Dear Coach Coordinators and Experts,

Thank you for your contributions and feedback.  The February (Writing I) Action Seminar went to ‘repro’ and you will be notified when the materials are available for pick-up at the Beaudry building.  

Revisions include:

· Sequence of presentation - please see trainer notes to see how the order of the presenter packet changed.  You have all handouts except for HO 9 & 10 (available in the Reading/Lang. Arts Framework).

· Standards piece has changed.  The “sorting” will be used in March.

· Student Writing Samples A & B are in the trainer notes only.

· Two objectives (instead of three)

Attachments to this email:

1. Trainer notes (writing1.trainernotes.doc)

2. Presentation Powerpoint (writing1.presentation.ppt)

3. Sample agenda (writing1.sampleagenda.doc)

4. Puzzle Pieces (writing1.puzzlepieces.doc)

School teams must bring the following materials:

1. Most recent Grade 3 data (disaggregated by language proficiency and ethnicity).

2. Teacher’s Edition Grade 3; City Wildlife

3. English Language Arts Framework

4. 3 samples of student writing from Grade 3, Unit 2 (Overall score:2)
Participants (and you) will be provided with:

1. Powerpoint packet: 3 slides to a page (minus certain slides)

2. Handout packet

3. Reflection page

Please remember…

Local District personnel are responsible for photocopying:

· Agenda (sample agenda attached)

· Workshop Attendance Verification Form (with signature)
· Copying and cutting the puzzle pieces (attached)
· You should pass on the Powerpoint presentation electronically to your school teams after the presentation.  Teams may print the slides on transparencies or use the Powerpoint presentation.
Thank you from your team,
Marjorie, Terin, Terry, Ruth, Nancy, and Alison

Please contact us with questions/comments! 

Writing I Action Seminar – February 2005

With a Writer’s Eye:  Building Conceptual Knowledge

	Agenda Items (materials)
	Presenter’s notes
	Time

	Title page

(slide 1)
	
	

	Renewing our charge… 

(Superintendent/

director/

or coach coordinator role)

(slides 2 & 3)

(slide 2)

(slide 3)


	· Purpose/Rationale for Action Seminars: to renew our charge and state the importance of the instructional team leadership and collaboration.  
· Welcome participants.  Introductions, as necessary. Orient participants.
· Share the quote:  “It’s not the I.Q., but the I WILL that is important in education.”  Use this quote as an introduction to the evening.  Make to connection to Resnick and Hall’s work: effort-based education.  (Consult http://curriculum.dpsk12.org/pol_prin_learn.htm for background information.)  Note that this quote applies to all levels of education, and everyone’s active participation in the evening Action Seminar is evidence of each individual’s ongoing determination to improve pedagogy in our schools.  (5 minutes)
· Review Slide 3 “A Quick Review” (excerpts) from Ronni Ephraim’s presentation to Reading First principals and coaches. See Talking Points (Appendix A).    
(5 minutes)
	10 min

4:00 – 4:10



	Overview of Reading First Action Seminar Professional Development

(Coordinator role)

(slide 4)

(agenda)

	Briefly review the evening’s agenda and objectives:

1. Determine how analysis of student writing can be used to inform teaching decisions.

2. Identify how the lesson design of Open Court contributes to the schema necessary for quality writing. 

Transition:  Before moving forward, however, explain that school teams will have time to reflect on past actions taken since the last Action Seminar in January on vocabulary. 


	5 min

4:10 – 4:15

	Follow-up Conversation 

Focus Questions

(Coordinator role)

(slides 5-6)
(slide 5)
(slide 6)

	Purpose:  School site teams will revisit their previous action plan and share findings with “concerned colleagues” at their partner school.

Action Plan

Refresh participants’ memories with the Peanuts cartoon regarding vocabulary.  (Click space bar to reveal definition.)  We have looked both at strategy instruction and vocabulary development.   

Then, explain that school teams should use the guiding questions provided on slide 6. (10 minutes)

1. What evidence did you see of robust vocabulary instruction and development at your school?

2. How did you use the information provided in the last professional development?

3. What correlations are there between your SOAR data and your responses to the previous two questions?

Then, have schools talk with their concerned colleagues (click space bar).  Allow 7 minutes per school team. (15 min.)

4.  Share the data collected, evidence seen, and actions taken since the last seminar.  Colleagues may give constructive feedback.


	25 min

4:15 – 4:40

	Data Analysis

(slides 7-11)

(slides 7-8) 

(*Note:  Local District personnel need to insert two slides of LD Gr. 3 writing data into ppt. on slides 8 & 9)

1. disaggregated by ethnicity

2. disaggregated by language proficiency
(insert slides 9-10)
(slide 11)
Content Expert role begins. 

(slide 12)
	Purpose:  School teams have an opportunity to make observations of district and school site writing data and will begin to discuss the implications.  

Data (5 minutes)

Present District writing data (LAUSD, Grade 3, Unit 2 provided) disaggregated by ethnicity and language proficiency.  Model reflective thinking with guiding questions:

· What observations can we make?

· What are the implications for instruction?

Continue with Local District data on slides 9 & 10, in the same manner.*

Allow 10 minutes for school teams to review their own most recent grade-level summary (Grade 3) data as a team, using the guiding questions on slide 11.

Note that “soft data” (observation) can be just as informative as “hard data” (SOAR, CST, etc.).  To activate prior knowledge, ask participants to ponder, possibly sharing out whole group. (5 minutes)

•During your classroom observations, what evidence do you have that writing instruction is taking place daily?

•What is the evidence that teachers understand the connection between the core components of OCR and writing instruction?

Transition:  Explain that this data will be useful in determining the action steps at the end of the evening.


	20 min

4:40 – 5:00

	Let’s Write!

(slides 13-17)

(slide 13)

HO 2

(slides 14-16)
(slide 17)

	Purpose:  To illustrate the challenges of writing with little or no background knowledge.

· Say: Let’s put ourselves in the students’ shoes. What does it take to write?
· Have participants turn to the graphic organizer in their handout packet.

· Pose the assignment:  Describe the function and parts of a carburetor.
· Allow 2 minutes for participants to grapple with the assignment using the graphic organizer to prewrite.
· Regroup and ask: What do you need to know to write about this subject?
· Think of the plight of the student attempting to write about their heritage when they don’t have any background information about their family?  Or the solar system?  Or City Wildlife?
· Display images of carburetors and simple facts to make the point that first-hand experiences, multiple reading selections, and discussions (evidenced by use of the anthology, C/Q boards, inquiry journals) would have helped us be more successful at this writing assignment.  
· These rigorous components of the program teach students how to critically think and communicate.  We will now turn our attention to how the lesson design of Open Court Reading supports writing instruction.
· Share comic strip on slide 17 to illuminate the point.
Transition:  Explain that we will now have an opportunity to study how inexperienced writers differ from writers with more experience.  
	5 min

5:00 – 5:05



	What Experienced Writers Do 

(slides 18-20)

HO 3-7
Trainer Note:  After leaving Western Carolina University where she was an Associate Professor of language arts education for eight years, Dr. Katie Ray is now a full time writer and researcher of the teaching of writing. With a particular focus on the study of writing craft, she leads teacher workshops and summer institutes across the nation related to the teaching of writing. Her professional background includes both elementary and middle school teaching experience and two years as a staff developer at The Reading and Writing Project, Teachers College, Columbia University.  Katie is also the author or co-author of five books on the teaching of writing.
	Purpose: To compare and contrast the thought process of inexperienced and experienced writers.
· Introduce the excerpt from Wondrous Words by Katie Wood Ray – slide 18.  Give participants 5 minutes to read the passage independently.  Then, have participants compare and contrast inexperienced and experienced writers.  This discussion will set the stage for the work to be done this evening.  
· Use slide 19 to explain to participants that after reading they should compare and contrast inexperienced and experienced readers.  Consider using the double bubble map from Thinking Maps®.  Allow time for discussion.
Transition:  Show slide 20, the formula for good writing.  Explain to participants that in order to get a quality writing product, we need several ingredients.  If conceptual knowledge has not been developed, it doesn’t matter how competent a person is with the skills and strategies of writing, the equation still equals zero.  

(Pressing the space bar will highlight “conceptual knowledge” – the focus of the evening.)  The next three action seminars will provide opportunities to dive into standards, genre, specific elements of the writing process, but we must establish the content piece first.  


	15 min

5:05 – 5:20

	What Makes Good Writing?
(slide 21)
(slide 22)
(slide 23)

For Activity 1 & 2, two samples of student writing have been provided in your trainer notes only.  If you wish to make copies for Activity 1 & 2, it is your decision. 

(slide 24)

(slide 25)
	Purpose: Participants will establish the elements of good writing.  

Use slide 21 to explain:  We will be looking at student work to guide our instruction; however, before we can evaluate student writing and use writing to inform our practice, we must develop clarity around what it “good writing” is.  

Exceptional writing has certain qualities that can be determined regardless of genre.  Note to participants that we will be looking at genre specific elements in future Action Seminars, however, keep this discussion general by asking:  As a reader, when you think about a novel you’re reading, the newspaper you read this morning, an email communication shared, or a great article, what are traits of good writing? (3 minutes)

Invite to participants to brainstorm qualities found in a piece of good writing with table groups.  After 5 minutes, share out using the nominal group technique (one group shares out then others only add the missing elements).  Chart as each group shares.  You will want to keep this list for future reference at other Action Seminars.

Possible responses:

· Clarity

· Sensory details

· Evokes emotion

· Well-organized

· Helps you visualize

Introduce Activity #1 (5 minutes) 

(You might model using a tree map.)

Have participants at each table: 

1. Read Sample A of student writing, focusing on content and applications.

2. Identify strengths and weaknesses of the writing.

3. Be prepared to report your findings. 

Next, guide Activity #2 (5 minutes)

Have participants at each table:
1. Read the Sample B of student writing on content and applications.

2. Identify strengths and weaknesses of the writing.

3. Be prepared to report your findings.

Transition: (rhetorical question)  Focusing on content and applications, what is it going to take for this student and others like him to become proficient writers?  
	20 min

5:20 – 5:40

	Break for Dinner 

(or move to fit schedule)
	
	20 min 

5:40 – 6:00

	Lesson Design in Open Court 

(slides 26 & 27)

(slide 26)
(slide 27)

(slide 28)

(slide 29/HO 8)

(slide 30)

(slide 31)

TE pages needed:

2000

2002

Unit Opener

 123K

 113K

(slide 32)

(slide 33)

(slide 34)

1/2 sheets of paper (tickets)

chart paper

tape or glue

You may choose to may copies of Sample B available at this point, and for use with the lesson design puzzle activity.  (See page 17 of trainer notes for an example.)
(slide 35)
(slides 36 & 37)
(slide 38)
HO 9 & 10


	Purpose: Based on what we know about experienced writers, participants will identify how the lesson design of OCR supports the building of conceptual knowledge, and thus writing.

Say: Let’s look at this equation more closely.  Focusing only on conceptual development, what parts of OCR develop a knowledge base?  Our second objective for the evening is to examine how OCR lesson design supports this schema development.  
Listed are several components of the Open Court Reading Program that support teachers in building the schema of their students.  Explain that we will look at each one this evening with the lens of improving writing.    

Present: We’ve talked for years about the unit opener, but let’s look through the lens of a writer.  Pose the rhetorical question: How does the City Wildlife unit opener contribute to the knowledge base necessary for quality writing? 

Activity #3 (10 minutes)

Remind participants of student writing Sample B.  Turn participants’ attention to HO 8.  Direct participants to:

1. Read the schema map.

2. Highlight conceptual knowledge and vocabulary that would support the student writing.   

Then, ask (click on the space bar): What key concepts and vocabulary taught in the City Wildlife unit will enhance student writing?  You may want to have participants jot down answers on the unit opener puzzle piece.  
Activity #3, continued.

Have participants read the Unit Overview page on the Unit Opener (see page numbers).

(5 minutes)  Presenter model:  I will now demonstrate how I cognitively plan by thinking aloud how I plan my unit opener to support concept development. 
What knowledge base do my students need about ____ to enhance their writing?  What vocabulary do I want to preteach?

What concepts can I illustrate that will support the theme?  What literature, activities and realia will help activate prior knowledge and build background?
Pose ideas on slide 33 as possibilities for unit opener planning (realia, vocabulary, activities, resources will appear as you click on the space bar).  The unit opener is an excellent opportunity to supplement with culturally-relevant literature.  When the Pigs Took Over by Arthur Dorros is an excellent example.  Note that this takes cognitive planning!  
The slide is demonstrating what participants will be doing on their own puzzle pieces in Activity 4.

(25 minutes) Activity #4:  Keep in mind that our goal is for participants to see how the lesson design supports conceptual development and schema building.  The directions on slide 34 are general enough so that you can decide how to divide your group.  (Some experts want to do one puzzle piece per table; others one puzzle piece per pair of participants.)  You must make a decision that will support your particular audience in seeing the big picture.  Specificity of answers is crucial.  
Give groups 15 minutes to research the components and write their findings.  Having facilitators at or near each table is crucial.

Then, allow at least 10 minutes for pairs to share with their table mates and build their puzzle/chart in front of each other. 

(10 minutes)

Consider using the Structured Language Practice Activity, Think-Write-Pair-Share, to allow for reflection.  See slide 35 for specifics. 

(5 minutes) 

How savvy is your audience?  Show the examples of the City Wildlife C/Q Board and the vocabulary samples.

Discuss. 

· Are these examples of what we want to see in the classroom? 

· How do you know?

· What do you like about it?

· What are additional questions you have?

*Make the point that the C/Q Board is attractive, but that doesn’t mean that it is an exemplar.  What types of concepts and questions would we see if the Board was being used as a tool to develop conceptual depth (NBNSFQW = necessary, but not sufficient for quality writing).  Can we tell from this vantage point? (No, we would have to be in close proximity and study the board, possibly with our TEs in hand.)  

Slides 36 & 37 are not included in the participant’s Powerpoint handout. Remember the focus is on conceptual depth, not aesthetics or lack thereof.  The purpose is to demonstrate that we MUST take a closer look at C/Q boards! 
The same is true for the vocabulary examples.  The picture (on the right) looks like it has student friendly definitions.  The picture (on the left) looks like the teacher uses the gimmick Word Wizard, but how do we know?  What is the difference between wall decoration and students building expressive vocabulary?  Food for thought as we return to our classrooms to study our C/Q boards more closely. Point out the TE resources that will support an administrator in evaluating conceptual depth.

(5 minutes) Before moving on to looking at school samples and the action plan, have participants browse the Overview from page 26 and 27 of the Reading/Language Arts Framework for California Public Schools – Writing, WOELC, Listening and Speaking.  Click on the space bar to reveal the focus on content-last paragraph on page 26.  
	60 min

6:00 – 7:00

	School samples

Bring 3: 3rd grade samples

(overall score: 2)

(slide 39)
	Purpose: Participants will analyze 3 student samples to determine implications for professional development.  

Activity #5:  What evidence of conceptual knowledge do you find in your students’ writing?

When you first look at student work as a group, ask:

· What do we notice?

· What tend to be strengths?

· What tend to be challenges?

· Which students look well on their way and which students need more instruction?

· What area do we want to focus on first? 

· What are the implications for professional development?
	15 min

7:00 – 7:15

	Action Plan

(Coordinator’s role)

(slides 40-44)

(slides 40-43)

(slide 44)
HO 11

reflective journals


	Purpose:  School teams will commit to an action plan based on the findings thus far.

(5 minutes)

Remind participants of SMART goals by showing slide 40.  Deepen the understanding of an effective objective by comparing a fuzzy objective to a SMART objective, using slides 41 and 42; then, showing slide 43.

Walk participants though the directions and sample on HO 11.  Explain that school teams should practice writing this type of high-impact objective in their school journals (based on their data provided by SOAR, observations, and student work samples).  

Allow 15 minutes for school teams to plan.


	20 min 

7:15 – 7:35

	Team Share

(slide 45)
	After ample time to work as a school team, have school teams partner up with another school team.  Have each team explain their implementation plan to the other.  School teams should offer constructive feedback on whether or not the objectives are SMART.
	15 min

(about 7 min per team)

7:35 – 7:50

	Closure and Next Steps

Feedback Forms

(slide 46)

(slide 47)
	Remind participants that we are just beginning a deep, focused look at writing.  The next time teams should be prepared to share with their partner school the successes and challenges that they experienced as their action plan was implemented.  

End with a final quote by Alta Ray.

Ask participants to complete feedback forms & close.


	10 min

7:50 – 8:00




Appendix A 

Talking Points for Opening of Action Seminar

February 2005

Purpose:  to set the stage for the work to be done this year.  

Time frame: 5 minutes

· Support networks and collegial groups keep us thinking about improving our work!

· Work takes relentless dedication and time – this is why we continue to engage in learning together during these evening Action Seminars. 

· Our strength, knowledge, or expertise varies and we must support each other’s learning.  This is our time to ask the questions we are unsure of and our safe place to reflect, refine, and improve ourselves.

· We can’t evaluate what we do not know.

· We need to know and use the data to drive our actions.

· We need knowledge of the content areas to assist teachers deepening their practice. 

· When we hear incorrect information we have to be willing to have the discussion!

· Or, we could also say, if we see ineffective practices, we have to be willing to have the discussion. 

· We have to build learning cultures at our schools where teachers are open and willing to consistently reflect on their practices.  

· The road to improved student achievement is through adult learning.

· Those of us in the room, the instructional leaders, must also be the chief “instructional learners.”  We set this expectation and create a culture of learning for our teachers.

· Fail to plan…Plan to fail!
· Even with the best intentions, if as school teams, our actions are not coordinated and strategically planned, we will not succeed.

· We must have laser-like focus and work together to achieve our goals.
Sample A 

Rat


A rat’s habitat.  Rats live in basements because it is a safe place.  Rats live in stinky sewers.  Rats also live in subways because they are safe. 


How a rat survives in the city.  A rat survives by being nocturnal because it’s predetor (its predator) is asleep.  It survives by laying 168 new borns.  It survives by chewing on cement because it can chew through hard things.  It survives by finding it’s own food.  It survives by running fast because it can get away from it’s predetor.  Rats can go in holes because they can be soft.

-Reyna, Grade 3  
Sample B

My animal is a dog.  He bites and plays catch.  He can run fast.  He can eat other animals by biteing (biting) animals.  They sleep every day.  The bog (dog) can fight with other dogs.  He can eat meat and other things.  


He can survive by eating meat and other animals.  They can go to other place to a food store.  They can very (even) eat trush (trash) cans.  They very (even) go to home and they can eat.  The can eat paper and cats.  They can eat water that people throw.  






-Julio, Grade 3
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Thank you, Alta Ray, for permission to share your words:

As a former reporter for LIFE magazine and a journalism major, I am very concerned that we are pushing process over content at this point in implementation.  When I visit classrooms, I do not sense an understanding of the kind of cognitive preparation that precedes any paper and pen/keyboard  work in the real world of writing.  Just as oral skill precedes literacy, oral skill and literacy precede authorship.  While we are giving students “adult” strategies for inferring vocabulary meaning and monitoring text comprehension, we are not giving the same attention to the development of a knowledge base that will support the writing of quality narrative, persuasive, and expository text, the genres that dominate adult writing.  Discussion in the classroom is not substantive.  (I won’t even go into the fact that it’s generally given short shrift.)  Inquiry journals (prewriting) are not even opened.  Concept/Question Boards are paltry, at best.  Can we focus more, in the initial sessions (perhaps the first two), on making clearer the connections between the PDs we’ve already completed (Comprehension and Vocabulary Development) and writing preparation?  If we don’t, although students might understand the writing process, they will never be challenged to do the deep thinking that leads to works like those of Toni Morrison and Isabelle Allende and Kurt Vonnegut and Daisaku Ikeda and Shakespeare and J. K. Rowling, Emerson, Tolstoy, Pushkin.  They were thinkers first.  We’ve got to push thinking as the measure of writing capacity just as we push phonemic awareness, automaticity, and fluency before comprehension.  I hope my thoughts are accepted in the spirit in which they are intended – a love of and respect for children.







-Alta Ray
Sample B





My animal is a dog.  He bites and plays catch.  He can run fast…





Sample





Though not complete, this sample gives you an idea of “big picture” of the OCR lesson design. 
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