  
 
Economics- 40 hour Professional Development Program 
International Economic Summit 
CALIS has secured a partnership with the California Trade Education Council (CTEC) and the 
Center for International Business Education and Research (CIBEAR) at the University of 
Southern California to offer the annual IES.  This program provides $400 teacher stipends, 
classroom sets of student materials, use of USC’s premier ballroom facility, and other features 
for which CTEC is willing to fundraise. 
 
World History- 80 hour Professional Development Program 
Topics To Be Announced 
Through funding from No Child Left Behind legislation, CALIS will match the Academy’s 
purchase of 40 hours of teacher training with another 40 hours.  This program will include an 
EL/Content Literacy component. 
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History- Social Studies/English Language Learners- 80 hour Professional Development 
Program 
Topics To Be Announced 
NCLB funding will match the purchase of 40 hours of teacher training with another 40 hours.  
This program will include an EL/Content Literacy component. 
 
Youth Development Strategies: 
 
International Economic Summit- IES 
IES is an interactive economics curriculum and international trade simulation.  The program 
features a 5-day professional development program which demonstrates how to implement the 
curriculum which is integrated into a semester course over an 8-10 week period and culminates 
in a classroom or school-based simulation for economics students.  The program will include 
sessions by USC professors regarding globalization, controversial trade issues, and challenges to 
international development.  The joint summit at USC is an opportunity for 15-18 students to 
repeat the simulation with the intensity and excitement of a regional competition. 
 
High School Leadership Conference 
USC undergraduates mentor high school students in a one-day international negotiation 
simulation.  With USC undergraduate and graduate students serving as facilitators, high school 
students participate in debates on current international issues.  Teachers from local high schools 
dedicate a Saturday along with their students and USC volunteers to consider the depth and 
complexity of a critical global issue or regional crisis – and the policy choices that can resolve or 
alleviate these challenges. 
 
Teaching International Relations Program- TIRP 
TIRP is a high school outreach program sponsored by the School of International Relations and 
managed by CALIS, whose goal is to explore innovative strategies for improving the teaching of 
international relations at both the pre-collegiate and college level. It is a program run by 
students for students.  The program is supported by professors in the School of International 
Relations, who offer a credit option in their courses for this exceptional service learning 
experience. 
 
VIP Day- Personal Worlds (Student Interviews) and Special Lecture Series 
The day includes a presentation on College and Career Planning by the Admissions Office, a 
scavenger hunt through the Bookstore, a pizza lunch, and a campus tour.  Personal Worlds brings 
together local high school students and international students in the Language Academy at the 
Rossier School of Education, University of Southern California.  The goal is to share personal 
ideas and experiences that expand inter-cultural exchange. In addition to the important substance 
of interviews, high school students practice skills needed when meeting new people to discuss 
their personal backgrounds and opinions – skills of speaking comfortably and listening 
respectfully in order to reach beyond small talk toward effective communication. 
 
 
Constitutional Rights Foundation- Deliberating in Democracy 
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Katie Moore, Director 
 
Deliberating in Democracy (DID) is a teacher-focused initiative designed to improve teaching 
and learning of democratic principles and the skills of civic deliberation.  DID provides for 
students and teachers to engage in civic deliberations with partner schools in Russia and 
elsewhere in Eastern Europe, through web-based exchange, professional development, classroom 
deliberations, teacher exchanges, and student video conferences.  Funded by a grant from the 
U.S. Department of Education, DID’s overall goal is to increase the knowledge, ability and 
dispositions of teachers, students and policy-makers to effectively participate in deliberations 
related to democratic principles as applied in their countries. 
    
University of Denver- The International Studies Schools Association 
 
The International Studies Schools Association (ISSA) is a national network of K-12 schools 
dedicated to improving students’ understanding of the world.  Member schools are structured in 
a wide variety of ways, and their curriculum and programs reflect the rich diversity of American 
primary and secondary education. Members include urban magnet schools, charter schools, rural 
schools, parochial schools, and independent schools.  Since 2001, the ISSA has been the only 
association to provide schools and districts with curricular models, best practices, and consulting 
services to strengthen international education in the schools. 
 
 
 

Implementation Time Line 
 

The International Relations and Business Academy will adhere to the Bell High School 

Site Plan for roll out of Smaller Learning Communities.  Accordingly, we expect to begin 

implementation at Grade 10 commencing with School Year 2006-07.  

 
 
 
 
The Seven Defining Attributes of the International Relations 

and Business Academy 
 
 

Unified Vision/Identity 
 
A shared vision created by a group of educators, support staff, students, parents, and community 
who comprise the small learning community and who assume responsibility for the learning of 
every student through a distinctive and focused standards-based curriculum. 
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The ideal vision and identity for IRBA is one where students have ample opportunities for 
academic and career enrichment, both paid and unpaid; where they can participate in an array of 
community activities; and where as a result they are eager to learn.  This culture can only be 
achieved by a sustained input and involvement on the part of all stakeholders in the Academy.  
Consequently, teachers and staff will need to be given adequate professional development time 
to receive training, plan curriculum, and track student progress.  This is also effectively 
accomplished by working more closely with the Parent Center on parent involvement; being 
provided with an adequate technology environment to improve productivity; finding a fixed 
physical location on the school site; where staff operate off of a common set of guidelines for 
students. 
 
The Academy will assess student achievement, and therefore Academy success, on the basis of 
the following criteria: 
 

• CAHSEE Results 
• A-G Course Passage Rates 
• Attendance 
• Graduation Rates 
• Periodic Assessments 
• College Acceptance Rates 
• Student Portfolios and Projects 
• Community Service Learning Graduation Requirements 

 
Professional Development 

 
Small Learning Communities demonstrate implementation of central and local district training 
and resources.  Continuous professional learning focused on improving practice and 
performance as a vehicle for school collaboration, reflection, the analysis of student work and 
data, and a review of pedagogy.  Common planning time is provided for teachers to gain in-
depth knowledge of their content standards, to work on lesson design, review student work and 
performance data.  Professional development is monitored and assessed regularly for 
effectiveness and implementation to ensure continuous school improvement. 
 
Ideally the professional development plan for IRBA would be fully integrated into the school 
wide professional development plan; provide common planning time for teacher teams; as well 
as off-track time for training and planning curriculum.  All teachers in the Academy would 
benefit from the receipt of professional development in the areas of collaborative teaching 
practices; case teaching method; project based learning models; thematic unit integration; and 
experience based learning practices.  The Academy will attempt to ensure that teachers work in 
teams to examine and improve their instruction by utilizing peer observations and developing 
protocols for examining student work.  IRBA will use periodic assessments in writing and 
objective tests, aligned to state standards, to determine future corrections in instructional 
practices.   
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Personalization 
 
A demonstration of sustained and mutually respectful personal relationships where every student 
is well known by a group of educators who advise/advocate for them and work closely with them 
and their families over time.  The size of the Small Learning Community is appropriate to its 
vision and mission, generally ranging from 350-500 students 
 
Personalization in IRBA would be evident in smaller class sizes, where teachers, students, and 
parents focused on shared and clear objectives.  Currently there are isolated efforts to personalize 
the educational experience in various locations on campus.  Some of IRBA’s existing efforts 
seek to accomplish this.  However, the task of implementing collaborative teaching models, and 
utilizing team teaching as an Academy standard remains to be accomplished.  Teaming efforts 
will begin in School Year 2006-07, and will need the sustained commitment of funding and time 
from the school in order to give teachers training in the personalization of instruction; attract 
parent involvement through outreach activities and field trips; and cultivate external partnerships.  
By aligning curriculum expectations; utilizing common planning periods; engaging parent-
teacher conferences; and committing to the proactive behavior and achievement counseling of 
each student, IRBA will attempt to ensure access to support structures for success. 
 

Equity and Access 
 

Every student will participate in a rigorous quality curriculum that is culturally relevant and 
linguistically responsive to their unique learning needs, thereby eliminating achievement gaps 
between groups of students. 
 
Current best practices emphasize restructuring and reallocating a school’s resources so that 
educators, students, families, and community citizens can collaborate to promote teaching and 
learning for all students.  This will also involve teachers working, planning and teaching 
together; developing instructional accommodations; monitoring and evaluating student 
performance; and communicating student progress to others.  Within this framework, the 
academy will attempt to provide the general curriculum to students who vary widely in their 
strengths and unique learning needs.  The focus of the academy’s efforts will be in considering 
the needs of all students in the classroom from the beginning of the planning stages; and then 
designing curriculum, instruction, and evaluation with sufficient flexibility so that each student 
benefits from the overall smaller learning community effort.   
 

Curriculum and Instruction 
 

A standards-based program embodies high expectation for every student so that they achieve 
grade-level standards, use appropriate technology, district adopted textbooks, and materials to 
support instruction, meet high school graduation requirement and A-G college entrance 
requirements, and are prepared for post-secondary experiences and the world of work. 
 
To set historical events in time and space, students need a sense of chronology and geography. 
But they also need large concepts and themes to serve as organizing frameworks for integrating 
and comparing human experiences across time and culture. The Academy will use such concepts 



IRBA 20 

   

and themes as a basis for inquiry into world history, cultures, regional studies and contemporary 
international problems. Concepts that have a continuing, special importance are applicable to 
human experience generally, not solely to international studies. 
 

• Context- understanding that world cultures and contemporary affairs have been shaped 
by many historical, religious, political, economic and geographic factors. 

• Interdependent Systems- the interconnectedness among world regions, events and 
peoples, and the complexity that is inherent in these relationships. 

• Change- pervasive transformations that occur in the natural world as well as in societies. 
• Multiple Perspectives- interpretation of historical and contemporary world events and 

issues from the viewpoints of people whose cultures, value orientations, or life 
experiences may be different from one’s own. 

• Conflict Management- recognizing the naturalness of conflict in human affairs and 
understanding strategies for its constructive management or resolution.  

 
The principal subject matter is inherently interdisciplinary- few historical and international topics 
can be taught effectively, or learned successfully, without integrating the contributions of the 
core disciplines.  In addition, the content is often exceedingly complex, making it essential to 
draw upon a range of academic disciplines to develop the analytical and interpretative skills 
needed for full understanding.  Interdisciplinary study bears the special burden, however, of 
ensuring that in-depth competence be developed in each of the contributing disciplines.    
 
Major world developments and regional and international crises are commonplace in historical 
and contemporary society, but it is rare that students (or non-specialists generally) who seek to 
understand them have the needed background knowledge to undertake a critical appraisal.  An 
understanding of cultural, geographic and historical context is necessary to undertake such 
appraisals, as is knowledge of the questions or issues being debated by leaders, policy makers, 
interest groups, and concerned citizens. Students need strategies for evaluating evidence that 
supports alternative positions; for examining the options evenhandedly from their own and 
others’ viewpoints; and for participating in the development of a broad consensus about what 
goals their leaders should pursue and what approaches they should use to achieve them. 
 

Accountability and Distributed Leadership 
 

Members of the Small Learning Community work together, share expertise, and exercise 
leadership to ensure that student achievement is the intended result of all decisions.  They retain 
primary responsibility, appropriate autonomy, and are accountable for making decision 
affecting important aspects of the small learning community. 
 
The Academy will seek to implement a collaborative decision making model which gives a voice 
to all stakeholder groups in the SLC.  IRBA will democratically elect leaders for each track, as 
well as overall SLC leadership.  Teachers will be teamed and given common planning periods in 
which to not only collaborate on curriculum, but also to exercise autonomy in the decisions that 
drive instruction.  Decision making in the SLC as a whole will be based on consensus, with 
overall accountability for operation resting on the supervising administrator and lead teachers.  
Given an appropriate budget, the SLC will seek to utilize funds and resources in an equitable and 
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responsible manner to service the needs of all teachers and students within the SLC.  Student 
representatives will participate in the broader school site leadership mechanisms; including 
School Site Council, SBM, and Leadership.  Other stakeholder groups’ participation will be 
encouraged at these same bodies. 
 

Collaboration, Parent and Community Engagement 
 

All members of the Small Learning Community are viewed as critical allies and are significantly 
included in the school community (i.e., students, teachers, support staff, parents, administrators, 
business, and community partners).  An ongoing partnership is aimed at supporting continuous 
improvement of student achievement.  Authentic engagement leads to sustained participation in 
critical school decisions and implementation of school efforts. 
 
Some members of IRBA have already begun the effort of reaching out to the local community by 
presenting students efforts and achievement to the Bell City Council, and have received support 
from this body.  Ideally, all students within the SLC will have an opportunity to interface with 
their locally elected representatives in a substantial, meaningful way.  The work that remains to 
be done involves more outreach and partnership of this sort, not only with municipal 
governments, but also with other public agencies and the local business community.  Through 
such partnerships, the Academy will seek to provide additional support, funding, and enrichment 
opportunities to the students’ high school educational experience.  This will require 
administrative support for implementation, as well as a sustained effort to forge these friendships 
within the broader community of municipalities, colleges, universities, and business.  
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IRBA Technical Assistance Checklist 

 
                         Foreseeable Challenges      Check All That Apply 
Attribute Analysis   

Vision Creation/Identity   

Student Outcomes  X 

Matrix  X 

School to Work Transition   

Academic Requirements: A-G  X 

Content Integration  X 

Assessments/Evaluation   

Alterations to Facilities  X 

Resilience Building   

Youth Development Strategies   

Advisories   

Leadership Roles   

Bell Schedules   

Contract Issues/Waivers   

Best Practices   

Articulation   

Budgets X 

Sustainability   

Community Partnerships X 

Parent Outreach and Involvement X  

Student Outreach and Involvement X  

School Staff Outreach and Involvement   

Union (UTLA) Agreements   
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1. Unifying Vision/Identity Benchmark No 
Evidence 

Planning Early Developmental Solid Full 

1. A. Unifying Vision: A shared vision 
created by a group of educators, support 
staff, students, parents, and community 
who comprise the SLC who assume 
responsibility for the learning of every 
student through a distinctive and focused 
standards-based curriculum. 

   X  

 

1. B. Identity: Each fully implemented 
SLC has an educational philosophy and 
approach that is known and shared by 
students, staff, families, and community 
partners. SLCs have a unique academic 
identity, distinct, and heterogeneous 
groups of students, distinct physical 
boundaries and an administrators or 
teacher leader that leads a cohesive 
faculty team. SLC teams make decisions 
related to: curriculum, instruction and 
assessment; budget, personnel and 
facilities; master schedule and student 
programming; student conduct and 
issues of community safety. 

   X  

 

 2. Rigorous Standards-Based 
Curriculum, Instruction, and Assessment 
Benchmark: A standards-based 
educational program embodies high 
expectations for every student so that 
they achieve grade-level standards, use 
appropriate technology, district adopted 
textbooks, and materials to support 
instruction, meet high school graduation 
requirements, college entrance 
requirements and are prepared for post-
secondary experiences and the world of 
work. Instruction is adapted based upon 
learning needs within a rigorous culturally 
relevant and linguistically responsive 
curriculum; student performance is 
measured to report on progress and 
accomplishments and to inform future 
instructional practices. Multiple forms of 
standards-based assessments are used 
to including some benchmarks by the 
district. Additionally, school indicators are 
used as measures of school progress 
including, for example attendance, 
dropout rates, number of high school 
graduates, etc. 

   X  

 

3. Equity and Access Benchmark: Every 
student will participate in a rigorous 
quality curriculum that is culturally 
relevant and linguistically responsive to 
their unique learning needs, thereby 
eliminating achievement gaps between 
groups of students.  

   X  

 

4. Personalization Benchmark: A 
demonstration of sustained and mutually 
respectful personal relationships where 
every student is well known by a group of 
educators who advise/advocate for them 
and work closely with them and their 
families over time. The size of the SLC is 
appropriate to its vision and mission, 
generally ranging from 300-500 students. 

   X  
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5. Accountability and Distributed 
Leadership Benchmark: Members of the 
SLC work together, share expertise, and 
exercise leadership to ensure that 
student achievement is the intended 
result of all decisions. They retain 
primary responsibility, appropriate 
autonomy, and are accountable for 
making decisions affecting the important 
aspects of the small learning community. 

   X  

 

6. Collaboration/Parent and Community 
Engagement Benchmark: All members of 
the SLC are viewed as critical allies and 
are significantly included in the school 
community (I.e., students, teachers, 
support staff, parents, administrators, 
business, and community partners). An 
ongoing partnership is aimed at 
supporting continuous improvement of 
student achievement. Authentic 
engagement leads to sustained 
partnership in critical school decisions 
and implementation of school efforts. 

   X  

 

7. Professional Development 
Benchmark: Small Learning 
Communities demonstrate 
implementation of central and local 
district training and resources. 
Continuous professional learning is 
focused on improving practices and 
performance as a vehicle for school 
improvement and program coherence. 
This is accomplished through 
collaboration, reflection, the analysis of 
student work and data, and a review of 
pedagogy. Common planning time is 
provided for teachers to gain in-depth 
knowledge of their content standards to 
work on lesson design, review student 
work, and performance data. 
Professional development is monitored 
and assessed regularly for effectiveness 
and implementation to ensure continuous 
school improvement. 

   X  

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



IRBA 25 

 25 

 
 
 
 
   
 


