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LETTER OF INTENT 

April 10, 2006                                                                                                  

To:       School Site Council 

From:   Lucia Lowe, A-Track Humanitas Design Team Lead Teacher 
            Megan Falls, C-Track Humanitas Design Team Lead Teacher 

As part of the current Humanitas, we would like to apply to become the Humanitas Small 
Learning Academy. 

Humanitas is part of a district-wide small learning community that is supported by the 
Humanitas Collaborative sponsored by the Urban Education Partnership.  Established in the 
1980s, Humanitas continues to reflect an interdisciplinary approach to educating members of 
our diverse student population.  

Students in the Humanitas Academy will continue to receive a balanced education in liberal 
studies coupled with a strong sense of social responsibility.  The focus on the development of 
skills in critical thinking, interpersonal communication and research, prepares students for a 
variety of post-secondary opportunities.  Standard-based education is paramount to the 
Academy.  Therefore, students will demonstrate proficiency in reading, writing, listening, and 
speaking.  This includes but is not limited to expository and persuasive writing, research, 
debate, presentations and collaboration.  They will also demonstrate proficiency in the use of 
various forms of technology including, but not limited to, word processing, Internet use and 
Power-Point presentations.  Through project based learning, students will demonstrate critical 
thinking, an ability to question social norms, and an understanding of social responsibility. 

At the present, team teachers are represented from the departments of English, Social Studies, 
Science, Physical Education, Art, and Mathematics.  Hopefully, this will extend to all grade 
level teams.  All team members are responsible for working with their grade level team to 
develop curricula; they are essential in their role of supporting student learning and addressing 
the goals of Humanitas. 

Humanitas has a history of achievement with its students.  As an academy, it will continue its 
accomplishments and plan for growth.  We believe we are the ideal small learning academy 
and respectfully request your endorsement. 

Sincerely, 
 
 
Lucia Lowe 
 
 
Megan Falls 
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A DAY IN THE LIFE OF A HUMANITAS STUDENT 
 

 

     My day began in English class with Mr. H.  We started chapter 12 of Frankenstein by Mary 

Shelley.  I find it interesting that the elements of this Gothic novel reflected the attitudes of the 

Romantic writers in Europe.  In Mr. B’s class, we are learning about the French Revolution, 

and how the idea that the individual who could transform society would also shape history into 

the early 19th century.  I told Mr. B that I thought Victor Frankenstein was a symbol of the 

individual’s aspirations taken too far.  He pointed out that the response of the Monarchy to the 

Revolution had made the possibility of a society transformed by the individual less believable.   

When we studied the painting, “ Liberty Leading the People” by Delacroix, it seemed to 

capture a determined optimism, which wasn’t able to survive.  No wonder Mary Shelley was so 

depressed!  Third period is my science class with Mr. A.  Yesterday, he taught a lesson on 

“Galvanism” which is the idea that Mary Shelley used in Frankenstein.  The theory was that 

electricity could revive dead tissue.  The class seemed grossed out and wondered why anyone 

would even want to do that.  Today, Mr. A has us in groups and we will be discussing reasons 

that reviving dead tissue could be useful; our group already has some good ideas to present.  

We discussed it after school yesterday after our meeting with Ms. F.  She is the English teacher 

on the 11th grade team, and is helping us design next year’s Humanitas T-Shirt.  It was cool 

that everyone wore them at the Humanitas Open House last week.  It was good for our parents 

to come and see our work, talk to our teachers, and learn about what we do in class.   The 

senior’s presented the results of their community “field study” in which they investigated the 

availability and use of “public space” within Bell.  I can’t wait to be a senior so we can present 

our project at Open House.  I like the fact that the projects are different for each senior class, 

and the curriculum builds on what we have studied in previous years.  During sixth period we 

will continue working on our group PowerPoint presentation in the computer lab, which is our 

culminating task for the unit on Romanticism.  Our presentation is called “The Last 

Romance…A Scary Science.”  I really enjoy the collaboration between students and teachers 

and am glad to be a part of Humanitas! 
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 VISION 
 
Where would we like to be?   
 
Humanitas envisions an SLC whose students acquire necessary academic skills, self-confident 
character, and a strong sense of community involvement.  These students graduate and proceed 
to post secondary education from which they will become successful citizens. The Humanitas 
Academy provides a rigorous standards-based liberal arts education for all students through an 
interdisciplinary approach that develops a strong commitment to social justice, community 
engagement, and social responsibility.  
 
Moreover, the Humanitas vision pertains not only to the students, but to the community at large 
and to a collaborative team of committed teachers and staff.  In Humanitas, learning is 
paramount to our lives.  Humanitas encourages a culture of reciprocity of concern and respect 
that nurtures the belief that the actions of one affect the totality.   
 
 
Where are we now?   
 
Currently, the extent to which our vision has been implemented varies from track to track and 
from grade to grade.  For a more in depth look at where we are now, see the following sections 
on Curriculum and Instruction, Personalization, Equity and Access, Collaboration, Parent and 
Community Involvement, Professional Development, and Accountability and Distributed 
Leadership. 
 
While our vision is not completely realized, there is evidence that the work Humanitas does 
with the students is effective.  Based on data gathered in spring of 2005 by Urban Education 
Partnership, Humanitas students in programs across the district are, on average, 30% more 
likely to graduate from high school than are their peers.  Looking specifically at Bell, only 54% 
of Bell C-track students graduated for the class of 2004, while 83% of Bell Humanitas C-track 
students graduated.  Looking at data from the same graduating class also showed that the 
attendance of Bell C-track Humanitas students was 10% higher than that of their peers.  Please 
see the section entitled Research: Impact of Humanitas Academies for more information as to 
the positive impact Humanitas has on students.  
 
 

How will we get there?  
During off-track time, teachers will meet for a week to plan upcoming units for the next 
semester as well as plan for Academy events.  In addition, school sponsored off-track institutes 
provide further pedagogical support and time for planning.  Banked Time will provide the 
Humanitas Academy time to plan units, look at student work, learn instructional technology, 
and share expertise with each other.  Throughout the year, staff will be sent to conferences and 
workshops that will help strengthen their content expertise, teamwork, and instructional 
strategies. 
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Through the common conference periods teams will update each other on student performance 
and progress.  Humanitas homeroom teachers will support and counsel students on their school 
performance by monitoring grades and attendance.   General school interventions, as well as 
specific Humanitas methods, will be used to help support student performance and to address 
student needs.   
 
 
What do we need to succeed? 
   
In order to fully realize our vision, the following needs must be met (specifics that pertain to 
each attribute are delineated in each section as appropriate): 
 
1.  Autonomy  

a.  Autonomy over curriculum, budget, professional development, and staffing.  
2.  Budget 

a.  Allocation of funding needed to support the operation and growth of Humanitas.  
b.  Control of funds and expenditures, including purchasing from outside vendors. 

4.  Staffing 
a.  Finalization of teacher assignments to the Humanitas Academy and grade level 

teams to include all disciplines and elective courses needed to meet A-G 
requirements. Teachers assigned to Humanitas must share the vision and 
willingness to be part of the collaborative and interdisciplinary approach. 

b.  Waivers for teachers to teach electives that apply to the Academy’s vision in an area 
of expertise that may not be directly related to their credential. 

c.  Creation of a full-time lead teacher position to facilitate/plan staffing, scheduling, 
professional development, and community connections. 

d.  Creation of  a counselor position specifically to work with Humanitas teachers and 
students. 

e.  Full-time support from a technical information systems expert to train students and 
teachers and to establish network requirements.   

f.  Creation of a full-time clerical staff position to assist the administrator, lead teacher, 
and counselor. 

5.  Scheduling  
a.  Establishment of  a common planning time for all Humanitas teachers in order to 

support the development of interdisciplinary units, vertical teaming, and Academy 
planning. 

b.  Establishment of proper programming of students into Humanitas including 
common teacher conferences and shared students. 

6.  Location 
a.  A separate physical location on campus for the Humanitas Academy which includes 

a computer lab, an all-purpose room, storage areas, and a teacher workroom. 
7.  Professional Development 

a.  Continued teacher training and time for curriculum design and unit planning. 
b.  Continued support from and partnership with Urban Education Partnership. 
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How will we measure or demonstrate our success? 
 
As part of the Humanitas Academy, stakeholders will periodically review the available data to 
determine areas of success and/or areas for growth.  Several quantitative measures will be used 
to assess both of these areas such as attendance rates, retention rates, graduation rates, 
CAHSEE scores, and CST scores. In addition, we will also use qualitative sources of data such 
as end of the year student, parent, and teacher evaluations.  Unique to the Academy, project-
based learning will allow students to demonstrate use of technology and communication skills, 
as well as the development of their voice and confidence.   
 
 
 
Program Schematics: Possible Careers 
 
ARTIST WRITER 
TEACHER PSYCHOLOGISTS 
NON-PROFIT DIRECTOR SOCIAL WORKER 
LAWYER URBAN PLANNER 
ENVIRONMENTAL SCIENTIST NEWS REPORTER 
ANTHROPOLIGIST CONSERVATIONIST 
MUSEUM CURATOR NURSE 
LAW ENFORCEMENT PUBLIC RELATIONS 
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CURRICULUM AND INSTRUCTION 
 
Where would we like to be?   

The curriculum of the Humanitas Academy is centered on providing a broad liberal arts 
background and developing a strong sense of social responsibility and a commitment to 
community outreach which focuses on social justice.  Through our thematic interdisciplinary 
units, pedagogical approaches, and community involvement, we work to develop the skills 
students need to be successful and become contributing members in college, in their career, 
and in their community.  Thus, the strong liberal arts background provided in the Humanitas 
Academy prepares students for college/trade schools and enables them to pursue any career 
they wish.  

At each grade level, students are enrolled together in classes that appropriately meet the needs 
of the individual students, while at the same time meeting A-G university requirements.  In 
each subject, all teachers are responsible for the California State Standards.  The Humanitas 
curriculum affords students access to electives such as creative writing, photography, art, 
music and speech. During their first semester, seniors enroll in a College Preparatory Seminar 
to prepare them for post-secondary opportunities and then, in the second semester, take Public 
Relations English focused on community needs.  Over the course of their high school career in 
Humanitas, students are expected to demonstrate proficiency in writing, speaking and 
technology including, but not limited to, expository and persuasive writing, research, debate, 
presentations, collaboration, word processing, Internet use, and PowerPoint.  As needed, 
interventions will be employed through counseling, parent conferencing, teacher and peer 
tutoring, as well as using general school intervention programs such as after school and 
Saturday tutoring programs.     
 
Interdisciplinary Units 
 
Central to the Humanitas approach to curriculum is the interdisciplinary unit.  Through a fully 
integrated thematically based curriculum, students are asked to examine the connections 
between academic subjects and society around them.  Teachers work together with their grade 
level team to design and teach units built around interdisciplinary themes, focus on essential 
questions, and culminate in an interdisciplinary assessment. These interdisciplinary 
assessments include a written component, that evaluates each student’s ability to communicate 
their learning and the connections they made over the course of the unit.  These assessments 
serve as benchmarks to assess student progress and needs and allow Humanitas teachers to 
collaborate on how best to improve student performance.       
 
Instructional Strategies 
 
At the heart of our instruction is the desire for every student to be able to access the curriculum 
and to find his/her voice.  Humanitas teachers incorporate a variety of current pedagogical 
approaches to address the needs of all students within the Academy.  Throughout their 
instruction, they incorporate research-based literacy strategies and structured engagement 
techniques from agencies such as WestEd and Kate Kinsella that enable students to participate 
actively in the classroom.  Classroom instruction and assessments focus on addressing the 
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needs and strengths of a variety of learners by including projects, interactive journals, 
speeches, and other alternative assessments in addition to tests and essays.  To build students’ 
listening skills and confidence in public speaking, teachers encourage active participation 
through informal class discussions, structured engagements, and collaborative work.  Through 
project-based learning, teachers guide students using inquiry-based lessons in order to increase 
their skills in critical thinking and their ability to question social norms. Technology is also 
used as a tool to provide students with various ways of accessing the curriculum, heighten 
student engagement, and assist with communication.  This variety in instruction, as well as the 
use of collaborative work and public exhibitions, allows Humanitas teachers to provide a 
structured environment in which students are held accountable for their own learning and 
become responsible, contributing members to their school and local communities.  
 
Community Engagement 
 
To augment the learning that occurs in school, the Humanitas curricula also steps outside the 
school gates and involves the community helping students define their role in society.  
Classroom projects require field trips, independent research and community engagement that 
may include interviewing parents, working with community agencies to explore vital issues, or 
writing letters to government officials.   Student work is exhibited at a variety of locations such 
as the local community center, school site venues, and at presentations in school or city 
meetings.  In their senior year, students take a semester of service learning during which they 
research, develop, and implement a project to address a community need.  Opportunities to 
earn service learning and class credit are also abundant through a variety of ways such as: 
creating public art, interning at partnering organizations, taking classes from neighboring 
colleges, assisting the elderly, adopting a park, or mentoring underclassmen.  All of these 
opportunities work to develop each student’s understanding of the power of both individual 
and team effort as well as instill in the students a sense of social responsibility and a 
commitment to community outreach. 

Through inter-disciplinary project based learning with an emphasis on critical thinking, 
students acquire the skills necessary to be competitive in today’s professional market.  
Providing access to the curriculum through diverse pedagogical approaches supports the 
development of skills for all students and their identity as learners.  In addition, student 
engagement within the community ensures that our students are not only prepared for a variety 
of post-secondary opportunities, but for a variety of life experiences as well.  Through this 
three pronged approach to curriculum and instruction, Humanitas addresses the needs of our 
students and works to develop their potential as learners and community members. 
 
 
Where are we now?   
 
Currently the Humanitas curriculum and instruction offered varies by track.  Teachers on each 
grade level team, across all three tracks, have a common planning period.  Grade level teams 
are being expanded to include other disciplines that are not currently part of the teams as 
needed. All tracks are meeting California State Standards for instruction, but the teacher 
collaboration on interdisciplinary units, instructional strategies, and community engagement 
varies.   
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A-Track 
 

• A-Track has a full program from 10th through 12th grade with 2 to 3 subjects per grade 
level. 

• Interdisciplinary units are designed and implemented on the 10th and 11th grade level.  
A fully integrated thematically based curriculum has yet to be fully realized among all 
participating teachers.   

• Various instructional strategies are being used in the classroom to support student 
learning. 

• Community engagement is reflected in various field trips to such locations as the 
Museum of Tolerance and in work with Academy of Motion Pictures Arts and 
Sciences. 

 
B-Track 
 

• B-Track has a 10th and 11th grade team with 2 subjects each. 
• Interdisciplinary units are being designed on the 10th and 11th grade level.  Co- teaching 

is taking place, but a fully integrated thematically based curriculum has yet to be fully 
realized among all participating teachers.   

• Various instructional strategies are being used in the classroom to support student 
learning. 

 
C-Track 
 

• C-Track has a full program from 10th through 12th with 2 to 5 subjects per grade level 
and includes a creative writing elective. 

• Interdisciplinary units are designed and implemented on all three grade levels. 
• Various instructional strategies are being used in the classroom to support student 

learning.  Specific strategies such as reciprocal teaching and Socratic seminars are 
being implemented by multiple Humanitas teachers. 

• Community engagement is reflected in such activities as field trips to the Getty 
Museum and local colleges, students taking college level art classes led by the Art 
Center College of Design in Pasadena, collaboration with Self-Help Graphics and the 
UCLA Hammer Museum to create a literary arts magazine entitled Todo Wrong and 
participation in enrichment programs at the L.A. Music Center and the Otis School of 
Art and Design.  In their classes, students have written poems that were selected to be 
published in A Celebration of Poets, have transcribed the oral history of community 
members for the local library and museum, and have worked with YouTHink to explore 
social issues through art as well as writing to government officials about their concerns.  
In addition, through our photography program students have access to guest 
photographers and community photojournalism workshops.   
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How will we get there? 
 
Professional development opportunities and paid off-track time is the main component of our 
plan to develop curriculum and instruction.  During off-track time, teachers will meet for a 
week to plan upcoming units for the next semester.  In addition, school sponsored off-track 
institutes provide further pedagogical support and time needed for planning.  Banked Time will 
provide the Humanitas Academy time to plan units, look at student work, learn instructional 
technology, and share expertise with each other.  Throughout the year, staff will be sent to 
conferences and workshops to strengthen their content expertise, teamwork, and instructional 
strategies.  Through the common conference period, teams will update each other on student 
performance and progress as well as work to further develop their units.  Community 
partnerships will be sought for and established by all staff. 
 
 
What do we need to succeed? 
 
In order to fully realize our plan for curriculum and instruction, the following needs must be 
met: 
 
1.  Autonomy  

a.  Autonomy over curriculum and instruction including, but not limited to, scheduling, 
exemption from periodic assessments, budget, choice of texts, and bell schedule. 

2.  Budget 
a.  Allocation of funding needed to support the curriculum and instruction (i.e. books, 

field trips, technology, professional development, and interventions). 
b.  Control of funds and expenditures. 

3.  Staffing 
a.  Finalization of teacher assignment to the Humanitas Academy and grade level teams 

to include all disciplines and elective courses needed to meet A-G requirements. 
b.  Waivers for teachers to teach electives that apply to the Academy’s vision in an area 

of expertise that may not be directly related to their credential. 
c.  Creation of a full-time lead teacher position to facilitate/plan staffing, scheduling, 

professional development, and community connections. 
d.  Creation of a counselor position specifically to work with Humanitas teachers and 

students. 
e.  Full-time support from a technical information systems expert to train students and 

teachers and to establish network requirements.   
4.  Scheduling  

a.  Establishment of a common planning time for all Humanitas teachers in order to 
support the development of interdisciplinary units, vertical teaming, and Academy 
planning.  

b.  Establishment of proper programming of students into Humanitas including 
common teacher conferences and shared students. 

5.  Location 
a.  A physical location on campus for the Humanitas Academy that includes a computer 

lab, an all-purpose room, storage areas, and a teacher workroom. 
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6.  Professional Development 
a.  Continued teacher training and time for curriculum design and unit planning (i.e. 

conferences, school visits, banked days, and paid off-track time). 
b.  Continued support from and partnership with Urban Education Partnership. 

 
  
How will we measure or demonstrate our success? 
 
To assess the impact of the Humanitas curriculum and instruction, various forms of data will 
be used to determine areas of success and/or areas for growth.  Several types of quantitative 
measures will be used to assess both of these areas such as attendance rates, grades, retention 
rates, graduation rates, CAHSEE scores, and CST scores. When possible, the Academy will 
also look at the percentage rates of students accepted by colleges and trade technical schools.  
We will also use qualitative sources of data.  Throughout the year, student work will serve to 
assess student performance and engagement.  Unique to the Academy, project-based learning 
will allow students to demonstrate use of technology and communication skills, as well as the 
development of their voice and confidence.  In conjunction, end of the year feedback from 
reflections and surveys of students and teachers will help to plan the curriculum and 
instructional needs for the following year.   

 
 
 

Program Schematics: Proposed Electives 
 
CREATIVE WRITING PHOTOGRAPHY 
SPEECH METAL SHOP 
COLLEGE PREP SEMINAR PUBLIC RELATIONS ENGLISH 
ENVIRONMENTAL STUDIES GRAPHIC DESIGN 
 



IMPLEMENTATION TIMELINE – TRACK A 
 
 
 
 

Ratio of Teachers to Class Sections 
 English Social Science Math Science P.E. Elective TOTAL 
# TEACHERS 
(current) 4:6 3:5 --- 1:2 Bio --- --- 8:13 

# TEACHERS 
(Year One) 2:8 (inc. speech) 2:6 1:2 1:2 Chem 1:1 2:2 9:20 

# TEACHERS 
(Year Two) 2:9 (inc. speech & col prep sem) 2:6 1:4 2:4 Bio & Chem 1:1 2:2 10:26 

# TEACHERS 
(Year Three) 2:9 (inc. speech & col prep sem) 2:6 1:4 2:4 Bio & Chem 1:1 3:4 11:28 

 
 
 
 
 
 

Ratio of Teachers to Classes Per Grade Level 
 English 

 
Social Studies Math Science P.E. Electives # of HR 

10th 
(current) 

2:2 2:2 --- 1:2 Bio --- --- --- 

10th  
(Year One) 

1:2 1:2 1:2 ----- 1:1 1 Sp. Ed. Lab 
For. Lang (global) 

2  

10th  
(Year Two) 

1:2 1:2 1:2 1:2 Bio 1:1 1 Sp. Ed. Lab 
For. Lang (global) 

2 

10th 
(Year Three) 

1:2 1:2 1:2 1:2 Bio 1:1 1 Sp. Ed. Lab 
For. Lang (global) 

2 

11th   
(current) 

2:3 1:2 --- --- --- --- --- 

11th   
(Year One) 

1:3 1:2 ---- 1:2 Chem N/A 1 Machine Shop  
1 Sp. Ed. Lab 
1 Speech (opt.) 

2 
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Ratio of Teachers to Classes Per Grade Level 

 English 
 

Social Studies Math Science P.E. Electives # of HR 

11th   
(Year Two) 

1:3 1:2 1:2 1:2 Chem N/A 1 Machine Shop 
1 Sp. Ed. Lab 
1 Speech (opt.) 
For. Lang. (global) 

2 

11th   
(Year Three) 

1:3 1:2 1:2 1:2 Chem N/A 1 Machine Shop 
1 Sp. Ed. Lab 
1 Speech (opt.) 
For. Lang. (global) 

2 

12th 
(Current) 

1:1 1:1 --- --- --- --- --- 

12th 
(Year One) 

1:2 1:2 ---- ---- N/A 1 Sp. Ed Lab 
1 Speech (opt.) 

--- 

12th 
(Year Two) 

1:2 1:2 Trig/Math Analysis,  
Calculus Statistics  
(opt., global) 

AP Bio/Chem  
(opt., global) 

N/A 1 Sp. Ed Lab 
1 Speech (opt.) 
1 College Preparatory 
& Senior Seminar (opt.) 

2 

12th 
(Year Three) 

1:2 1:2 Trig/Math Analysis,  
Calculus Statistics  
(opt., global) 

AP Bio/Chem  
(opt., global) 

N/A Sp. Ed Lab 
Speech (opt.) 
1 College Preparatory 
& Senior Seminar 
2 Fine Art  

2 
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IMPLEMENTATION TIMELINE – TRACK B 

 
 
 
 

Ratio of Teachers to Classes 

 English 
 Social Studies Math Science P.E. Elective TOTAL 

# TEACHERS 
(current) 2:5 1:2 --- 1:2 Bio --- --- 4:9 

# TEACHERS 
(Year One) 2:5 1:4 --- 1:2 Bio ---- --- 4:11 

# TEACHERS 
(Year Two) 2:8 (inc. speech)  2:6 1:2 2:4 Bio & Chem 1:1 1:1 9:22 

# TEACHERS 
(Year Three) 2:10 (inc. speech & col. prep sem.) 2:6 1:4 2:4 Bio & Chem 1:1 1:1 9:26 

 
 
 
 

Ratio of Teachers to Classes Per Grade Level 
 English 

 
Social Studies Math Science P.E. Electives # of HR 

10th 
(current) 

1:2 --- --- 1:2 Bio --- --- --- 

10th  
(Year One) 

1:2 1:2 --- 1:2 Bio ---- --- 2  

10th  
(Year Two) 

1:2 1:2 1:2 1:2 Bio 1:1 1 Sp. Ed. Lab 
For. Lang (global) 

2 

10th 
(Year Three) 

1:2 1:2 1:2 1:2 Bio 1:1 1 Sp. Ed. Lab 
For. Lang (global) 

2 

11th   
(current) 

1:3 1:2 --- --- N/A --- --- 

11th   
(Year One) 

1:3 1:2 ---- --- N/A --- --- 

11th   1:3 1:2 --- 1:2 Chem N/A 1 Speech (opt.) 2 
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Ratio of Teachers to Classes Per Grade Level 

 English 
 

Social Studies Math Science P.E. Electives # of HR 

(Year Two) 1 Sp. Ed. Lab 
 

11th   
(Year Three) 

1:3 1:2 1:2 1:2 Chem N/A 1 Speech (opt.) 
1 Sp. Ed. Lab 

2 

12th 
(Current) 

1:1 --- --- --- N/A --- --- 

12th 
(Year One) 

--- --- ---- ---- N/A --- --- 

12th 
(Year Two) 

1:2 1:2 Trig. Math Analysis,  
Calculus Statistics  
(opt., global) 

AP Bio  
(opt., global) 

N/A 1 Speech (opt.) 
1 Sp. Ed Lab 
 

--- 

12th 
(Year Three) 

1:2 1:2 Trig. Math Analysis,  
Calculus Statistics  
(opt., global) 

AP Bio/Chem  
(opt., global) 

N/A 1 Speech (opt.) 
1 College Preparatory 
& Senior Seminar (opt.) 
1 Sp. Ed Lab 
 

2 
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IMPLEMENTATION TIMELINE – TRACK C 
 

 
Ratio of Teachers to Classes 

 English 
 Soc. Sci Math Science P.E. Elective TOTAL 

# TEACHERS 
(current) 2:8 2:6 1:1 2:4 Bio & Chem 1:1 1:1 9:21 

# TEACHERS 
(Year One) 2:9 (inc. speech & col. prep. sem.) 2:6 1:4 2:4 Bio & Chem 1:1 2:4 10:28 

# TEACHERS 
(Year Two) 2:9 (inc. speech & col prep sem) 2:6 1:4 2:4 Bio & Chem 1:1 2:5 10:29 

# TEACHERS 
(Year Three) 2:9 (inc. speech & col prep sem) 2:6 1:4 2:4 Bio & Chem 1:1 2:5 10:29 

 
Ratio of Teachers to Classes Per Grade Level 

 English Social Studies Math Science P.E. Electives # of HR 
10th 
(current) 

1:2 1:2 1:1 1:2 Bio 1:1 --- 2 

10th  
(Year One) 

1:2 1:2 1:2 1:2 Bio 1:1 1 Sp. Ed. Lab 
For. Lang (global) 

2  

10th  
(Year Two) 

1:2 1:2 1:2 1:2 Bio 1:1 1 Sp. Ed. Lab 
For. Lang (global) 

2 

10th 
(Year Three) 

1:2 1:2 1:2 1:2 Bio 1:1 1 Sp. Ed. Lab 
For. Lang (global) 

2 

11th   
(current) 

1:3 1:2 --- 1:2 Chem N/A 1 Creative Writing (opt) 
 

2 

11th   
(Year One) 

1:3 1:2 1:2 1:2 Chem N/A 2 Photo Production 
1 Creative Writing (opt) 
1 Sp. Ed. Lab 

2 

11th   
(Year Two) 

1:3 1:2 1:2 1:2 Chem N/A 2 Photo Production 
1 Creative Writing (opt) 
1 Sp. Ed. Lab 
For. Lang (global) 

2 
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Ratio of Teachers to Classes Per Grade Level 

 English Social Studies Math Science P.E. Electives # of HR 
11th   
(Year Three) 

1:3 1:2 1:2 1:2 Chem N/A 2 Photo Production 
1 Creative Writing (opt) 
1 Sp. Ed. Lab  
For. Lang (global) 

2 

12th 
(Current) 

1:2 1:2 --- --- N/A 1 Creative Writing (opt) 
1 Sp. Ed. Lab  

--- 

12th 
(Year One) 

1:2 1:2 ---- AP Env. Sci (opt., 
global) 

N/A 1 Graphic Design (opt) 
1 Creative Writing (opt) 
1 College Preparatory 
& Senior Seminar (opt.) 
1 Sp. Ed. Lab  
For. Lang (global) 

2 

12th 
(Year Two) 

1:2 1:2 Trig. Math 
Analysis,  
Calculus Statistics  
(opt., global) 

AP Env. Sci (opt., 
global) 

N/A 1 Graphic Design (opt) 
1 Creative Writing (opt) 
1 College Preparatory 
& Senior Seminar 
1 AP Photo (opt) 
1 Sp. Ed. Lab  
For. Lang (global) 

2 

12th 
(Year Three) 

1:2 1:2 Trig. Math 
Analysis,  
Calculus Statistics  
(opt., global) 

AP Env. Sci (opt., 
global) 

N/A 1 Graphic Design (opt) 
1 Creative Writing (opt) 
1 College Preparatory 
& Senior Seminar  
1 AP Photo (opt) 
1 Sp. Ed. Lab  
For. Lang (global) 

2 

 



PERSONALIZATION 
 
Where would we like to be?   

Within the Humanitas Academy, members provide a safe and comfortable learning 
environment in which both students and teachers can interact with one another in an accepting, 
supportive, and respectful manner.  Moreover, an accountable environment is created to foster 
responsibility, commitment to academic success, and positive community involvement.  The 
Humanitas Academy works to provide each student with access to guidance and a personalized 
education through Humanitas homerooms, speakers, individualized guidance by the Humanitas 
team, and peer relationships.  
The Humanitas staff are crucial components in providing personalization.  The Humanitas 
counselor meets with the students individually and helps the students plan for college/careers. 
Through homerooms, students are provided with a teacher who serves as an advisor throughout 
their three years in Humanitas.  The advisor is responsible for conferencing with students about 
their grades, finding appropriate support for individual students, and discussing future goals.   
Furthermore, the advisor and the counselor guide students to take the proper classes so that A-
G requirements are met.  In addition, homeroom assemblies/meetings give students the 
opportunity to be informed about post-secondary and career choices through various guest 
speakers enlisted from resources on campus and from outside the school.  In the classroom, 
project based, cooperative-learning structures afford students the opportunities to explore 
topics and further develop their identities and interests. Students in the Humanitas Academy 
experience instruction that incorporates their cultural background together with their personal 
experience through interdisciplinary themes that focus on multicultural experiences which are 
reinforced through field trips. Grade-level teams also allow for teachers and students to get to 
know each other on a more personal level and enable teachers to discuss and target the 
individual needs of a student.  The use of looping teachers and students from one year to the 
next strengthens the relationships between students and teachers. 

Students work with their peers to provide a welcoming and supportive environment.  In the 
“Senior Buddy” program, each senior is assigned to a new Humanitas tenth grader.  They work 
to establish a relationship with their tenth grade “buddy” and provide them with information, 
support, and advice that will ease the transition into tenth grade and into Humanitas.  Juniors 
and seniors also take on the role as mentors when they work with sophomores during 
homeroom meetings, during after school tutoring, and during the implementation of their 
service learning projects.   
 
Where are we now?   
 
Currently the Humanitas Academy implements a comfortable and safe environment for both 
teachers and students. Specifically… 

• Grade level teams meet throughout the year to discuss students and address student 
needs.  Frequency varies by team and track, ranging from nearly daily contact to 
periodic meetings. 

• A special open house is held to welcome parents and acquaint them with the Humanitas 
Academy teams by both A & C Track staff.   
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• Humanitas homerooms exist on B-track for the 10th graders, and C-Track for the 10th & 
11th graders. 

• Parent conferences are conducted with team teachers in order that intervention 
strategies can be created for students, as needed.  

• Each grade level team schedules field trips supporting the theme in the corresponding 
interdisciplinary unit being studied. 

 
How will we get there? 
 
Scheduling all Humanitas students into homerooms lead by Humanitas teachers will facilitate a 
connectedness between teachers and students.  This, in turn, will help teachers get to know the 
student and thus teachers will be better able to guide and monitor student progress.  In order to 
ensure a firm commitment to the Academy’s vision, team contracts need to be established by 
teachers, students, parents, and administrators.  The contract will state the Humanitas vision 
and specify what each person needs to work on to support student achievement and success.   
Intervention strategies need to be in place in order for students to obtain the proper support in 
their academic progress.  These strategies will also include a uniform discipline process. The 
“Senior Buddy” system, as well as other mentoring peer relationships, need to be established.  
This, in turn, will foster accountability and personalization for all concerned.   
 
 
What do we need to succeed? 
   
In order to fully realize our plan for personalization, the following needs must be met: 
 
1.  Budget 

a.  Allocation of funding needed to support personalization (guest speakers, meetings). 
b.  Control of funds and expenditures, including purchasing from outside vendors. 

2.  Staffing 
a.  Finalization of teacher assignments to the Humanitas Academy and grade level 

teams to include all disciplines and elective courses needed to meet A-G 
requirements.  

b.  Creation of a full-time lead teacher position to facilitate/plan HR activities, speakers, 
and interventions. 

c.  Creation of a counselor position specifically to work with Humanitas teachers and 
students. 

d.  Creation of a full-time clerical staff position to assist the administrator, lead teacher, 
and counselor. 

3.  Scheduling  
a.  Establishment of a common planning time for all Humanitas teachers in order to 

support the development of interdisciplinary units, vertical teaming, and Academy 
planning. 

b.  Establishment of proper programming of students into Humanitas including 
common teacher conferences and shared students. 

4.  Location 
a.  A separate physical location on campus for the Humanitas Academy. 
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How will we measure or demonstrate our success? 

 
The personalization plan of the Humanitas Academy will be measured through several tools.  
Student feedback will be solicited through questionnaires which will ask students about how 
they feel being in the Academy, their expectations as they entered the Academy, and whether 
or not their expectations were met.  Another tool to be used will be teacher reflections at the 
end of the semester.  These reflections, together with student survey questions, will be taken 
into consideration when revising the curriculum or improving methods of teaching.  Improved 
student attendance and improved student test scores will also testify to the achievement of the 
personalization plan of the Academy.  
. 
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EQUITY AND ACCESS 
 
Where would we like to be?   
 
All students, from Special Education to Honors, have access to the Humanitas Academy.  By 
providing instruction that offers students access to a college preparatory curriculum and job 
skill preparation, the Humanitas Academy addresses the needs of a wide range of learners.  
From the selection of students to class curriculum, Humanitas provides access and equity for 
all students. 
Student Recruitment 
Teachers and current students work together to inform and recruit students from the 9th Grade 
House.  Informational posters displayed on the school site, brochures, and presentations elicit 
interest in the Humanitas Academy.  Surveys are used by the counselors to determine which 
students are interested.  Teacher recommendations are considered, as well, particularly for 
students entering Humanitas after the 10th grade.  Any student who is interested may be part of 
Humanitas provided there are openings.  If there is a low demand for Humanitas, the 
Humanitas lead teacher and counselor will work together with the other SLCs to ensure that 
students placed in Humanitas are being given their second or, at the very least, third choice of 
academies.  If there is a high demand for Humanitas, preference will be given to students 
whose older siblings have been or are a part of Humanitas already.  A lottery system will then 
be used to select students, at random, to fill remaining slots.   
Student Needs 
When students enter the Humanitas Academy, both parents and students are given information 
explaining the nature of the Humanitas Academy and what is to be expected of them and of 
Humanitas.  Students take a survey that will give teachers profile information as to who they 
are as learners (using Gardner’s Multiple Intelligences), personal interests, and their perception 
of what skills they would like to develop.  Parents are also asked to complete a survey in order 
to gather information as to the level of involvement they are able to have with their child’s 
education and the goals they have for their children and of Humanitas.  Information from these 
two surveys is compiled in order to give the staff an idea of the incoming class.  These surveys 
are also kept on file for reference purposes to help teachers target specific student needs and 
interests, or elicit parent involvement.   

The Humanitas curriculum and course offerings are designed to meet the A-G requirements 
and provide students with rigorous learning opportunities to prepare them for their future.  All 
classes are designed to push students to their next personal best through a variety of 
instructional approaches and project-based learning.  As is the case with small learning 
communities, there is a limit to the diversity of classes that may be offered.  While Honors and 
AP English and History classes are not offered in Humanitas, other opportunities for 
enrollment in advanced classes are available within Humanitas such as AP Photography, AP 
Biology, AP Environmental Science, and Trig/Math Analysis.  During their senior year, 
students also have the opportunity to take classes at local community colleges to address other 
needs for advanced classes and diverse interests.  In addition, all Humanitas students have 
access to all classes and programs outside of the Humanitas Academy that are decided on as 
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global offerings by the whole school.  These include sports and support services as well as 
other possible class offerings. 

Special education students’ needs are addressed through mainstreaming, general education 
teacher collaboration with special education teachers, and the Universal Access Lab.  In 
addition, while designing interdisciplinary units, special education teachers work with subject 
teachers to scaffold lessons and provide a diverse group of learners’ access to the same 
material.  For English Language Learners, much of our diverse instructional strategies include 
SDAIE methodology, and the interdisciplinary units reinforce vocabulary and concepts across 
several classes aiding in language acquisition. 
The needs of students who show signs of poor performance are addressed in a variety of ways.   
Based on the their needs, intervention strategies are used which include personal counseling 
from academic teachers and counselor, parent conferencing, teacher and peer tutoring, parental 
support, monitoring of student progress on a daily/weekly basis, as well as using general 
school intervention programs such as after school and Saturday tutoring programs.  

 
 
Where are we now?   
 
In general, all three tracks are in the same place with regards to equity and access. 
 

• Currently new Humanitas students are scheduled into the Academy by the counseling 
office with little or no input from Humanitas, though all students are welcome to 
request it.   

• Special education students are mainstreamed into the Humanitas classes.  Currently, 
only C-Track 12th grade has a special education teacher working in the classroom with 
the teacher and students.   

• In terms of course offerings, grade level teams and classes vary by grade and track (see 
Curriculum and Instruction).   

• Instructional strategies to address the various needs of the students are being used 
throughout the Humanitas classes.   

• Interventions for individual students are addressed by grade level teams in meetings 
and parent conferences; students also use interventions provided by the general school. 

 
 
How will we get there? 
 
Working with the general school along with the other SLCs at Bell, we will establish a protocol 
for recruiting and equitably placing students from the 9th grade house into the SLCs offered at 
Bell, including the Humanitas Academy.  Until we are given our own counselor and autonomy 
over scheduling, we will continue to work with the head counselor to establish our matrix, 
ensure that we are offering courses that meet the needs of the students, and schedule special 
education teachers to team with our general education teachers in classes.  Time for 
collaboration on lesson design between special education teachers and subject specific teachers 
will occur during off-track time, as well as during common conference periods.  Interventions 
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will continue to be offered by the grade level teams, individual teachers, and the general school 
while we work on building a peer tutoring program and parent participation. 
 
 
What do we need to succeed? 
 
In order to fully realize our plan for equity and access, the following needs must be met: 
 
1.  Autonomy  

a.  Autonomy over scheduling. 
2.  Budget 

a.  Allocation of funding needed to support public relations, off-campus class options, 
and intervention efforts (both in class and out). 

b.  Control of funds and expenditures. 
3.  Staffing 

a.  Finalization of teacher assignment to the Humanitas Academy and grade level teams 
to include all disciplines and elective courses needed to meet A-G requirements. 

b.  Creation of a full-time lead teacher position to facilitate/plan staffing, scheduling, 
professional development, and community connections. 

c.  Creation of a counselor position specifically to work with Humanitas teachers and 
students. 

4.  Scheduling  
a.  Establishment of a common planning time for all Humanitas teachers in order to 

support the development of interdisciplinary units, special education collaboration, 
and intervention strategies. 

b.  Establishment of proper programming of students into Humanitas. 
5.  Location 

a.  A separate physical location on campus for the Humanitas Academy that includes a 
computer lab, an all-purpose room, storage areas, and a teacher workroom. 

6.  Professional Development 
a.  Continued teacher training and time for curriculum design and unit planning. 

 
 
How will we measure or demonstrate our success? 
 
To assess the ability of Humanitas to address the concern of equity and access, various data 
gathering methods will be used.  Each year, the Academy will examine the demographics of 
our students to determine whether or not we are truly providing access to a diverse group of 
students, and we will use these data to improve our recruitment and placement protocols.  To 
assess our ability to provide access for all students to the curriculum, several quantitative 
measures will be used such as teacher prepared assessments, reading scores, attendance rates, 
grades, retention rates, graduation rates, CAHSEE scores, and CST scores.  Based on these 
disaggregated data, the Humanitas Academy will make programming decisions and identify 
areas of need, and then target its resources to support instructional strategies and intervention 
programs in order to ensure equity and access for all of our students. 
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PROFESSIONAL DEVELOPMENT 
 
Where would we like to be?   
 
A week before the year begins, teachers in the Humanitas Academy tour the school community 
to familiarize themselves with the socio-economic environment and community resources.  
This familiarizes teachers with the socio-economic environment and community resources.  
Strengths and weaknesses are assessed about the community in order to better understand the 
students and utilize the community’s resources and speakers.  When possible, teachers also 
schedule professional development in the community and meet with some of the community 
partners to discuss future growth plans.  
   
Established Humanitas team teachers on each track then meet with other cross-curricular or 
interdisciplinary teachers to update units formed previously and to form new units.  New 
teachers to the Academy are introduced to the vision of Humanitas, its organization and the 
team in which he/she will be working.  Steps are taken to help the new teacher with unit 
planning.  Throughout and between semesters, teacher teams also look at student work to 
assess strengths and weaknesses of each student in their classes in the Academy and formulate 
a success plan for each student.   
 
Teachers attend conferences, on or off-track, to develop and strengthen each teacher’s 
individual and team professional growth.  For further enrichment, teachers schedule teacher 
field trips to cultural events, festivals, and museums.  Supported by the Humanitas 
Collaborative through Urban Education Partnership, teachers also attend Humanitas Teacher 
Centers and Institutes where they receive training in interdisciplinary team planning and gather 
knowledge from a wide range of experts in various fields of study. 
 
 
Where are we now?   
 
Throughout the year, the staff is sent to conferences and workshops that strengthen their 
content expertise, teamwork, and instructional strategies.  In addition, teams are given time 
during Banked Time and off-track to meet and plan together.  Humanitas Teacher Center 
trainings are also offered through Urban Education Partnership to train teams in how to plan 
thematic interdisciplinary units together. 
 
Through off-track meetings and planning time, A-Track and C-Track teachers meet for a week 
to plan the upcoming units for the next semester.  We develop the essential questions for the 
unit and decide how the lessons can be taught collaboratively.   We also develop a timeline or 
pacing plan so that we are on the same schedule.  During whole school off-track institutes, 
focus is given to team planning, literacy strategies, structured engagement strategies, and the 
creating of interdisciplinary units focused on project-based learning and inquiry.  During 
Banked Time and select common planning conference periods, the Humanitas Academy 
spends time on unit planning, looking at student work, instructional technology use, and 
sharing expertise with each other. 
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How will we get there? 
 
The lead teacher will work with the administration to plan for and promote both off-track 
planning time and conference opportunities.  Teachers will inform each other of various events 
and workshops that they feel will be beneficial to the work that is being done in Humanitas.  In 
addition, the lead teacher will discuss professional development with the team in order to 
gather information as to what they are interested in learning more about and plan future 
professional development opportunities. 
 
 
What do we need to succeed? 
 
In order to fully realize our plan for professional development, the following needs must be 
met: 
 
1.  Autonomy  

a.  Autonomy over professional development.  
2.  Budget 

a.  Allocation of funding needed to support the professional development.  
b.  Control of funds and expenditures, including purchasing from outside vendors. 

3.  Staffing 
a.  Creation of a full-time lead teacher position to facilitate/plan professional 

development. 
b.  Creation of a full-time clerical staff position to assist the administrator, lead teacher, 

and counselor. 
4.  Scheduling  

a.  Establishment of a common planning time for all Humanitas teachers in order to 
support the development of interdisciplinary units, vertical teaming, and Academy 
planning. 

5.  Location 
a.  A separate physical location on campus for the Humanitas Academy which includes 

a computer lab, an all-purpose room, storage areas, and a teacher workroom. 
7.  Professional Development 

a.  Continued teacher training and time for curriculum design and unit planning. 
b.  Continued support from and partnership with Urban Education Partnership. 

 
  
How will we measure or demonstrate our success? 
  
After teachers attend a conference or workshop, they will assess the value of the conference 
and share the appropriate information and any materials received with other team members.  
Teacher reflections at the end of the semester will also serve as a measure of the effectiveness 
of teacher professional development received during the semester. 
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ACCOUNTABILITY AND DISTRIBUTED LEADERSHIP  
 

Where would we like to be?   
 
The Humanitas Academy is founded on the belief that all participants are contributing 
members to the planning and implementation of the Academy and its vision.  Staff, student, 
and parent voices are an integral part of the decision-making process (see Governance 
Organization Chart, p. 31). 

Staff 
All Humanitas staff collaborate to determine and evaluate the Academy’s focus and 
implementation.  At no point should the staff of the Humanitas Academy become so large that 
they cannot sit in a circle and make decisions as a group.  In addition to the overall holistic and 
organic approach to governance, a delineation of roles and responsibilities is necessary to aid 
in the effectiveness of program implementation and accountability.  The Humanitas 
administrator, appointed by the principal and with input from the Humanitas teachers, is in 
charge of overseeing the operational aspects of the Academy, finding and providing support for 
the various Academy projects, representing Humanitas in administrative and district meetings, 
and working with the Humanitas Lead teacher to ensure the success of Humanitas.  The 
Humanitas counselor, selected by Humanitas, is responsible for working with the Lead teacher 
to create the matrix, scheduling and counseling students, as well as establishing and 
maintaining connections with outside agencies such as colleges and work places where our 
students can gain access to extra classes, internships, and jobs.  The Humanitas Lead teacher is 
a position that will be held by a Humanitas teacher and is determined through an annual review 
process (for Lead teachers already in position) and an election if multiple Humanitas teachers 
are interested in the position.  The Lead teacher is responsible for choosing teachers, 
developing class schedules, scheduling Academy-wide activities, planning homeroom 
assemblies, coordinating professional development, planning Academy meetings, and acting as 
a liaison between the Academy and school administration and community members.  In 
addition, every grade-level Humanitas team selects its own team leader.  This teacher is 
responsible for calling team meetings, scheduling parent conferences, planning activities, and 
acting as the liaison between the team and the Humanitas Lead teacher.  One Humanitas 
teacher, to be selected from volunteers by Humanitas staff, is also responsible for attending 
School Site Council meetings.  All staff members are responsible for the direction the 
Humanitas Academy and the progress of all students. 

Students 
Students are central to Humanitas and their ideas serve to inform and influence decisions 
affecting the Humanitas Academy.  Student representatives are selected from volunteers and 
peer/teacher nomination to be part of the Humanitas Student Leadership Council.  Led by the 
Humanitas lead teacher, representatives take part in discussions on curriculum, service learning 
projects, and Academy-wide policies.  These student representatives as well as other student 
volunteers also represent Humanitas at general school, district, and community meetings.  One 
student member of the Humanitas Student Leadership Council also attends the School Site 
Council meetings.  Homeroom assemblies provide students with the opportunity to address 
Academy concerns and celebrate Academy successes.  Annual student surveys also give voice 
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to the opinions of the student body to determine what decisions or changes within the Academy 
need to be made. 

Parents 
Parents are a crucial component to Humanitas as well.  In a community where parent 
participation and voice have a history of low representation, Humanitas strives to establish 
connections with the parents of our students and to gather input and participation from them.  
When a student enters the program, and then again for each year they have a child in 
Humanitas, parents are required to sign a participation form indicating how many hours they 
would be available to support Humanitas and in what ways they will be willing to donate their 
time.  Sometimes, more than one hour of time is required of each student’s parents over the 
course of each year, which can be completed in a variety of ways such as calling other parents, 
translating documents, planning events, and chaperoning field trips.  Through this approach, 
we identify which parents are interested in being more fully involved and have them represent 
Humanitas parents at general school, district, and community meetings.  Once a year, the lead 
teacher and selected staff meet with a group of selected parents to assess their impressions, 
concerns, and commendations of the Humanitas Academy in order to help staff make informed 
decisions.  In addition, parents are encouraged through Humanitas Open House and newsletters 
to communicate with the teachers and lead teacher regarding any concerns about their 
individual child or the Humanitas Academy in general.  Annual parent surveys also give them 
voice and help the Humanitas staff determine what decisions or changes within the Academy 
need to be made. 
 
 
Where are we now?   
 
Currently, we have varying levels of accountability and leadership on the different tracks.  All 
three tracks share the same administrator. 
 
A Track 
 

• A-track has a teacher who receives an extra conference period and no homeroom to 
serve as the lead teacher for the program. 

• All teachers have the opportunity to participate in the decision-making process. 
• 10th and 11th grade-level teams work together to make decisions regarding their grade.  

 
B-Track 
 

• 10th and 11th grade-level teams work together to make decisions regarding their grade.  
 
C-Track 
 

• C-track has a teacher who receives an extra conference period and no homeroom to 
serve as the lead teacher for the program. 

• All teachers have the opportunity to participate in the decision-making process. 
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• All grade-level teams have team leads and work together to make decisions regarding 
their grade.  

• Parent participation forms are given out and collected at the Humanitas Open House. 
• End of the year student surveys are completed. 

 
 
How will we get there? 
 
Along with support from the school and district in regards to the creation of a lead teacher 
position and autonomy, Humanitas will continue to develop the role of the lead teacher and the 
student and parent participation in decision-making as described above so as to more fully 
address the need for distributed leadership.  Email will be used to aid in the speed that the staff 
can communicate with each other and help to keep each other informed about decisions and 
ideas.  The Humanitas website will also be developed so as to keep students and parents 
informed and to encourage participation. 
 
 
What do we need to succeed? 
 
In order to fully realize our plan for equity and access, the following needs must be met: 
 
1.  Autonomy  

a.  Autonomy over decision-making. 
2.  Budget 

a.  Allocation of funding needed to support meetings and parent outreach. 
b.  Control of funds and expenditures. 

3.  Staffing 
a.  Creation of a full-time lead teacher position to facilitate/plan staffing, scheduling, 

professional development, and community connections. 
b.  Creation of a counselor position specifically to work with Humanitas teachers and 

students. 
4.  Scheduling  

a.  Establishment of a common planning time for all Humanitas teachers in order to 
support the discussion of ideas and whole group decision-making. 

5.  Location 
a.  A physical location on campus for the Humanitas Academy that includes an all-

purpose room, storage areas, and a teacher workroom. 
 
 
How will we measure or demonstrate our success? 
 
To assess the accountability and distributed leadership of Humanitas, various data will be used.  
Each year staff, students, and parents will be asked to complete a survey that includes 
questions about the leadership, decisions, and their own participation in regards to Humanitas.  
This information will be used by the staff to determine whether changes need to be made in the 
organization or implementation of the leadership in Humanitas. 
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Program Schematics 
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COLLABORATION: PARENT AND COMMUNITY ENGAGEMENT 
 
Where would we like to be?   

 
Parents have many different opportunities to become involved with their child’s education.  
Parents assist in classroom activities, supervise field trips, offer input during planning 
meetings, and represent parent needs at school advisory meetings (SBM, SSC, Title I, ELL, 
etc.).  Parents also attend, supervise, and present at the Annual Humanitas Open House every 
fall semester as well as accompany their children to various social activities such as bowling 
events, ice-cream socials, film nights, author lectures, nights at Hollywood Bowl, museum 
workshops, and end of the year field trips.  Newsletters, the Humanitas website, e-mail 
messages, letters, and telephone calls facilitate parents’ knowledge of SLC goals and functions.  
Students are also required to formally present their work to the parents through Humanitas 
Portfolio Night.  The Bell Parent Center will facilitate workshops and presentations that build 
parental skills and develop strategies to help with schoolwork.  Humanitas Parent Leads will 
act as liaisons between the Parent Center and the SLC, help translate materials, and assist in 
translating and scheduling parent conferences. 
 
Humanitas partners with diverse types of communities at the school, local, state, national, and 
international level.  Throughout their three years in Humanitas, students participate in a variety 
of opportunities provided by community partnerships such as field trips, internships, 
volunteering, and class projects.  Seniors collaborate on end-of-semester projects with various 
community partners by creating a needs assessment identifying an aspect of their community 
they would like to assist.  Projects can include, but are not limited to, the city of Bell’s Cancer 
Walk, L.A. River clean up within the city of Bell, volunteering to package food and medical 
supplies for the United Nations “World Health Organization,” assisting in the planning and set-
up of “Aids Walk L.A.”  Establishing volunteer partnerships, such as with the Bell senior 
citizen center, instills a sense of responsibility and opportunities where students have an impact 
on someone’s life, gain the knowledge that one person can make a difference, and learn what it 
means to make commitments.  In addition to students going out into the community, members 
of the community with diverse occupations are invited into classes to speak about careers and 
college opportunities.  Doctors, lawyers, social workers, artists, police officers, firemen, 
teachers, and nurses are a few occupations that we ask to speak to the classes. 
 
 
Where are we now?   
 

Track-A 
- Every fall semester, parents are provided with a Humanitas Open House. 
- Teacher and parent-initiated conferences are held throughout the academic year. 

 
Track-C 
- Every fall semester, parents are provided with a Humanitas Open House. 
- Humanitas newsletters are provided periodically to students for home distribution. 
- All informational materials are translated for parents. 
- Teacher and parent-initiated conferences are held throughout the academic year. 
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How will we get there? 
 
In order to improve our parent involvement we plan to do the following: 

• Increase parent attendance at Humanitas Open House to 25% by providing 
information through a newsletter, sending invitations in a timely manner, and using 
the Phonemaster system. 

• Begin an annual 10% increase of parent participation by inviting parents to 
facilitate classroom activities, supervise field trips, etc. 

• Create a regular bi-monthly production of the Humanitas newsletter in English and 
Spanish. 

 
In addition, we plan to strengthen our collaboration with the community by starting to bring in 
guest speakers to Humanitas classes and working with counseling to establish the Senior 
Seminar class (called Public Relations English) through which the senior projects will be 
conducted. 
 
 
What do we need to succeed? 
 
In order to fully realize our collaboration with parents and the community, the following needs 
must be met: 
 
1.  Budget 

a.  Allocation of funding needed to support parent and community outreach 
opportunities. 

b.  Control of funds and expenditures, including purchasing from outside vendors. 
2.  Staffing 

a.  Creation of a full-time lead teacher position to facilitate/plan staffing, scheduling, 
professional development, and community connections. 

b.  Creation of a full-time clerical staff position to assist the administrator, lead teacher, 
and counselor. 

3.  Scheduling  
a.  Establishment of proper programming of students into Humanitas including 

common teacher conferences and shared students (in particular the Public Relations 
English Class for seniors). 

 
 
How will we measure or demonstrate our success? 
 
Success will be measured by parent and student participation numbers based on sign-in sheets 
and return rate of invitations as well as evidence of parent and community involvement such as 
projects displayed on the Humanitas website, video of activities, student work, and the 
Humanitas Open House. 
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Program Schematics: Partnering Organizations 

 
URBAN EDUCATION PARTNERSHIP* YOUTHINK* 
LACMA* SELF-HELP GRAPHICS* 
THE GETTY* TREE PEOPLE* 
MOCA MOLAA 
LA TIMES KAISER PERMANENTE 
WASHINGTON MUTUAL LA OPINION 
GONZALEZ MARKET STARBUCKS 

 
 

* Denotes already established connection 
 

No * denotes possible partnerships, though other organizations/companies in similar field may 
be used instead. 
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HUMANITAS DESIGN TEAM MEMBERS 
 
 

A - TRACK 
Name Credential Subject(s) in SLC 
Beyleri, Zana Preliminary Single Subject (Physics & 

Mathematics) 
Mathematics 

Gallegos, Edward Professional Clear Designated Subjects 
Vocational Teaching Credential: Full-time, 
Machine Shop 

Machine Shop 

Goodson, Ken Preliminary Level 1 Education Specialist 
Instruction Credential 

Special Education 

Lim, Huoy Internship Single Subject (Science: Chemistry) Science 
(Chemistry) 

Lowe, Lucia Standard Secondary (History, English, Spanish) 
Reading Specialist 
SDAIE 

English 

McIntyre, Robert (Social Science) 
Learning Handicapped Specialist 

Social Science 

Namini, Ayeh Counseling  Counselor 
Rosado-Mejia, Geny Professional Clear Single Subject (Social 

Science) 
CLAD 

Social Science 

Soares, Steven Professional Clear Single Subject (English) 
CLAD 

English 

Villalvazo, Vincent Professional Clear Single Subject (English) English 
 
 

B – TRACK 
Name Credential Subject(s) in SLC 
Boonsiriseth, 
Pongsak 

Preliminary Level 1 Education Specialist Instruction  
Professional Clear Single Subject 
CLAD 

Special Education 

Chur, Richard Clear Single Subject (English) English 
Contreras, Martin Professional Clear Single Subject (Social Science) 

CLAD 
Social Science 

Moreno, Matthew Professional Clear Single Subject (Science: 
Biological Sciences; Supplementary Chemistry & 
Introduction to Mathematics) 
CLAD 

Science (Biology) 

Rios, Manuel Preliminary Single Subject (English) English 
Tepper, Joel Professional Clear Single Subject (Mathematics) 

Clear Administrative Services 
CLAD 

Mathematics 
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C - TRACK 
Name Credential Subject(s) in SLC 
Arnold, David Professional Clear Single Subject (Life Science) 

CLAD 
Science (Biology) 

Ballard, Gloria Clear Administrative Services  
Clear Pupil Personnel Services  
Life Standard Secondary Teaching (History; 
supplementary Humanities English) 
Life Single Subject Teaching (Social Science) 

Dean 

Barzaga, Jose Luis Professional Clear Single Subject (Social Science) 
BCLAD (Spanish) 

Social Science 

Defer, Brian Professional Clear Single Subject (English) Computers 
Dooley, Joan Professional Clear Single Subject (Art) 

Professional Clear Multiple Subject (General 
Subjects) 
CLAD 

Photography 

Emdee, Steve Professional Clear Single Subject (Mathematics) 
SDAIE 

Mathematics 

Estabrook, Pilar Professional Clear Single Subject (Science: 
Chemistry) 
CLAD 

Science 
(Chemistry) 

Falls, Megan Professional Clear Single Subject (English) English 
Hartz, John Bayard Professional Clear Single Subject (English) 

CLAD 
English 

Kane, Sallie Professional Clear Single Subject (Physical 
Education, supplementary Mathematics, 
Computers) 

Physical Education 

Kimura, Lee Preliminary Single Subject (Social Science) Social Science 
Lerpido, Jaime Preliminary Single Subject (Mathematics) Mathematics 
Perez, Catherine University Intern (Special Education) Special Education 
Torres, Jenaro Preliminary Level One Education Specialist 

Instruction (Mild/Moderate Disabilities) 
Special Education 



HUM 38 
 

   

 
 
 

RESEARCH: IMPACT OF HUMANITAS ACADEMIES 
 

 
The three charts below illustrate the impact that Humanitas has had on attendance and graduation 
rates both across the district and specifically at Bell High School.  It is clear that Humanitas is 
successful in positively impacting students. 
 
 
Chart One 
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Chart Two 

 
Chart Three 
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HUMANITAS TECHNICAL ASSISTANCE CHECKLIST 
 

                         Foreseeable Challenges      Check All That Apply 

Attribute Analysis   

Vision Creation/Identity   

Student Outcomes  X 

Matrix  X 

School to Work Transition  X 

Academic Requirements: A-G  X 

Content Integration   

Assessments/Evaluation  X 

Alterations to Facilities  X 

Resilience Building   

Youth Development Strategies  X 

Advisories   

Leadership Roles   

Bell Schedules  X 

Contract Issues/Waivers  X 

Best Practices   

Articulation   

Budgets  X 

Sustainability   

Community Partnerships   

Parent Outreach and Involvement   

Student Outreach and Involvement   

School Staff Outreach and Involvement   

Union (UTLA) Agreements   
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HUMANITAS DESIGN BY ATTRIBUTE 
Summary Self-Assessment Rubric by Attribute 

 
Key:   A-Track  = A   B-Track = B  C-Track = C 

 
 

1. Unifying Vision/Identity Benchmark No 
Evidence 

Planning Early Developmental Solid Full 

1. A. Unifying Vision: A shared vision 
created by a group of educators, support 
staff, students, parents, and community 
who comprise the SLC who assume 
responsibility for the learning of every 
student through a distinctive and focused 
standards-based curriculum. 

  B A, C  

 

1. B. Identity: Each fully implemented 
SLC has an educational philosophy and 
approach that is known and shared by 
students, staff, families, and community 
partners. SLCs have a unique academic 
identity, distinct, and heterogeneous 
groups of students, distinct physical 
boundaries and an administrators or 
teacher leader that leads a cohesive 
faculty team. SLC teams make decisions 
related to: curriculum, instruction and 
assessment; budget, personnel and 
facilities; master schedule and student 
programming; student conduct and 
issues of community safety. 

  B A, C  

 

 2. Rigorous Standards-Based 
Curriculum, Instruction, and Assessment 
Benchmark: A standards-based 
educational program embodies high 
expectations for every student so that 
they achieve grade-level standards, use 
appropriate technology, district adopted 
textbooks, and materials to support 
instruction, meet high school graduation 
requirements, college entrance 
requirements and are prepared for post-
secondary experiences and the world of 
work. Instruction is adapted based upon 
learning needs within a rigorous culturally 
relevant and linguistically responsive 
curriculum; student performance is 
measured to report on progress and 
accomplishments and to inform future 
instructional practices. Multiple forms of 
standards-based assessments are used 
to including some benchmarks by the 
district. Additionally, school indicators are 
used as measures of school progress 
including, for example attendance, 
dropout rates, number of high school 
graduates, etc. 

  B  A, C 

 

3. Equity and Access Benchmark: Every 
student will participate in a rigorous 
quality curriculum that is culturally 
relevant and linguistically responsive to 
their unique learning needs, thereby 
eliminating achievement gaps between 
groups of students.  

 B  A C 
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4. Personalization Benchmark: A 
demonstration of sustained and mutually 
respectful personal relationships where 
every student is well known by a group of 
educators who advise/advocate for them 
and work closely with them and their 
families over time. The size of the SLC is 
appropriate to its vision and mission, 
generally ranging from 300-500 students. 

 B   A, C 

 

5. Accountability and Distributed 
Leadership Benchmark: Members of the 
SLC work together, share expertise, and 
exercise leadership to ensure that 
student achievement is the intended 
result of all decisions. They retain 
primary responsibility, appropriate 
autonomy, and are accountable for 
making decisions affecting the important 
aspects of the small learning community. 

 B   A, C 

 
 
 
 

6. Collaboration/Parent and Community 
Engagement Benchmark: All members of 
the SLC are viewed as critical allies and 
are significantly included in the school 
community (I.e., students, teachers, 
support staff, parents, administrators, 
business, and community partners). An 
ongoing partnership is aimed at 
supporting continuous improvement of 
student achievement. Authentic 
engagement leads to sustained 
partnership in critical school decisions 
and implementation of school efforts. 

B   A, C  

 

7. Professional Development 
Benchmark: Small Learning 
Communities demonstrate 
implementation of central and local 
district training and resources. 
Continuous professional learning is 
focused on improving practices and 
performance as a vehicle for school 
improvement and program coherence. 
This is accomplished through 
collaboration, reflection, the analysis of 
student work and data, and a review of 
pedagogy. Common planning time is 
provided for teachers to gain in-depth 
knowledge of their content standards to 
work on lesson design, review student 
work, and performance data. 
Professional development is monitored 
and assessed regularly for effectiveness 
and implementation to ensure continuous 
school improvement. 

B    A, C 

 

 


